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Preface
The Children and Young People Act (Scotland) 2014 is the Scottish Government-led approach to making sure that our children and young people (and their parents or carers) can get all the help and support they need from birth right through to age 18 (or beyond if still in school).

The vast majority of Scotland’s children and young people get the love and support they need from within their families and their wider, local communities. But even the most loving and caring families can sometimes need extra support. The GIRFEC approach aims to make it as easy as possible for any child or young person (and their parents) to get that help or support if they need it. GIRFEC stands for ‘Getting It Right For Every Child’.

To provide that support when needed, every child in Scotland has a named individual, the Named Person, as a single point of contact. This Named Person has a responsibility to provide help and support when asked and can draw together other services if needed, co-ordinating help for the child or parents.   Please do not hesitate to contact your child’s Named Person at any time.

The Head Teacher and Child Protection Officer in Clyde Primary School is Mr Scott Mowat.

The Named Person in Clyde Primary School is

Mrs Cher Thomson - P1 – 3 children 

Mr Alan Digweed – P4 – 7 children

The Education (Additional Support for Learning) (Scotland) Act 2009, introduced by the Scottish Executive, amends previous legislation of 2004.

Glasgow City Council puts all of this legislation at the heart of its commitment to equal opportunities, social inclusion and early intervention. The Council’s policy ‘Every Child is Included’ recognises that there may be a broad range of factors and circumstances, over the short or long term which give rise to a child or young person requiring additional support to promote learning and all-round development. 

Each establishment is required to produce and keep under review a policy on provision for children with additional support needs.  This policy is derived from the Council’s policy ‘Every Child is Included’ and will take account of the particular circumstances of this establishment.

Our school document outlines how Clyde Primary School will meet our duties under the new legislation. As with all our practice, it is dependent on a successful relationship with parents, carers and our children and young people. I hope you find the contents of this document helpful to you.
Signed:    Scott Mowat   (Head of Establishment)
	Provision for Additional Support Needs – GCC guidance




General Classroom Practice

All classroom teachers have a contractual and statutory duty to address the learning needs of all the children and young people in their class.

For the majority of pupils their additional support needs are met by effective learning and teaching and appropriate differentiation.

Assessment of Additional Support Needs

The class teachers are the first line assessors of a pupil’s additional support needs and will differentiate the curriculum or teaching strategies accordingly.

Examples of this include:

· Increased teacher input and support.

· Differentiated resources, materials to support learning.

· Use of supportive IT software.

· Individual work programme.

· Use of Teaching for Effective Learning (TfEL) strategies.

· The Additional Support Needs Co-ordinator for this school is Mrs Jacqui Montgomery.
· In our school we have one teacher who has a Certificate in Support for Learning including Additional Support Needs. 
· In our school we have a Nurture Class (known as the Sunflower Room) which provides support and Early Intervention Strategies.

As required in Council policy ‘Every Child is Included’, this school uses a Staged Intervention approach to meeting the needs of children and young people.  Any planning will depend on the stage of intervention. 

In accordance with the authority policy, the planning document to be used will be the Additional Support Plan. This will be signed by the ASL Coordinator and will be kept under regular review.

Management of Additional Support Needs – Staged Intervention 1 – 4
· Stage 1

Where a child’s additional needs can be met by differentiated responses under the management of the class teacher. For these children educational progress is recorded by the class teacher in our routine system e.g. through the use of forward planning.

· Stage 2 
If, however, the assessed additional support needs require prioritised input from school managed resources – for example learning or behaviour support – for at least a school term, it may be necessary for class teachers to identify short-term outcomes in order to establish progress and record this information on an Individual Education Plan (IEP) or Group Education Plan (GEP)

· Stage 3
Additional local authority intervention, outwith the direct management of the school would require a Wellbeing Assessment and Plan (WAP) to be drawn up This would include direct input from external specialist services e.g. Sensory Support Service or Psychological Services. 
· Stage 4
If a child’s additional support needs also require input from social work services and/or health A Wellbeing Assessment and Plan (WAP) would be drafted. The WAP will identify the child’s significant additional support needs and the interventions which will address them. 
· Co-ordinated Support Plan (CSP) 

Some children may meet the criteria for a Co-ordinated Support Plan.  The decision as to whether a Co-ordinated Support Plan (CSP) is required will be taken by GCC NW Area Manager based on the information provided by the school and other agencies.  Children who have a CSP will also have an ASP.

· The plans are overseen by a member of the senior leadership team and will be drawn up in full consultation with parents/carers and the child.  The contribution of children and parents/carers to achieving the learning outcomes and the views of parent/carers and children will be sought.

· The school has the responsibility to monitor the implementation of the plans.  Progress against the short-term learning outcomes within an Additional Support Plan or Co-ordinated Support Plan will be reviewed as agreed at the initial planning meeting. An annual review of plans will be held, attended by relevant school staff and specialist services, parent and carers and the child or their advocate if appropriate.

· We have clear plans to support the transition of a child with additional support needs into or out of our establishment in line with timescales set within Council policy.  A nominated member of staff will act as the principal point of contact and co-ordinator of the transition of a named child or young person and will collaborate with other relevant professionals to ensure a successful transition process. The co-ordinator will ensure that parents/carers and the child or young person are fully involved and informed at all stages of the process.

This school is committed to meeting the additional support needs of all its children. The Head Teacher or Additional Support for Learning Co-ordinators will endeavour to provide information related to a child’s learning and teaching and will hopefully be able to answer any questions or reassure parents about any concerns or issues they may have.

If we still cannot resolve the concerns of parents they will be advised as to whom should be contacted, depending on the nature of the ongoing concern.

Mediation and Dispute Resolution

The school will co-operate fully with the Mediation and Dispute Resolution process. However, we would always strive to minimise parental concerns by ensuring that our approach to addressing additional support needs is clearly stated and understood by all and underpinned by a robust assessment and intervention programme which reflects the partnership between home and school.
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Clyde Primary School ASL structure

Roles and Responsibilities

Class Teachers

Class Teachers are responsible for teaching all children in their classes. They are the key personnel in meeting children’s needs through a variety of teaching approaches including differentiation.

Teaching strategies should take into account:

· the importance of matching tasks to needs
· the different pace and level of learning in the class
· alternative methods of presenting the curriculum, catering for a range of learning styles
· alternative methods of recording evidence of learning
· the importance of the use of appropriate resources
· flexibility in teaching style and approaches to respond to the needs of the learner
Class Teachers should ensure adherence to procedures noted in this policy. This includes:
· assessing individual’s learning needs and where necessary make referral to an ASL Coordinator using appropriate referral form. 
· Liaising with identified support staff to ensure appropriate support strategies are implemented.

· evaluating the effectiveness of the support provision regularly with relevant support staff.
· Informing parent/carer of IEP and sharing IEP twice yearly at Parent-Teacher meetings. There may be exceptions to this format.
· Meeting with parent/carer to discuss, review and evaluate progress on WAP and set new targets at regular intervals throughout the school session.
· liaising with outside agencies as required. 

· attending review meetings.
· Updating Pupil Passport to provide information at transition times.
ASL Co-ordinator

The Additional Support for Learning Co-ordinator has overall responsibility for the co-ordination of ASL throughout the school. This involves:
· supporting class teachers in fulfilling their role by ensuring appropriate support structures are in place, including monitoring of Pupil Passports
· ensuring and monitoring adherence to the procedure detailed in this policy
· monitoring children’s progress
· maintaining contact with parents
· consulting with Nurture teacher, Class Teachers, Support for Learning Workers (SLW) and visiting specialists
· liaising with outside agencies, including attendance at SIIM and JST meetings
· providing regular feedback to the Head Teacher on ASL Support for Learning structure 
· monitoring and assessing Support Plan targets in consultation with the class teachers, Nurture teacher and others as appropriate.

Head Teacher

The Head Teacher has overall responsibility for the provision of effective Additional Support for Learning (ASL) and for monitoring and evaluation of procedures. This includes:
· liaising with the ASL Co-ordinator

· monitoring children’s progress
· maintaining contact with parents
Support for Learning worker (SLW)

After consultation with ASL Coordinator and Class Teacher, the Head Teacher will decide which children will be supported by a Support for Learning worker. The work of the SLW includes:
· providing support to children at the direction of the class teacher and in accordance with their job description

· being aware of, and ensuring adherence to, the structure of this policy
· consulting with the Class Teacher and ASL Co-ordinator and pupils
· being aware of child’s short/long term targets and the importance of their role in supporting pupils to achieve them.
Educational Psychologist

Guidance may be sought at a Staged Intervention & Inclusion Meeting (SIIM) or at a Joint Support Team meeting (JST). Psychological Services staff members are present at SIIMs and JSTs and they may advise on supportive strategies available to the school. These strategies may assist in the planning of programmes of work for children whose progress is giving particular cause for concern. 

Getting it Right for Every Child (GIRFEC)

The GIRFEC approach - details ways in which staff in all children’s services meet their needs by working together where necessary to support children.

www.scotland.gov.uk/gettingitright 
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Clyde Primary School Inclusive Staged Intervention Approaches
Referring a child with Additional Support Needs

The class teacher is the first step in a system of staged intervention for meeting the needs of children.  This diagram shows the stages.















Involving pupils/young people

· Pupils are actively involved in their learning through personal targets, thinking about their learning and reflecting on their learning needs
· Pupils’ views are sought during the procedure which is followed to create support plans
· Pupils’ views are sought and decisions made during Review meetings are discussed with pupils when appropriate.
Partnership with parents/carers

· Quality provision for meeting additional support needs is best achieved within the context of a positive ethos of partnership between school and parents.
· Parents will be informed that individual support is being planned, invited to discuss IEP at Parent-Teacher meetings or invited in for formal meetings to discuss and review WAP at regular intervals throughout the session.

· Parents are informed and consulted at an early stage regarding their child’s support needs, the school’s arrangements for meeting their child’s needs and ways in which they can support their child at home.

· Clyde Primary has an “Open Door” policy which actively encourages parental participation in their child’s learning. Through formal and informal meetings, reviews and annual reports our school works in partnership with parents.

· Parents are also encouraged to participate in Curriculum Workshops and meetings throughout the session

Liaising with other agencies

· During ASL referral procedure, parental permission is sought to refer pupils to other agencies such as Speech and Language Services. A referral to a SIIM or JST should be made using the appropriate referral form.
· Regular review meetings are held in school to allow all agencies supporting pupils to discuss and plan developments.

· When a multi-agency approach is required to support pupil needs, Local Authority guidelines are followed. 

 Appendix 1

Getting it Right for Every Child at Clyde PS

To be completed by the class teacher and submitted to SLT for attention.

	GIRFEC Referral Form

	Name: 
	Class: 

	D.O.B: 
	Class teacher: 

	SIMD:
	Care Experienced: Yes/No

	CfE level (please highlight)

Reading                            Early          First         Second

Writing                                Early          First         Second

Numeracy/Maths          Early          First         Second 

	Please note area of concern against relevant wellbeing indicator(s):

	Safe


	

	Healthy


	

	Achieving


	

	Nurtured


	

	Active


	

	Respected


	

	Responsible


	

	Included


	

	Strategies already employed (e.g. 1-1 phonics support, additional time)



	Other relevant information (e.g. absence, disengaged, ACES, etc.)



	What intervention do you think is required and anticipated outcome?

	E.g. Nurture, inclusion intervention, assessment, etc.



	Referred by: 


	Date of referral: 


SLT to complete

Learner supported at Staged Intervention 1  2  3  4

Action taken/ Next steps

	






                       




Appendix 2

                               Wellbeing Assessment & Plan (WAP)

                                    Individual Education Plan (IEP)
Some guidance when creating a plan
IEP or GEP should be created when a child or group is identified as an individual learner or distinct group requiring learning targets that are different to whole class planning. (StInt 2)

WAP should be created when an individual learner requires support from outwith the school and/or requires support from other agencies, such as Health, SW. (StInt 3, 4)

Please contact ASL Coordinator for further clarification, guidance or advice.

Wellbeing Indicators (on GIRFEC referral form and on WAPs only)

(safe, healthy, achieving, nurtured, active, respected, responsible, included)

· Add detail under the indicators most relevant to the learner’s issues or where you are most concerned. A few sentences can be added to other indicators if relevant.

· Always remember, a WAP can be read by the parent or child upon request. This document is also shared with other professionals and is a legal document.

· Statements should be fact, not opinion.

· Give specific details where possible, i.e. how often something happens.

· Only refer to the learner by name, no others.

Long Term and Short Term Targets (IEP, GEP, WAP)
· Create a maximum of three targets. Choose the 3 most important things which will improve outcomes for the learner.

· If WAP is because a child is care-experienced (CEL) or has social work (SW) intervention, the ‘Safe’ indicator must be included. 

· There is no requirement to have additional targets for learning/other targets unless CEL/SW status is having an impact on any other indicator apart from ‘Safe’. 

· For learners in CEL or SW category, we should actively consider improving wider achievements (e.g. clubs, etc).

Completing Targets

Wellbeing Need - This is the child’s additional support need. 
e.g. CHILD is a dyslexic learner who needs support to develop Literacy skills.
Long Term Target - What would you like the learner to be able to do by the end of the academic year? This should be a realistic target that the child should be able to achieve.
 e.g. CHILD will be able to identify and use all single sounds accurately. 

Short Term Targets - There should be 1-3 short term targets which, when achieved, will help the child meet the long-term target over an academic year. Short term targets are completed every 6 – 8 weeks.

e.g. CHILD will be able to identify, read and write the first six single sounds – s,a,t,p,I,n

It is important when setting targets that they should be ‘chunked’ across the year to ensure the child is able to make progress. 

Strategy - This can be short bullet points stating strategies to be implemented to achieve the target. 

e.g. using concrete materials, using a now/then/next board, daily overlearning with SLW, IT Book Creator.

Evaluation – Record level of progress made against each short-term target. Indicate if each short-term target has been achieved by stating ACHIEVED, CARRIED FORWARD, NO/NOT YET. If most are ‘not yet’ or ‘carried forward’ then it could appear that the targets have not been specific enough to help the child achieve. 

Next steps - At the end of the academic year, the current teacher should set the targets for the next academic year and it can be reviewed with ASL Coordinator and new teacher in Aug/Sept.
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Additional Support for Learning

Useful references
Assessing our children’s educational needs – The Way Forward? (Scottish Executive Response to Consultation, Scottish Executive, 2002)

Applying Nurture as a Whole School Approach: A framework (GCC 2017) 

Better Behaviour – Better Learning, A Joint Action Plan, Report of the Discipline Task Group (Scottish Executive, 2001)

Children (Scotland) Act 1995 (SOED)

Children and Young People (Scotland) Act 2014) (Scottish Govt)

Education (Additional Support for Learning) (Scotland) Act 2009 (Scottish Govt)

Education (Scotland) Act 1980 (HMSO)

Education for Pupils with Autism Spectrum Disorders (HMIe 2006)

Equality Act 2010 (UK Govt)

Every Child is Included and Supported: Getting It Right in Glasgow, the Nurturing City Policy










(GCC 2016)
Getting it Right for Every Child (GIRFEC) Policy Statement (Scot Govt. 2022)
Guidance on Presumption of Mainstream Education (Scottish Executive, 2002)

How Good Is Our School? 4th Edition – Self-evaluation using Quality Indicators (HMIE, 2015)

How Nurturing Is Our School? (GCC, 2014)

Index for Inclusion – developing learning and participation in schools (Centre for Studies on Inclusive Education, 2000)

Moving to mainstream – the inclusion of pupils with special educational needs in mainstream schools (Audit Scotland and HMI Inspectorate of Education, 2003)

Standards in Scotland’s Schools Act (section 1, 2 and 15) (Scottish Executive, 2000)

United Nations Convention on the rights of the Child (1990)
Further information on GCC policies and procedures, including further documents, can be found online at

www.goglasgow.org.uk/Pages/Show/755
S Mowat April 2019





At Clyde, we use these measures to provide data around children’s wider needs:


SDQ


Boxall Profile


GMWP – Glasgow Motivation Wellbeing Profile


GIRFEC Wellbeing Indicators


Nurture Me Profile


Coventry Grid





Clyde Primary


 Staged Intervention Model and Information





Stage 4 has needs which can be met only by education staff, including Psychological Services, working closely with staff from other services and appropriate agencies. Meetings to review the progress of the child or young person will be arranged at intervals of at least once per year. A child will automatically be stage 4 if they are on Child Protection register or are Looked After.








The child will have a WAP but this may only involve the assessment section if the child has no learning/behaviour needs. This must still be shared with the parent. In some cases, there will be a Social Work plan or a CSP/IAF. 








WAP required





Stage 4








Child is still being supported, or seeking to be supported within Education Services, e.g. Ed Psy, HIIS, VIIS, JST, EAL service etc.


WAP required





Stage 3





Child is being supported within the establishment through individual time with a SfLW, CLOL, Nurture Class, Class Teacher (additional planning) or any other professional working in school.


This will be clearly highlighted in forward planning.  


The child will have an IEP or GEP. 





Stage 2





Child is being supported by the teacher in class through differentiated work (TIG), personalised timetable, promoting positive behaviour strategies, working in smaller groups supported by a SfLW.





This will be clearly highlighted in forward planning.





Stage 1





SIIM – Staged Intervention & Inclusion Mtg


JST – Joint Support Team


AIG – Area Inclusion Group


CLOL – Challenge Leader of Learning


WAP – Wellbeing Assessment and Plan


IEP/GEP – Individual/Group Education Plan


HIIS – Hearing Impairment Inclusion Service


VIIS – Visual Impairment Inclusion Service


EAL – English as an Additional Language


CEL – Care Experienced Learner (non-statutory term) may/may not be looked after, foster care, kinship care, residential house, previous experience of above


Looked After (statutory term) Looked After at home (CSO), away from home (Residential house, Foster care, Kinship care)


CSO – Compulsory Supervision Order (Social Work)


CSP – Co-ordinated Support Plan


IAF – Integrated Assessment Framework





The Class Teacher feels that a pupil has additional support needs that cannot be met through routine differentiation. (S)he completes the referral form (appendix 1) and passes it to the relevant Support for Learning Co-ordinator.





The Support for Learning Co-ordinator liaises with School Leadership Team to determine appropriate action. Pupil may be referred to be assessed by Nurture Teacher, Family & Young Person’s Support Worker (FYPSW), EAL staff or other agency.





Class Teacher liaises with relevant staff to implement interventions. Observation checklists or assessments may be used to gather information. SLT, class teacher and support staff agree form of support to be put in place.





Early Intervention. (eg Nurture support process begins, FYPSW becomes involved)





School support process put in place. (appendix 2)





Regular consultation between all relevant staff.





Support strategies, SLW time, IEP, GEP  may be created.





Joint review of progress with relevant stakeholders








Refer to outside agency for further assessment and advice. WAP may be created.





Agree an alternative strategy.





Continue agreed intervention if it is proving successful.





Continue to review and provide support while child’s needs continue.
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