
Literacy for All
In Our Playrooms 

Developing Storytelling 1





House-Keeping

• Fire Alarm:  Tested Wednesday at 10am.  No other fire alarm planned so in the 
instance of hearing it please take guidance from the trainer and make your way 
to the nearest exit.  Be mindful of the children attending Royston Primary, if you 
feel you could support the class teacher in getting the class out safely please do 
so.

• Parking: Please be considerate of residents and that if parking attendants do 
patrol the area they will give tickets to cars parked on the pavement or on yellow 
lines during restricted times.

• Refreshments: Please ensure that at the end of training all cups,
spoons etc are placed in the bins provided.

• Facilities: male/female toilet locations



2023-2024 dates for your diary
LfA year 2

01/09/23 9:30am-12pm Session 1: Developing Our Storytelling 1 Gemma

1pm-3pm Leadership of Change 1 Gemma 

15/09/23 9:30am-12pm Session 2: Developing Our Storytelling 2 Gemma

1pm-3pm Leadership of Change 2 (FLO) FLO team 

06/10/23 9:30am-12pm Session 3: Fine and Gross motor development Gemma

1pm-3pm Leadership of Change 3 Gemma 

03/11/23 9:30am-12pm Session 4: Early writing and mark making Gemma

1pm-3pm HGIOP – Baseline Gemma

17/11/23 9:30am-3pm Session 5: Early Literacy through block play Gemma

26/04/24 9:30am-12pm HGIOP – Final



• To consider how we build on and sustain successes of 
year one. 

• To deepen our knowledge of how to deliver high 
quality storytelling that develops talking, listening and 
reading skills.

• To explore concepts of print.

Aims AM



• Interactive Shared Reading 2
1. Story Elements

2. Language for thinking and learning

3. Effective Questioning

• Concepts about Print

Content AM



Share in your group

• Your experience of telling stories in your 
setting -

• what works well? 
• what are the challenges?

Getting to know the group



Reflection



• Sparkle Words

• Shooting for the SSTARS

• Interactive Shared Reading 1

• Extending Conversations

• Observing, Waiting and Listening

• Provocations for Talk

• Phonological Awareness

Listening and Talking Year 1



Key Measures
• Listening and Talking Tracker 1

Supporting tools: 
• Conversational styles 
• Leuven Scales 
• POLLI (Peer observation of learning leading to 

improvement) 
• 6 stages of developmental progression
• PA tracker 
• Leuven Scales 

Listening and Talking Year 1



Self-evaluation



Realising the Ambition

Self-evaluation



Realising the Ambition
Self-evaluation

• Continue to share quality picture books with me (including both 
pictures and text) connecting with my interests and family life, 
encouraging reciprocal story-telling between you and me.

• Encourage enjoyment, engagement and meaning of stories and 
explore the connections between text and illustrations.

• Continue to give sensory and tactile experiences
by providing resources which support talking
about stories and factual texts and having fun 
with books.



Self-evaluation



Reading Engagement





2. Develop children’s early reading using a 
balanced approach

• Early reading requires the development of a broad range of 
capabilities. 

• Using a number of different approaches will be more effective 
than focusing on any single aspect of early reading. 

• Promising approaches to develop early reading include 
storytelling, activities to develop letter and sound knowledge, and 
singing and rhyming activities to develop phonological awareness. 

• Prior to the introduction of systematic phonics teaching, activities 
to develop children’s phonological awareness and interest in 
sounds are likely to be beneficial. 



“Every reader knows where we read affects how we read; 
with what pleasure and willingness and concentration.”

“But it isn’t only a matter of place – of setting.  It is also a 
matter of having the books we want, and the mood we’re in, 
and the time we’ve got and whether we’re interrupted.  Not 
to mention our general attitude to reading (whether or not it 
is something we enjoy for its own sake) and why, particularly, 
we are reading at that moment (as a work duty of for private 
pleasure)”

Chambers, A. (2011); The Reading Environment.  The Thimble 
Press 

Reading Engagement

Reading 

Engagement



Three key components:

• diversity of reading and storytelling 

• attitude towards reading and storytelling 

• frequency of leisure reading and storytelling 

Types of text: magazines, comics, fiction and non-fiction 
books, emails,  websites, apps, menus…..

In our context…

Reading 

Engagement



Interactive Shared 
Reading 2



There are many factors which contribute to a child's reading skills, 
but being read to is one of the most critical. Children who are read 
to regularly become better readers than children who don’t have 
frequent exposure to books. The simple activity of sharing a book 
with a child helps them to understand the purpose of print and 
learn the mechanics of reading. It also builds their vocabulary, 
expands their knowledge of the world and fosters a positive 
attitude towards literacy related activities. But reading to a 
child is not enough.
How much a child learns from being read to depends on how
they are read to. It depends on the extent to which the adult 
makes book reading a time for interaction and conversation. 

Weitzman, E, Greenberg,J, 2010, p6

Turning Book Reading 
into a Conversation

Pause 

and 

Reflect

Evidence-based Strategies: 
Interactive Shared Reading 2



Story Comprehension
Interactive, shared reading approach

• Book handling skills and concept of print will be a feature of 
each ‘read’ before the reading begins.

• Overarching focus could be:

– Extending children’s understanding of story elements
(character, setting, problem, actions, resolution) and structure 
(beginning, middle, end)

– To develop more elaborate interactions and extend thinking
and language skills further

Evidence-based Strategies: 
Interactive Shared Reading 2



Story Comprehension
Interactive, shared reading approach

Stage of 
development

Relevance of 
book choice

Selecting 
vocabulary 

Model ‘think 
alouds’ 

Overarching 
focus 

Time and 
Place

Evidence-based Strategies: 
Interactive Shared Reading 2



Story Comprehension
Story Elements

• Characters – what we learn about the characters, 
personalities, how they think, feel

• Actions – consequences of actions, how this builds 
excitement

• Setting – identify and describe setting 

• Problem – motivate children to figure out how 
problem will be resolved

• Resolution – how the situation comes to an end. 

Evidence-based Strategies: 
Interactive Shared Reading 2



Story Comprehension
Story Elements

5 strategies to highlight story elements 

1. Make “think aloud” comments

2. Asking questions to further understanding

3. Encourage children to elaborate on 
comments, questions and responses.

4. Reread parts of the text

5. Use visual supports

Evidence-based Strategies: 
Interactive Shared Reading 2



1. Think Alouds

Use think alouds to model how to search for 
meaning and read between the lines.

• Problem – “I’m wondering why Goldilocks was 
out in the woods alone”

• Actions – “I wonder why Goldilocks was so 
hungry and tired”

• Characters – “I wonder how baby bear felt when 
he saw his broken chair”

Evidence-based Strategies: 
Interactive Shared Reading 2



2. Asking questions to further 
understanding

• What’s happening now? Encourages children to 
explore what is happening (actions) as a result 
of a problem

• What might happen next? Encourages children 
to link events to predict the next action or the 
resolution

• Why did ___ do that? Encourages children to 
explain the characters actions

Evidence-based Strategies: 
Interactive Shared Reading 2



3. Encourage children to elaborate on 
comments, questions and responses.

“I now realise I must put myself in the children’s 
shoes. Just because I understand the story doesn’t 

mean that they do”

• What do you mean by…?

• What makes you think that?

• If he does that, what do you think will happen 
next?

Evidence-based Strategies: 
Interactive Shared Reading 2



• A useful strategy to use when children are 
having difficulty understanding the text.

– Re-read the part of the text that emphasises the 
words or phrases that convey meaning

– Models how good readers clarify meaning by saying 
“Let’s read that again and see if it helps us 
understand what happened?”

– Once the section has been re-read – continue the 
discussion to clarify if children’s understanding has 
improved

4. Re-read parts of the text

Evidence-based Strategies: 
Interactive Shared Reading 2



• Illustrations
– Take time to discuss the illustrations to help children’s 

comprehension.

• Props

– Using props can add additional entertainment, used with or 
without a book.

• Facial expressions, gestures and actions

– Use exaggerated emotions, gestures and your body to act out 
events.

5. Use visual supports

Evidence-based Strategies: 
Interactive Shared Reading 2



Character
I’m wondering how the 
third little pig is feeling 
now that the wolf has 

tried and failed to blow 
down his house…

Problem
I’m wondering why the 
big bad wolf wants to 

eat the three little pigs…

Setting
What do we know about 

the weather in the book if 
one of the little pigs chose 
straw to build his house?

Actions
I’m wondering what 

made the third little pig 
build a strong house 

when his brothers build 
houses that were so easy 

to blow down…

Resolution
How did the three little 
pigs solve their problem 

with the wolf?



Story Comprehension
Language for Thinking and Learning

“The ability to use language to think and learn is 
developed during preschool years and is 

fundamental to the development of literacy and 
success at school”

Weitzman, E., Greenberg, J., 2010, p.48

Evidence-based Strategies: 
Interactive Shared Reading 2



Story Comprehension
Language for Thinking and Learning

Literal Comprehension

• Information directly from the text / illustrations

• Fundamental to all reading comprehension

• Less challenging due to simplistic language

– Focus on comments or questions referring to

• Names or lables

• Locations of things or people

• Descriptions

• Actions of a person/animal

Evidence-based Strategies: 
Interactive Shared Reading 2



Story Comprehension
Language for Thinking and Learning

Inferential Comprehension

• Going beyond information in the text / illustrations

• Draws on existing knowledge as well as analytic and 
reasoning skills

• More challenging use of language for thinking and learning

– Focus on comments or questions referring to

• Predicting

• Problem-Solving 

• Drawing on experiences

Evidence-based Strategies: 
Interactive Shared Reading 2



Promote language for 
thinking and learning

Predict
Problem-

solve
Project Pretend

Explain Experiences Emotions Evaluate

Evidence-based Strategies: 
Interactive Shared Reading 2



Es Comments Questions

I think that’s because…
That’s why…
The reason for that is…

Why did you/she/they…?
Why don’t you…?
What’s the reason for…/
Why do you think…?

I remember when I…
I have been there/tried that…
I once (describe action)…

Have you ever…?
Is that something you have…?
Do you remember when you…?

I feel…
You seem to feel…
She/he/they felt…

How do you feel?
How did she/he/they feel?

I don’t think I/you/we should 
because
I think it would be a very good 
idea if we…

What do you think…?
Do you think it is/was a good 
idea?

Evidence-based Strategies: 
Interactive Shared Reading 2



Ps Comments Questions

I think she/he is going to…
If I/you (describe action) it may..
I think it will work if we…
I wonder what will happen…

What do you think will happen if…
What could happen if…
What do you think he/she will do?

I think that the best thing to do 
is…
We could try to (describe action) 
to (solve the problem)

What could you/we/ do to…?
How could we…?

If I were __, I think I would…
I think it must be very (describe) 
to be in that situation.
That man must be very ___ to do 
that (describe action).

What must it e like to be (describe 
situation/person)?
How would you feel if you were..?
If you were __ what would you do

Imagine that I…
Pretend that you..
Let’s pretend that we…

Have the children re-enact the 
story.

Evidence-based Strategies: 
Interactive Shared Reading 2



Predict
What do you think will 

happen if Goldilocks 
falls asleep in Baby 

Bears bed?

Explain
Why do you think the 

chair broke when 
Goldilocks sat on it?

Experiences
I remember eating 

porridge when it was 
too hot, it burned my 

mouth…

Emotions
I wonder how baby 

bear let when he saw 
his broken chair…

Evaluate 
I don’t think it’s a good 

idea to walk into 
someone’s house, what 

do you think?

Problem-Solve
I think the best thing 
for Goldilocks to do is 
go back and say sorry.

Project
Do you think you 

would be able to fall 
asleep in someone 

else’s bed?

Pretend
I wonder if we could 
act out the story…



In 2s or 3s, choose a story and either plan for the development 
of story elements or the language of thinking and learning…

• Identify the learning intention and success criteria for your 
planned experience (remember to refer to the E’s and O’s 
and benchmarks (and frameworks) to support.

• Consider how you would introduce the story and actively 
involve the learners 

• Plan for quality interactions, what questions might you ask? 
Consider this for the first read, second read and subsequent 
reads.

Have a go…

Evidence-based Strategies: 
Interactive Shared Reading 2



To help me understand stories and other texts, I ask questions and link what I 
am learning with what I already know. LIT 0-07a / LIT 0-16a /  ENG 0-17a

I enjoy exploring events and characters in stories and other texts, sharing my 
thoughts in different ways. LIT 0-19a

Benchmark statements:

• Engages with texts read to them. 

• Asks and answers questions about events and ideas in a text. 

• Answers questions to help predict what will happen next. 

• Contributes to discussions about events, characters and ideas relevant to the text. 

• Shares thoughts and feelings about stories and other texts in different ways.

• Retells familiar stories in different ways, for example, role play, puppets and/or drawings.  

• Relates information and ideas from a text to personal experiences. 

Reading
Interactive Shared 

Reading 2



Effective Questioning



“Testing questions are not useful because they are 
usually too simple to be cognitively stimulating.”

Weitzman, A, Greenberg, J (2002)

Effective Questioning 

Effective Questioning



To help children to be more involved, questions need to be: 

• Purposeful and promote learning

• Sincere – ask questions which you genuinely don’t know the 
answer to

• Follow the children's interest

• Encourage children to think and give opinions 

• Will encourage ‘thoughtful’ readers  

What is effective questioning?

Effective Questioning



Higher order or Lower order questions. Discuss with your 
partner:

• Which are more important?  
• Which are more difficult?

Types of questions 

Effective Questioning



Effective Questioning



Effective Questioning



• Use Extending Conversation within the group.

• If a child asks a question, ask the question to the whole group.

• If a child notices something, ask the other children what they 
think of it.

• When children talk about experiences, ask the others if 
something similar has happened to them.

• When children ask questions or make comments, use 
Observing, Waiting and Listening.

Tips for effective questioning 

Effective Questioning



Concepts about Print



Concepts about Print

1. Print has meaning

2. Books are used in a specific way

3. Print is read in a specific way

4. Print includes letters, spaces, words and 
punctuation marks.

Concepts about Print



Point Out Print (POP)

Verbal Non Verbal

Concepts about Print



Using POP during book reading
1. Point out the front of the book
2. Point out the title of the book
3. Point out the names of the author and illustrator
4. Show how we read from left to right on the page
5. Show how we read from top to bottom on the page
6. Explain the meaning of print in speech balloons.
7. Explain how illustrations relate to  the meaning in the text,
8. Explain how words being read match the words on the page, with spaces 

between the words.
9. Explain how we read print, not just illustrations.
10. Explain how letters work – the names of letters, first letters in a word, 

upper case letters.
11. Explain the meaning of punctuation marks.

Concepts about Print



Learning Environment

How do you make print POP?

How often do you change print?

How often do you draw children’s attention to 

print?

Pause and 
Reflect

Concepts about Print



POP Rich Environment
• Labels 

• Signs and notices

• Charts, lists and schedules
– Birthday list

– Attendance chart

– Weather report

– Shopping list

– Daily schedule

– Graphs

• Role Play

• Name recognition

Concepts about Print







Tasks



Have a go…
1. Use the literacy environment tool to audit your 

spaces or interactions and experiences.
2. Plan for and use a text to develop children's 

understanding of story elements OR the language 
of thinking and learning.



Take Away…



Contacts
• Gemma Macdonald (Dorrian) –

gw21macdonaldgemma@glowmail.org.uk

• Twitter: @GlasgowLEL

• Blog: Google Leaders of Early Learning 
https://blogs.glowscotland.org.uk/gc/gccleadersofearlylearnin
g/

mailto:gw21dorriangemma@glowmail.org.uk
https://blogs.glowscotland.org.uk/gc/gccleadersofearlylearning/

