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Observation and
Assessment

Take Away Task (last session)

Conduct a learning story observation of children’s
engagement in sorting, matching or handling data
through child-initiated play.

In addition to noticing and naming learning consider what

dispositions to learning are being demonstrated by the
child.

Be prepared to share your learning stories at the next
session.
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Aims

To discuss money and time

To explore the GCIP framework and highlight digital
enhancements

To consider developmental stages and progression in money
and time

To consider money and time through the interactions,
experiences and spaces

To explore books with a focus on financial literacy
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Reflection

* What was your experience?

 What do you think is the key message that
children need to get about Money and Time?

 What opportunities do you provide for Money
and Time in your establishment?
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Glasgow Counts
Framework

Money and Time
Early Level E’s and O’s

| am developing my awareness of how money is used and can

recognise and use a range of coins.
MNU 0-09a

| am aware of how routines and events in my world link with
times and seasons and have explored ways to record and display

these using clocks, calendars and other methods.
MNU 0-010a
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Glasgow Counts

Framework

Money & Measure Progression Pathways: Early Level

Money

Handles money and recognises a few coins up to the
value of £2 through play and in real life and relevant contexts
{using real and plastic money)

Identifies {(names) 1p, 2p, 5p and 10p coins and pays the exact value for
items to 10p e.g. if the price is 5p; can use a 5p coin to pay for it

Apply addition and subtraction skills
to money contexts.

Use 1p, 2p,5p and 10p coins:
to pay the exact value

Time

Links daily routines and personal events to time sequences and
begins to use appropriate language including before, after, later, earlier

Recognises and where appropriate engages with everyday devices
used to measure or display time e.g. clocks, calendars,
sand timers and visual timetables

Identifies (names) the days of the week in sequence

Recognises the months of the year and describes features of the four
seasons in relevant contexts

Recognise, talk about and , where
appropriate, engage with everyday devices
used to measure or display time- including

sand timers, clocks, calendars and visual
timetables.

for items to 10p.
. Read analogue
Use appropriate :
and digital
language when _y
o'clock times
discussing time,
5 (12 hour only)
including before,
and represent
after, o’clock,.
this to a digital
hour hand and diniayord
minute hand. i i
face.

Length

Mass

Measurement

Capacity

Shares relevant experiences in which measurements of lengths, heights,
mass and capacities are used, for example, in baking and other
meaningful contexts

Describes and compares common objects’ lengths, heights, mass and
capacities using everyday language, including long/longer,
short/shorter, tall/taller, heavy/heavier, light/lighter, more/less/same

Estimates, then measures, the length, height, mass and capacity of
common objects using a range of appropriate non-standard units

Compare and describe lengths, heights,
mass and capacities using everyday
language , including longer, shorter, taller,
heavier, lighter, more and less.

Estimate then measure the length,
height, mass and capacity of familiar
objects using a range of appropriate

nan-standard units.

Patterns and
Relationships

Copies, continues and creates simple patterns
Involving objects shapes and numbers.

Copies, continues and creates simple patterns involving

objects, shapes and numbers.

Find missing numbers on a number line within the range 0-20.

Q(O"'L‘l’llﬁfl\r
T s

TH -
%ATTAINMENT

ALTH & WELLBE

CITY COUNCIL



Glasgow Counts
Framework

Early Level Tracker 1

Handles money and recognises a few coins up to the
value of £2 through play and in real life and relevant contexts
(using real and plastic money)

Identifies {mames) 1p, 2p, Spand 10p coins and pays the exact value for items
to 10p e.g. if the price is 5p; can use a 5p coin to pay for it

Recognises and where appropriate
engapges with everyday devices
used to measure or display
time e.g. clocks, calendars,
sand timers and visual timetables

Links dally routines and personal
events to time sequences and
begins to use appropriate language
including befare, after, later, earller

Recognises the months of the year and
describes features of the four seasons in
relevant contexts

Identifies (names) the
days of the week in sequence

Describes and compares common objects’ lengths, heights,
mass and capacities using everyday language, including
longflonger, short/shorter, tall/taller, heavy/heavier,
light/lighter, morefless/same

Shares relevant experiences in which measurements
of lengths, heights , mass and capacities are used,
for example, in baking and other meaningful contexts

Estimates, then measures, the length, helght, mass and
capacity of common objects using a range of
appropriate non-standard units

Coples simple patterns involving objects ,
shapes and numbers

Continues simple patterns involving objects ,
shapes and numbers

Creates simple patterns involving objects ,
shapes and numbers

Recognise and describe common 2D shapes and 30 objects

Sort common 2D shapes and 3D objects according
by attribute e.g. straight, round, flat and curved

to attribute e.g. shape, colour, size

Correctly uses some of the language of
position e.g. in front, behind,
above, below

Begins to correctly use some of the
language of direction e.g. left right,
forwards and backwards to solve
simple problems in relevant contexts

identifies and describes basic symmetrical
pictures with one line of symmetry

Creates basic symmetrical pictures
with one line of symmetry

as appropriate

decision making

With support
Uses knowledge of colour, Contributes to a concrete With support interprets applies counting skills
shape, size and other Collects and organises HAsks simple guestions to or plctorial display where simple graphs, charts and toask and
properties to match and objects for a specific collect data for a specific ane object or drawing slgns and demonstrates answer guestions.
sort items in a variety of purpose purpose represents on data value, how they support Makes relevant choices and
different ways using digital technologies planning, choices and decisions based on the data




Glasgow Counts

Framework MD“EV : Earlv LEUEI

Mathematical Language : buy, cost, sell, change, spend, spent, amount, value, same, not the same, coin, note, card, price, more,
less, least, most, altogether, sale, how much, cheaper, dearer, between, left, pound, pence, penny,

pennies, purse, change

Strategies and Approaches Questions to Enable Higher Order Thinking Skills

Children should be exposed to situations when we use money in everyday lives t sea. | think, | wonder

{wants and needs). If boking children can go to the shop with a list of ingredients Can you tell me what coln this is?

needed, they can help buying snack for the week, they can go to the post office to buy Where can we buy the things we need for our cake?
stamps, to the bank to get a stock of coins for their role play area. In play situations, Which coinhas the highest watue?

. z ] i Why do you learn about money?
using records, receipts, order forms as a stimulus for money activities e.g. post office, How miich would It cost 1o by the..?

cinema tickets, travel agents, shops, banks, ticket centre etc. Children should be given Let's go shopping to buy an apple — it costs 10p — can you help
time to ‘hondle’ coins and associate the coins with the value. me find the coins | need?

Can you sort these coins from highest to lowest value?

I have five pennies in my purse, | spend 1p, how much money
will be left?

what is on the coins, their favourite coin | have 5 pennies and you have 4 pennies — who has more
money? By how much? How do you know?

|dentify what is the same and what is different about notes and coins: the size, shape What s your favourite coin?

and colour, feel. grziui::?uld make a new coin what would it look like? Can you

Talk about money in a range of contexts including the increasing value of the coins,

Sort notes and coins into sets; have a vote between 2 coins — which is the favourite -
then compare the answers of the group. Barriers to Learning

*  Paying for items with money can be an unknown for some children;
When shopping talk about the change you receive if you give too much money lots of people now use credit cards, internet banking and online
shopping. This can lead to children seeing money as an abstract
concept.

Some puplls may think that the larger the size of the coin, the greater
the value of the coin, for example, a 2p coin is greater in value than a
5p coin.

Have the coins as buried treasure in the sand or lost treasure in the Some puplls may think that all coins are circular.
water/outdoor/gloop that they have to find

Begin to add 1 pence coins together to make a total cost (if cardinal understanding is
achieved).

On Track at Transition Statement

Put the coins in a feely box or bag where children feel the coin then have to say which
one they think it is.

* |dentifies (names) 1p, 2p, 5p and 10p coins and pays
Digital Learning: the exact value for items to 10p e.g. if the price is
Sp; can use a 5p coin to pay for it




Glasgow Counts

Framework

Resources — Money

Common Learning Resources

Real money is best where possible; coins up to £2

Visits to the shops with shopping list and for a real purpose
e.g. buying snack or ingredients for baking/cooking

Role-play with a till — a real one if you can. Iltems should be
labelled with prices, purses for money, coins etc.

Online Resources

HedeSed

Price Challenge

Uz Thi ciosrss o oyt prica €
o ih The prace fag

go

Stories

*  Bunny Money by Rosemary Wells

*  The Shopping Basket by John Burningham

= Spend it! by Cinders Mcleod

*  The Happy Penny by by Jenette Duhart

«  Alexander, who used to be rich last Sunday by Judith Viorst
*  lemonade for Sale by Stuart J. Murphy and Tricia Tusa

= |ts Not Fair! By Caryn Rivadeneira and Isabel Munoz
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Framework

Mathematical Language *  Days of the week: Monday, Tuesday..., months of the year: January, February..., seasons: spring summer..., morning, CfE mNU 0-10a
afternoon, evening, night, light, dark, today, yesterday, tomorrow, o'clock, soon, early, late, hands, before, after,

how long...? Always, often, never, sometimes, timer, calendar

Strategies and Approaches Questions to Enable Higher Order Thinking Skills

To develop an awareness of time, children should be exposed to reqular opportunities * Show me a month in the summer. And another, and

to ‘see’ time around them. There should be a clocks on display both analogue and another.

digital, a calendar on display showing days of the week, months of the year and *  Always / Sometimes / Never: -You get dressed before

associated seasons and weather symbols. Use daily opportunities (whilst developing you go to school, You have lunch at 12 o'clock

essential language), to ask questions — "What day was it yesterday?, What comes * What do you do after nursery?

after...?’ * What do we do inautumn? How do things change in
autumn?

Everyday language of time — use of sand timers, songs etc. to mark the passage of time. *  What would happen if you could not tell the time?

Use language such as before, next, soon, later etc. in everyday contexts, morning,
afternoon, evening.

Barriers to Learning

Daily routines — “What do we do before/after lunch”? Sequence daily activities in order. ] _ o _
«  Pupils have difficulty establishing an awareness of time and

Days of the week and months displayed prominently, able to sequence, encourage can recelve conflicting messoges regading the passing of time.

For example, “I'll be with you in a minute”, “Give me a

before/after, birthdays and special days can be counted down visually and celebrated. i E !
= Some pupils may find sequencing their day difficult if they

Seasons allow children to observe the changes in weather. Experiment with seasonal have no established routines
activities to allow for explorations of the senses, for example, the crunching of the *  Misunderstanding of vocabulary - yesterday, today, and
leaves/snow, the sound of pouring rain, observing changes in plants, animals, lightness tomorrow are only understandable when they are linked toa
and darkness of days specific event or activity that makes the concept of time

concrete
Children’s routines home learning can be encouraged with a travelling ted that goes * Some children may think that there are ten months in a year

round the nursery and home to find out what children do each of the 7 days. This can be
recorded to help the child develop an understanding of the pattern of their day and what On Track at Transition Statement

happens morning, afternoon and evening. The children can compare days they are at = Links daily routines and persanal events to time sequences and
nursery to days they are not. begins to use appropriate language including before, after, later,
earlier
a0 i = Recognises and where appropriate engages with everyday devices
Digital Learning: ¥ g gy e R
used to measure or display time e.g. clocks, calendars, sand timers

and visual timetables
* |dentifies (names) the days of the week in sequence
* Recognises the months of the year and describes features of the four
seasons in relevant contexts




Glasgow Counts
Framework

Resources — Time

Common Learning Resources

Can you order

WEATHER CALENDAR the days of

Classroom Display! the
[ week/months
of the year?

‘What can you
tell me about
Spring?

Online Resources

This activity focuses on ordering familiar events.

Putting objects into a container in a certain length of time.

Stories

Moon by Patricia Hegarty

Just a S5econd by Steve lenkins

Tree: Seasons Come and Seasons Go by Patricia Hegarty
Today by Julie Morstad

Goodbye Autumn, Hello Winter by Kenard Pak

What’s the Time Mr Wolf? by Debi Gliori

Cluck O’ Clock by Kes Gray

What Time is it Mr Crocodile? By Judy Sierra

Clocks and More Clocks by Pat Hutchins

Noisy Clock Shop by lean Berg Horton
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Digital Enhancements

Early Level Tracker

Using digital
Services in 3 varisty
of contexts fo
achieve a purposeiul

ouicome

Identifies different
applications and
programs by icon

processing and
managing
informiation

responsiply

Identifies and uses images and key
words when searching for specific
information

Cyber resilignce and
internet safety

Demonsirates understanding
of appropriate behaviour and
language in the digital

environment

Some awareness of what to do |
and who to ask for help if
something inappropriate

happens while using a device

Demaonstrates an understanding of how
information can be found on a website (text,
audio, images, video)

Understands they should not use materials that
belong to others without permission

s the importance of

words and passcodes

Fay

mp
utin

Sci
&nc

Understanding the
world through
computational

_

Classifies objects,
and groups using
simple categories

[dentifies
similarities
and differences
between objects

Begins to idenfify patterns (objects and
information)

Identifies beginning
and end of an
everyday process and
recognises there
are steps in between

Can give a set of
instructions or directions
in correct sequance

Understanding and

Understands that
computers follow a

computing solutions

gnalysing computing | process and need
technology precise Follows
instructions a simple set of
instructions
using visual
representation
Designing, building Lf:’:;igfl[isgal EuiE
and testing =
forwards,

backwards, furn)

Understands that
devices can be
controlled and

respond to
commands

Predicts what
a device (or person)
will do whan given a
simple set
of instructions

Identifies and corrects errors in a simple set of
instructions or algonithm

Follows and
designs simple
algorithms for a
programmakle

device

{or person) to carry out
a task (e.g. direcfions
fo a goal) Uses key language of

computational thinking




Digital Enhancements

Clear Chack

= |p (Up to 10p) : 5/5

Coins Game

Sorting | Ordering = Counting

Sort one coin

Sort two coins
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Developmental Stages
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Developmental Stages

My movement and coordination development
- some key aspects of what | need from my learning environment ¢

“pemest
Qe H T
2% Experiences
From birth = through my early years of childhood

® | need to move my body in lots of different ways in order to develop both my @ | need to move my body in lots of different ways in order to develop both my fine and gross motor skills,

fi d ator skills.
ot el i ¥ | need to have space and time to run, jump, climb, build, crawl, balance, stretch, make. | need to move in and around objects both
¥ Before | am able to crawd help me to be physically acfive by encouraging me 1o outside and in. | need to have the choice to do this when | need it to requlate myself

reach out and use my hands to grasp, kick and move my legs and tum my head. . "
¥ | need daily outdoor play experiences to develop my sense of wellbeing and connect me to the world | Ive in. Outdoor play in

@ Tummy time helps me build the strength | need for sitting and crawling. Do different envircoments encourages me ta move my body in different ways.
this anly for short periods {up to 30 minutes spread throughout the day)
when | am awake and alert and you are close to me. Mever put me on my

tummy to-sleep

amr d by £

oalance o

routines of the day provide opportunities for fine
@ It's important that | don’t spend too much time in a baby carrier, buggy, baby ndependent in dressing in my outdoor clothes
seatll n:rhmnr.er fafie Erues o et can ¥y phwslcad ® Access to resources that encourage open-ended experimentation helps develop my fine and gross motor skills, Fufemmple.
loose parts play can imeobve large blocks | need to physically manipulate or small parts | need to carefully select and place on an
@ Imvolve me in fun games, songs and rhymes where | stretch out and touch my artwark [ am creating.
hands, fingers or toes,

¥ Provide me with different resources that encourage my physical development and coordination. Help me develop fundamental
@ When I'm able support me to sit to watch others, play with toys or roll over skills such as throwing and catching, hopping, skipping. stretching, shiding, balancing and jumping,

Encour, to stretch out for tems ut of my reach.
b i et o vy ® Link my experiences ta enhance my leaming, for instance consider how music can help encourage me o move.

© Give me physical support in response to my efforts to move, especially as | start
to pull myself up to stand and try my first steps. Help, encourage and praise me,

D THE SCOTTISH
ATTAINMENT
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Developmental Stages

Promoting my confidence, creativity and curiosity
some key aspects of what | need from my learning environment

“'C'

confidence, craativiny &

B Spaces

From birth

@ | need constant and safe spaces, both indoors and outdoors, to explore for
myself through my developing movements.

@ An unhurried environment allows me time to concentrate on whatever
catches my attention without being rushed.

®© Carefully consider the resources on offer to me and how they will provoke my
senses and encourage my curiosity and creativity.

© Mirrors help me to understand who | am. Notice how | interact with my
reflection.

® Daily access to be outside in nature, experiencing all weathers and seasons
in comfortable suitable clothing encourages my sense of wonder.

® Point out the features in the world around me and help me access them. For
example, hold me up to show me trees and leaves or see birds flying in the sky.

@ Bring the outdoors inside for me by ensuring | have access to windows, good
lighting and natural objects to touch and explore.

- gurlosity

}througﬁ my early years of childhood

® | need access to a varlety of interesting spaces, both indoors and outdoors, filled with open-ended opportunities for me to explore
and inquire, for example, the properties of sand, water, clay.

© Carefully consider and review my play spaces. Arrange indoor furniture and outdoor fixtures sensitively in response to my needs
and place objects within my reach. Encourage me to share my ideas about the spaces | play and rest in.

@ Give me frequent access to resources in which | show interest until | come to a self-satisfying conclusion,

© Mirrors continue to help me to explore who | am - notice how | interact with my reflection.

¥ Dally access to be outside in nature, experiencing all weathers and seasons in comfortable suitable clothing continues to
encourage my sense of wander.

® Walks and visits extend my curiasity and interest in my immediate world.
¥ Give me space and time to build, construct and take things apart over and over again.

@ Give me opportunities to learn about music and dance through encouraging me to explore tunes, thymes, rhythms, timing, pattern
and movement.

THE SCOTTISH
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Developmental Stages |¢
s rrars,
W Bt

Development Matters | g 8

Mar- statyiory curcuum guidercs
for the anrly yoam iourciabion siage

o

— = == First st Sapieber DRG0
— — —_— - o

- ~— - ] by PO .—"-‘ >
3 and 4-year-olds will be learning to: ) Examples of how to support this:
P d
~ - o - -
Talk about and identify the patterns around them. Provide patterns from different cultures, such as fabrics.
For example: stripes on clothes, designs on rugs :
and wallpaper. Use informal language like ‘pointy’, Provide a range of natural and everyday objects and materials, as well as
‘spotty’, ‘blobs’, etc. blocks and shapes, for children to play with freely and to make patterns
with. When appropriate, encourage children to continue patterns and
Extend and create ABAB patterns — stick, leaf, spot mistakes.
stick, leaf. ) . ) ) ) )
Engage children in following and inventing movement and music patterns,
Notice and correct an error in a repeating pattern. such as clap, clap, stamp.
Begin to describe a sequence of events, real Talk about patterns of events, in cooking, gardening, sewing or getting
or fictional, using words such as first’, ‘then...' dressed. Suggestions:

« ‘First’, ‘then’, ‘after’, ‘before’
* “Every day we..."
=  “Every evening we..."

Talk about the sequence of events in stories.

Use vocabulary like ‘morning’, ‘afternoon’, ‘evening’ and ‘night-time’,
‘earlier’, ‘later’, too late’, ‘too soon’, ‘in a minute'.

Count down to forthcoming events on the calendar in terms of number of
days or sleeps. Refer to the days of the week, and the day before or day
after, ‘yesterday' and ‘tomorrow’.

@ THE SCOTTISH
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Developmental Stages

Mathematics

A Unigue Child:

what a child might be doing

Positive Relationships:
what adults might do

Enabling Environments:
what adults might provide

g P AT

dncd s
B3y | e AT,
Funr Hee e ke

RANGE

<

—

e B

Murmber
= Reacts bo changes of amourt when those amaounts
are sighihcant {more than doubbe)

Soatial awareness

= Explores space when they ars free to move, roll
and strebch

o sl oping an ovwearensss of el ras bodesy el
thedr body has different parts and where these are
in redation toeach other

Shape
a Explodes differently wuited and shaped ohjscty

= Beeginning to put objects of similar shapes naide
ofthersand toke thrm dut agsn

Patiern

= Sheres Interest [n patiermed songs amd riymes
perhiags wath répeated acliois

. [:ul:ma i ] ﬂHl!r.h-ird.Imau

- Bﬂlnl to prondict wihiat Rappend mest o wmu-e

alfuagiors —
e am mm o = m— =

Measiwes

= Responds bo sloe, reacting tovery big ar veey small
Ibems that they see or try Do pkc up

i?&ﬂh:z:ﬂmlm:fﬂb’ﬂhmﬂ:ﬁmlndmhm

= Add to objects & draw attention bo the changs inamount, wsing
waords o more,

= W leeding bables comenent on whelher they would like more
atter hedng winded, o5 Oh. you sant mone:

= Uhie feeding, changing and bathing times for finger-glay with young
bablgs

* Support babées' developing sworeness of their own bodies ep
thircugh haby massage and singing songs

= Dwring floor play sometimes place objects that are junt in or just
oub of reach, iInchuding small cbjects on cloths that babiey can pall
ot thimmelvrs

» Ercnurags babbes' explorstion of the charscter|sties of objects e g
by ralling a ball or shiding a block
= Demonetrate putting slem irside others of similar shage

» Sing patferned songs ard rinymies with predictable movements o
actions {incuiding from childran's familles).

= Muowe with habées to the dhwthm patterss in familiar songs.

Encourage oiider babiss to join in {apping and clapping along to

simple rithms

s Lise repeated noises, mosemmnts and activities

= Play simphe "to and fro” games, pessing and rolling between the adult
anid chiled s thary aggin o predict which oomes naxe,

\

= Commaent on the e and welght of abgects when babies granp
abijects that sre biy o haavy.

® Dwaring watar play snd bathing rowines, shaosw filling and emalying
conkalners.

= Al the end of meallimes show snd comment on Uhe empby bowd, cup
or ottle: Al gore!

= Proveide smuall groups of the same ohjerts in
treasure baskets, as well as singieitems

+ Prowide apportunities lor babees Lo move neely
on carpets, gran etc. Ctrverve and sersitively
uipport habées' play and give them long stretches
of unintermupted time 1o explare,

# Prowide fow mirroms tosippoet bahies todewalop a
oy aveararaia

» Pronlde inberestinghy shaped objects to explore.
& Mk towers For childoen to krock dinen uzing
objetts that stack.

= Plan for adults to have Hime to enjoy repetitive
actiwities with babies,
& Provide resdurces with ngh-condrail patberm

= Provide & range of ohjoct of vanow lengtin
aryel weeights | n ireasars baskets o exclie and
encourage bables’ Intevests incluting larger and
wraller e

iy Pl
Sy .J..-_l.n.-
Brg¥man Fadaa

i e e

e e
e 3 by
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Developmental Stages

Birth to 5 Matters s

Mathematics

A Unique Child:

what a child might be doing

Musmibes

# Mol b e OF vurmbner maerey Hheoaaph el
eryirymerd of soliom rhymies and wongs thal celale
b by

» Looks for things which hove moved oot of sight

Spatial swarenen

» Expiorm wpace stmemd them snd engage with
rokitiewn mhed direction, st s poinling Lo whers
ity would Ues to go

Positive Relationships:
what adults might do

& Tk oppirlusslies dueing play 10 slng rmiber rhymes
# During pesrucmal Core roulinen make & posrd of uing humben,
# Play peeh -p-lato hiding games with oy and peojle

® Lhee spatinl words deting sverpday play and reutine, or ane-word
comuments & g as you ged childeen in snd ouf of a highchale

» Take oppotiuilios bo pley hide snd revesl gamey sith olyecti s
bowes sl urwdns oup

& SUpport hatdes phayical expersence of posinm and diection ¢ ¢
i il g g aned o

m “”M il
Funr Hee e ke

L P
i b e o
-

Enabling Environments:
what adults might provide
» Pian Lo sing mumbier rivgmes wilh sctiom. ivebee

Famnidlies o sl g rasrmber dhryeraes frem b
culllures

e e
e 3 by

» Play pames thal mvolve curling snd stielcheng,
pogumng g sndd bobsbing down

» Provicie bomey, clothn sl bagy fon Childoen 1o
o e, i snd tranipoet foem

= Provide neited bowr, cupd and toys of different
sifws thal B inside eaih olber

& Share ook that provide onportaniles 1w o
sl ial \arglaage Sl dErihe e

Shape » Wiy playing wilh mallealshe materials s attend ion 1o shapes n o Prondde brlocks st bewes to stack, (el end solve
E » Seackn shgerty using fat wirtaces thary e created snd ¢ haigrd prablemm with
Z ™ * Regpondhy 1o changes of shape » Provide o rarype of inet purrkes snd signport
E o Attempty vometimes sccesbully, o match tlmpltllnirrrrﬂdﬂmumm“ﬂh
shapiey with spac e on mnet pursie
Pattem s Tal sbout patierm in The erraronmen £ spol and sTrgses on = Sirgg Maemidliar wng with repeatod sctiom jig to
o Joina i WAL Pegeated BCTHONS (N sigs. And 110 chettinyg oF Bt in the paveinen and tap out simphe beak, encowr aging children 1o
A « Spot opportunities bo play Tk and farth” and repetithe “again” .
& lFiliates ahd pordiued Fepesled & bnm e, i it e b vkt surtithon
sourids
M airen « Daring play and evoryoay Contess comment on B wiee and » Prowide big wnd litie versions of objects bor
# Shiran am interest in cbjes {5 ol eonteating stees in welghly of clpects using & renge of languape sach as Mg upe. chelidiren 1o play wilh ard compare.
I ol i e e - - — FreFmoUL lang. (ol hesvy = Share pictury books showing abeecty of
& o Gt b enow and sniovs ally routing == s s Tl sbout whad i going Lo happen and what has happoned during contsamling shie
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Developmental Stages

duddans
By Vbt 20RO,
it w2k

irth to 5 Matters

A Unique Child: Positive Relationships: Enabling Environments:
what a child might be doing what adults might do what adults might provide

E -3 Comparison » Talk with young children about lots, more and not many and not » Play hiding games so children notice that
¥ » Responds to words like lots or more enough as they play. something has gone.

g~ Counting » Draw attention to contrasting differences and changes in amounts » Provide varied sets of objects for playful

» Save tame cotnbing words e.g. adding more bricks to a tower or eating things up. opportunities for children to independently
M . Eﬁ Bl B ks » Model counting things in everyday situations and routines, explore lots, more, not many and not enough.

. y ¥ & h r . . -
soizszﬁesgiﬂ;;ng;gs;ﬁng sorn:nurmhaertsnﬁ » Take opportunities to say number words in order with children as . CDU[“ while engaging in everyday tasks and while
sequence they play,eg 1,2,3 go! moving around.

Cardinality » Use number words in meaningful contexts, e.g. Here is your other * Sing songs with counting strings.

# Uses number words, like one or two and sometimes RilEae. oW v Tetiot uis,

responds accurately when asked to give one or two

things
Spatial Awareness » Model thinking during tidy up routines to promote logic and » Designate specific places or spaces for items to be
# Enjoys filling and emptying containers reasoning about where things fit inor are kept. kept and fitted into for tidying.
» [owestinates fitbing themsalves inside and o » Support chiidren's inte_rest i{! budv_—sized spaces and provide . !Eespect children's urge to explore spaces, to get
throug%l spaces < i commentary on the child going inside, under, over, between and inside and move bebween.
g squeezing through. » Build towers up for the child to knock down.
Z o » Look for opportunities to use spatial language during play activities, » Provide shape sorters and packaging where
é children can hide, enclose or post items through
holes.
Shape & Model thinking about the properties of shapes when selecting them & Provide a range of inset board and puzzles with
# Pushes objects through different shaped holes, to fit into spaces, eg. Oh look, we need a round one. large pieces.
and attempts to fit shapes into spaces on inset » When playing alongside children who are building, provide » Provide a range of construction materials for
boards or puzzles commentary about the shapes you are using. independent play.
» Beginning to select a shape for a specific space » Organise storage by their shape, with photos or
» Enjoys using blocks to create their own simple silhouettes to show where things are kept.
structures and arrangements
Patte[l o o o o o o o » Highlight different times of the day and talk about what comes next » Plan to share stories and songs that contain
-~ O—Becommgfarmhar with patterns in daily routines .—\ within the pattern of the day. rep!z.':lted elements which help children to
~. Toine T Wit AT o i e e oM et T a » Leave a space for children to do the next action or word in familiar anticipate what might come next.
story or rhyme songs and stories with repeating elements.
o Beginning to arrange items in their own patterns, » Comment on what is the some and what is over and over again in
e.g lining up toys patterns found in the environment,

; ITTI
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Developmental Stages

irth to 5

A Unique Child:

what a child might be doing

RANGE 3

RANGE

pent)

Measures
» Shows an interest in size and weight
» Explores capacity t_:'_.r selecting, filling and emptying
containers e g Qttigptausingpram
- ﬁ;g'mning to understand that things might -~
happen now or at another time, in routines -
—

Comparison

= Beginning to compare and recognise changes in
numbers of things. using words like more, lots or
‘same’

Counting
» Begins to say numbers in order, some of which are
in the right order {ordinality)

Cardinality (How many?)

» [n everyday situations, takes or gives two or three
objects from a group

 Beginning to notice numerals (number symbals)

# Beginning to count on their fingers.

Spatial Awareness

& Moves their bodies and toys around objects and
explores fitting into spaces

= Begins to remember their way around familian
environments

» Responds to some spatial and positional language

& Explores how things look from different
viewpoints including things that are near or far
away

Positive Relationships:
what adults might do

» Lise the language of size and weight as children are invalved in
everyday play and routines.

# Use the language of capacity as children explore water or sand to
encourage them to think about when something is full, empty or holds
mare,

» Emphasise the sequence within familiar activities or routines.

» |nclude the number sequence in everyday contexts and songs so
children experience the order of the numbers {ordinality)

» Encourage children to explore the collections they make, comparing
amaunts and counting some of the items, emphasising the last
number, e.g. 1.2.3, There are 3 leaves.

» Use opportunities to model and encourage counting on fingers.

+ When singing number rhymes with props, draw attention to
contrasting differences and changes in numbers, checking together
How many now?

= Point out the number of things whenever possible, e.g. rather than
just chairs, say four chairs.

* Encourage children to use marks to represent their mathematical
ideas in role play.

s Help children to give or get two or three items, e.g during snack
time help children to take two pieces of fruit.

& Encourage children to predict what they will see next on a familiar
route.

» Take everyday opportunities to use words for position and direction
accompanied by gesture (e.g. in, on, inside, under, over) using
equivalent terms for these in home languages through liaison with
families where possible.

» Enjoy games involving jumping, running and hiding and make very
simple obstacle courses, e.g. going up and down.

# Model your thinking when arranging things, using some position
words.

= Help children to create simple roads and rail tracks and talk about
position.

» Value children's explorations of spaces and viewpoints and their
interest in how things look different.

Matters

waTH 'I'u 5 Gudda e
AT T E R 3

(LS
Smaracidmy g b b
B yiman Famkar fap

Enabling Environments:
what adults might provide
» Provide a range of objects, including big,

and awkward ones that can be transport
indoors and outdoors.

e T
T

» Provide different sizes and shapes of bags, boxes
and containers sothat children can experiment
with filling. experiencing weight and size.

# Plan to share images and books which show the
order of daily routines.

# Provide buckets and bags for children to create
collections of objects which they can count.

» Provide mark-making materials indoors and
outdoors for children to represent their own ideas
inplay.

» Provide opportunities for children to explore
cardinality in the environment using self-
correcting resources, e g. jigsaw with two ducks
and the number two, or displays showing the
numeral and the number of items.

» Sing counting songs and rhwmes which help to
dewvelop children’s understanding of number.

» Say the counting sequence going to higher
numbers, in a variety of contexts, indoors and out,
and sometimes counting backwards.

# Design outdoor spaces where children can learn
through a variety of spatial experiences (going
under, over, around, on top, through) and hear spatial
language in context.

» Encourage children to freely communicate their
mathematical thinking through gesture, talk and
graphical signs.

» Plan stimulating indoor and outdoor spaces
where children make choices about where to go
and create their own routes. Provide materials to
create trails.

# Provide resources for transporting.

DTHE SCOTTISH
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Developmental Stages

A Unique Chil

what a child m

Shape
# Chooses puzzie pieces and tries tofit them in

» Recognises that two objects have the same shape

# Makes simple constructions

Pattern

# Joins in and anticipates repeated sound and action

patterﬂ;_————__
_'_< "% Isinterested in what happens next using the
_E — patternofevervdayroutanes
—
o
-,

RANGE 4

Measures

» Explores differences in size, length, weight and

caurtu_—————_
-~

= rﬁeglnnmgtﬂ understand some talk ahout ~

immediate past and future

\ # Beginning to anticipate times of the day such as

~ Mmealtimes or home time -

LS -
~-——————

irth to 5

—

__—

Positive Relationships:
what adults might do

s Chat about the shape of the pieces and the holes when fitting
pieces intoinset puzzles.

» Model comparing two objects to see if they have the same shape in
purposeful contexts.

» Suggest choosing a particular shaped item for a purpose.

+ Madel your thinking when building.

» Talk with children about the patterns you notice around you.
+ Comment on and help children to recognise the patterns they make
in their mark making, loose parts and construction.

& Draw children's attention to the patterns in their routines by asking
what comes next.

# Use everyday opportunities to describe everyday items and contexts
using informal language of size (giant, teeny, big, little, huge, small),
length (long, tall, short), weight (heavy, light) and capacity (fill, empty).

s Dbserve children’s problem-solving when ordering things by size,
e.g stacking cups, sensitively supporting by offering one if they are
really struggling.

» Look out for opportunities to compare things purposefully such as
finding out whether a teddy will fit in a bed.

« When children talk about their experiences at home and in the
setting, use some language of time {before, later, soon, next, after,
muoming, afternoon, evening, night-time).

# In everyday activities, make a commentary about the sequence of
events.

» When sharing stories and books, draw attention to routines and
time sequences within them.

Matters

| Bt BRETO,
it w2k

[T
b b

» Provide a range of inset and jigsaw puzzieso
increasing complexity for childrento choose 77 7omo= L
» Provide a variety of construction materials
including some with identical pieces so that
children freely explore same and different.

» Provide a range of natural and everyday materials,
as well as blocks and shapes, with which to make
patterns.

# Plan opportunities for children to experience

pattern such as percussion, music and action
games that involve repeated sounds or actions.

# Provide similar items of contrasting sizes so that .
children have many opportunities fo encounter
the language of size.

» Provide resources with clearly different weights to
support direct comparison, and something to carry
themin.

» Provide equipment with varied capacities and
shapes in the sand, water, mud kitchen and role
play areas.
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irth to 5 Matters oy
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Developmental Stages

A Unique Child: Positive Relationships: Enabling Environments:
what a child might be doing what adults might do what adults might provide

Pattern s Whilst playing alongside children, model simple repeating patterns » Provide a range of items for free exploration of

« Creates their own spatial patterns showing some of two or three items and encourage children to create and patterning indoors and outdoors including natural
organisation or regularity continue patterns. materials, pattern blocks, loose parts, mats, trays

« Explores and adds to simple linear patterns of two » Demonstrate arranging objects in spatial patterns when building, and strips.
or three repeating items, e.g. stick, leaf (AB) or collaging or playing with loose parts. » Encourage children to join in with body patterns or
stick, leaf, stone (ABC) » Draw children’s attention to patterns around them including from a repeating sections of songs.

« Joinsinwith simple patterns in sounds, objects, range of cultures. » Pause to encourage prediction when enjoying
games and stories dance and movement, s \When making patterns, help children to solve problems. 5t0r|e§ and r’n}rmes with repeating elements,
predicting what comes next sometimes using props.

+ Emphasise the repeating pattern when turn taking.
3 —_ * Provide patterned resources including those
o .E representing a range of cultures, such as clothing,
2 0 fabrics or wrapping paper.
§ 2

Measures # During play, model comparing lengths and distances. ¢ Provide problem-solving opportunities indoors

* Inmeaningful contexts, finds the longer or » ook out for meaningful opportunities for childrento compare by and outdoors for comparing length, We'ﬂ"[t and
shorter, heavier or lighter and more/less full of length, weight, capacity and time using comparative language (longer/ capacity, e.g. Which is the best bottle _907 we'll have
WO TRmS me == —— - shorter, heavier/lighter, holds more/holds less, longer time/shorter time). enough drink for everyone at the picnic?

7 T Recallsa sequence of events in everyday life and » Encourage children to participate in seesaw and balance scale play. - Aﬁk clhtl‘ldretn tb‘I} pret:j:;ﬁsm?jt TJPPE"S next? using
~ :tnrles - 7 s Encourage children to respond to and use words such as before, after, wsua‘ n:ne o, AnQ SToes. i
N e e e e ———- soon or later when talking about routines, recent events and events * Provide items that can be ordered by size, such as
in a story or rhyme. plates and clothes in role play.
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Birth to 5 Matters

Developmental Stages

»

e T
T

A Unique Child: Positive Relationships: Enabling Environments:
what a child might be doing what adults might do what adults might provide
) Measures * When comparing the length, weight and capacity of things in play » Have areas where children can explore the
¥ » Enjoys tackling problems involving prediction and and everyday activities, encourage children to predict and give properties of objects, compare lengths, weigh and
discussion of comparisons of length, weight or reasons. measure.
capacity, paying attention to fairness and accuracy » Discuss accuracy, for instance matching ends or starting points, » Provide objects in a range of contexts varying in
« Becomes familiar with measuring tools in everyday balancing exactly or "fullness”. length, capacity or weight, including tall thin, short
experiengas smd play= == =~ o _ » Support timed challenges by timing runs, trails, obstacle courses, fat, large light and small heavy things.
0 —_ | |§ﬁ1g:_reasing|y able to order and sequence?veq.ts ‘etc. and teach children how to use the stopwatch. * Provide pictorial sequences for instructions,
tg -lé ( using everyday language related to time A\ # Discuss the order and sequence of events in routines and role play = Model using measuring tools including height
Z o \. Beginning to experience measuring time with Y using the language of time (first, then, after, before, next, sooner, later). charts, rulers, tape-measures, scales and timers.
é 2 &mers and calendars » Draw children's attention to visual timetables and clock times, * Sing songs about the days of the week and months
N N . e e e = - focusing on the hour hand. of the year, referring to a calendar. Countdown to
events.
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Key Concepts of Money
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Financial Literacy

Financial Capability ““

Money is becoming a more complex concept within mathematics
with close links to financial literacy.
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Key Concepts of
Money

Brighter Future Ahead?
Action for Children (2022)

“Almost a third of children (30%) worry about
their family having enough money to live
comfortably.”

“Among the children we surveyed from low
income backgrounds, nearly half (47%) said they
worry, about their family’s finances...”




Understanding Money

—— 3 years old - recognise money, know it is used for ‘paying’, little -
awareness of exchange or value

— 4 years old - some understanding that different things cost different =
amounts

—1 5 years old — can see link between the cost of the item and the money to =
be paid

6 years old - understand the concept of giving change.

Berti and Bombi; 1981 %‘."{“'“MEW .
Citied in Smith and Price; 2018

CITY COUNCIL




Key Concepts of
Money

“With widespread use of debit and credit cards,
these findings may differ from children’s
knowledge and experience now.”

Smith and Price; 2022
Mathematics in Early Years Education

@ THE .
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Key Concepts of
Money

Experiencing Money

Providing

opportunities  d0rting and matching — size, colour,

for children 5
o v with shape, weight

money helps o
todevelopa  Numeral recognition
range of

mathematical

concepts:

Simple addition and subtraction

TH -
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Exploring Money

What is it
and what
do we use
it for?

Where do
we get it
from?

1p =2 2p...

Exchanging

iy || LA TT
%ATT_AI.N}:‘I ENT




Key Concepts of

Money

Experiences

15
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Key Concepts of
Money

Experiences: Penny Purses

-

? Shopping with
~ money e

N
3
D
O
>
Q
S
0Q
D

Recognising
and sorting
coins

Exchanging




Key Concepts of
Money
F.

inancial Education at Westercraigs Nursery School
begins with Real Life Experiences

Visiting The Royal Bank of Scotland The Reyal Bank of Scotiand
in Alexandra Parade ey

« Tm
24 RBS \

The Royal Bank of Scotland

rE |

s




Key Concepts of
Money
Fl

inancial Education at Westercraigs Nursery School
begins with Real Life Experiences

Making a Real Transaction

Pressing the button

to withdraw cash




Key Concepts of
Money
F.

inancial Education at Westercraigs Nursery School
begins with Real Life Experiences

Making a Real Transaction

Here’s the £10 note we got
from the Cash Machine.

CITY COUNCIL




Key Concepts of
Money

Experiences: Purchasing

(T) Help Cen

m groceries | *

Groceres Recipes Oiffers Favakiites = B

HeT# ¥iFn in for the best experience.

@ Check whit's in your local store
= 5200l il s e[ vhrers

@ THE SCOTTISH
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Key Concepts of
Money

Penny walk — flip a coin to determine which direction to walk — heads = left / tails
= right

Experiences: Outdoors

e |dentifying features on a coin

Local walk — explore shop windows talk about what’s for sale, signs and pricing

e Uses of money

Hidden coin — occasionally hide a coin in an area of the outdoor environment e.g.
mud/sand

e |dentify and recognise coins

Go fishing — 1 pennies are magnetic, attach a magnet to string on a stick.

__* Counting, addition — how many coins fished?
Plop bucket — bucket of water with a coin in it (different to a 1p) how many
“pennies spent trying to hit the coin.

e Counting

CQ)
%ATTMNMENT




Key Concepts of
Money

Interactions

| wonder why
we need

money in our

lives?

What do you
notice about
these coins?

| wonder if
there is
anything that
we can’t buy
ith money?

| wonder which
items would

cost a lot of

money?

| wonder which
items would

cost less

money?

Education Scotland;

) ) %AIT'TMNMEQT :
Money: Professional Learning Resource

ALTH & WELLBEING
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Key Concepts of
Money

Interactions

| wonder what
is the same
about these
coins?

How can we
sort these
coins?

Is there any
other way we
could sort
them?

| wonder what
is different
about these
coins?

Which coin
would you
rather have?
Why?

Education Scotland;

] ) %AIT'Thlmeb;JT :
Money: Professional Learning Resource (rcaacy o

ALTH & WELLBEING
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Key Concepts of
Money

Spaces

Pre-money coins

DOEED

Education Scotland;

- | § e
Money: Professional Learning Resource O e s
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Key Concepts of
Money

Spaces

Shops, cafes,

| bakers, :
(| - .|'
\ hairdressers J—
I - & . L
e o - ok . —~ /.___.f e
__/'.. CO"ection of "'._\. -\""--...___ . _____..___.- = ..__..'“ Re-usable \-,“.
pursesand P shopping
wallets with |~ . bags,tills,
3 different RO I e \ name badges
- fasteners -~ g 7
B Enwronmental
/ Bank cards, store print e.g. Visa
cards, coins logo and
(real/plastic/woo | cataglo s |
' dcookiesorloose /| gues, /
parts) /\_ menus,price
< ,_,,f - tags -

& &
"?“o“mg ma‘n‘“ CITY COUNCIL




Key Concepts of

Money

Digital Money or Digital Currency

gomia
e i)

2881 poee |

() Help Centre

m groceriey T IEOAED PEI

Groceres Recipes Offers Fansaidrtes B2 teeal Plannirg RoliBsck Back Te School

Hetti? B5gn in far the best experience, New to Asda? Register

(@ Check what's in yoer lncsl stom
S thalbvary ad ol leictian
axpLader

Autumn ¥
l*‘-‘

sy Get The@;‘ Feeling
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Enterprise
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Key Concepts of Time
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Key Concepts of Time

Complexities of Time

——  Abstract concept |

— Language of time used inaccurately }

—— Experience is subjective |



https://www.youtube.com/watch?v=0QVPUIRGthI&ab_channel=davidwrightatloppers

Key Concepts of Time

Key Features of Learning Time

] 3 categories pf passing time
Measu rement Of tlme Charlesworth and Lind;1990

e Measure tool — clock, watch

 The ‘time’ something occurs o
e.g. 4.30 or half past four e Past, present and future

Personal time

Passing of time -\ Social time

e Seconds, minutes, hours, days, e Sequence of daily events, significant |
weeks, months, seasons, years days of the week and times of the

 Age is readily accepted by year
young children — ‘1 am a year
older’, as each birthday !
passes. e Measured by clocks and calendars

gnTTAINMENT S

Cultural time

-
Glasgow
CITY COUNCIL




Key Concepts of Time

Key Concepts of Time

Sequencin Recognisin :
G 5 : 5 5 Comparing
events and time events .
. : - different
using in the child’s .
: units of
comparative personal :
: time
language history

-
Glasgow
CITY COUNCIL
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Key Concepts of Time

Sequencing

Key Concepts of Time

using Sequencing regular events

comparative
language

" Routines of the day — what has happened? What might
happen next?

P . e Vocabulary: today, yesterday, morning, afternoon, next,
The concept Of time before, after, then, now

passing, past, present and | pescribing past events
future, Is dlffiCUlthr young e Encourage to recall past events — photograph special

children to grasp, as it is events within the setting
/ e Use of learning journals to reflect on experiences over

the immediacy of ‘now’ time

that is most important to e Vocabulary: days of the week, ages, special events and
” festivals, before, then, next after
them.

Predicting future events

e Talk about what children hope will happen e.g. after
Smith and Price; 2022 nursery, at the weekend

Mathematics in Early Years Education o Help plan for special events/celebrations — countdown
calendar can help mark how many to go/have passed.

TH -
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Key Concepts of Time

mm . Key Concepts of Time

history
F

| Calling attention to clocks

e Experience use of clocks as a way of measuring time e.g. snack time,
home time

Use of calendars

e Recognise regular sequence of days

_. Birthday charts

e Introduce months in order

Countdown calendar

e Show passage of time

@TH i
%ATTAINMENT
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Key Concepts of Time

Comparing
different

Key Concepts of Time

units of
time

Children
should

“Telling the time is a :eXpe”ence

skill which most

children do not
acquire until about
eight years of age.”

Children may become
aware of using clocks
to tell the time
through:

* Digital clocks
around the home
e.g. tv, cooker

Playing with clocks, watches, sand timers,
water timers

Using a timer for a defined time period
e.g. tidying up toys

Clocks in home corner — children can set
for breakfast/dinner time

Periods of time related to real events e.g.
‘by the time you have tidied up the blocks
it will be snack time’.

Regular, recurring sequence of events in
the day.

@TH i
gATTAINMENT
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Key Concepts of Time

Awareness of Time

One minute sand Watching the second hand

timer on a clock _
Using an
online
Using the timer or timer

stopwatch on a phone

CITY COUNCIL




Key Concepts of Time

Experiences — Awareness of Time

Design a weather Count how many
station and collect Watch an ice cube seconds it takes for
data over a period melt the ball to roll
of time e.g. rainfall down a hill.

Plant seeds and Community walks : .
) A minute to win it
watch them grow — bus stops, train
: : challenges
over time stations etc.

D @
%ATTMNMENT
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Key Concepts of Time

Seasons

“Seasonal and daily variations in the natural world give a multisensory

indication that changes are happening through time.”
Robertson; 2017
Messy Maths. A Playful, Outdoor Approach for Early Years

THE SCOTTISH
ATTAINMEN
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Key Concepts of Time

Experiences

Sequencing stories when Sequence daily events — what Being me — exploring photos of
retelling and acting out did | do today? baby to young child

Use camera to photograph
natural world as it changes
through the seasons e.g. a tree
in the garden. Create a
timelapse video.

Children could talk about and
Link to science outcomes / observe the changes in the
weather. weather and how the length of
the day varies. ‘

Experiment with seasonal
activities to allow for exploration
of the senses for example, the
crunching of the leaves/snow,
the sound of pouring rain, the
feel of snow etc.

Allow children to create their
own pictures/artwork associated
with the seasons.

@TH i
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Key Concepts of Time

Interactions

| wonder what
you will do
after you eat
your snack?

What did we
do after...?

Next we wil
have story
time. After that
it will be lunch
time.

| wonder what
might happen
next? What
makes you say
that?

| wonder what
we will do
next?

Education Scotland;

_ _ ] %A'T'TNNMEW ;
Time: Professional Learning Resource
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Key Concepts of Time

Interactions

What day is it
today? What
day was it
yesterday?

| wonder what
you will do
after you eat
your snack?

Do you think we
could tidy up
before the timer
runs out?

We will go for
lunch in one
hour.

| wonder how
many times you
can fill this bucket
before the timer
runs out?

Education Scotland;

_ _ ] %A'T'TNNMEW ;
Time: Professional Learning Resource
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Key Concepts of Time

Interactions

| wonder why

What do you we are wearing
noticeZ ‘ jackets in that
. photo but not

that one?

| wonder why the
trees look
different in each
of these
pictures?

| wonder what
happened
next?

Education Scotland;

) . . %AIT'Thlmeb;JT ;
Time: Professional Learning Resource (rcaacr e
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Key Concepts of Time
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Stories, Songs and Rhymes

1
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Stories, Songs and
Rhymes

| I Nanty SHit

SPEND (T]

Cinders MSiead

_7_U§i Picture Books to Explore Money

oLy PARTQY

V- COAT OF '\-[ \\q-{‘.ci!.{}]'{&; s

o Browke Tovnoom-Hughbs

LITERACY NUMERACY
HEALTH & WELLBEING
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Stories, Songs and
Rhymes

Using Picture Book to Explore Time

Y -

UODBYE Wi InaMinute

= HELLO WINTEF

The Very Busy
Spider

T
o

E T e

Grow Into Them, E;I THE VERY

T by Pat Hutchins . HUNGRY
CATERPILLAR

Iy Erie Carle




Stories, Songs and
Rhymes

Money and Time Songs and Rhymes

=

* Pop goes the weasel
* Sing a song of sixpence
* Five current buns

* Find a penny pick it up

Days of the week
Doctor Foster

Autumn leaves are falling
down

5 little snowman

@TH i
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Observation and Assessment

1
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Stories, Songs and
Rhymes

Through observations of play, encouraging children to
discuss what they are doing and asking them to review
what they have done you will be able to assess skill in:

Use of the language Discussing
. . ! . . . Explore the use of
Sequencing Discussing events in of time e.g. today, significant days, : o
: . simple timing
past/daily events the future yesterday, days of dates, times that are .
: devices
the week etc. special to them
AR | S - S|

Role playing the Exchanging a

Sorting coins

buying and . Naming the value of number of coins
) according to colour, : :
exchanging money : some coins (using small change)
) size, value . ) )
for items for ‘cost’ of an item

JIE - | == | - S
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Go to www.mentl.com and use the code 2854 43 9

Instructions

Goto

www.menti.com

Enter the code

2854439

Oruse QR code

o Mentimeter

e i ;
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Leadership of Change - Moderation




Writing your Baseline Analysis

BASELINE ANALYSIS

KEY QUESTIONS EVIDENCE GATHERED
O Who was the target group? Benchmarks
Why were they chosen? Trackers

What gaps have you identified? Observations

o © © O

What is your outcome? Learning Conversations with

What are your interventions to achieve stakeholders
Record of meetings

o o O O

your outcome(s) and why?
Glow Surveys / Questionnaires

POLLI
GIRFEC — Wellbeing Indicators/ MWT

o What evidence did you decide would
show improvement?

o o C O

@ THE i
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Baseline Analysis Moderation Exercise

Baseline Analysis - |moderatorz)-

[ comment
Graph
Lebelled axes

Clear pressntation of children's cument sttsinment e.g.,
stizinment is presentad in perceniagss.

Analysiz

|gentifies targst group.

Cutcome is clear, measurable and setin a time frame.

The procsss of identifying target group of children iz dearty
explained with approprizts evidence referenced.

Gaps in children's current attzinment are outfined and
znalyssd.

Interventions to achieve the outcome are cutlined and based on
findings.

WY

EBI

Baseline Anabysis:

Following discusioms with each key worker to idantify childror within SIMD 1 and 2 who are not 'on track’ abserations of sach child's convnrsational style
and stage of language and communication were conducted during free, wrénterrupted play [see Appendix 1), These observations were distussed at
moderation meetegs, with 5LT, along with SHANARRI indicaters ta gain a holistic prafile of each child snd 1o sppart the iderification of the targsted
Ingersmnkion group (TiG),

Chidren within TIG were obsersed during small stonyteiling sessions ard In a warkety of play scenarios o ascertaln thewr cowerage of the Astening and talking
(LAT] trackss 1.

Baseline of Targeted Intervention Group

A L ] [ i ] E F [ H 1 I

Chikd

§E55%

s REH

Ferpemiage Brnadded
e ]
-~

]

Tiguie | - Easting-of TRaprtrd innervradie ooy D 1%
Uipon analysis, Child &,8,EF.G.LH, and | were off track and Chéld C, D and I, were furthes off track,
‘Wiith the Ident Hication of TG a follow up moderation meeting with specific key workers allowad for Further reflaction of LET tracker 1, where sipnfficant gaps
were identified in; Phanclogical awareness (PA), urdentanding analysing and mvaluating and finding amd wsing informatian . This data helped to formulste
Dutooma 1 ard key intervmnticng sroued intoractive shared reading sessions. 3% of tha taeget graup; Child C, D, and | were showing a need for targerted

| Suppart as they wers schieving arcund 205 or less on L&T Tracker 1. PA trecking was also camied out 45 a supportirg tool for the TIG 1o help identify gags
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Next Steps

 Complete baseline analysis and begin interventions for outcome 2 by
end of December

* Continue to deliver key interventions

e Continue to record Professional Learning and Family Learning
opportunities within HGIOP template

Note date changes

Numeracy through Block Play (optional) 22/11/22 9:30 - 3PM
HGIOP 2 - Interim 3/3/23 9.30-12PM
HGIOP 3 - Final 25/4/23 9:30 - 12PM
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