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	We believe every child is capable of flourishing. Through consistency, empathy and restorative practice, we support children to succeed in a community of learners.



1  Purpose
This policy aims to create a safe, respectful and inclusive learning environment through consistent, relational and positive behaviour practices. We believe that all behaviour is a form of communication, and that relationships are the key to lasting change.
Our school values of Community, Creativity, Compassion and Courage are at the heart of everything we do. They underpin our expectations, our interactions and our approach to supporting every member of our community.
We are a Rights Respecting School, and our commitment to children’s rights underpins our vision, promise and values. In line with the UN Convention on the Rights of the Child, our pupils have the right not to be discriminated against, the right to have decisions taken in their best interest, the right to be kept safe from harm, and the right to be listened to and have their opinions considered.
We are committed to Getting it Right for Every Child. Every child is unique, and their experiences, needs and circumstances must shape how we support and respond to their behaviour. A one-size-fits-all approach is neither effective nor equitable, so we use a range of strategies and interventions tailored to each learner.
2  Vision and values
	Vision — We want every learner to have a voice and a love of learning.
Values — Compassion  ·  Courage  ·  Creativity  ·  Community
Motto — Every Child, Every Chance, Every Day



3  Our approach
Our values sit at the centre of building and supporting positive behaviour and relationships. We focus on proactive approaches, recognising that behaviour is a form of communication and working to understand the factors underneath it. Everyone in our school community has a part to play, and we work in partnership with children, families and other agencies to promote emotional wellbeing, resilience and positive relationships across the school and early years.
All children benefit from universal supports built into everyday practice — clear expectations, consistent language and strong relationships. Some children also need targeted approaches tailored to their individual needs. We select the right strategies from our toolbox based on the needs of each child. Central to every approach, whether universal or targeted, is the relationship we build with that child: any intervention works better when it is delivered within a caring, trusting and respectful relationship.
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4  Universal supports: our values in practice
When responding to behaviour, we ask everyone to reflect on our four values, which mirror the four guiding principles of the UNCRC: non-discrimination (Community), the right to life, survival and development (Creativity), the best interests of the child (Compassion), and respect for the views of children (Courage).
We actively recognise and reward behaviour that reflects these values, and we are explicit about what they mean in everyday actions. The values also form the basis of our shared language, so that the way adults talk about behaviour is predictable, supportive and free from conflicting messages.
	Value
	What it means
	Rights
	Language we use

	Compassion
	We are friendly, caring and welcoming to everyone. We help others, use kind words, share and take turns. Compassion helps us notice when someone needs a friend, and makes school a happy, safe place where everyone feels included.
	Article 3
Article 19
	“In this school, we show compassion by being kind to one another.”
“The way you acted there was not kind. That’s not okay here.”

	Courage
	We always try our best and know we can do hard things. We stand up for what is right rather than taking the easy option, we keep going when things are hard, and we know that when we make mistakes we are learning.
	Article 12
Article 16
Article 42
	“I liked your effort there — it isn’t always easy to do hard things.”
“We try to do what is right, not what is easy.”

	Creativity
	We use our imagination to come up with new ideas and to solve problems. We know mistakes help us learn, and we have the confidence to keep trying. We can find new ways to solve problems and sort out arguments.
	Article 13
Article 31
	“I like the way you problem-solved that — you were creative and thoughtful.”
“You two aren’t getting on just now. How can we create a solution that works?”

	Community
	Community is what makes Annette Street special. We come together to learn, we share our ideas, we listen to and respect one another, and we see our differences as our strength.
	Article 15
Article 29
	“We are a team at Annette Street — we work together to fix things.”
“We look after each other and make sure no one feels left out.”



5  Consistency of language
When all staff use the same phrases and approaches, it gives children clarity, fairness and predictability, which helps them understand expectations and make positive choices. We routinely relate behaviour back to our values.
Staff name the behaviour clearly and calmly so that pupils recognise which specific actions are not acceptable and why. This separates the behaviour from the child, reinforcing that it is the choice, not the person, that needs to change. It gives children a clear picture of what went wrong and what is expected, and promotes self-reflection and responsibility rather than blame. Staff use calm, clear, positive language that points towards the right choice rather than dwelling on what not to do.
	Instead of
	Use

	“You’re being rude.”
	“You are pushing in line. We must wait our turn respectfully.”

	“Stop talking.”
	“You are talking over others. Remember, we listen when others are speaking.”




6  Behaviour stages and consequences model
Before using the steps below, agree verbal and non-verbal attention cues with the class — clapping, call and response, a raised hand — and display them in the classroom.
	Step
	Purpose
	What it looks like

	Whole-class verbal reminder
	Preventative: a general reset without singling anyone out.
	A calm, neutral restatement of expectations, phrased positively and without sarcasm or personal comment. “Just a reminder, we’re showing our best listening now — eyes on me, voices off. Thank you.”

	Individual reminder
	A quiet cue or private redirection.
	Eye contact, the child’s name, proximity, or the Makaton sign for stop. Brief, calm and private where possible, giving the pupil the chance to self-correct.

	Final reminder — a clear, private choice
	Gives the pupil ownership of their behaviour without confrontation.
	Calmly and privately state the behaviour observed and offer a clear, limited choice. “You can choose to stay focused and rejoin the learning, or take a short time out to reset. I know you can make the right choice.” The tone is neutral, not emotional — the pupil keeps their dignity and agency.

	Time out — space to regulate
	A short, supervised break to calm down, reflect and prepare to re-engage.
	Direct the child to a designated time-out space in the class, or a breakout space if necessary. “Take five minutes over there. When you’re ready to come back and join us, I’ll welcome you.” This is not a punishment.

	Private conversation — restorative check-in
	To reconnect, reflect and restore the relationship.
	As soon as it is appropriate — after the lesson, at break, or once the pupil is calm — work through our restorative questions in a calm, curious, non-blaming tone. “I want you in the classroom, learning. Let’s figure this out together.”

	Reintroduce to the class — fresh start
	Restores the child’s place in the class with dignity and no lingering shame.
	Greet them positively and let them reintegrate without drawing attention. “Thanks for coming back. Let’s get started.” No rehashing and no public reminders.

	Blue card — senior leadership support
	Brings in senior leadership when behaviour escalates beyond classroom management, or where concerns are repeated.
	Staff issue a blue card discreetly to request support where a pupil has not responded to earlier steps, where behaviour threatens the safety or learning of others, or where incidents repeat. A follow-up meeting may be arranged with the pupil, staff and leadership. The blue card is a supportive tool, not a punitive one.



7  Restorative practice
A restorative approach recognises that people are the experts in their own solutions, and, done well, promotes accountability and personal responsibility. It gives us a framework of values, thinking and language for use whenever something needs to be restored — communication, a relationship or friendship, empathy for another person’s perspective, respect and dignity, an understanding of the impact of our behaviour on others, or damaged materials and resources.
Three questions sit at the heart of a restorative conversation:
	What happened?
Who has been affected, and how?
What needs to happen next?



A restorative approach is not consequence-free. Consequences should be logical and restorative, helping children make amends and learn from their mistakes, and wherever possible they should relate directly to the behaviour so that the child can take responsibility for putting things right.
8  Nurture-informed practice
Nurture is both a universal and a targeted approach. It underpins all of our interactions in school and is also used with individual pupils and families.
A nurturing approach recognises that positive relationships are central to both learning and wellbeing, and draws on an understanding of attachment theory and the impact of early experience on development. All school and early years staff have a part to play in building the reliable, predictable and consistent relationships that promote healthy social and emotional development. The approach has a strong focus on the school environment and on the balance between care and challenge — attunement, warmth and connection alongside structure, high expectations and a focus on achievement and attainment. It is a key way of supporting children who have experienced adverse childhood experiences and trauma.
The six principles of a nurturing approach are that children’s learning is understood developmentally; the classroom offers a safe base; nurture is important for the development of wellbeing; language is a vital means of communication; all behaviour is communication; and transitions matter in children’s lives.
9  The CIRCLE framework
All staff have a responsibility to consider their own role in supporting a learner who finds participation and engagement difficult. Teachers use the CIRCLE Framework to audit their classroom environment and ensure it is inclusive for all.
For children whose social and emotional needs create barriers to learning, CIRCLE Participatory Scales are used to identify the specific areas affecting participation, and the information is then used to set targets on pupil support plans. The Skills, Supports and Strategies section of the resource groups strategies into modifications to the learning environment, structures and routines, approaches to enhancing motivation, and skills for making progress within the curriculum.
10  Targeted approaches
Trauma-informed practice
Experiences such as neglect, abuse, poverty, loss and violence can lead children to develop coping strategies for difficult feelings. Those strategies can be challenging, hard to manage, harmful to the child or others, and distressing to deal with. We aim to respond to distressed behaviour by helping children learn new ways to handle difficult feelings.
When something has increased a child’s stress and their behaviour begins to change or escalate, we use de-escalation techniques. Reducing stress in the moment models and teaches new coping mechanisms; only once a child is regulated and calm do we deal with the impact of their behaviour, and sometimes that will need to be the next day. Staff are expected to notice changes in how pupils respond to stress and to flag when a more targeted response is needed.
We use a Regulation Scale to identify and measure triggers and de-escalation tools for individual pupils, setting out a measurable plan so that family, school and pupil all know what we are trying to change. A Targeted Frequency Chart measures specific behaviours over time; these are tallied and analysed weekly and are supported by individual Start/Stop Plans identifying the behaviours we want to see start and stop. The class teacher plays a central role in identifying the behaviours and in the monitoring, tallying and analysis.
PATHS (P1–P3)
The PATHS® Programme for Schools (UK version) is designed to develop self-control, emotional awareness and interpersonal problem-solving skills. Through its lessons and materials it enhances children’s social competence and social understanding, and supports educational processes in the classroom.
Anti-bullying
We do not try to work out whether something “counts” as bullying before responding — we act as soon as something happens. Staff respond to any concern or allegation by separating behaviour from impact, asking what the behaviour was, what impact it had, and what needs to happen next. Treating behaviour and impact as two distinct things gives us a fair and consistent framework, tells us whether we are dealing with unkind behaviour or bullying, and breaks incidents down into a manageable, solution-focused process. All staff can respond to bullying and must always share it with the Leadership Team for advice, support and guidance. Our full Anti-Bullying Policy is available on the school website.
Relationships, Sexual Health and Parenthood (RSHP)
RSHP education forms a key part of Curriculum for Excellence and supports children to build safe, healthy and respectful relationships. Learning is age-appropriate, inclusive and responsive to pupils’ needs, helping them develop confidence, resilience and an understanding of their rights and responsibilities. It promotes relationships based on equality, kindness and consent, encourages pupils to recognise and challenge harmful behaviour, and provides accurate information about bodies, puberty, sexual health and parenthood. RSHP teaching respects the diversity of families and communities, and we work closely with parents and carers, maintaining open communication and offering opportunities to engage with the learning materials.
11  Classroom strategies
	Strategy
	What it means in practice

	Soft start
	A consistent approach across the school. The time can be used for class jobs, or a simple over-learning task that children can distribute and complete independently.

	Planned seating
	Learners have their own seat and sit with others they can work well with. Social seating can be used for whole-class activities, with separate seating for literacy and numeracy groups as appropriate.

	Class check-in
	A simple way for children to tell their teacher how they are feeling — cards, jars or images for younger learners, apps such as Menti or Plickers for a more private check-in with older learners. Use alongside strategies for identifying and regulating emotion, such as the five-point scale.

	Class jobs
	As far as possible every learner has a job — water bottles, iPads, pencil sharpening, cloakroom, distributing resources. Choose whatever makes your class run smoothly. Jobs can be done during soft start and do not have to change weekly.

	Class charter
	Agreed with the learners and linked to our school values and the relevant rights. This is the basis of the standard of behaviour in class and should be reviewed after each holiday.

	Class cash
	Cookies and coins recognise positive behaviour and hard work. One hundred pennies earns a cookie token, and ten cookie tokens earns a small class prize such as a movie afternoon with popcorn or a trip to the park. Amounts can be agreed with the class against mutually agreed targets.

	Task boards and resources
	Structure and routine sit at the centre of this policy: if children feel safe in class, a productive learning environment can be built. Task boards promote independent working so that learners get on while the teacher works with carefully differentiated groups.

	Routines
	Learners should know the routine for every part of the day — giving out resources, tidying up, coming into and leaving the classroom at breaks. Transitions can be difficult, so make sure children know exactly what to do on entering the class, with a simple piece of over-learning available to manage transition time.

	No dead time
	Every learner should know what they are meant to be doing at all times, and should have strategies for finding out before asking the teacher. Refer them to the Stuck Strategies poster.



12  Responsibilities
	Who
	What that means

	Teachers and staff
	Demonstrate the values of Compassion, Courage, Creativity and Community; establish a safe, inclusive and respectful learning environment; build positive relationships across the community; communicate expectations clearly using our shared language; choose the right approach from the toolkit; encourage and celebrate positive behaviour through class and whole-school recognition; support pupils to reflect on their behaviour; and work with parents and SLT when required.

	Pupils
	Demonstrate the values of Compassion, Courage, Creativity and Community; respect the right of others to learn and to be safe; make good choices even when faced with challenges; accept consequences with a willingness to reflect and improve; and work hard in class and try their best.

	Parents and carers
	Reinforce the school values at home and support this policy; encourage their child to reflect on their choices and take responsibility for their actions; celebrate success and praise positive behaviour; raise any concerns with the school; support a consistent approach to behaviour; and support their child’s use of mobile phones and social media.



When our school and our families work together, we can create a school where everyone is safe, included and respected.
Appendix 1 — Additional prevention strategies
These are strategies to consider using, reflecting the various approaches set out in this policy.
	Area
	Strategies

	Behavioural and emotional
	Offer movement, sensory or reset breaks; use a calm-down toolkit of fidget toys, stress balls and breathing cards; keep a predictable routine with visual schedules; pre-warn about transitions or changes; and use positive reinforcement, praising specific behaviours.

	Instructional
	Break tasks into smaller steps; give extra processing time before expecting a response; offer a choice of activity or format, such as drawing or writing; use visuals, gestures or written instructions; and repeat instructions calmly and clearly.

	Social and communication
	Use a buddy system or peer helper; offer alternative ways to communicate, such as visual cards, pointing or typing; give scripted or role-played practice for tricky social situations; use check-ins with an adult at intervals; and teach and model emotional vocabulary — “I feel frustrated because…”

	Redirection and de-escalation
	Redirect to another task, for example from a frustrating activity to a calming one; offer a choice between two acceptable options; use humour or distraction appropriately to defuse tension; use a non-verbal cue such as a gesture or a tap on the desk rather than calling out; and allow the child time to regroup.

	Academic
	Modify the workload with fewer problems or reduced writing; allow assistive technology such as a tablet, speech-to-text or timers; offer guided support before expecting independence; use graphic organisers or templates; and allow oral responses instead of written where appropriate.
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