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Health & Safety

“Distance Aware” ..... Encouraging people to take care and respect
the space of others

@ Glasgow’s Improvement Challenge (GIC)

All participants should choose a seat on entry and use this space for
the full training session. Please wipe desks/communal tables before
leaving.

Doors and windows will be opened to increase natural ventilation
where it is practical, safe and secure to do so while maintaining
appropriate internal temperatures.

Tea and toilet facilities should be used at designated areas, following
sighage
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House-Keeping

. Fire Alarm: Tested Wednesday at 10am. No other fire alarm planned so in the
instance of hearing it please take guidance from the trainer and make your way
to the nearest exit. Be mindful of the children attending Royston Primary, if you
feel you could support the class teacher in getting the class out safely please do
So.

. Parking: Please be considerate of residents and that if parking attendants do
patrol the area they will give tickets to cars parked on the pavement or on yellow
lines during restricted times.

. Refreshments: Please ensure that at the end of training all cups, S %
spoons etc are placed in the bins provided. @
L

. Facilities: male/female toilet locations
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Dates for your diary

18/08/23 9:30am-12pm Session 1: Literacy Framework Gemma
1pm-3pm Leadership of Change 1 Gemma & Ana
08.09.23 9:30am-12pm Session 2: Listening and Talking overview Gemma
1pm-3pm Leadership of Change 2 Gemma & Ana
15.09.23 9:30am-12pm Education psychologist: Child development Ed Psych
29.09.23 9:30am-12pm Session 3: Early Literacy Strategies Gemma
1pm-3pm Leadership of Change 3 (FLO) Gemma and Ana
06.10.23 9:30am-12pm Session 4: Phonological Awareness Ana
1pm-3pm Leadership of Change 4 Ana
23.10.23 9:30am-12pm Session 5: Music and Phonological Awareness 1 CREATE & Gemma
1lpm-3pm HGIOP — Baseline Gemma& Ana
27.10.23 9:30am-12pm Session 6: Meeting the needs of Bilingual Learners
19.04.24 9:30am-12pm HGIOP — Final
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Aims

* To explore the Literacy for All Framework.
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Getting to know you... r-

Share:
— Your name
— Your establishment and area of city

— Something you are looking forward to within your new
role
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WELCOME

EARLY LEVEL FRAMEWORKS -
DIGITALVERSION

GLASGOW COUNTSIN QUR. »
PLAYROOMS

LITERACY FORALLINOUR  »
PLAYROOMS

GLASGOW QUTDOORS

LEARMNING AT HOME

FROMOTING ALTERMATIVE
THINKING STRATEGIES

REALISING THE AMEITION

LEARMNING FOR
SUSTAINABILITY

DIGITAL LITERACY AND
COMPUTING SCIENCE (DLCS)

CREATE EARLY LEVEL
FRAMEWORK

FAMILIES IN PARTNERSHIP
PROJECT
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How to Access

LITERACY FORALL IN OUR
PLAYROOMS

Literacy for All in our Playrooms is a career long professional learn-
ing programme designed to support the development of early lan-
guage development for our young learners. For session year one the
focus will be on listening, talking and early conversational skills. In
year two, we continue to develop this further with a focus on read-

ing and early writing and mark making.

Literacy for ork

Literacy for ALL Framework and Supperting Guidance - updated
3/2/22
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Literacy Framewaork Twilight September 21

Literacy for ALL - Early Level Environment Tool

Literacy Learning Environment Tool Final

FIND US

We are located within Royston Primary School,
please use the side entrance on Gadshill Street.

c/o Royston Primary School
102 Royston Road
Glasgow

G212NU

0141287 9751

FOLLOWUS ONTWITTER

My Tweets

[Select Language v
Powered by Google Translate
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Literacy for ALL Framework

Important Information

& User Guide
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@ Important Information and User Guide =%
Contents
* Purpose
* Trackers

 Supporting Guidance

 Tracker Points to Consider

e Making Links

* Progression — on track at transition decisions

 Definition of Texts
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Framework: Key Messages

Consistency of
Show progression learner Support Planning
experiences

Support
Practitioner Help to track Support tracking of
Knowledge and coverage of CfE progress

Understanding

Assist
implementation of |dentify Cross
the moderation curricular links
cycle
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Literacy for All Framework - Purpose =
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The GCC Literacy for All framework has been designed to take full cognisance of the intentions and aspirations within Curriculum for
Excellence Literacy and English framework. In addition, it makes clear links with CfE benchmarks in order to highlight end of level standards

and to support teacher judgement as to achievement of a level.

The Literacy for All Framework is comprised of two core aspects:

Enjoyment and choice
—w ting and challenging environment, developing an awareness of the relevance of texts in my life

Early Level Tracker 1: Talking and Listening I

exploration of
the core aspects
can be found on

subsequent
pages
Listening and Talking
Learning Environment
Trackers Supporting Guidance
It is intended that the LfA framework is used to:
. Indicate progression within as well as across levels by accurately highlighting the knowledge, skills and understanding required to become a literate learner at
each stage of a child’s CfE journey (including at key transition points)

. Ensure consistency of learner experience within and across establishments
. Support and augment existing planning structures
. Support practitioner knowledge and understanding
. Help track breadth of coverage of CfE Literacy and English
. Support tracking of progress leading to robust practitioner judgement
. Assist in implementation of the moderation cycle

. Aid practitioners in making links throughout Literacy and English and across other curricular areas



] [
Trackers — Overview S

* There are trackers for each
CfE level — Early, First and
Second

CfE Level T
 Within each level there are
trackers for each area of

Literacy and English —

Tracker relevant
to progress stage
Reading, Writing and
Listening and Talking

through level
e Early Level — Trackers One
and Two

* First Level — Trackers One,
Two and Three

 Second Level — Trackers
One, Two and Three

Aspect of Literacy
and English

Tracker
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Enjoyment and choice I enjoy exploring and playing with the patterns and Enjoyment Became increasingly With suppart, discuss astery | Begin to develop vocabulary | "D,::::ﬁ:n rhyming
LIT0-01a / LIT 0-11a / LIT 0-20a & Choice aware that there are With suppart, start to select texts through illustrations through fistening to and emste within S wards fcan be
— within a motivating and challenging different types of texts | that can be explored for enjoyment and share likes and dislikes explaring different text o rhyrnes, nansEnse
environment, developing an awareness of | enjoy exploring and choosing stories and other te; LT 0-01a &2, stories, non fietlon farms callaborative and rmes, rhymes)
the relevance of texts in my life . o LUT0-01a [F— songs or
likes and dislikes. LIT 0-01b / LIT 0-11b LT 0112 ehants
LIT 0-20a
Tools for reading LUT001b
_ t0 help me use texts with increasingly | @XPIore sounds, letters and words, discovering hoy Enjoy exploring, ) ) ) _
complex or unfamiliar ideas, structures to help me as | read and write. ENG 0-12a / LIT 0-1: identifying and generating E;‘:‘-‘" expl ""ﬁ'lf'f rhythm [ Interact “;1" » '*d:‘-'b'l'-‘- :‘*EJ“ :’ “!'-"‘I“ a B:‘_:"" o d’_::'z“ .
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place of learning S Supportng ) * staries read aloud by | repetition of rhyme, refrain | with Familiar sangs E_I'-‘S'" ke del‘l‘el‘l"’ confiBEncs (| oy gling skills e.g. holding | 5250 '“h"“”'"e
= raading rale model and identify delibarate and rhymes ’ OOk correctly .
words eg. own name " 4 th clap aut syllables in own name ook | aware that print
dance ) and familiar 1-3 syllable wards conveys meaning
mistakes
Tools for ) With suppart can aurally identify most . Begin ta recognise the difference between a
Reading Can FEEBERISE QWA RAMe and some other familiar initial s aunds ssarting with wwn With suppaort bagin mger_mra!e some wards with same letter and 3 word
[=Ts] familiar words as appropriate I initial saund
C  meo name and frisnds’ names
-— EPy——
- LIT 0-13a
Aspect of CfE @ Lol
Q) @ | Bewinto use knowledge of snunds, patterns and ward shages to recognise same Begin to use cantext clues such as illustrations ta Begin to be aware of same basic punctuatian
Lite ra Cy a nd o ET. ; ceg words and some sounds within wards suppart understanding of stories. when sharing a stary
EngllSh understanding Discuss the basic differences between With support, use what is ek and et simale apen nded
lyeingand | EEPIore and discuss features such as title, author, blurh, illustrator fiction and non fiction and begin to known alreardy about subject - .
Analysing a . questions about events and ideasina
Evaluating and pictures develop understanding and text type to help f—
S understanding
NG 0173
LIT 0-16a Use knawledge af familiar Shares thaughts and feeling abaut Cantribute to discussion abaut events,
uT 0-19a patterns and answer questions ta staries and ather texts during and after characters and ideas relevant to the Retell Familiar stories in different way 2.8, rele glay, puppets and
Links to Click for Som — help predict what will happen reading text and Begin to make same fnks drawings
Buidance next with own experiences and other texts
ting a
F"I':"”g& Begin to answer simple

guidance



Discussion Point

How is Framework being used in your setting.

1. Not being used at all
2. Early stages
3. Being used well and consistently by all staff
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Literacy for ALL Framework

| Important Information
& User Guide
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Enjoyment
& Choice

LIT 0-0l1a
LITO-11a
LIT 0-20a
LIT 0-01b
LIT 0-11b

Supporting

Become increasingly
aware that there are
different types of texts
e.g. stories, non fiction

With support, start to select texts
that can be explored for enjoyment

With support, discuss a story
through illustrations
and share likes and dislikes

Begin to develop vocabulary
through listening to and
exploring different text

forms

Be supported to
select appropriate
texts within
collaborative and
play contexts

Enjoy
exploring and
reciting
nursery
rhymes,
songs or

chants

Generate a
short string of
rhyming
words (can be
nonsense
rhymes)

Enjoy exploring,
identifying and generating

Enjoy exploring the rhythm
of language and listening to
stories read aloud by

Interact with predictable,
patterned texts through
repetition of rhyme, refrain

Begin to keep a
steady beat along
with familiar songs

Begin to develop confidence to
clap out syllables in own name

handling skills e.g. holding

Begin to develop
confidence with book

Begin to become
aware that print

Guidance rhyme using familiar : and identify deliberate and familiar 1-3 syllable words conveys meaning
words e.g. own name reading role model mistakes and rhymes book correctly
Tools for
; . With support can aurally identify most . . . . . .
Reading Can recognise own name and some other : L upp . uratly '. : y With support begin to generate some words with same Begin to recognise the difference between a
bo 0 } familiar initial sounds starting with own o
familiar words as appropriate ) , initial sound letter and a word
c ENG 0-12a name and friends’ names
:a LIT 0-13a
© LIT 0-21a
&J upportlng Begin to use knowledge of sounds, patterns and word shapes to recognise some Begin to use context clues such as illustrations to Begin to be aware of some basic punctuation
Guidance words and some sounds within words support understanding of stories. when sharing a story

Understanding
Analysing and

Explore and discuss features such as title, author, blurb, illustrator

and pictures

Discuss the basic differences between
fiction and non fiction and begin to

With support, use what is
known already about subject
and text type to help

Ask and answer simple open ended
questions about events and ideas in a

Evaluating develop understanding nderstanding text
u i
LIT 0-07a
ENG 0-17a
LIT 0-16a Use knowledge of familiar sh thouehts and feeli bout Contribute to discussion about events,
_— ares thoughts and feeling abou
LIT 0-19a patterns and answer questions to . & ) & characters and ideas relevant to the Retell familiar stories in different way e.g. role play, puppets and
— . K stories and other texts during and after . . .
upportmg help predict what will happen readin text and begin to make some links drawings
I
Ul ERER next & with own experiences and other texts
F":Jdl.ng & Begin to answer simple
smg. . open ended questions
Information X . . Begin to show an awareness of features . . L
Identify some familiar print - . With support, find information in about what has been .
LIT 0-14a of fiction and non fiction texts when R . . Retell some key events from a familiar story
=———="c a text to learn new things explicitly stated in

Supporting

Guidance

from environment

choosing texts for a particular purpose

specific sections of non-
fiction texts




Be encouraged to share text

Enjoy exploring,

Enioyment Become increasingly aware that| With support, start to preferences with others, e.g. likes | Begin to develop vocabulary Be guided to select appropriate identifying and
& Choice there are different types of select texts that can be and dislikes, favourite story and through listening to and texts within collaborative and generating rhyme
texts e.g. stories, non fiction explored for enjoyment | give simple reasons for preference exploring different text forms play contexts
LIT 0-01a
LIT 0-11a Clap out syllables in own Enjoy exploring the rhythm of Interact with predictable, patterned Begin to develop confidence with book
LIT 0-20a name and in familiar one to language found in texts and texts th PE) it ¢ pf h handling skills e.g. holding book correctly, B ) ingl that
three syllable words listening to stories read aloud by exts through repetition o Thyme, | print directionality and mimic reading habits| ©¢0M® INcreasingly aware tha
LIT 0-01b reading role model refrain etc print conveys meaning
Tools for
Reading
Wtzcsaubpj;:t,_t)sgfeavziglglﬁz:lght Recognise and generate words with S’Zi;c;gsn;edagllg:‘lslilo Recognise and use Recognise and use some With support, make links with
ENG 0-12a common worYds S e spg’::ific the same initial sounds and identify et el e e some vowel digraphs consonant digraphs to known patterns and rhyme strings,
LIT 0-13a sl sounds within words e v SR to decode decode e.g.ot, ut, ing
LIT 0-21a
i Break or chunk up more complex Become aware of the terms Begin to use context clues to support reading of
Sight vocab i . o . , ) , Recognise the difference between letters, letter : o : X A2 -
words into manageable consonant’ and ‘vowel’ and may d ds and sent unfamiliar and phonetically irregular words
larfies names, sounds, words and sentences

Context clues

Punctuation &
Grammar

Reading

Understanding
Analysing and
Evaluating
LIT 0-07a
ENG 0-17a
LIT 0-16a
LIT 0-19a

parts/syllables

Build confidence in selecting
and using Reading Tools to help
make sense of a text

Explore and identify
features such as title,

pictures

use in play activities

author, blurb, illustrator and

Begin to understand the basic
differences between fiction and
non fiction

known already about subject

With guidance, put together
knowledge of tools for reading
to read with increasing
confidence

Start to self-correct
using visual, syntax and
meaning cues

With support, use what is

and text type to help
understanding

Ask questions to find out more and to help
when not sure what something means

Use knowledge of familiar
patterns and texts to find out or
predict what will happen next

Communicate likes and

during and after reading

dislikes and story from fiction texts and
begin to make links with own

experiences

Begin to discuss character, setting

Answer simple open ended
questions after reading to
demonstrate comprehension

Complete simple close reading tasks
with support to demonstrate
comprehension

Finding &
Using
Information

LIT 0-14a

Identify some familiar print
from environment and use
phonemic and word
recognition strategies to
explore less familiar print

With support, recognise
some simple features of
fiction texts, e.g.
illustrations, chapters,
rhymes

simple features of non

With support,
recognise some

fiction texts, e.g.

index, photographs
texts

Begin to answer simple open
ended questions about what
has been explicitly stated in

specific sections of non-fiction

us find information

Begin recognise that
sometimes information is
presented in alphabetical

order and how this can help

With directed support, find
simple information from non
fiction texts

Begin to use simple graphic
organisers to organise basic
information

Use what has been learned
from non-fiction and fiction
texts during play and
collaborative contexts

Begin to answer simple open ended
questions about what has been
explicitly stated in specific sections of
fiction texts

Retell some of what has been found

out in a story, e.g. with a story map that

has been created by others

With support, create a story map to
retell a story
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Enjoyment and choice

— within a motivating and challenging
environment, developing an awareness of
the relevance of texts in my life

Tools for reading

— to help me use texts with increasingly
complex or unfamiliar ideas, structures
and vocabulary within and beyond my
place of learning

Finding and using information

— when reading and using fiction and non-
fiction texts with increasingly complex
ideas, structures and specialist vocabulary

Understanding, analysing and evaluating

— investigating and/or appreciating fiction
and non-fiction texts with increasingly
complex ideas, structures and specialist
vocabulary for different purposes

| enjoy exploring and playing with the patterns and sounds of language and can use what | learn.
LIT 0-01a / LIT 0-11a / LIT 0-20a

| enjoy exploring and choosing stories and other texts to watch, read or listen to, and can share my
likes and dislikes. LIT 0-01b / LIT 0-11b

| explore sounds, letters and words, discovering how they work together, and | can use what | learn
to help me as | read and write. ENG 0-12a / LIT 0-13a / LIT 0-21a

| use signs, books or other texts to find useful or interesting information and | use this to plan, make

choices or learn new things. LIT 0-14a

| enjoy exploring events and characters in stories and other texts, sharing my thoughts in different
ways. LIT 0-19a

To help me understand stories and other texts, | ask questions and link what | am learning with
what | already know. LIT 0-07a / LIT 0-16a / ENG 0-17a



Enjoyment
& Choice

LIT 0-1a
LIT 0-11a
LIT 0-20a

Supporting

Guidance

Have opportunities to write, inspired
by what they have listened to,
watched or read

Explore a variety of writing
materials for purposeful mark
making

Develop mark making
in different contexts
and share what they

have created

Begin to explore
creating texts in
meaningful contexts
through play based and
outdoor learning

Begin to explore imitating
writing letters and words and

use the print in their

environment as a stimulus

Begin to develop
pride and
confidence in
writing own name

Tools for
Writing

ENG 0-12a
LITO-13a
LIT 0-21a/b

Supporting

Guidance

Begin to be aware that words
and writing go in a left to right
direction

Begin to be aware that words

are made up of letters

Use a variety of tools
to mark make e.g.
sticks and fingers in
the sand

Begin to explore
writing letters

participate in

activities

With adult scaffolding

collaborative writing

Develop gross and fine
motor skills and pencil
control

Use own drawings to
retell a story and show
their knowledge of a
text

Organising and

Writing- Shared, Guided and Independent

Using With support, plan by thinking c ideas through blav to sh 6 4 label
. onvey ideas throu ay to show i i
Information about, verbalising, acting out underst:ndin of realglifep Zr oses for Begin to share feelings and opinions frsi:;z :;\e,iif:;::t i:o(\e/vsn Contribute to a collaborative

and/or drawing what they want writin ge <ho inp Iifts on stories and illustrations texts and drawings piece of writing

LIT 0-26a to write about § ¢-&. shopping

upportmg

Guidance

Creating Texts
Begin to invent own stories and X . R . . X .

LIT 0-09a characters and share these ideas Begin to describe characters Begin to describe settings and Begin to retell and adapt familiar Be able o gi ine t

_— e able to give meaning to own

ENG 0-31a and explain likes and dislikes explain likes and dislikes using stories using a combination of 8 &

upportlng
Guidance

with others through mark making
and talk

using appropriate vocabulary

appropriate vocabulary

drawing and mark making

drawings and mark making




Writing- Shared, Guided and Independent

Enjoyment

Have opportunities to choose what

Develop confidence by having mark

Explore creating texts

Develop pride

& Choice . . Enjoy exploring a variety of ) . in meaningful contexts| Explore imitating letters and and ownership
they want to write about with i X making (progressing to have a go . . L . -
LIT 0-1a inspired by what thev h engaging materials to create texts . lued and sh hat th and in particular words and use print in their by writing own
LIT 0-11a support, inspired by what they have of their own choice writing) valued and share what they | 601 play based environment as a stimulus name with
LIT 0-20a listened to, watched or read have created with others and outdoor learning confidence
. Begin to apply what has With support,
Tools for Writing Use knowledge of initial LB e Ie M U 2 With support, use tools |Spell CVCwords| been learned to spell With support, begin to use begin to

sound out and break up

ENG 0-12a sounds/phonemes and i ) such as alphabet mats to | with increasing longer phonetically some strategies to spell consolidate what
N Y-1ed unfamiliar or irregular words and L . . . -
LIT 0- 13a grapheme correspondence to apbly to ‘have a 2o’ writing with | 255iSt with have a go and | confidence and regular words with appropriate tricky/common | has been learned
LIT 0-21a/b write letters e IS - N other types of writing accuracy increasing accuracy, e.g. words through different
increasing confidence L
CVCC words activities
Spelling
Beco e e g @) ae
° Beg o) de d P
ae g P 0 > pecome ed g eo (@) d Beg O explore g one o ore
. o ette e ed for differe Beg o explore differe 0 = =
dation & e d e some ba entence o) ed dco 0 o) 0 entence
D pose e.g O d d e and d g e e e Ppo
D on to co e > one o ore o eir o ° PPO
S EER G SrETEE
Attempt to write so
that others can read Begin to use Begin to use a Understand the
. what has been created illustrations, diagrams, mixture of words, graphics differences between
Develop gross and fine Develop letter formation of both : - ’ , diag ) @ , grapl
: X paying attention to labels etc and digital technology sounds, letters and words
motor skills and pencil lower and upper case letters : : :
control letter size, as appropriate with support and use to assist in
dlrectlona'llty and to enhance written text to make meaning writing process
spacing
Organising With support, plan by With support. describe a Sequence and describe Share information and what T Begin to link
. o . ith su ' i ] i i i i
and Using thinking about, verbalising, X PP graphics to retell has been Iear.ned “S'“S text Share feelings and g g. .
A . K variety of purposes for and graphics and with L labels from the basic ideas
Information acting out and /or drawing . events, personal . opinions through : . ) .
hat th t to write writing, e.g. to tell someone experiences or explai support, begin to use text and graphics environment in in a logical
what they want to wri Xxperiences xplain ; ;
4 something, to write a list etc. P P headings to organise own texts order
LIT 0-26a about processes information
Be able to
Creating Texts With support ascribe meaning

LIT 0-9b
ENG 0-31a

Imitate familiar texts and patterns
and develop confidence to create
own ideas for fiction texts

Describe characters, using
appropriate vocabulary

Describe settings, using
appropriate vocabulary

Use story maps or other illustrations
to retell own and familiar stories,
using a combination of text and
graphics as appropriate

begin to give and
receive simple but
relevant feedback
on how to
improve writing

to what has
been created
and
discuss/answer
questions with
support




Writing at Early Level

Enjoyment and choice

— within a motivating and challenging

environment, developing an awareness of
the relevance of texts in my life

Tools for writing

— using knowledge of technical aspects to
help my writing communicate effectively
within and beyond my place of learning

Organising and using information

— considering texts to help create short
and extended texts for different purposes

Creating texts

— applying the elements which writers use
to create different types of short and
extended texts with increasingly complex
ideas, structures and vocabulary

| enjoy exploring and playing with the patterns and sounds of language and can use what | learn.

LIT 0-01a / LIT 0-11a / LIT 0-20a

| explore sounds, letters and words, discovering how they work together, and | can use what | learn
to help me as | read or write.

ENG 0-12a/ LIT0-13a / LIT 0-21a
As | play and learn, | enjoy exploring interesting materials for writing and different ways of recording
my experiences and feelings, ideas and information.

LIT 0-21b

Within real and imaginary situations, | share experiences and feelings, ideas and informationin a
way that communicates my message.

LIT 0-26a

| enjoy exploring events and characters in stories and other texts and | use what | learn to invent my
own, sharing these with others in imaginative ways.

LIT 0-09b / LIT 0-31a



Listening and Talking

Will take
opportunities
Enjoyment Become aware that there are | With support start to | With support be encouraged to share to select Enjoy exploring the rhythm of
& Choice different types of text. e.g. those| select texts that can text preferences with others e.g. Develop vocabulary through listening | appropriate language when listening to stories
that can be read, watched or be explored for favourite stories/film and give simple | to and exploring different text forms | texts within |read aloud and other texts they watch
LIT 0-01a/ listened to enjoyment reasons for preference. collaborative or listen to
LITO-11a/ play contexts
LIT 0-20a/
LIT 0-01c/ e o g
LT 0-01b / . ) njoy exploring an
Begins to engage with| ; T ; R f
UT 0-11b Begin to interact with Interact with songs, rhymes 8 8ag identifying rhyming Can hear and Begin to recognise and
K . . and respond to texts words and with segment and identify | Begin to keep a steady beat| generate words with the
predictable patterned text and stories and recite some X . . ) - o .
. using means of their support, begin to the number of when exploring familiar same initial sound starting
through repetition of rhyme |  well-known songs/rhymes . ) L . - -
Supoortne . hoi le ol create a string of | syllables in familiar | stories, rhymes and songs | with own name and friends
upporting and refrain etc. from memory choice e.g. role play, !
Ei FiREE puppets, mark making rhyming words (can words names
be nonsense rhymes)
Tools for hold
. . Begin t ) .
Listening and . cgin tonoid a Begin to take Begin to respond . ’
. . . Listens to and responds conversation with one . Can follow a two part instructions
Talking Begin to listen to others . . turns when . . . appropriately to . . . .
. . . appropriately to others in a range | or more personsona | . . Begin to develop confidence in . and can give a simple instruction
LIT 0-02a with attention and give a . . K . listening and . . some questions p
of situations using body language | theme of their own L asking questions based on to others e.g. when — mixing
ENG 0-03a response based on what . . . talking in a about what they . . .
e . appropriate to age and stage e.g. | choosing, staying on . what they have heard . paint, baking and ask questions to
has been said variety of have said and .
upporting eye contact theme for a short contexts heard clarify
Guidance time
Finding and
Talk about . . I
Using Begin to listen/watch with o on that With support begin to Begin with support
information tha i i i
Information concentration to find useful Begin to aslf and ' Describe an§ share make co.nnectlon.s to use new Use what they have
R X has been answer questions to ideas/thoughts using what has between information vocabulary when .
LIT 0-04a information e.g. to learn . . R . . R learned in order to
—_— o ) interesting to them | demonstrate recall of been learned from listening learned and their own talking about ke simole choi
form a visitor about their ; ; f . ; : make simple choices
key information to/watching texts. experiences to expand information they
uppor‘tlng . and/or new N
. occupation . . on a topic or theme have learned
Guidance information
UAE
LIT 0-07a / LIT O-

With support can draw on prior
knowledge and experiences to make
connections and talk about a range of
texts

With support begin to make predictions
based on prior knowledge and
experiences e.g. repetition in storylines

16a / ENG 0-17a
upportlng

Guidance

With support can discuss and answer some
questions to demonstrate understanding of
what they have heard

Can understand and ask ‘what’, ‘where’ and
‘who’ questions to clarify meaning

Creating Texts Speak clearly

most of the time

Begin to speak in well- .
Through modelling develop Begin to ascribe

LIT 0-09a formed short sentences the use of a ran

Hiv-LvJa i : . ge of !

LIT 0-09b / LIT O- to relay information and Begin to use'sequent|al and begin to vocabulary including nouns, Explo.r.e own ?nd meaning to what has Use new vocabulary to which
31a LIT 0-10a K . language (first, next, develop oo familiar stories been created e.g. L.
2-d - 024 use some detail to give K X verbs, adverbs, adjectives, . they have had repetitive

now etc.) to describe grammatical " through play and drawings and models
ini d ib prepositions and pronouns . exposure to
opinions, describe : accuracy e role pla and discuss/answer
upporting : or recount experiences Y €8 during play and in different Py
. feelings, needs and using correct X questions with support
Guidance areas of the curriculum

events/experiences

verb/tense




Enjoymen Continue to develop | Be guided to select
t Become increasingly aware that With support, start to select Be encouraged to share text vocabulary through appropriate texts Enfov exploring the rhvthm of language when
& CI‘I . there are different types of texts ’ preferences with others, e.g. likes and listening to and within collaborative | . ) y. P g. ¥ guag
& Choice texts that can be explored for| =~ R . . . . listening to stories read aloud and other texts
e.g. those that can be read, ) dislikes, favourite story/film and give | exploring different and play contexts .
LIT 0-01a enjoyment f they watch or listen to
7, LT 0 watched or listened to simple reasons for preference text forms
11a /LT
Ll%l Enjoy Keep a steady
-01C |interact with predictabl Interact confidently with ) beat with
nieract with precictab’e, . Engage with and respond [ exploring, Listen to, distinguish peatwi : . i
LIT 0-01b patterned texts through |songs, rhymes and stories and . . e . 5 . increasing Recognise and generate words with the same initial
—_— L . to texts using means of |identifying and| and identify syllables in . . A L
{ LIT O- repetition of rhyme, recite some well-known . . i " confidence when sounds and identify sounds within words
refrain etc /rh £ their choice, e.g. role play( 8enerating familiar one to three exploring familiar
: songs/rhymes from memory rhyme
11b y syllable words songs and rhymes
Respond
Tools for appropriat
i i B Devel fi i | Follow two or more part instructions and give simple
uo listening Listen to others with Hold a conversation with e encouraged eve.op con |der?ce n .ey to inst P ti to oth & P
and increasing attention and Demonstrate some use of one or more persons and to take turns asking appropriate different Instructions to others
.E talkin ive some relevant appropriate body language stav on theme for when listening questions at questions
- g fegedback on what has when listening in a range of increZsing amounts of and talking in a|appropriate times based|about what
== LIT 0-02a been said situations e.g. eye contact time variety of on what others have | they have With support, talk about experiences, ideas and
I(_U / ENG 0- contexts said said with information to increasingly wide audience
03a increasing
Usd confidence
: Listen to/watch
o texts with Identify verbally With support
indi i i i i . - Begin with t
(o) Fmdlr!g Increasing information that With support. ask and Use what has been learned relate information toeilsnevs\.llljb':stppor
c and Using concentration has been PP i/ through listening/watching to learned to their o ) . .
- . R answer questions to . . . specific vocabulary Use what they have listened to in
== [nformati and with an particularly d verbally describe, explain, own experiences ; . .
c o . ) emonstrate recall of key hi ith inord d when talking about order to make simple choices
o on outcome in mind, | interesting tothem | - formation group or compare things wit in order to expan information they
: : t on a topic or
- e.g. to learn from and/or information suppor have heard
) LIT 0-04a th
(7, a visitor about that is new eme
o mmm . .
J their occupation
UAE
With support, make predictions i
LIT 0-07a With support, make links with prior PP P With support, ask an increasing With support, answer an

/ LIT O-
16a / ENG

knowledge and experience to
enhance understanding of a range

based on prior knowledge and
experience, e.g. patterns in texts,

range of questions

subject matter

of clarifying meaning

increasing range of questions to
demonstrate understanding of
what has been heard

with the purpose

Begin to develop opinions based on
what they have listened to/watched

0-17a of texts
Creating N |
xplore own an
Texts Speak in sentences to | Understand and use | Speak clearly Develop the use of a plor '
LIT 0-09 almost all of range of parts of speech familiar stories
LIt 0-U3a relay information and sequential language includi b . .
LIT 0-09b use increasing detail with support e.g the time and Incrsn:)nugnzzl:ir'};t\;\zs& through play and Be able to ascribe meaning | Develop an increasing range of vocabulary
to gi L bef it ) t develop P adverbs Jand ’ use storY maps, to what has been created through what they see, watch or listen to
/ LIT O- (o] gl\{e oplnlf)ns, efore, after, next, grammatical tions duri | illustrations or and discuss/answer and use different strategies with support to
31a LIT 0- describe feelings, yesterday, accuracy, e.g prepositions during play props to share ) ) learn new words
10 needs and tomorrow to using cor're.ct. and in different areas of | own and familiar questions with support
10a

events/experiences

recount or describe

the curriculum.

verb/tense

stories




Listening and Talking at Early Level

Enjoyment and choice

— within a motivating and challenging
environment, developing an awareness of
the relevance of texts in my life

Tools for listening and talking

— to help me when interacting or
presenting within and beyond my place of
learning

Finding and using information

— when listening to, watching and talking

about texts with increasingly complex
ideas, structures and specialist vocabulary

Understanding, analysing and evaluating

— investigating and/or appreciating texts
with increasingly complex ideas,
structures and specialist vocabulary for
different purposes

Creating texts

— applying the elements which writers use
to create different types of short and
extended texts with increasingly complex
ideas, structures and vocabulary

| enjoy exploring and playing with the patterns and sounds of language, and can use what | learn.
LIT 0-01a/LIT 0-11a/LIT 0-20a

| enjoy exploring and choosing stories and other texts to watch, read or listen to, and can share my
likes and dislikes. LIT 0-01b/LIT 0-11b

| enjoy exploring events and characters in stories and other texts, sharing my thoughts in different

ways. LIT 0-01c

As | listen and talk in different situations, | am learning to take turns and am developing my
awareness of when to talk and when to listen. LIT 0-02a/ENG 0-03a

I listen or watch for useful or interesting information and | use this to make choices or learn new
things. LIT 0-04a

To help me understand stories and other texts, | ask questions and link what | am learning with what
| already know. LIT 0-07a/LIT 0-16a/ENG 0-17a

Within real and imaginary situations, | share experiences and feelings, ideas and information in a
way that communicates my message. LIT 0-09a

| enjoy exploring events and characters in stories and other texts and | use what I learn to invent my
own, sharing these with others in imaginative ways. LIT 0-09b/LIT 0-31a

As | listen and take part in conversations and discussions, | discover new words and phrases which |
use to help me express my ideas, thoughts and feelings. LIT 0-10a



Trackers — Points to Consider
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The trackers assist in tracking progress within a CfE level. Not all children
will be at the same CfE level within a setting, and not all children who are
working at the same level will be progressing through the same tracker

All progression points in early tracker 1 should be covered before
transition to school e.g. a child may be on track at transition if the
majority of boxes are covered without significant gaps.

Tracker One — this goes alongside CfE guidance that all Literacy
Experiences and Outcomes should be taught each year in order to
achieve breadth, challenge and application

Trackers should not be used in isolation — often it will be useful to look
backwards and forwards in order to identify gaps and next steps
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Trackers — Making Links
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It is important that to ensure breadth, challenge and application there are numerous opportunities
given for children to develop skills.

The framework aspects (reading, writing and listening and talking) have been presented separately, in
line with the presentation of Literacy and English in CfE. However, the three aspects interlink naturally
in many places and practitioners should make these links where possible and ‘bundle’ Experiences
and Outcomes. Links with relevant experiences and outcomes have been made on the ‘Supporting
Guidance’ pages.

You will notice that some of the links to Experiences and Outcomes start with ‘ENG’ and some start
with ‘LIT. Those labelled ‘LIT” are Es and Os that transfer into a range of learning and life skills.
Literacy is the responsibility of all, and is clearly noted in CfE guidance that the skills within the ‘LIT’
Es and Os should be practised in a variety of both familiar and unfamiliar contexts. Crucially, links
should be made across the curriculum and this is signposted in the ‘Supporting Guidance’ pages.

I Early Level Tracker 1: Listening and Talking I

Links with other
aspects of Literacy

gggg
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Links to
Additional
resources

. 2 . mark
A
Listening and Talking :
Learning Environment B
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Early years — on track at transition decisions

The moderation cycle should be embedded within and
beyond early years’ establishments so that professional -
dialogue underpins decisions about achieved learning mogmﬁ;nadmh%‘i?fps
and next steps. Practitioners need to have a shared

understanding of literacy as outlined in the experiences
and outcomes and Literacy framework. When making ‘on
track’ judgements, establishments should consider:

Learning, Teaching and
Assessment Cycle

1. Has a breadth of learning been offered and
observed?

2. Have children responded consistently well to the
level of challenge?

3. How have children demonstrated application of
what they have learned in new and unfamiliar
situations?

Education
Scotland
Foghlam Alba

=
l At the end of their early years’ experience,

- I establishments are asked to consider if a child is on
track at transition in literacy. When making judgements,
practitioners can use the ‘on track at transition’
statements to support decisions. These statements
align with the early level benchmarks, capturing the
attainment that should typically be achieved by the

e nursery to primary transition point.

Early Level Tracker 1: Listening and Talking




Taking a Closer Look

(Listening and Talking)




Enjoyment
& Choice

LIT 0-01a /
LIT 0-11a /
LIT 0-20a /
LIT 0-01c/

LIT 0-01b /
LIT0-11b

-

~ S
4 upportlng

Guidance

Become aware that there are

different types of text. e.g. th

that can be read, watched or

listened to

With support start to
select texts that can
be explored for

ose

enjoyment

With support be encouraged to share
text preferences with others e.g.
favourite stories/film and give simple
reasons for preference.

Develop vocabulary through listening
to and exploring different text forms

Will take
opportunities
to select
appropriate
texts within
collaborative
play contexts

Enjoy exploring the rhythm of
language when listening to stories
read aloud and other texts they watch

or listen to

\

Begin to interact with
predictable patterned text
through repetition of rhyme
and refrain etc.

from memory

Interact with songs, rhymes
and stories and recite some
well-known songs/rhymes

Begins to engage with
and respond to texts
using means of their
choice e.g. role play,

Enjoy exploring and
identifying rhyming
words and with
support, begin to
create a string of
rhyming words (can

Can hear and
segment and identify
the number of
syllables in familiar
words

Begin to keep a steady beat
when exploring familiar
stories, rhymes and songs

Begin to recognise and
generate words with the
same initial sound starting
with own name and friends
names

puppets, mark making
N be nonsense rhymes)
00 Tools for i 0 hold
Listening and ) Begin .to o'd Begin to take Begin to respond ) !

: . . . Listens to and responds conversation with one . Can follow a two part instructions
P Talking Begin to listen to others . . turns when . . . appropriately to . . . .
N LIT 0-02 with attention and give a appropriately to others in a range | or more persons on a listening and Begin to develop confidence in some questions and can give a simple instruction
— ENG ;) 0: response based ongwhat of situations using body language | theme of their own talkin gin a asking questions based on about qwhat the to others e.g. when — mixing

(¢°] S P . appropriate to age and stage e.g. | choosing, staying on . g what they have heard . ¥ paint, baking and ask questions to
I_ ————— has been said variety of have said and .

Supporting eye contact theme for a short contexts heard clarify
. time

O Guidance

© Finding and

uo Using Begin to listen/watch with ) fTaIk i'bou:h . With support begin to Begin with support

. ) Information tha Begin to ask and Describe and share make connections to use new
i concentration to find useful

C Information R X has been answer questions to ideas/thoughts using what has between information vocabulary when Use whaF they have
S s— LIT 0-04a information e.g. to learn . . R . . R learned in order to

: —_— o ) interesting to them | demonstrate recall of been learned from listening learned and their own talking about make simple choices

Q e form a visitor about their and/or new key information to/watching texts. experiences to expand information they P

fd GEiF::lanceg occupation information on a topic or theme have learned

(72)
* -

UAE
LIT 0-07a / LIT O-

16a / ENG 0-17a

-
Supporting
Guidance

With support can draw on prior
knowledge and experiences to make
connections and talk about a range of

texts

With support begin to make predictions
based on prior knowledge and
experiences e.g. repetition in storylines

Can understand and ask ‘what’, ‘where’ and
‘who’ questions to clarify meaning

With support can discuss and answer some
questions to demonstrate understanding of
what they have heard

Creating Texts

LIT 0-09a

LIT 0-09b / LIT 0-
31aLIT0-10a

-
Supporting
Guidance

Begin to speak in well-
formed short sentences
to relay information and

use some detail to give

opinions, describe
feelings, needs and
events/experiences

Begin to use sequential
language (first, next,
now etc.) to describe

or recount experiences

Speak clearly
most of the time
and begin to
develop
grammatical
accuracy e.g.
using correct
verb/tense

Through modelling develop

the use of a range of

vocabulary including nouns,

verbs, adverbs, adjectives,

prepositions and pronouns

during play and in different
areas of the curriculum

Explore own and

through play and

familiar stories

role play

Begin to ascribe
meaning to what has
been created e.g.
drawings and models
and discuss/answer
questions with support

Use new vocabulary to which
they have had repetitive
exposure to




Pﬁ;r Learning:‘)
You@ch'ﬂ'are'n_will have begun to mimic independent reading, self-selecting familiar books that they enjoy and wish to be read aloud.
They will engage with a range of simple written texts including fiction and non-fiction and begin to use pictures, illustrations and new
vocabulary to support their talk about these. Young children will have begun to join in with songs, rhymes and stories, exploring their
rhythms and patterns of language. They should know and be able to join in with a few familiar songs and rhymes with actions and, or
words and begin to fill in missing words or recognise some deliberate mistakes. Young children enjoy listening to and making music as well
assingieg atoud g, mmgﬂne&singing with an adult.

Interactions, Experiences and Spaces )

INThisstaga, adults.shouls foster TTove of texts in children and support them to become confident in talking about their preferences.
Adults can encourage children to discuss and retell familiar, predictable texts and answer simple questions about their preferences.
Children will develop their vocabulary through exploring different texts and will begin to show personal responses to texts through their
play. Children will enjoy exploring new words, identifying rhyming words, syllables and exploring initial sounds (the sounds they hear at
the beginning of words).

Adults can support in the following ways:

Provide a range of texts that can be watched, read or listened to e.g. Room on the Broom animation and QR codes to link to read

alouds. They should be displayed attractively so that children can begin to select texts for enjoyment.

Ensure sufficient time is given for children to talk about the texts they have explored by encouraging them to share likes and dislikes

and explain why e.g. “What was your favourite part of the story? Why is it your favourite?” (see Tell Me: Book Talk - The Three

Sharings)

Plan for vocabulary development W|tl'ﬂ?1teract|ve Shared Read MNessions using Sparkle Words and Shooting for the SSTARS.

Ensure that there are a variety of texts availamte Hmoumhourtthe setting to encourage children to select texts within playful contexts

e.g. recipes for baking in the home corner, books about bridges in construction area.

Phonological Awareness— see Phonological Awareness Ideas Pack.

o Provide fun and engaging opportunities to develop listening skills e.g. sound walks, listening stations, music, song and rhyme time.

o Provide opportunities for children to explore rhyme e.g. rhyme box/bag - match objects, play ‘odd one out’ or create a song box.

o Provide multisensory opportunities to explore syllabification e.g. syllable box/bag — match objects/find odd one out with the same
number of syllables or encourage children to identify the number of syllables in a word using push lights or jumping into hoops.

o Provide fun and engaging opportunities for children to explore initial sounds e.g. initial sound box/bag — children have to match or
find odd one out with initial sound. Challenge children to match two objects and add another of their own.

o Seek opportunities to explore phonological awareness skills through music and songs — see CREATE music resources

o Use songs, rhymes and stories that have a steady beat and encourage children to march, jump or clap along to the beat e.g. Hickory
Dickory Dock, Walking in the Jungle, We’re Going on a Bear Hunt.

Ensure that there are a variety of high quality rhyming stories available which are shared regularly using Interactive Shared Reading

approaches. Books where the rhyming words are close together are easier for children to hear and pick out the rhyme.

Make use of refrain (a phrase which repeats a number of times in a text) within predictable patterned texts by pausing for children to

joinin e.g. “We’re going on a bear hunt...”, “A gruffalo! Why don’t you know? He has terrible tusks...

Prowde resources such as Block Play, smaII world, mark making resources and open ended materials such as pegs, pine cones and

Additional Resource'
1. Literacy Story Plghners
2.CREATE music bl

3.PAideas pack ~
4.GDSS PA tracking pack

Listening and Talking
Learning Environment

Early Level Tracker 1: Listening and Talking

Enjoyment and chmce,
—WitATh a'mcﬂ\/a‘ﬂhg and challenging environment, developing an awareness of the relevance of texts in my life

Literacy Es & Os::

+ ™Terf®y eXplorMg and playing with the patterns and
sounds of language, and can use what | learn. LIT 0-01a
/ LIT 0-11a / LIT 0-20a
| enjoy exploring and choosing stories and other texts

to watch, read or listen to, and can share my likes and
dislikes. LIT 0-01b / LIT 0-11b

| enjoy exploring events and characters in stories and
other texts, sharing my thoughts in different ways.

—-— = - =
Potential barriers to learning:™

Tmitew experience ofthasfellowing™

Exposure to and discussion of a wide range of texts:
Children will require exposure to a wide variety of
interesting and high-quality texts in order to use what they
have listened to, watched or read to engage in
conversation. Using children’s favourite texts or those
which match their interests may support reading for
enjoyment.

Exposure to songs and rhymes:

Children will require opportunities to engage with a range
of songs and rhymes to explore the rhythms and patterns
of language in a fun and active way.

Developing vocabulary:

Children will benefit from being introduced to new and
unfamiliar vocabulary. This could be achieved by sharing
and discussing pictures in books which provides a focus for
matching words to the things they represent.

'Eﬂ'ly Level BenchmaJ@
Hears 48 s&VE patterns in words. (syllabification)
Hears and says rhyming words and generates rhyme
from a given word.
Hears and says the different single sounds made by
letters. (a few)
Hears and says letter blends/sounds made by a
combination of letters.
Participates actively in songs, rhymes and stories.
Chooses a story or other texts for enjoyment, making
use of the cover, title, author and/or illustrator.
Engages with and enjoys watching, reading or listening
to different texts, including stories, songs and rhymes,
and can share likes and dislikes.
Engages with stories and texts in different ways, for
example, retelling/re-enacting stories and/or using
puppets/props.

*Use text in grey to inform ‘on track at transition’ statements.
*Red items should not be used when making 'on track' at transition judgements.



https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2019/10/PA-Ideas-Pack-Updated-2019.pdf
https://blogs.glowscotland.org.uk/gc/createresources/exa-framework/music-framework/music-framework-early-level/early-level-tracker-music/
https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2021/11/15120708/Story-Planners-Gruffalo-Example.pdf
https://blogs.glowscotland.org.uk/gc/createymi/hello-world/
https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2019/10/PA-Ideas-Pack-Updated-2019.pdf
https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2020/02/20155205/Phonological-Awareness-Pack.pdf
https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2019/10/PA-Ideas-Pack-Updated-2019.pdf
https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2021/10/05113647/Phonological-Awareness-Pack-updated-2021.pdf
https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2021/11/15120708/Story-Planners-Gruffalo-Example.pdf

Early Level Tracker 1: Interactive Shared Reading Approach

Interactive Shared Reading 1

Interactive Shared Reading is an approach intended to support children’s engagement and understanding
of stories. Children will develop awareness of book handling skills and concepts of print whilst exploring
story elements and story structure to support their comprehension.

These sessions should be planned and include multisensory opportunities for children to interact with a
text. In small groups, children should have the opportunity to revisit and hear the same story on several
occasions. Adults should use Think Alouds and Effective Questions to encourage thinking and conversation
whilst remembering to follow the child’s lead to enable sustained interactions.




Early Level Tracker 1: Spaces

Listening and Talking

Providing a literacy rich environment is vitally important to encourage the development of language and communication.
A literacy rich environment should offer:

Talk Rich:

* An attractive, social environment where adults sit alongside children to encourage conversation and discussion e.g. at meal times

* Story provocations linked to book or rhyme of the month with retelling and role play opportunities

* Provocations that stimulate children’s curiosity and exploration and extend children’s interests e.g. curiosity cubes, interest table

* Opportunities for collaborative play and discussion will encourage children to have meaningful conversations, take turns, share, compromise and
negotiate with each other

Listening Rich:

* Interactive resources which provide opportunities to listen to well known rhymes and stories e.g. rhyme listening wall or listening station

* Opportunities to engage in Interactive Shared Reading sessions, facilitated by an adult

* Regular opportunities to engage in discussion, making use of strategies such as; Extending Conversations, Observing, Waiting and Listening and

Sparkle Words

* Have a range of quiet spaces to encourage conversation with peers and adults
* Spaces for music and movement with access to instruments to develop aural discrimination
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Supporting Backpages

Discuss:

 How could you use the supporting backpages
within your role?
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Early Level Tracker 1: Strategies for Building Vocabulary

Sparkle Words

Supporting and building vocabulary are key to developing
children’s language and communication skills. Sparkle words is an
approach for making the exploration of vocabulary a natural part
of book sharing sessions and everyday conversation.

When planning a book sharing session (see Interactive Shared Reading):

Review the book and select the best sparkle words (focus vocabulary)
you wish to draw children’s attention to. These may be words of
interest or important words children need to know in order to
understand the text.

Select no more than five focus words per book.

Ensure that there are a variety of words; nouns, adjectives, verbs and
adverbs.

Consider the three-step approach to introduce children to more
complex and subject specific vocabulary.

Step 3

*+ Specialised words e.g.
liquid, evaporate,
o2 exhaust
* More sophisticated
words ¢.g. release,

Step1 delighted
* Everyday words e.g. ) :ﬂl:fltu :::m words e.g

cold, cat, car, fast
* Useful for new to
English learners

* Words that introduce a
néew concept e.g
engineer, election

Plan how you will explain and bring the sparkle words to life to ensure
children understand their meaning (see Shooting for the SSTARS)

Seek opportunities to use and reinforce the sparkle words in a range of
different contexts.

Shooting for the SSTARS

Vocabulary development is essential in the early years, but it is not just the

number of words a child knows that is important but how well a child
understands these words.

Shooting for the SSTARS is a strategy you can use to support children’s
understanding of new vocabulary.

Stress a new word before, during and after reading to focus
children’s attention.

Show children what the word means by pointing to an illustration,
using your facial expressions, acting it out or altering how you say
the word.

Tell children what the word means by giving a simple definition, using
other words which mean the same or talking about the group or
category the word belongs to, if appropriate.

and

Relate the word to children’s own knowledge, experiences or

familiar situations and talk about other words with a similar
meaning or an opposite meaning.

Say it again read the book again and again, allowing for more conversation
relating to the new word and use the sparkle word throughout
the setting in different contexts. Hearing the word repeated is
essential for children to be able to adopt and use this vocabulary
in their own interactions.

Example: Sparkle word — feast
Show Pictures of a feast e.g. buffet at a birthday/wedding/celebration.
Tell A special meal with delicious food or a large meal for lots people.
Relate Recall a time when there has been a ‘feast’ in nursery, e.g.

Christmas lunch. Share a time when you have had a ‘feast’ at a
celebration. Ask children, “Have you ever had a feast?”

Say it again Seek opportunities to use the word through play e.g. house corner,

“Shall we make a feast for the family?” or whilst exploring other
stories e.g. “The Very Hungry Caterpillar had a feast on
Saturday.”




Early Level Tracker 1: EAL Guidance for Listening and Talking

For EAL learners, it is vital that adults facilitate the use of home languages through listening, talking and singing. Fluency and
exposure to strong models of home language can be a factor in determining the rate of acquisition of English as a second or new
language. It is important to observe children's use of all languages, noting where, when and with whom they use them. Adults should
pay close attention to non-verbal communication when observing children.

Interactions, Experiences and Spaces:

It is important to promote an ethos of using home languages within the setting. Adults can encourage the use of home language with
bilingual practitioners, parents and carers providing stories, songs and rhymes in first languages and facilitating play with same
language peers. Offering inviting provocations for talk, based on children's interests and scaffolding asking and answering questions
by offering choices e.g. “Is the cat under the hat or in the box?” can help to support bilingual learners. Adults should model clear and
concise language, highlighting new vocabulary and using visuals where appropriate.




Early Level Tracker 1

The following pages give some suggestions of how you may incorporate digital literacy into your learning environment. For further information
please access Glasgow’s Digital Literacy and Computing Science Framework.

Digital Enhancements
Digital Literacy Key Concept — Using digital products and services in a variety of contexts to achieve a purposeful outcome

How things work Technology that helps us

Instructions
Problem solving without text =3) eh .
o d:

Read Check Translate
Aloud Accessibility

Tinker table or
exploration
station

Microsoft

Online resources
Translator App

Programmable
devices

e gne.proge
digitally

Undesstanding routi
books about
routines

Create instructions
using voice, video
and text

I can explore digital technologies and use what I learn to solve problems and share ideas and thoughts. TCH 0-01a



https://blogs.glowscotland.org.uk/gc/gccleadersofearlylearning/?page_id=809

Early Level Tracker 1

Glasgow Outdoors

This resource has been created to support the learning and teaching of literacy outdoors and is comprised of suggested experiences and
interactions linked to the Literacy and English organisers, in line with the CfE Experiences and Outcomes.

* Each resource pack has been designed to be used alongside the Literacy for All Framework.

* The boxes within each organiser have been bundled with complimentary boxes for the purpose of this resource only. This is only one
example of how these boxes may be bundled.

e As with all Literacy for All materials, please note that guidance on experiences, interactions and resources are not exhaustive.

* Practitioners should adapt and develop the learning experiences to best support the learners within their setting.

You can access this suite of resources via the Leaders of Early Learning blog by scanning the QR code and clicking the
‘Glasgow Outdoors’ tab or click the links below.

This section currently This section currently This section currently
features suggested features suggested features suggested
experiences for each experiences for each experiences for each
organiser. CLICK HERE to organiser. CLICK HERE to organiser. CLICK HERE to

access experiences. access experiences. access experiences.



https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2021/03/30193035/Phase-1-Reading-LfA-Glasgow-Outdoors-1-1-2-1.pdf
https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2021/03/30190938/Phase-1-Writing-LfA-Glasgow-Outdoors.pdf
https://blogs.glowscotland.org.uk/gc/gccleadersofearlylearning/?page_id=957

Early Level Tracker 1

Learning at Home

This resource has been created to support the learning and teaching of literacy within the home and is comprised of suggested experiences and
interactions linked to the Literacy and English organisers, in line with the CfE Experiences and Outcomes.

* Each resource pack has been designed to be used alongside the Literacy for All Framework.

* The boxes within each organiser have been bundled with complimentary boxes for the purpose of this resource only. This is only one example
of how these boxes may be bundled. Each bundle has one suggested home experience.

* There is a practitioner page for reference and a “Take Home Page” to be sent home either with the child or digitally.

* As with all Literacy for All materials, please note that guidance on experiences, interactions and resources are not exhaustive.

* Practitioners should adapt and develop the learning experiences to best support the learners within their setting.

* Practitioners should consider the potential barriers to learning at home, including access to resources, levels of
parental engagement and differentiation.

You can access this suite of resources via the Leaders of Early Learning blog by scanning the QR code and clicking the
‘Learning at Home’ tab or click the links below.

This section currently This section currently This section currently
features suggested features suggested features suggested
experiences for each experiences for each experiences for each
organiser. CLICK HERE to organiser. CLICK HERE to organiser. CLICK HERE to

access experiences. access experiences. access experiences.



https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2021/01/29093033/LfA-Learning-at-Home-Reading-Jan-21-1.pdf
https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2020/12/21161902/LfA.-Home-Learning.-Writing-3.pdf
https://blogs.glowscotland.org.uk/gc/public/gccleadersofearlylearning/uploads/sites/7271/2021/01/31213548/LfA-Learning-at-Home-Listening-and-Talking-Jan-21-2.pdf

Considerations for Use

* Not intended to be read cover to cover.

* Dip into sections appropriate to your settings
and practitioners.

e Use to support moderation discussions.
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Have a go

Use the Tracker you have been given and
the supporting back page to plan a learning
opportunity for a group of children.
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Digital Version of LfA Framework

&8
A
_— -

©
e R
N

WELCOME
an LEVEL FRAMEWORKS —>
DIGITAL VERSION
EARLY LEVEL FRAMEWORKS - FINDUS
GLASGOW COUNTSINCQUR ¥
PLAYROOMS D | G |TAL \/E RS | O N We are located within Royston Primary School,

please use the side entrance on Gadshill Street.

LITERACY FORALLIN OUR b

PLAYROOMS Digital Version of the Literacy for ALL, Glasgow </ Royston Primary School
Counts and Digital Literacy/Computing Science 102 Royston Road

GLASGOW OUTDOORS Claszow
Frameworks gow

i G212NU

LEARNING AT HOME This works best using an Ipad or when opened in Excel online via 01412879751

PROMOTING ALTERNATIVE One Drive. We are aware of a glitch in Numeracy (1) and (2) when

THINKING STRATEGIES downloaded onto a desktop or a laptop - If some of the boxes only
half colour, this can be resolved by double clicking the cell or rese- FOLLOW US ON TWITTER

REALISING THE AMBITION .
lecting from the drop down menu.

LEARNING FOR
SUSTAINABILITY . .
< LEL Framework - Digital Version >

My Tweets

@ TH: TTISH
g.&TT_AIN_MENT

LITERACY NUMERACY
HEALTH & WELLBEING

CITY COUNCIL




LUstening and Talking
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Adding and Removing Comments or Notes
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