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Aims

To reflect on last years HGIOPs

To revisit identification of TIG’s and
outcomes
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Successes of this years
HGIOP Projects

Use of a range of tools to identify gaps and gain a holistic view
of children.

e Strong evidence of moderating coverage of the tracker for TIG.
* Evidence of LPAs developing professional learning of colleagues
within settings, through providing training and modelling of

practice.

 Continuing to develop Home Links

* Improvements as a result of robust self-evaluation was evident.
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Professional Learning (1.2)

1.2 Professional Learning
Modelling, coaching, mentoring, cascading, moderating and peer working with staff

Activity Audience No. Invited % of Intended follow up action
SLT Team CcbO Other Participants participants
Leaders who attended
14t Aug Moderation/Peer working Improvement plan priorities have
2022 Improvement Plan LPA 6 Manager | 8 100% been identified for all staff to embed
Morning | Staff Meeting 2 in working practice. All staff know
session their responsibilities and leadership
roles.

LPA and staff team to contribute to
ongoing delivery of Literacy project
and priorities.

14t Aug Cascading LPA refreshed staff on Literacy
2022 Staff training with LPA LPA 6 8 100% training with emphasis on 2
Afternoo | Utilising GCC Literacy for all 2 outcomes for Project. Listening and
nsession | in the playrooms Talking and Writing Trackers Level 1
15t Aug Peer working LPA to continue to support staff in
2022 Staff training- Literacy for all LPA 6 8 100% utilising and recording information
Morning Framework 2 on Literacy Trackers and highlighting
session progression.

15t Aug Modelling Take forward and look at the link
2022 Staff training -Fine and Gross LPA 6 8 100% between gross and fine motor skills
Afternoo | Motor Development 2 and the activities that will help

n develop them.

session
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2.5 Family Learning / Partners
Family learning sessions, information sessions, learning conversations, home links, promotion of new partnerships, questionnaires
Audience % of
Number of ticibant
articipants
Date Activity Parents Invited P P Intended follow up action
/ Children CcDO Other Particioants who
carers P attended
Home links Welcome new and returning Families ensure
September | New children/parents Manager paperwork is completed and children and
55 55 8 110 94% . .
2022 LPA parents/cares feel welcomed and included in
Nursery setting.
Questionnaires Review feedback and tailor support
Parents LfA questionnaire
September | sent out to establish parents
y o 55 55 100%
2022 confidence and their views on
LfA sessions being held in the
setting
Learning Conversations Begin to work with TIG ensuring what was
Octob Individual meetings with discussed at meeting is followed up.
ctober
2022 parents and children of TIG to 10 10 10 100%
ensure consistency in
learning approaches
Information sessions Parents invited in to an information session
Parent literacy workshop where information on the LfA strategies will be
November (28 parents) .
55 55 shared with them.
2022 51%
Family learning session Parents invited to join the staff and children
Story acting/PA/Sparkle participating in numerous literacy activities led by
November (18 people)
words 30 30 staff.
2022 60%
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Family Learning - HGIOELC

Level 5 illustration:
Engaging families in learning

Our setting values the contribution parents/carers and families make to children’s learning. We have
established positive relationships that are fostered to support confidence and self-esteem within families.
Universal support is available to all. Where appropriate, more targeted support is offered to families that
enables them to engage in a variety of learning opportunities which meet their individual needs.
Practitioners work to support children and families and are responsive to family circumstances such as, at
the risk of disadvantage, poverty, families affected by imprisonment, English as an additional language or
mental health issues. Families have regular opportunities to discuss their learning needs in an
environment where they feel valued and respected. Effective opportunities for our families to experience
personal achievement are actively developed and encouraged. Parents/carers are supported to regularly
and meaningfully engage in their children’s learning at home and within the early learning and childcare
setting. Our practitioners work in partnership with parents/carers and families to reduce potential barriers
to engagement and overcome disadvantage. They sensitively respond to individual family
circumstances.
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Partnerships - HGIOELC

Level 5 illustration:

The promotion of partnerships

We take full account of the benefits of establishing and sustaining a wide range of partnerships; local,
national and international. We use these effectively to enhance positive outcomes for children. As a
result of our effective partnerships, all our young children are developing positive life skills and
dispositions towards learning. Through effective partnership working, we are improving young children’s
development and learning and are securing positive impacts for children and families in our community.
Partnerships have increased family engagement in children’s learning and this involvement has a positive
impact on children’s progress in key areas of learning including health and wellbeing, literacy and
numeracy.
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Learning points...

Embedded Data only

Collaborative working with other LPAs - cluster working and use of
POLLI

Learning conversations - children
Tracking Progress - 'on track' judgements
Partnerships

Policies and documents — RtA, HGIOELC

Working parties leading to sustainability.
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Professional
Learning (1.2)

Cascading Info
Peer Working
Modelling
Coaching
Moderation
Questionnaires

Analysis

Policies/other guidance
Framework

Building Capacity
Working Parties/Focus
Groups

Collaboration

Tracking Progress

POLLI

Family
Learning (2.5)
Partnerships
(2.7)

Family Learning Sessions
Questionnaires
Information Sessions
Learning Conversations —
Children/Parents
Homelinks

Promotion of New
Partnerships

Leadership of
Change (1.3)
Personal
Reflection

Reflected Against
Standards

Enhanced Leadership
Skills

Confidence

Professional Development
Sustainability
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Refreshed Scottish Attainment Challenge

Expanded Mission Framework for Recovery
To use education to improve outcomes and Acceleratlng progreSS:

for children and young people impacted Clear roles and responsibilities
by poverty, with a focus on tackling the Continued empowerment of headteachers

poverty related attainment gap Locally identified stretch aims: how much progress
will be made, by when, where?

Clearer indicators of progress

Equity

Excellence

Simplified Resource Allocation

£130.5m Pupil Equity Funding
£43m Strategic Equity Funding

¢.£11.5m Care Experienced Children and Young
People funding

£13m National Programmes
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Some key points to reflect on

* 2015: know your gaps before you can close them
* Overall story of progress & impact to date
* Clear ‘theory of change’ and method for the next phase

* How will this impact on learning, teaching and assessment in
every classroom?

* Specific COVID impacts & action to address them

* Stretch aims: how much progress do we expect to make, for
whom, by when? Moderate don’t just monitor!

* SAC is part of Scotland’s overall approach to tackling child
poverty: Best Start, Bright Futures published 24 March
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Tackling the Poverty-Related Attainment Gap — Our Theory of Change

The Scottish Attainment Challenge Logic Model —

ACTIVITIES

LEnrmnq .:lm:l teaching is desiged to
progress and

n and ongaing tracking
itaring of progre=s at school
e o plan further
ntervention to improwe
attainment
all evaluastion of progress and
s in Standards and Quality

Support to address (poverty-related)

learning gaps

School/Community Level

SHORT-TERM DUTCOMES MEDIUM TERM DUTCOMES LONG TERM OUTCOMES VISION

Actively develaping “Srong Ieadership in the education Closing of the g

leadership capabilities in the education system, using skils developed through the maost and least deadvantaged Excellence through rasing attainment
sysiem with embedded structures in cominuous professicnal keaming focused and improving ouboomes: Ensunng

jplace to improwe learning, teaching and
seffevaluabon

engage in
leaming with a focus on equity and
reducing poverty-related attainment gap.

Collaboration

[Establizhed collnborations with iocal
authanties, schools, the thind secior and|
famibes and communites identifying key

[Data and evidence
Practitioners are able to use data
effectively to identify the needs of their
leamers and improve leaming and

Shared understanding

There is shared understanding and
shared work amongst all local authorfes,
nadhot-mundpalhmmhsm

an equity and doging the poverty-related
attsnment gap.

[Professional learning
Professional leaming focussed on equity
s embedded and practboners use

these sl and knowledge 1o improve
ouicomes for children and young people.

Collaboration
Sirategic collaboration acoss e

Data and evidence

An embedded use of data and evidence is
uzed b buld and share an understanding
af effective imerventions in closing the:
poverty-related attsinment gap.
Cuture and ethos

An embedded culture and ethos based
mmmﬁmly exists in the

Bt 7t Challenge: ai SO system that high
azpiratons and recognises brosder

Focus achievement for all children and young

“Sustained focus on physical and mental pecpke and their familes.

hheaith and welloeing, iberacy and

numeracy using pedagogecal sidls Learning and

o improve personal F@adlflmrirg.tua\:hng ard

attainment, and positive: on achieving equity

fior children and young people lking in i:lfharus across Health and Welbeing,

powerty. litesacy and numesacy:

[Readiness to learn [Readiness o leam

A sustained focus on children and young Improvements in engagemett,

jprople’s readiness to learn through attendance, confidence and wellbeing of

focusing on engagement and attendance, children and young people.

confidence and wellbeing.

Engagement

IMeaningful engagement wath chikdren
and young peapie and their families
and communities embedded in dedsion
making in relation to the Soottish
Attainment Challenge.

Approaches

M parts of the system are aware of the
range of 10 SUppoTt egquity,

‘can apply them in their local conbext and
identify impact evidence.

Engagement
E ded er . and

af children and young people, familes
and communities in the keamer journey.

Approaches

[Evidence based approaches embedded
in the system with continuous refinement
adaptation based on effecthve
mierventions in the local combest.

children and young peapie, in ine with
sireich amms.

Embedded practices

An embedded cubure focused on equity
continuously supparting and developing
practice ai all levels of the

addreszing impacts of the poverty-relsted
attanment gap.

Educational cutcomes.

‘o eguality of opportunity to posithe:
and cxcelient educational outcomes
regardiess of their badeground.

Education system

An education system which actuely
addresses poverly, removing bariers
through inclusive ethos, practice and
approaches for children and young
people, pasenits and carers and
practitioners.

Achievement
An-dlﬂbmsy:t-nl\dm:h“wmg.s.
reflects, and values the breadth of
achievements that contrbute to
improved oubcomes for chikdren.

» Equity Toolkit

» Pupil Equity Funding.
Looking inwards, outwards forwards

‘that everny child and young persan
acheeves the highest standards in
|fReracy and numeracy, as well as
the knowledge and skills meceszany
o shape their future as successful
|learnzrs, confident indriduals,
respansible citizens, and effective
cominbutors.

Achieving equity

Achieving equity. ensunng every
child and young persan has the same
opporhnity io succeed, no matber
‘their background or shared protected
Chasnchenstics, with 2 partcuie
focus on diosing the poverty-related
atiainment gap.

To use education to
improve outcomes for
children and young pecple
impacted by poverty
with a focus on tackling
the poverty-related
attainment gap to defiver
on the Government's
wision of equity and
excellence in education.

Assumptions

= The Logic Model draws on expenence from the SAC programme o date and
aszooaied evaluation and highlights actwvitees that evidence shows posithvety
imipact attainment (data Eteracy, colabarative working, tangeting selecting
and evaluating approaches, understanding basriers, culiure and ethos,

professional |eaming]

= There is no hieraschy of ouicomes in terms of imgortance to the programme

= There is a recognition that some of the cutcomes will need to be
contnuoushy met, 2= they ane contingent on ongaing acteity

= Coliaboratson with pariners will kead o innovatrve and impactiul approaches
= Engagement with Children and Young People and their families wil lead to

better decsion making

= Leadership and professicnal leaming will suppart development of a positiee

cuiture and ethos

= Use of data and evidence when they ane critically inberogated can lead to
better targetting of those wha need suppart and can assist with manitanng

of progress

= The nght to and goals of education ane enshrined in the Urited Nations
Convention on the Rights of the Child {UNCRC)

= Local authonbies have: the stabutony duties to provide educabion, delwer
educational improvement, secure best value, and fulfil their role as employer

Contextual factors

Impact af Inefeass in Echue atitn Changes in ParentiCaner Pualitical

Covid corsl of ving! Reform Tunding Farnily change
poserty models engagement

Focus on Vioice of Focus an Role of local Parnership Local

Health and Children and wider autharities wiarking =

Wellbeing Young People achigvemeant

Y
Hock fng Leat™
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The Scottish Attainment Challenge Logic Model — School/Community Level

Learning and teaching is designed to maximise children’s progress
and attainment, and address gaps

School and , _ .
lass level Settings are empowered to implement evidence based
class leve interventions/approaches to meet local needs |
input

Self-evaluation and ongoing tracking and monitoring of progress at
school, class and playroom level is used to plan further support &
* Teachers intervention to improve children’s attainment

¢ School leaders

e Support staff I
, Overall evaluation of progress and next steps in Standards and Quality
e Early Learning

report
and Childcare
(ELC) settings Equity focus within professional learning including practitioner
e Further enquiry

education

Collaboration within/across schools, ELCs and local authority
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The Scottish Attainment Challenge Logic Model — School/Community Level

-Leadership
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-Data and evidence EallElarariar -Closing the gap

-Shared understanding _Data and evidence -Embedded practices
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Role of the LPA
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Taking Action
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IMPROVING MATHEMATICS IN THE

Education
Endowment EARLY YEARS AND KEY STAGE 1
Foundation Summary of recommendations

1 2 3 4 5

Develop practitioners'understanding
of how children learn mathematics

Dedicate time for children to
learn mathematics and integrate

Ensure that teaching builds on

Use manipulatives and
what children already know

Use high quality targeted support to
help all children learn mathematics

Professional development should be

used to raise the quality of practitionar’
knowledge of mathematics, of children's
mathematical development and of effective
mathematical padagogy.

Developmental progressions show us
b children typically leam mathematical
concepts and can inform teaching.

Practitioners should be swars that
developing & secure grasp of earky
mathematical ideas takes time, and specific
skills may emerge in different ordars.

The development of self-regulation and
metacognitive skills are linked to successiul
|earning in early mathematics.

mathematics throughout the day

g

= Dedicate time to focus on mathematics
each day.

= Explore mathematics through differant
contexts, inchuding storybooks, puzzles,
songs, rhymeas, puppst play, and games.

Make the most of momenis throughout the
day to highlight and use mathematics, for
exampla, in daily routines, play activities,
and other curriculm aneas.

Seize chances ta reinforce
mathematical vocabulary.

GCreate opportunities for extended
discussion of mathematical ideas
with children.

representations to develop
understanding

= Manipulatives and representations can
be powerful toals for supporting young

children to engage with mathematical ideas.

Ensure that children understand the
links between the manipulatives and the
mathamatical ideas they reprasent.

Ensure that there is a chear rationale
for using a particular manipulative
or represantation to teach a specific
mathematical concept.

Encourage children to represant problems
in their cwn way, for example with drawings
ard marks.

* |lse manipulatives and represantations to
ancouwrage discussion about mathematics.

Encourage children to use their fingers—
an important manipulative for children

-

It is impartant to assess what children do,
and do not, know in order to extend keaming
for all chidren.

A variety of methods should be used

to assess children's mathematical
understanding, and practitionsrs should
check what children know in a varisty
of contexts

Carefully ksten to children's responses
and consider the right questions to ask
to reveal understanding.

Information collected should be used

to inform nesdt steps for teaching.
Developmental progressions can be usaful
in informing decisions around what a child
should learn next.

0

=]
=

High quality targeted support can provide
effective exira support for children.

‘Small-group support is more likely to ba
effective when:

chiidren with the greatest needs am
supparted by the most experienced staff;

training, support and resources are provided
for staff using targeted actities;

sessions are brief and regular; and

explicit connections are made between
targeted support and everyday activities
ar teaching.

Using an approach or programmea
that is evidence-based and has been
independantly evaluated is a good
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Taking Action

Taking action 1 : high-quality universal provision

Realising the Ambition (2020)

% National practice guidance for early years in Scotland
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Education
Scotland
Foghlam Alba

How Good is our Early
Learning and Childcare

Education
Scotland

How good is our early
learning and
childcare?

Transforming Sves through learmning


https://education.gov.scot/improvement/Documents/Frameworks_SelfEvaluation/FRWK1_NIHeditSelf-evaluationHGIELC/HGIOELC020316Revised.pdf

Taking Action

Taking action 1 : high-quality universal provision
Additional documents that may support self-evaluation:

.
A BLUEPRINT FOR 2020: S e
THE EXPANSION OF EARLY i Sanasroy
LEARNING AND CHILDCARE

QUALITY ACTION PLAN

Health and Social Care Standards
My support, my life

A quality framework for
daycare of children,
childminding and school ?K
aged childcare
June 2021

v gv o A8 0
e R VA Vil SRR, i 4 3

. Scaglond

Quality Action Plan Care Inspectorate Health and
ELC Quality Framework Social Care Standards
;’\s\ﬂ“m‘“ﬁwc"
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Universal Provision
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Taking Action

2. ldentifying the ‘gap potential’

e Excellence and equity

/ F| rSt Wave e Universal

e Playroom experience

e Targeted support — those at risk
of not being ‘on track at

Second Wave ocion

e Specific strategies

¢ Individual

. e Highly focused targeted support
Th I rd Wave e Qutside agencies

e WAP
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Taking action 2 : identifying the ‘gap potential’
Education
My world triangle e i

Source: via web http://www.gov.scot/Topics/People/Young-People/gettingitright/national-
practice-model/resilience-matrix

CHALLENGE

LITERACY NUMERACY
HEALTH & WELLBEING

THE SCOTTISH
ATTAINMENT



http://www.gov.scot/Topics/People/Young-People/gettingitright/national-practice-model/resilience-matrix

Taking Action . . . . .
— Taking action 3 : effective targeted intervention

A Education

Endowmenti
Foundation

Effective targeted interventions in ELCC need
to:

Interventions for equity
framework

Be chosen carefully to address the main
area of concern.

Early Years Toolkit

An accessible sut y of educational research for early years teaching

Have a strong evidence base with proven
success.

Be developmentally appropriate for National
children’s age and stage. Improvement
Hub o
 Support play-based learning and early I\?TEAISIEI:SELITSH

@CHALLENGE

SCOTLAND: THE BEST PLACE
IN THE WORLD TO LEARN

learning pedagogy.
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https://educationendowmentfoundation.org.uk/resources/early-years-toolkit/
https://education.gov.scot/improvement/
https://education.gov.scot/improvement/Pages/sac1tosac11scottishattainmentchallenge.aspx
https://education.gov.scot/improvement/Pages/Interventions-for-Equity.aspx

Taking Action r

Where you are at with identifying your TIG’s?
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Identify your attainment gap.

Is this related to poverty?

Identify the barriers to learning - Areas that could be considered are; learning and teaching, family
engagement, aspirations, early development, language skills, home life, stress, anxiety, lack of
confidence

Identify what is working already and how do you know — have you looked at research and practice on
the National Improvement Hub (NIH) and the Scottish version of the Education Endowment Fund’s
Teaching and Learning Toolkit.

Define the change you want to see

This is your outcome — who is the target group? By how much? By when?

Identify what you will measure and how you will measure it to know that your change is leading to
an improvement- Consider the 5 areas of: attainment, attendance, exclusion/inclusion, engagement,
participation

Plan the details of your intervention

Consider the 3 organisers: learning and teaching, leadership, families and communities

Implement Implement the change

Regularly review and analyse data from your measures

From analysis of the data, decide whether to adopt, adapt or abandon

(]
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1 Intent Identify your attainment gap.
Is this related to poverty?

Identify the barriers to learning
Areas that could be considered are: learning and teaching; family engagement;
aspirations; early development; language skills; home life; stress, anxiety, lack

of confidence

Evidence of Need for
limited specific and
progress more
within targeted
universal support /
approaches intervention

Child(ren)
identified as
having ‘gap

potential’
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http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjwvu386YzRAhUHNxQKHVXYAL0QjRwIBw&url=http://www.clipartpanda.com/categories/plus-clipart&bvm=bv.142059868,d.ZWM&psig=AFQjCNH8R79NWl6iOqgv7haBmRgkm9FbCA&ust=1482668812549137
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwirntHZ6ozRAhWJxRQKHZmeDrUQjRwIBw&url=http://www.aperturelabs.biz/sitecore-commerce-server/attachment/equals/&bvm=bv.142059868,d.ZWM&psig=AFQjCNG4PsPCn64Vb1hsQKV7wWOZdwbPfw&ust=1482669028580021
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Closing the Gap: What’s Your Story?
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M Baseline Assessment

e Sitting underneath the professional judgement would be
evidence drawn from:

— learning journals and stories,
— POLLI

— day to day observations

— wall displays

— information from home

— big books

Direct Observation

— focussed observations

— moderation conversations with keyworkers and SLT
(Frameworks)
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Outcomes

Identify what is working already and how do you know — have you looked at
research and practice on the National Improvement Hub (NIH) and the
Scottish version of the Education Endowment Fund’s Teaching and Learning
Toolkit. What is your baseline telling you?

Define the change you want to see
This is your outcome — who is the target group? By how much? By when?
What is an outcome? 7 )
%¢ To plan meaningfully

4 for change, we need
which happens to build clear,
of a programme or activi
i o measurable outcomes
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Examples

-

To ensure that the targeted group of children increase
attainment in early level tracker 1 Listening and Talking by
around 40-50% by May 2024.

To ensure that the targeted group of children increase
attainment in early level tracker 1 Reading by around 40-
50% by May 2024.
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Qutcome 1 — T&L

* Outcome: To ensure that the targeted group of children increase
attainment in early level tracker 1 Listening and Talking by around

40-50% by June 2023.

 Measure: Literacy (Listening and Talking) early level
tracker 1

Supporting Tools:

o GIRFEC (My World Triangle)
o Development Matters

o Leuven Scale
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* Outcome: To ensure that the targeted group of children

Increase attainment in early level tracker 1 Reading by
around 40-50% by June 2023.

 Measure: Literacy (reading) early level tracker 1

Outcome 2 — Reading

Supporting Tools:

o GIRFEC (My World Triangle)
o Development Matters

o Leuven Scale
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Planning Outcomes

Planned Outcomes
Engagement, attainment, attendance, exclusion/inclusion, participation

Outcome 1
To ensure that a targeted group of children increase attainment in early level tracker Listening and talking by
around % by June 2023.

Main measure:
Early level |jstening and talking tracker

Supporting tool:
Leuven scales

Key interventions:

. Glasgow Outdoors Pack

. Developing Outdoor Learning Policy
. Planned visits to woods, parks etc

. Learning at Home- blog

. Families in Partnership resources

. Read, Write Count

. Hannen Strategies

. Strive for 5, OWL

. Interactive Shared Reading

. Digital enhancements
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Planning for

Improvement

_HALLENC
LITERACY NUMERACY
HEALTH & WELLBEING

THE SCOTTISH
ggn;.m IMENT




ree main kinds of evidence

* Direct observation — what you and others can see, hear, smell, taste, feel

e
* Peoples’ views - what people say or write How good is our Early

Learning and
Childcare?

* Quantitative — what can be quantified, counted, measured

“the way in which individuals and settings explore
their progress, development and practice to identify
what has improved and what still needs to improve. It J EVALUATION
is a way of using evidence to assess achievements and OF QUALITY
success and areas that still need action.”

CITY COUNCIL
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Planning Evidence

Source of Evidence Outcome 1: I'I'u ensure that for a targeted group of children, attainment of early level tracker 1 increases by at
least 50% by June 2022.
People’s Views * Professional dialogue with staff regarding children’s baseline tracking.

*  Moderation discussions with keyworkers regarding children’s progress at interim and final stages.
Meeting with SLT regarding children’s progress at baseline, interim and final

» Staff questionnaires — identified staff's confidence in Awareness of number and counting and areas of
development, arranged CPD training to meet the development needs of staff.

* Consultation with parents to identify suitable family learning opportunities which could be offered.
Parent’s comments/feedback - evaluations of virtual stay, play and learn sessions.

* Parents evaluations of heme link programmes, regular discussions of children’s progress and areas of
development.

* Learning conversations with children at baseline, interim and final stages.

Direct Observation * Children’s profiles — learning stories and observations in line with the Curriculum for Excellence
L Audit of literacy areas/resources

¢ Observations on Leuven scale — level of involvement — pre, interim and final stages

uuantitative Data ®*  Literacy Tracker - Listening and talking
* Leuven scale — levels of involvement — baseline, interim and final
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Aug-Dec ‘22

~

* |dentify TIG

* Complete baseline
assessments

* Finalise outcome 1 and 2
and associated
interventions

* Begin interventions

* Plan and complete
baseline POLLI

* Begin to record
professional and family
learning opportunities

* Issue and analyse baseline
questionnaires.

* Write baseline analysis for
outcome 1 and 2

Jan - Mar ‘23 ‘

e Conduct observations and
moderation meetings to
gather interim evidence

* Plan and complete interim
POLLI

e Collate interim evidence
ready for analysis

e Write interim analysis for
outcome 1 and 2

e Evaluate interventions —
adopt, adapt, abandon

¢ Continue to record

family/professional learning
opportunities

Example Timeline

( May- June ‘23

® Conduct observations and
moderation meetings to
gather final evidence

* Plan and complete Final POLLI
® Begin to collate final evidence

for analysis

e Reissue questionnaires for
comparison (pre and post)

e Complete write up of HGIOP

analysis

e Complete reflection on
Leadership of Change

e Share findings with staff and

plan next steps.
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* |dentify opportunities for developing
storytelling in your establishment: Take
some photos of effective provocations to
share at next session.

* Plan and begin your interventions for
outcome 1 and write your baseline
analysis for outcome 1 (end of Oct)

* Begin to identify gaps and gather baseline
data for your second outcome following

Glasgow
CITY COUNCIL
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