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Aims

Explore the far reaching impact of block play on a child’s
development

Dip into the history of block play
Familiarise ourselves with the role of the adult in block play

Explore the opportunities to promote literacy and numeracy
creatively through block play

Explore the holistic opportunities within block play to develop
the 4 Capacities, Meta Skills and life long learning.
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‘Rich block play does not just occur. It develops
when the adult acts as a powerful catalyst
working hard to enable it.

(Bruce in Gura 1992:26)
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Friedrich Frobel

* Friedrich Froebel was the founder of Kindergarten
Education.

* He believed in the value of play to shape behaviour and aid
in children's intellectual and emotional growth.

* Froebel believed that even very young children could learn
scientific, artistic and natural principles by playing with
various physical objects, which he called “gifts”.




Froebel’s Gifts

The kindergarten was sourced with specially devised materials for children’s
play and learning which Froebel called ‘gifts and occupations’.

* Soft crocheted balls on string

 Weaving materials sewing

* Drawing and painting

* Wooden pattern boards and sticks for construction
 Clay

* Sand

* Water

 Wooden blocks
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Introduction to

Block Pla

Froebelian principles

Froebelian
principles

Unity and connectedness Creativity and
the power of symbols

The central importance of play

Engaging with nature

Knowledgeable,

nurturing educators
Autonomous learners ALY

The value of childhood

in its own right - P
2

Relationships matter
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Froebelian principles

Froebel's key principles
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Introduction to
Block Pla

Caroline Pratt

Developed teaching methods that focused on play, influenced by Froebel’s
kindergarten philosophy that suggested that children’s play and activity
were central to their individual growth and development.
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Caroline Pratt |

* Developed teaching methods that focused on play, influenced by Froebel’s
kindergarten philosophy that suggested that children’s play and activity
were central to their individual growth and development.

* Her philosophy of teaching was based on the children’s interests, and
through play she allowed them to learn experimentally through their
experiences in their immediate environments.
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* Developed teaching methods that focused on play, influenced by Froebel’s
kindergarten philosophy that suggested that children’s play and activity
were central to their individual growth and development.

* Her philosophy of teaching was based on the children’s interests, and
through play she allowed them to learn experimentally through their
experiences in their immediate environments.

* Advocate of free play vs ‘taught’ curriculum.
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Caroline Pratt

* Developed teaching methods that focused on play, influenced by Froebel’s
kindergarten philosophy that suggested that children’s play and activity
were central to their individual growth and development.

* Her philosophy of teaching was based on the children’s interests, and
through play she allowed them to learn experimentally through their
experiences in their immediate environments.

* Advocate of free play vs ‘taught’ curriculum
* Developed wooden unit blocks, based on the blocks used by Froebel.
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Caroline Pratt |4

Froebel (1782-1852) and Pratt (1867-1954) each
therefore developed a theory which supported the
importance of children learning through active
engagement in meaningful play.

Bruce, T. (Eds) (2012)




Realising the Ambition: Being Me

Section 9.2 p.102-103

e A V/
sing the Ambition: Belng Me /

9.2 Friedrich Froebel and Froebelian practice today

(5@ -.. a good framework transforms itself and is as relevant today as it
was when t was first formed. ()

(Bruce, 2012: 6)

Friedrich Froebel was born In 1782 in the German village of Oberwissbach
in the Thuringian Forest. In 1840 he established the first kindergarten
(garden for children) in Blankenburg. Through his work and writing,
Froebel succeeded In changing the way we think about childhood and the
education of young children. His ideas about learning through nature and
the importance of play spread throughout the world and continue to have
relevance today.

Much of what we now take for granted in early leaming and childcare has
its origins in Froebel's ideas. Outdoor play Is an obvious example. Other
examples Include play with blocks, sand, water, clay, finger rhymes, painting,
and drawing. Famillar practices, such as observation-led planning, and
partnerships with parents and the wider community, can be traced back to
Froebel’s ploneering work.

Challenge questions

Reflect on your observations of children and what you do with the
information you gather to plan future provocations/activities.

Think about how you record those ‘aha moments'. Do you write
down what you observe or what you will do as a result of what you
observe?
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Modern Froebelians

Many practitioners today identlfy themselves as Frobelians, meaning that
their practice Is informed by values and principles first established by Froebel
almost 200 hundred years ago. Modern Froebelians sometimes refer to their
approach as ‘principled practice’ to indicate their strong bellef that effective
practice Is grounded in values, and on a sound understanding of how young
children leam.

Helen Tovey expresses this clearly when she writes:

{5.’5 A Froebedian approach Is not a method. There is no formula or recipe
to follow or set of equipment to purchase or prescribed curriculum to
adhere to. Nor Is it a serles of ideas and activities which practitioners can
dip into and out of. Rather it is a whole way of thinking about chiidren and
childhood, based on a set of values and principles. 09

(Tovey, 2013)

Drawing on the approach Froebel himseif used to develop his innovative
theories and practice, modern Froebellans stress the Importance of careful
observation of children. This, together with reflective practice and strong
professional learning, Is how they are able to translate Froebel's original
Ideas Into practice relevant to children and families today, and Into the future.

A Froebellan approach is applicable wherever adults work with children
and famllies. This means that it can be used by practitioners working in rural
and urban settings, in outdoor settings, and by child-minders looking after
children at home and even In the early stages of our primary schools.

Further reading https://www.froebel.org.uk
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o~ Slow pedagogy...

AND THE
UNHURRIED CHILD

Time for Slow Pedogogies in Eorly
Chlldhood Educarion

ALISON CLARK

https://www.tandfonline.com/doi/full/10.
1080/1350293X.2025.2452547?mi=5t0s03
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|
Play Time

Select as many blocks/resources as you wish from all of the resources available.
You are only allowed one trip to collect resources.

Find a comfortable space and quietly explore your chosen items.

- Create what you like
- Beimaginative
- Don’t be concerned with what others are doing

How did you feel...

At the start;

Whilst building;

* When you finished?
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Introduction to
Block Pla

The Blocks
* Unit blocks
— solid hardwood -

— sustainable

— built on the same basic standard
of measurement. —ratio 1:2:4

e Large hollow blocks:
— carry with two hands
— can be stood on
— can build life-sized structures

— hollow in order to reduce their
weight
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Introduction to
Block Pla

Environment, Space and Storage

* Organised
* Easily accessible, open access
storage

* Adequate space
e Sufficient number and variety of

blocks
* Different shapes can be seen
* Flooring
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Introduction to

Block Play

Block Names

o 4

70 mm

280mm
35 mm\ -
Unit Half unit Double unit Quadruple unit Double pillar Elliptical curve
Pillar Ramp Triangle Small Unit arch Quarter Quarter
triangle roman arch circlearch  circle
140 mm mem I o
280mm l

Small Large Side road Intersection Roof board Big building board
cylinder cylinder
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Schematic Play

Schematic Play

* Schemas are patterns of
repetitive play.

e Schemas are often seen in
block play.

* Observing schemas can help
practitioners to support
children and provide
opportunities to extend and
develop their play and learning.
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Stages of Block Play

Children’s play with blocks will change over time as their understanding and
experience deepens. Knowledge of these stages allows practitioners to support
children’s learning and provide what they need in order to take the next step.

Stages of block play include:
1. Carrying
. Stacking
. Bridging
. Enclosures
. Patterning
. Building complex structures
. Dramatic Play with complex structures

N o 0 B W N
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|
Stage 1 - Carrying

Children will:

* explore the blocks using their senses —
they examine them closely, touch and
taste them.

* hold one block in each hand and hit them
together, exploring sound.

e carry the blocks from place to place.
* knock down structures built by others.

No actual building takes place within the
carrying stage.
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Stage 2 - Stacking

Children:

 Have an intrinsic need to build rows and
towers repeatedly — they do this before
moving on to build other structures.

* May haphazardly stack blocks until they
fall.

 May line blocks up, pushing them into an
even line.

When children have mastered building rows
and towers they build them in multiples —
this can resemble floors and walls.
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"
Stage 3 - Bridging

Children:

* Begin bridging or roofing the space
between two upright blocks

* Repeat bridging over and over again.

e Use this skill to build bridges on top of
bridges.
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Stages of Block
Pla

Children:
e Use blocks to enclose space.

* Need to practice using four block to
create an enclosure in the shape of a
square.

* Repeat creating enclosures over and
over

* Begin to experiment with the size and
shape of enclosures and connect one
to the other.

Stage 4 - Enclosures
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Stages of Block
Pla

Children:

* Use blocks to create patterns
and symmetry when
building

Stage 5 - Patterning

* May incorporate some
enhancements, such as
small world and loose parts.

* Generally do not name their
buildings
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Stages of Block
Pla

Stage 6 -Building Complex Structures

Children:

* Use alarger number of blocks
incorporating towers, rows,
bridges, enclosures and patterns
in the same structure.

* Name their structures whilst they
are building or after
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Stage — 7 Dramatic Play with Complex Structures

Children:

» Tell you what they are going to build before
they start, showing they have a plan for
their play

« Build familiar structures. The design
features of the building represent the
actual structure, for example, windows or a
drawbridge.

» Create and add their own enhancements
to the structure, recycled materials (loose
parts) supporting the dramatic play and
their interpretation of how the world works.
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Role of the Adult
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Role of the Adult

* Knowing about blocks

* Free choice

* Connections

* Space

e Storage which shows the whole and the parts
* Time

* Valuing block play

Achievement Y
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Role of the Adult

Sensitive Interaction
* Being an active observer
* Listening
* Protecting children’s block play
* Being a play partner
Putting actions into words
* Questioning
e Supporting and extending
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https://www.communityplaythings.co.uk/learning-library/videos/teachers-role

Literacy Learning through Block Play
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Literacy Development

Block play helps to develop:
* Creativity and imagination

* Language and communication — vocabulary

Storytelling and role play (story acting)

Mark making - representation of own ideas and symbols
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Literacy Learning

through Block Play

Problem Solving

Curiosity .
- e * |dentify
e  Respond
C Observe O Present
Research solutions

Open-Mindedness

e Listen Imagination

*  Think * Haveideas
differently * Invent

Explore
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Literacy Learning

through Block Play

lmagination is...

Early Years

Quality Improvement Team

Wellbeing Achievement Networked
and and Learning

Learning Progress Organisation




Literacy Learning
through Block Play

Imagination is...

“...the ability to form
rich and varied mental
images or concepts of
people, places, things,

situations not present.”

“...seeing
what isn’t
there.”

“..play
without

action”

“...is more
important
than
knowledge.”

“...a cognitive
capacity to picture
in one’s mind an
alternative reality.”

“...ability to
picture what
doesn’t exist.”

Early Years

Quality Improvement Team

Wellbeing Achievement Networked
and and Learning

Learning Progress Organisation

Relationships . Awareness. Integrity . Service

CITY COUNCIL



The Learning Environment

"ExPeriences-

Wellbeing Achievement Networked

and and Learning
Learning Progress Organisation

CITY COUNCIL



Communication and Language

{Communication

e Being in control and engaged in interactions

e Using symbols and understanding symbolic relationships
e Using more advanced language

e Use of props

e Sustained Shared Thinking

[Vocabulary

e Sparkle words linked to focus book
e Names of the blocks

e Specialised words vocabulary linked to specific themes or interests e.g.
astronaut
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Developing Children’s Language

e Showing an example
e Using ‘think alouds’

e Plan your strategy or a
e Reviewing actions or ste
e Break ideas or tasks down
e provide cues and prompts

e Providing suggestions
e Prompting children to explain their thinking
e Helping children to think through alternatives
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Developing Children’s Language

e Showing an example
e Using ‘think alouds’

What have you tried so far?

You might need to ... to get it
to work.”, “Looks like you
need to to ...

e Plan your strategy or apf
e Reviewing actions or ste
e Break ideas or tasks dow
e provide cues and prompts

e Providing suggestions
e Prompting children to explain their thinking
e Helping children to think through alternatives
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Developing Children’s Language

e Showing an example
e Using ‘think alouds’

e Plan your strategy or approach

* Reviewing actions or steps e N
e Break ideas or tasks down WTrer vl B ey
e provide cues and prompts way, what’s another

4 way we could try?
e Providing suggestions o
e Prompting children to explain their thinking

e Helping children to think through alternatives
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Supporting Sustained Shared Thinking

LRefrain from closed questions and statements:

* “Nice building.”
e “What are you building?”

LUse open-ended questions and model thinking aloud:

J/

* “What would happen if...?”
e “Tell me about...”
e “What else could you try?”
e “How did you...?”




+ Story Telling and Role Play

Block play
can:

Develop children’s abstract thinking and use of
Imagination

Enable children to represent their ideas
symbolically through arranging and manipulating
blocks

Develop oral language and literacy learning as
children take on roles and develop their own story
narratives

Foster social interaction between children as
they plan, negotiate and create together.
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Story Telling and Role Play

e Literacy enhancements

* Incorporating blocks into interactive shared story
sessions

* Block provocations

Adult role — active observer, prompting, guiding
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Small world/ _'»'é; 3
story props
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Build elements of setting
from the book

Setup provocation for
oral storytelling
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Mark making

Opportunities for mark making

* Planning building/construction

* Record constructions

* Making signs/labels/characters/features
 Making a story about their construction




e Enhancements

[{HomeS around
- e rid

= w:ar‘

PARK DESIGN SCALE 1"=30"-0"
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WHEN [BULD
WITH BLOCKS

S e
o

an,
or o try,
& "'ka.,

?Nas in the block play area. A friend said they wanted to make a fire engine.’

en looked through two of the books on display and said “ it tells you how to do a fire

engine.” He kept looking through the books until he found this picture. He then counted
the circles and picked out the corresponding blocks to create his fire engine.

8th Sep 2022
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Creating Stories

The Princess

Once upon a time there
was a princess who
wanted a new castle, we
designed one with tall
towers and a look out at
the top.

The End
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Task Telling Tales

* Select a traditional/familiar story or rhyme.
* Build a setting as a provocation.

e Use enhancements to retell and recreate the
story or rhyme.

* Feedback to the group and show case your story.
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e Examples
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Will take

opportunities
Enjoyment Become aware that there are | With support start to | With support be encouraged to share to select Enjoy exploring the rhythm of
& Choice different types of text. e.g. those| select texts that can text preferences with others e.g. Dewvelop vocabulary through listening | appropriate language when listening to stories
that can be read, watched or be explored for | favourite stories/film and give simple | to and exploring different text forms | texts within | read aloud and other texts they watch
LIT 0-01a listened to enjoyment reasons for preference. collaborative or listen to
LIT 0-11a/ play contexts
LIT 0-20a
LT 0-0ic f
Enjoy exploring and
UT 0-01b . .
Begins to engage with| . e . : :
LIT 0-11k Begin to interact with Interact with songs, rhymes e E3E identifying rhyming Can hear and Begin to recognise and
: . N and respond to texts words and with segment and identify | Begin to keep a steady beat| generate words with the
predictable patterned text and stories and recite some ) ) ) ) - - .
.. using means of their | support, begin to the number of when exploring familiar same initial sound starting
through repetition of rhyme well-known songs/rhymes - - i ; . )
Supporting and refrain etc choice e.g. role play, create a string of syllables in familiar | stories, rhymes and songs | with own name and friends
Guidance . from memory puppets, mark making | Fyming words (can words Rames
be nonsense rhymes)
pp | eokfor Begin to hold
Listening and egin to hold a ) ]

: e . . Listens to and responds conversation with one legin to take Begin tn.respnnd Can follow a two part instructions
. Talking Begin to listen to others ) ) turns when . ) ) appropriately to _ . . .
E ) ) . appropriately to others in a range | or more personsona | ) Begin to develop confidence in . and can give a simple instruction

LIT 0-02a, with attention and give a of situati i bosdy | th of thei listening and ki p based some gquestions — h s
— ENG 0-03a response based on whit situations using body language eme Eir cwn talking ina asking questions based on about wheit they toothers eg when — mixing
ﬂl _— ) appropriate to age and stage e.g. | choosing, staying on . whhat they have heard . paint, baking and ask questions to

. - has been said e Ty variety of hawe said and clarify

Supporting = . contexts heard
=1 Guidance
M  Finding and
oo Using Begin to listen/watch with _ Talk a_l:u:lut With support begin to Begin with support
. information that Begin to ask and Describe and share make connections to use new

c Infermation concentration to find useful . . i i . Use what they have
— informats o besa has been answer guestions to ideas/thoughts using what has between information wocabulary when learned in order &

: LIT 0-(Ma imormation £.g. to fearn interesting to them | demonstrate recall of been learned from listening learned and their own talking about arn . m or er_ 2

form a visitor about their - . : - - - make simple choices

m Supporting and/or new key information tofwatching texts. experiences to expand information they

oocupation i
.rn' Guidance p information on a topic or theme have learned
-
UAE
ul—;;:'i::ﬁ :I:" With support can draw on prior With et bagin & k dicti s & p
ith su in to make predictions
! g knowledge and experiences to make . E C- Can understand and ask ‘what’, "where” and . .suppnrt A .snme
. based on prior knowledge and i R . ) i questions to demonstrate understanding of
——— - connections and talk about a range of experiences e.z. renetition in storviings whao” gquestions to clarify meaning what they have heard
Efqllp!:l:udnrting e P B rep ry
Gulgance
Creating Texts . )
Begin to speak in well- Spesk clear_ll,' Through modelling develop ] :
LIT 0-09a formed short semtences pegii 10 use sequentisl murstdu;Eth_E time the use of a range of ol 4 Begin to 55“:"}‘;
- . an into xplore own an meaning to what has
UT0-09b/LITO | torelay information and ) B vocabulary including nouns, e ; = Use new vocabulary to which
31a LT 0-10a ] . language (first, next, develop = familiar stories been created e.g. L
FAL IR use some detail to give . . verbs, adverbs, adjectives, . they have had repetitive
now etc.) to describe grammatical o through play and drawings and models
— opinions, describe ) prepositions and pronouns & nl A di y exposure to
Supporting ) or recount experiences ACCUracy e.g. during plkay and in different rale play and discuss/answer
cui feelings, needs and using correct ) questions with support
Guidance events fapermoes vertyftense areas of the curriculum




Enjoyment
& Choice
LIT 0-1a
LIT 0-11a
LIT 0-20a

Have opportunities to write, inspired
by what they have listened to,
watched or read

Explore a variety of writing
materials for purposeful mark
making

Develop mark making
in different contexts
and share what they

have created

Begin to explore
creating texts in
meaningful contexts
through play based and
outdoor learning

Begin to explore imitating
writing letters and words and

use the print in their

environment as a stimulus

Begin to develop
pride and
confidence in
writing own name

Tools for
Writing

ENG 0-12a
LIT 0-13a
LIT 0-21a/b

Begin to be aware that words
and writing go in a left to right
direction

Begin to be aware that words

are made up of letters

Use a variety of tools
to mark make e.g.
sticks and fingers in
the sand

Begin to explore
writing letters

participate in

activities

With adult scaffolding

collaborative writing

Develop gross and fine
motor skills and pencil
control

Use own drawings to
retell a story and show
their knowledge of a
text

Organising
and Using
Information

LIT 0-26a

With support, plan by thinking
about, verbalising, acting out
and/or drawing what they want
to write about

Convey ideas through play to show
understanding of real life purposes for
writing e.g. shopping lists

Begin to share feelings and opinions
on stories and illustrations

Begin to use signs and labels
from the environment in own
texts and drawings

Contribute to a collaborative
piece of writing

Creating Texts

Writing- Shared, Guided and Independent

LIT 0-9a
ENG 0-31a

N 4 4 A

Begin to invent own stories and
characters and share these ideas
with others through mark making

and talk

Begin to describe characters
and explain likes and dislikes
using appropriate vocabulary

Begin to describe settings and
explain likes and dislikes using
appropriate vocabulary

Begin to retell and adapt familiar
stories using a combination of

Be able to give meaning to own

drawings and mark making
drawing and mark making

CITY COUNCIL



Eni Generate a
njoy hort string of
Be supported to i snort string o
Become increasingly With support, discuss astory | Begin to develop vocabulary select Zspropriate EXprlgzi':ii and rhyming
aware that there are With support, start to select texts through illustrations through listening to and . € words (can be
. . . . . . . texts within nursery
Enjoyment different types of texts | that can be explored for enjoyment and share likes and dislikes exploring different text ) nonsense
collaborative and rhymes, h
& Choice e.g. stories, non fiction forms rhymes)
e ' play contexts songs or
chants
LIT 0-01a
LIT 0-11a Enjoy exploring, ) )
LIT 0-20a identifying and generating | Enjoy exploring the rhythm | - Interact with predictable, Begin to keep a Begin to develop
. - of language and listening to| patterned texts through steady beat along ) . confidence with book )
LIT 0-01b rf;\:?seeu;n;g f:r:::; stories read aloud by repetition of rhyme, refrain | with familiar songs 2;3;122 Sj}fﬁ;??ﬁ:?ﬁg handling skills e.g. holding 23\2:;;2‘:??}:
w .8. OW ; ; . B
and rhymes book correctl
reading role model and |denrltiL11\;I(<j:;|berate Y and familiar 1-3 syllable words v conveys meaning
)
Tools for i i i Begin to recognise the difference between a
. Can recognise own name and some other f\z:vn::;lﬁsz;tl zzﬂ:;sri!;/rlt?:n):fi{hmoc\f; With support begin to generate some words with same & ?etter and a word
m Reading familiar words as appropriate name and friends’ naies initial sound
o ENG 0-12a
G LIT 0-13a Begin to use knowledge of sounds, patterns and word shapes to recognise some Begin to use context clues such as illustrations to Begin to be aware of some basic punctuation
w LIT 0-21a words and some sounds within words support understanding of stories. when sharing a story
. Discuss the basic differences between With support, use what is
Understandin . . . . o . PP . Ask and answer simple open ended
Analysin Explore and discuss features such as title, author, blurb, illustrator fiction and non fiction and begin to develop | known already about subject ) . .
g ysing . ) questions about events and ideas in a
and and pictures understanding and text type to help roxt
. ex
Evaluating understanding
Shares thoughts and feeling about Contribute to discussion about events,
LIT 0-07a Use knowledge of familiar stories and other texts during and after characters and ideas relevant to the Retell familiar stories in different way e.g. role play, puppets and
ENG 0-17a patterns and answer questions to reading text and begin to make some links drawings
LIT 0-16a help predict what will happen with own experiences and other texts
LIT 0-19a next
I
Findine & Begin to answer simple
! I_ g Begin to show an awareness of features With rt find inf tion i open ended questions
ith support, find information in .
Using Identify some familiar print of fiction and non fiction texts when PP i about what has been Retell some key events from a familiar story
Information . R . a text to learn new things . .
from environment choosing texts for a particular purpose explicitly stated in
LIT 0-14a = specific sec% -
— : = fictionAexts N
Wellbeing h ’ : Quality Improvement Team c.?
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Numeracy Learning through Block Play

Early Years

Quality Improvement Team

Wellbeing Achievement Networked Engagement,
and and Learning Connected Participation

Learning Progress Organisation Learning and Inclusion




What the research says....

"A study that evaluated the block constructions of 4 year olds
(in 1982) and compared them with their test scores in high
school (in 1998) supported the hypothesis that a child’s ability
to create complex block constructions can predict
mathematical ability."

Cited in Pamela C. Phelps, Ph.D., Laura L. Stannard, Ph.D. June 2012




Why Unit Blocks?

Unit blocks are special because they:

* have a precise mathematical
relationship to each other

* are open ended and offer infinite
creative possibilities

* have a neutral, natural texture and
colour which supports symbolic play

* have weight, which gives structures
strength and stability

* do not require a system of joining
therefore structures are only limited

by the natural laws of gravity and
other forces.

Wellbeing Achievement Networked
and and Learning

Learning Progress Organisation

Early Years

Relationships . Awareness. Integrity . Service

CITY COUNCIL



Numeracy through the Stages Of Block
Play.

 Weighing when carrying.

 Comparing and counting blocks when stacking.
 Measuring distance when bridging.

 Making judgements on shape and space when enclosing.

* Applying symmetry when patterning and building complex
structures.

e C(Classifying and sorting when tidying up!

Remember:

\/

** Problem Solving is happening throughout all block play.




Experience and outcomes

 MNUO-0la —
« MNU 0-02

e MNU 0-03

« MNU 0-07

« MNUO-11 Numeracy and Mathematics
 MNUO-13

e MNU 0-16a

* MNUO-17a

* MNU 0-19a
 MNUO-20b —
* MNU 0-20c

Wellbeing
and

Learning
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The Learning Environment

"ExPeriences-
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That's a nice
model.

Well done.

Great building.

Wellbeing Achievement Networked

and and Learning
Organisation

Learning Progress

Early Years

Quality Improvement Team




Think Aloud Suggestions

| wonder
whose building has
the most blocks...

How could we make
sure these towers
are the same
height?

Measure

This tower has more
blocks. | wonder why
it's shorter...

| see that my block is
half the size of
yours...

Wellbeing Achievement Networked

onc.i and Learning
Learning Progress Organisation




Think Aloud Suggestions

Shape and Pattern

| think | need a | wonder how we can
block with a curved continue this

edge... pattern?

How would you
describe this shape?
Is it the same when

it's upside down?

/_/ |

| think this building is
the same on both
sides...

Wellbeing Achievement Networked
and and Learning

Learning Progress Organisation




Think Aloud Suggestions

Problem Solving

| wonder how we How will we make

can stop the rain sure the dinosaurs
from getting in? don't escape?

What could we
change about the
ramp to speed up /
down the cars? 8

Could we make a
bridge to join the
buildings

Wellbeing Achievement Networked

onc.i and Learning
Learning Progress Organisation




Mathematical Language
Development

Model language and vocabulary

Adults can introduce new words related to construction, mathematics, and spatial
awareness.

For examples

*Balance

*Stable

*Foundation

*Structure

*Taller, shorter, wider, narrower

This supports language development while enriching interactions.

Early Years

Wellbeing Achievement

and
Learning

..........................
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Bridge the Gap

s

Create the longest self supporting single bridge
span, you must be able to drive a car from
ground level from one side to another.

Points System:
10 points for every metre spanned.

10 points for every 50cm from the ground at the
highest point.

20 points if the car reaches the other side.




Early Level Tracker 1

Knows they can check Can apply subitising skills to estimate U. th.e RMIEUNEEON: i R
estimates by counting within 0-10 the number of items in a set RIChacieg casE thig, o,
Y & fewer than and the same
an?g;’::g:: nuar:!’)er Uses ordinal numbers in real life contexts Recalls the number sequence forwards
ove ences within0.-10 e.g. | am first/second/third in the line and backwards within 0-10
. ientily (name) Identifies number before, after
Recognise numerals e.g.| numerals e.g. can < Orders numerals forwards - 52 . S
Z 2 Explains zero . and missing numbers in a sequence within 0-10;
PO 9 the hamber: YESPOnd 1o Guestion is represented as 0 St Echwein v beginning to use the lan e before
from 0-10 ‘what is that number?’ P within 0-10 e £ Bu3g! :
after and in-between
from 0-10
Identifies ‘how many?’ in regular dot patterns Identifies ‘how many?’ in irregular dot patterns e.g. Represents amounts in different arrangements
e.g. dot arrangement/on fingers/five frames/10| dot arrangement/on fingers/five frames/10 frames/dice e.g.dot arrangement/on fingers/five frames/
frames/dice without counting up to 6 without counting up to 6 10 frames/dice without counting up to 6
When counting objects When counting objects Couts objects Counts anything e
ot Touch counts one & obj When counting objects in a set recognising that the 5 g o8
understands the order understands that the number £ objects ata
2 item when each 2 understands that the appearance of the objects & -
in which we say A 2 name of the last object % 2 distance/in a
number word is said % < number of objects is not has no effect on the overall
the numbers counted is the name given to =5 book/sounds/claps
(1-to-1 affected by position total 2o
is always the same the total number of - _ within 0-10
correspondence) X (order irrelevance) within 0-10 L
(stable order) objects in a set g (abstract principle)
< C (conservation)
(cardinal principle)
. . . Partitions quantities to 10 into 2 or more parts and
Explains that zero means there is none of a particular quantity ognises that this d not affect the total e.g. 6 as 3 and 3/2 and 2 and 2

Sorts & classifies
objects using Compares 2 sets to

Beginning to count

Elneks the Sotat when Finds out how many | Compares to find the | on and back in ones

1,2 or 3 is added to an Finds the total when

quantity as an decide which has are left when 1 or 2 difference between | to add and subtract
existing amount e.g. a | 2 sets are added together %
attribute the fewest/most number line or height | within 0-10 (aggregation) are taken away setsasa with objects or
e.g.setsof 1, 2 within 0-10 chart (s mentatlgn) BEreg within 0-10 quantity within 0-10 number line
within 0-10 € within 0-10

Shares out a group of items into 2 equal sets within 0-10.

. 2 i i i Ives ri ithi
Groups objects into matching or natural sets of 2 e.g. shoes within 0-10 B £ Rincuity ha A DONNES SN EOMETCUR IRRDIIES Mgt O-10

Identifies wholes and halves in a social Splits a whole into smaller parts Understands that a whole
context and uses appropriate language and explains that equal parts are the can be shared equally and unequally
e.g. ‘I have eaten half of my banana’ same size

Early Years

Quality Improvement Team

Wellbeing Achievement Y
and and
Learning Progress ]
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Wellbeing
and

Learning

Early Level Tracker 1

Handles money and recognises a few coins up to the
value of £2 through play and in real life and relevant contexts
(using real and plastic money)

Identifies (names) 1p, 2p, 5p and 10p coins and pays the exact value for items
to 10p e.g. if the price is 5p; can use a 5p coin to pay for it

Links daily routines and personal
events to time sequences and
begins to use appropriate language
including before, after, later, earlier

Recognises and where appropriate
engages with everyday devices
used to measure or display
time e.g. clocks, calendars,
sand timers and visual timetables

Recognises the months of the year and
describes features of the four seasons in
relevant contexts

Identifies (names) the
days of the week in sequence

Shares relevant experiences in which measurements
of lengths, heights , mass and capacities are used,
for example, in baking and other meaningful contexts

Describes and compares common objects’ lengths, heights, Estir _ then ures, the length, height, mass and
mass and capacities using everyday language, including capacity of common objects using a ot
long/longer, short/shorter, tall/taller, heavy/heavier, i Sate Do r:g R &
light/lighter, more/less/same PPros
—

Copies simple patterns involving objects ,

Continues simple patterns involving objects ,

shapes and numbers

shapes and numbers

Creates simple patterns involving objects ,
shapes and numbers

Recognise and describe common 2D shapes and 3D objects
by attribute e.g. straight, round, flat and curved

Sort common 2D shapes and 3D objects according
to attribute e.g. shape, colour, size

Begins to correctly use some of the
language of direction e.g. left right,
forwards and backwards to solve
simple problems in relevant contexts

Correctly uses some of the language of
position e.g. in front, behind,
above, below

Identifies and describes basic symmetrical

Creates basic symmetrical pictures
pictures with one line of symmetry

with one line of symmetry

Uses knowledge of colour,
shape, size and other
properties to match and
sort items in a variety of
different ways

Collects and organises
objects for a specific
purpose

Asks simple questions to
collect data for a specific
purpose

Achievement
and
Progress

~

With support
Contributes to a concrete With support interprets applies counting skills
or pictorial display where simple graphs, charts and to ask and
one object or drawing signs and demonstrates answer questions.
represents on data value, how they support Makes relevant choices and
using digital technologies planning, choices and decisions based on the data
as appropriate decision making

Early Years

Quality Improvement Team

Relationships . Awareness. Integrity . Service

CITY COUNCIL



“Much research has shown that young children’s
spatial rather than numerical abilities predict
their overall mathematical achievement”

(Young et al 2018)

Wellbeing Achievement Y

and
Learning




Learning Across the Curriculum:
Meta-skills &

4 Capacities

Engagement,
°°""°f'ed Participation
isation secning and Inclusion



Learning in all areas

e Communication and Language Development
* Physical Development

* Personal, social and emotional development
* Literacy

 Mathematics

* Understanding of the World

* Expressive Arts and Design.




Learning across the curriculum..

As an open-ended resource, block play lends

itself to any curriculum based on holistic child

development. Block play supports all areas of
children’s development. (Cuffaro 1995)




Scotland’s Curriculum Framework

why

8—6

To enable ALL
young people

-

Understanding
the learners

Interdisciplinary
learning

The Curriculum
‘the totality of al that is planned
foe children and young people :
thecughout thelr <
education
Being clear on Knowing the

ractical approaches big ideas
Ethos and life of the Curriculum areas P PP 9

school as a community and subjects

Effective

+ entitlements

Using meaningful
leaming networks

Early Years
Quality Improvement Team

nnnnnnnn  Awareness. Integsity . Service
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Learning Progress Organisation
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To enable ALL
young poopla

Early Years

Quality Improvement Team

Wellbeing Achievement Networked

and and Learning
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Ol

Meta-skills Progression Framework

i, Mo

Realising the ambition:

Being Me

A Unique Child:

STARCATCHERS
ENGAGEMENT SIGNALS

it cakes! e g g i vl s ks o Uity o A
Univeruty of Later and the University of Sathclyde a(roms cur piiot and wecond phase of work wieh
e e e att
oot el i rpmsa o ostahe o
e e

This
o whoever. they re attured to.
" o
a0 chiect you're hokSing.

Supporting
Creativity and

Learning Resource 8:
Personal Learning and
Achievement

curriculum for excellence

Wellbeing Achievement Networked

and and Learning
Learning Progress Organisation

Early Years
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Relationships. Awareness. ntegrity. Service




@ f Individuals
Confiet
Inclersciumln

To enable ALL
young people
to be...

Effective
Conmtributos

Contributors

: = Early Years
Wellbeing Achievement Networked

and and Learning
Learning Progress Organisation
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Four Capacities Tracker

fesponsivie CITIZENS :
To be caring and i
respectful towards S e, Re:oanm Accept responsibility Initiate s RCINIERS Sk v tie
5 : towards friends, | Lookafter| " ks Talk about my ideas | and swap| " similarities and
myself and others, be o actions | for my actions when | : play with | group
adults and living | resources. : and listen to others, ideas. | y.cussions | differences, but we are
able to follow rules \ can hurt make mistakes. others
things. all unique.
and work in groups | others.
will..
Successtul LEARNERS Mm
Think
To have enthusiasm :.“zo Choose waysto | Plana | Adapt my ST o Use Use my i Usemy | Usemy
and motivation to . where | | Playon | Playwith | dothings | taskto |strategies ina resources m Kill : Numeracy | Techology
learn and help me pare: playand | myown. | others | through | reacha [toreacha of . inoriginal| TR skills when | skills when
reach my full learn. trial and goal goal ways. playing. playing. | playing.
contexts. playing.
potential | wal error.
EMecUve
: = Start Start Show : . SW
CONTRIBUTORS To Do Persist with activity | Focus on achosen : | excitement | Take on a role in play-|Initiate my] pridein
Be willing to have a & conversati|conversati| GERF :
be resilient, self- X when challenges task/activity for a ; / and joy In individually orin own my
go at something new. i : onswith | ons with he .
reliant and motivated occur. period of time. s L groups tasks. |achievem
Iwill... WIS, | PSS lusmpected. ents
Confident
Show Expresses myself
: in]  Show Bounce |Seekchallenges and | pride in Make Express a| Regulate | through actions such| Refiecton
physically and myselfin| open |curosityin choices and
backafter | bewilling to take my range of | arange of | as mark making, role my
CULIGREIETTTE positive | ended | the world diffcut risks. express my " i experiences
with myown values ERTT TR play. |around me, accomplis{ preferences emotions | emotions play, singing or
and beliefs Iwill ... dancing.
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Meta skills and Block P'“}j

Self-management Social intelligence Innovation

Adapting Initiative ! Leading ,x Sense-making @ Critical thinking a

"Whilst we cannot predict the future, we can prepare for
a future that is increasingly unpredictable."

Collaborating "‘."‘
A

Wellbeing Achievement Networked
and and Learning

Learning Progress Organisation

CITY COUNCIL



Meta Skills and
Block Play

Supporting the development of Meta-skills

Explici‘t

Ledrning environment

Transferrable and
technical

Wellbeing Achievement Networked

and and Learning
Learning Progress Organisation

Early Years

Relationships . Awareness. Integrity . Service
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Meta Skills and

Block Play

Meta-skills

Self-management Social intelligence m

Focusing
You can maintain interest and concentrate on a
task for a period of time, and not be distracted.

Communicating

You have the ability to openly share information
in the best way that helps everyone understand
your thoughts and ideas.

-

Curiosity

Being curious is the desire to learn or know
something in order to increase your
Understanding of an opportunity or problem

o

i a . -
Integrity Feeling Sense-making
You are guided by your own principles and You can see things from other people's point of . You can determine the deeper meaning of what
Values and are considered trustworthy, open view and this helps you understand their ﬂ is being expressed and organise information into
and honest by others. feelings and motivations. an understandable form which is easier to use.

l I —

Adapting Collaborating Creativity _
You can respond confidently and constructively o You are good at building and maintaining Using your imagination, you are able to think of
To new ideas and experiences and unexpected MJ relationships with other people so everyone new ways of addressing problems and this
challenges. can work together to achieve shared goals. Lenables you to visualise solutions. )

Initiative

You are confident in your own abilities and
judgement. You can take decisions and have
responsibility for your own actions.

Leading

By having a sense of direction and purpose,
You can encourage and motivate others to
work towards agreed tasks and goals.

Critical thinking

You are able to process, analyse and evaluate
information to solve complex problems and
form an opinion after careful thought.

"As children and young people progress through their education, it is essential
that practitioners nurture and develop their meta-skills so they can navigate a
world which is increasingly complex and unpredictable."

Achievement
and
Progress

Wellbeing
and
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Learning
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Learning
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Meta Skills and
Block Play

Adapting

Adapting is the ability and interest to continue to enlarge knowledge, understanding and skills in order to remain adaptive .

and resilient as circumstances change.
Adapting can include the following:

® Openness: Being open to new ideas and approaches — having a growth mindset

Meta-skills progression framework

@ Critical reflection: The ability to critically reflect on new knowledge and experiences in order to gain a deeper understanding,

embed and extend learning
@& Adaptability: Flexibility when handling the unexpected, adapting to circumstances as they arise
® Self-learning: The ability to self educate without the guidance of others
@ Resilience: The ability to respond positively and constructively to constantly evolving challenges and complexity

Learners show adapting at
Early Level by:

« asking lots of questions
and being curious about
the world around them

« recognising simple
problems and talking
about solutions with
others

» being flexible and resilient
when faced with novel or
unexpected situations

« learning to work and play
with others.

Learners show adapting at
First Level by:

» asking and answering
questions to deepen
understanding and
adapting how to play and
learn

» identifying and reflecting on
problems and enjoying
finding solutions

» creatively thinking of
solutions to a task and
developing this through use
of trial and error

» adapting their behaviour
and language to suit
different situations and
activities

= willingly taking turns and
sharing co-operatively with
others when working on a
group task.

Learners show adapting at
Second Level by:

« posing interesting questions
and constructively
challenging ideas to adapt
thinking and behaviour
identifying problems and
researching different ways
to understand and find
solutions, including using
online tools
« understanding and
responding to feedback
when working with their
peers
changing their way of
working to fit with different
activities and different
groups
« reaching agreements and
beginning to manage
disagreements.

Learners show adapting at
Third/Fourth Level by:

= asking questions, thinking
laterally and adapting
behaviour to suit a range of
contexts

= enjoying selecting texts or
other relevant information
regularly to inform thinking

= navigating a range of
challenges in order to
develop a deeper
understanding of how to
apply skills

« giving and responding to
feedback from their peers,
and being willing and able
to reach agreement
through compromise

= critically evaluating and
changing their approach
when working in a group,
taking increasing
responsibility if necessary.

Learners show adapting in
Senior Phase by:

«» thinking laterally, applying
their understanding in a
wide range of contexts,
demonstrating initiative and
discipline

» evaluating their own
progress and being able to
adapt their approach to
overcome unexpected
challenges

» treating others with respect
and seeking effective ways
to develop co-operation,
including resolving conflict

« working with peers to
devise ways to evaluate
and improve their
performance

» responding positively and
influencing others when
faced with unexpected
change.

Wellbeing
and

Learning

Achievement
and
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Networked
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Example of skills covered

The

f Ule Duckhng |




2 ponds were
created for the
ducks.

A tall lookout tower
was built for the
farmer to watch all
of the animals.

Gates were put in
to stop the animals
escaping.

Created different
sections for each
animal on the farm.
Within each section
we counted the
animals.

We then placed
them in numeral
order e.g. 1 pig, 2
sheep, 3 cows, 4
donkeys.

Wellbeing Achievement
and and

Learning Progress

uality Improvement Team

Early Years
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curriculum for excellence

/{:7/\

&mﬁ !ul
To enable ALL
young people
to become

]
e’

Ef

£g

espo

&

Conts

Learning Covered

Listening and Talking

LIT 0-09a

As | listen and take part in conversations and discussions, | discover
new words and phrases which | use to help me express my ideas,
thoughts and feelings.

Enjoyment and Choice

LIT 0-01c

| enjoy exploring and choosing stories and other texts to watch,
read or listen to, and can share my likes and dislikes.

Creating Texts

LIT 0-09b / ENG 0-31a

| can convey information, describe events or processes, share my
opinions or persuade my reader in different ways.

Wellbeing Achievement
and and

Learning Progress

Early Years

.........................

CITY COUNCIL



Learning Covered

Mathematics and Numeracy

curriculum for excellence

00000000 Shape, Position and Movement

MTH 0-16a

Through play, | have explored simple 3D objects and 2D shapes and
can identify, name and describe their features using appropriate

53333';'30?#@ ) vocabulary.
tabacome Information Handling and Problem Solving
~— MTH 0-17a

| can describe, follow and record routes and journeys and explore
ways of moving around my environment.

Number and Measurement

MTH 0-10a

| am developing a sense of size and amount by observing, exploring,
using and communicating with others about things in the world
around me.

. Early Years
Wellbeing Achievement g

and and

Learning Progress

...........................

CITY COUNCIL



Learning Covered

| ellence
00000000 Art and Design
EXA 0-02a

| have the freedom to discover and choose ways to create
images and objects using a variety of materials.

To enable ALL
young people
to become D rama

! y = EXA 0-12a

' Inspired by a range of stimuli, | can express and
communicate my ideas, thoughts and feelings through
drama.

. Early Years
Wellbeing Achievement Networked

and and Learning

Learning Progress Organisation
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curriol
o0

Rospom%ble

lum for excellence

Confident
Individuals

To enable ALL
young people
to become

|

Effective

Contributors

Learning Covered

Health and Wellbeing

Social Wellbeing

HWB 0-11a

| make full use of and value the opportunities | am given to improve
and manage my learning and, in turn, | can help to encourage learning
and confidence in others.

Relationships

HWB 0-05a

| know that friendship, caring, sharing, fairness, equality and love are
important in building positive relationships.

Wellbeing
and

Learning

Achievement
and
Progress

Early Years
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Learning Covered

curriculum for excellence

00000000 Technologies

Designing and Building

TCH 0-14a

Through discovery and imagination, | can develop and use
problem-solving strategies to construct models.

To enable ALL
young people
to become

) —

Responsible
Citizens

Early Years

Quality Improvement Team
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Early Level Tracker 1 Money & Measur Early-LeveI Tracker 1

Estimation & Knows they can check Can apply subitising skils to estimate pass thelnguage of estimaton
Rounding estimates by counting within 0-10 the number of items in a set 8 4 2
fewer than and the same
o ] Handles money and recognises a few coins
anda:::k;a{:r::;ber Uses ordinal numbers in real life contexts Recalls the number sequence forwards up to the value of £2 Identifies (names) 1p, 2p, 5p and 10p coins
5 T R TS e.g. | am first/second/third in the line’ and backwards within 0-10 Money and pays the exact value for items to 10p
q through play and in real life and relevant contexts
| 5 e.g. if the price is 5p; can use a 5p coin to pay for it
(cendiyineme) Identifies number before, after (using real and plastic money)
) Recognise numerals e.g.| numerals e.g. can Orders numerals forwards . i e
i - 3 Z Explains zero and missing numbers in a sequence within 0-10;
points to the number | respond to question i and backwards o
E FEm D “what is that number? is represented as 0 within 0-10 beginning to use the language before, % 5 2
: sl ? after and in-between. Links daily routines
% and personal events Recognises and where appropriate
§ b Identifies ‘how many?" in.regula(dol patterns Identifies how many?” in irregular dot patterns e4gi Represents amounts in difﬁerent arrangements to time sequences engages with everyday devices Identifies (names) Recognises the months of the year
g e.g. dot arrangement/on fingers/five frames/10| dot ar gers/ frames/10 e.g.dot gers/ frames/ the and
2 frames/dice without counting up to 6 without counting up to 6 10 frames/dice without counting up to 6 Time and begins to use used to measure or display .
% | e a——" days of the week describes features of the four seasons
3 Coants obiects appropriate language time e.g. clocks, calendars, X o
. ¢ 0 % P in sequence in relevant contexts
é x:‘::;:::‘;cﬁ::ﬁ::: Touch countsone | d":;f:ﬂ;‘;"":;:‘:;? Jneucr‘nsber When counting objects  |in a set recognising that the COW:;’:::V::L": .8 including sand timers and visual timetables
3 2 item when each % that the of the objects 2 G -
3 in which we say TS name of the last object bt distance/in a before, after, later, earlier
z € number word is said 2 o number of objects is not | has no effect on the overall
s the numbers counted is the name given to book/sounds/claps
(1-to-1 affected by position total R
is always the same the total number of i S within 0-10
correspondence) = 2 (order irrelevance) within 0-10 E
(stable order) objects in a set 3 (abstract principle) Length
El Al aan e (conservation) Shares relevant experiences Describes and compares Estimates,
§| !| Eobibine that fero s theve Ihorie oF « erteURE Slenty Partitions quantities to 10 into 2 or more parts and E in which measurements of common objects’ lengths, heights, then measures,
E recognises that this does not affect the total e.g. 6 as 3 and 3/2 and 2 and 2 9| Mass lengths, heights , mass and capacities mass and capacities the length, height, mass and capacity
3 ™
Sorts & classifies it thertitalwhon Beginning to count § are used, using everyday language, of common objects
objects using | Compares2setsto [, ) 3. dqedvoanl  Finds the total when | INdS Outhow many | Compares to find the | on and back in ones S| for example, in baking and including long/longer, short/shorter, tall/taller, using a range of appropriate
uantityasan | decide which has | are leftwhen 1or2 | difference between | to add and subtract
Additionand Cledriss existing amount e.g. a | 2 sets are added together 4 = thi ingful context: /i ight/li -standard unit:
Subtraction attribute the fewest/most limber line or halaht | witbin 0:10/(agsréation) are taken away setsasa with objects or Capacity other meaningful contexts y , light/lighter, / non-standard units
eg.setsof1,2 within 0-10 st iuh mentat':n) bt within 0-10 quantity within 0-10 number line
within 0-10 . ! within 0-10
Multiplication Shares out a group of items into 2 equal sets within 0-10. ; & - 2 Copies
3 Groups oblects Into matching or natural sets of 2 e.g. shoss within 0-10 Begin to identify halves and doubles using concrete materials within 0-10 ‘ Continues simple patterns ) A ) )
simple patterns Creates simple patterns involving objects ,
Relation v b involving objects , o d b
involving objects , shapes and numbers
Fractions, Identifies wholes and halves in a social Splits a whole into smaller parts Understands that a whole € obj shapes and numbers ®
Decimals and context and uses appropriate language and explains that equal parts are the can be shared equally and unequally shapes and numbers
% e.g. ‘| have eaten half of my banana’ same size

Shape, Position and Movement: EL1

Recognise and describe
Sort common 2D shapes and 3D objects according
Shape common 2D shapes and 3D objects
to attribute e.g. shape, colour, size
by attribute e.g. straight, round, flat and curved
Begins to correctly use
Aogles Correctly uses some of the some of the language
Identifies and describes Creates
language of position of direction
Symmetry I f positi f directi
basic symmetrical pictures basic symmetrical pictures
and e.g. in front, behind, e.g. left right, forwards and
with one line of symmetry with one line of symmetry
Transformation above, below backwards to solve
simple problems
in relevant contexts
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Will take

texts

Creating Texts

Begin to speak in well- Speak clearly )
T 0-09 foatiad shoet someces | mostof the time “’:’,:’:u‘::‘:::ix:'““ Begin to ascribe
MEQ.09b/UT: || o relay nformation and f| "0 10 use seauentil |§ - and beginto [} ey fry nciuding nouns, || EXPlorecunand [ meaning towhathas | .o ey, vocabulay to which
31aLUT0100 i language (frst, next, develop et adherts, adiocties. || familir stories been created e.g. thed b fd ooy
usesome detall togive [ /0 ) o describe grammatical d , ad " throughplayand  drawings and models e
Soinkocs ossciba ; prepositions and pronouns e iy exposure to
Supportin or recount experiences [ accuracy e | GERRRIE SO PCLCR ole play and discuss/answer
d feelings, needs and using correct ‘questions with support
- events/experiences werhitence Sceas of the cisrlouury

Early Level Tracker 1

experiences e.g. repetition in storylines

Shares thoughts and feeling about
stories and other texts during and after
reading

patterns and answer questions to
help predict what will happen
next

characters and ideas relevant to the
text and begin to make some links
with own experiences and other text:

’ ’ opportunities
Enjoyment Bec that there are | With startto B 1o select Enjoy exploring the rhythm of Enjoy
&Choice different types of text. .5, those  select texts that can |  text preferences with others 6. Develop vocabulary through lstening | appropriate | language when lstening to stories B Eicrasintiy Besupportedto | exploringand | OCnerated
that can be read, watched or be explored for | favourite stories/film and give simple  to and exploring different text forms | texts within [ read aloud and other texts they watch 4 With support, discuss 2 story | B¢8in to developvocabulary | (o1 aporapriate reciting shortstring of
colaboritive o Hven o & Choice aware that there are | With support, start to select texts ki through listening to and e rhyming
listened to enjoyment reasons for preference. G ere X Tt i e AR : through illustrations witorkid dHferent it texts within nursery Vioeds an b
play contexts ifferent types of texts { that can be explored for enjoyment | .. iare likes and dishkes : collaborative and rhymes, o
&.g.stories, non fiction forms. e songs or ense
 contexts thymes)
chants
! . Erioy exloring and
= Jegins to er e wit i
Begin o teractwith || Ineractwithsongs, hymes | 1287 10 €nesg identitying rhyming Canhearand Begin ta recogise and
and respond to texts words and with t gi P Y & the
predictable patterned text and stories and recite some " f h ing famili 1 "
Inrough repertion of tyme | welhkmour sonyimes | VS8 meansof their | support, beginto | the numberof | when exploring famillar | same ntal sound stasing
i d‘“mm" s "’" ne: choice e.g role play, | createastringof | syllables in familiar | stories, rhymes and songs | with own name and friends . y Interact with predictable,
] rom memor njoy explorin AR
o auppets, mark making | PYMIng words (can words oy exploring.  fEnjoy exploring the rvInm I} Ly orneg gexts chrough 010 KeeP 3 | gogin to develop confidence to | PCHIN 10 develop Begin to become.
e norisense rhymes) identifying and generating of language and listening to ; || steady beat along e confidence with book é
stories read aloud by | "eetition af thyme, refrain | |y 5y, g | 12P out splables in own name [y, iy gyl 0. holding | 2W3re that print
thyme using famiiar » and identify deliberate "85 | and familiar 1-3 syllable words o S [ conveys meaning
) i - reading role model g and rhymes book correctly
Begintoholda 1 popin g take Begintorespond
Listens to and responds ‘onversation with one % Can follow a two part instructions
Talking Begin to lsten to others turns when idence | 39PrOPriately to ¢ Insiruene
ppropriately to others ina range  or more persons on a Begin to develop confidence in and can give a simple instruction
\with attention and give a listening and ‘some questions t
Tesponse based on what | ! Stuations using body anguage  theme of their own " LUEEICE | asking questions based on | SR RN | to athers e.g. when — mixing ioisTor
Jppropriate to age and stage e.g.  choosing, staying on what they have heard paint, baking and ask questions to | With Iy I
has been said variety of have said and Reading c. s d the Ith support can aurally identify most | (.., rtbeghy: th Begin t s Betwy
theme for a short clarfy an recognise own name and some other| support begin to ge egin to recognise eena
‘contexts heaed familiar initial sounds starting with own z
time familiar words as appropriate 4 initial sound fetter and a word
ENG 0-122 name and friends’ names
Finding and
Using Begln to lsten/watch vith i..(e'::::‘":m a3 Describe and sh: w"h:: it nll lopad vl knowledge of sound: d word clues such as il in to be aware of some ba
ntaficdusehd in to ask a escribe and share. ‘make connections 10 use new Begin to use ledge of sounds, wor some | Begin jues such as i tions to. Begin to be aware of some basic punctuation
tpciation | ot A o has been answer questions to | ideas/thoughts using what has | between information | vocabulary when | Y52 #hal they have ot o S S A S suppert undarstanding of storkes: wher sharing & sioey
2 interesting to them ~ demonstrate recallof been learned from listening learned and their own talking about make simple cholces
o form a visitor ‘:“’"' their SeAlod i key information tojwatching texts. experiences toexpand | information they L
occupation - » on a topic or theme have leared
—— Siameen Understandios B oo st dtsars featiies sich i it author, biurb; Wastratoe [ D008 b kv:::: s s | 5k answer simple opn ended
i . vy e fiction and non fiction and begin to it e questions about events and ideas in a
Evaluating w develop understanding - dmt:: e P text
With support can draw on prior - LT0-07a
1k
inowledgs wd experonces tomake | Wihsupportbegin tomake preditons | (| Wit support can discuss and answer some o
based on prior knowledge and 5 questions to demonstrate understanding of Ol AT
connections and talk about a range of ‘who' questions to clarify meaning what they have heard Use knowledge of familiar Contribute to discussion about events,

Retell famillar stories in different way e.g. role play, puppets and
drawings
s

Early Level Tracker 1

Begin to show an awareness of features
of fiction and non fiction texts when
choosing texts for a particular purpose.

Identify some familiar print
from environment

Enjoyment
& Choice Begin to explore.
iavs e tovria ianied | iors s vy of ke Develop mark making e e Begintoexplore imitating | Beginto develop
urtla by what they have lstened to, | materialsfor purposeful mark [ " dfferent contexts meaningful contexts "t etters and words and Are dod
uTo-11a i4 o b Lsia and share what they mw:h’:hy e use the printin their confidence in
LT 0-20a wistchied rasad making oo coginedt itdoor i environment as a stimulus | writing own name
Tools for
Writing
Use a variety of tools With adult scaffoiding Use own drawings to
Begin tobe aware that words | g, ;0 1o b aware that words | - to mark make e.g. Begin to explore participate in Develop 8ross and i | retell a story and show
K i laborative writing | MOtr Sdlls andpencil [ owtedge of a
directon P oftetters o i control
the sand actiies text
Organising and
Using With suppart, plan by thinking
deas through pla :
Information | about, verbalising, acting out Convey Mess teough Ry tOshOw | oot v ectings md opinkns | DO tousesignsand lbels | g0 cotabiorative
real sk i from the environment in own
o writing e.8. shopping lits onstories an texts and drawings
towite sbout

Creating Texts

Begin to invent own stories and
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UT0-9a i d | segin
theauidens ir I lain like dislike
ENG 0-31a with others though mark making |6 exBlain fkes and difkes "
and talk L v porop: v drawing and mark making

Be able to give meaning to own
drawi

Begin to answer simple
open ended questions

support, find information in
atextto leam new things

about what has been
exp

Retell some key events from a familiar story

 stated in

specific sections of non-

fiction texts
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Final thought...

‘Play is the highest level of
child development. It Is the
spontaneous expression
of thought and feeling —

an expression which [their]
inner life requires'.

(Froebel In Lilley 1967/: 83)
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