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Introduction
Every learner in Warout Primary School has the entitlement to the highest quality learning and teaching. This will support learners to learn in an environment which engages and motivates them. Teachers, in partnership with learners and support staff, should develop a classroom ethos where everyone respects one another.
They should strive to have a positive learning environment that maximises learning and progress through high expectations. All learning experiences should be underpinned by the four capacities of Scotland’s Curriculum Framework and based on developing learners’ skills for life, work and learning.



Rationale
The purpose of a school policy on Learning, Teaching and Assessment is to promote a common understanding amongst all school staff who are involved with learners of what constitutes highly effective practice which will support the vision that Warout Primary School has for its young people. The context within a school, where learning takes place, varies from school to school, sector to sector however this policy acknowledges that there are principles of learning, teaching and assessment which have universal application. 

We have used what we have learnt during our: Tapestry sessions, collaboration with Fife Pedagogy Team, our Growth Mindset work, what we know about AifL feedback and the 4 part model of learning, what we know from our work on Lesson Study Approach Learning Trios, whole school staff pedagogy of ‘When the adults change everything changes’ by Paul Dix and lastly, small tests of change through interventions for equity, collaboration with Speech and Language Therapy Services to develop and embed a unique Robust Vocabulary Instruction Programme
 
Appendix 1 – Learning Teaching and Assessment Cycle

Our collaborative improvement work fits well within “Achieving Excellence & Equity in Learning & Teaching in Fife Strategy Paper” and we endorse the underpinning research and theories behind this, informing our improvement approaches.


Warout Learning and Teaching Policy into Practice also fits well within “Achieving Excellence and Equity 2024 National Improvement Framework and Improvement Plan” and we will continue to use this new plan to quality assure our Policy into Practice.


Introduction

 Learning & Teaching

The establishment of an inclusive, positive learning environment and an ethos of achievement at classroom level are keys to effective learning, teaching and assessment. Learning experiences are set in the context of an inclusive curriculum which supports high quality learning and teaching. Effective learning, teaching and assessment is also dependent on the relationships established at classroom level through interactions between staff and learners and between learners themselves in group or whole class setting. Effective partnerships between parents/carers and schools are essential in ensuring that learners make the best possible progress. Putting the learner at the centre of planning for effective learning, teaching and assessment ensures Warout PS teachers, meet the needs of all learners in all our classrooms. Warout PS encourages a partnership approach to support delivery of effective learning, teaching and assessment, and curriculum.
In consultation with staff, Warout PS has developed an overview of the key features of effective classroom practice, Appendix 2 – What makes a good lesson
These include:

· Questioning techniques – Higher ordering questioning/Open ended questions

· Considering prior knowledge for challenge

· Sharing expectations

· 4 part lesson model - Appendix 3 – Warout’s 4 part model

· Sharing learning intention

· Relevance to life skills - link all learning to real world situations

· Engaging hook/stimulus/impact 

· Teaching input, task, plenary

· Learning through discovery/exploration, balanced with teacher explanation

· Pupil collaboration

· Differentiation

· Think time

· Well-paced lessons, timing

· Combination of individual work, partner work, talk time

· Making the learning fun & interesting / Child Centred

· Plenary – AifL strategies – exit cards, wait time, name sticks, true/false etc

[image: ][image: ]Learning & Teaching Environments


Ready, Respectful, Safe in blue lettering displayed in every room.            

 Recognition Board based on the 4 capacities.


                                 


[image: ]Marvellous Mathematicians Board

3 – 4 pockets updated weekly by adding a jotter or copy of a pupil work. Feedback should be given to pupils displayed in relation to their Learning Target. 

This area should include Place Value display relevant to stage and resources pupils can access freely, such as number lines, 100 squares, conceptual materials, Numicon, cubes, Deans materials etc, think boards, empty number lines etc



Star Writers Board

3 – 4 pockets updated weekly by adding a jotter or copy of pupil work. Feedback should be given to pupils displayed in relation to their Learning Target. 

This area should include Place Value display relevant to stage and resources pupils can access freely, such as Phonics Mats, Upper, lower case cards, Punctuation Pyramids, Openers mats, common words lists, persuasive language, connectives mats.
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Boardmaker Visual Timetable & Calendar
Timetable should be displayed on Velcro strip with left to right orientation. This should be discussed first thing in the morning with pupils and revisited at the 3 parts of the day.
Calendar – should be undertaken with pupils daily with days of the week and months of the year displayed and recited daily. 














Robust Vocabulary Instruction (RVI)
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 Skills for Learning Life and Work & DYW

[image: ]Warout Skills Posters/ Display books to be used in class to support teacher use of universal language across the school. 
Appendix 4 - Resilience
Appendix 5 – Communication
Appendix 6 – Responsibility
Appendix 7 - Organisation


Nurturing Environments


Warout PS have developed an overview of the key features of effective classroom practice. These include:

· Fail safe environment – purposeful, happy, light and airy, interactive, calm and clean, well labelled, everything has a place

· Good Classroom organisation - prepared

· Teachers set the Climate – it’s okay to be creative, try to push yourself, all opinions matter, kind, inclusive, no shaming

· Clear defined curricular areas

· Areas are “working walls” and interactive

· Organised resources – accessible for all

· Support resources/materials – supporting current learning

· Learners aware of tools they can use to support their own learning

· Current learning displayed – children feel proud of their work, learner led displays

· Previous learning can be accessed if needed

· Quite/calm area 

· Universal language spoken by all teachers 

· High Expectations for all

· Calm, ready to learn environment

· Good pace and challenge

Assessment is often thought of as having two main forms: Summative and Formative.  Forms of Assessment

· Summative assessment is most commonly viewed to be any assessment activity that takes place, usually at the end of a block of learning, to see how much progress has been made.  This allows teachers and pupils to understand where they are in their learning and is typically used for reporting purposes. End of unit tests, exams, topic assessments are examples of this. Appendix 8 – Warout Assessment calendar, Appendix 9 – Cluster Improving Outcomes calendar

· Formative assessment on the other hand, refers to any activity that allows teachers and pupils to develop a better understanding of where they are in their learning journey but this information is then used to adjust future learning activities, to improve the likelihood of learning success. (Dylan Wiliam uses a good analogy of a plane journey to highlight this.  This can be viewed by clicking here.  For further prompts with regards to implementing Formative Assessment Strategies and Techniques, please see Appendix 9 Unpacking Formative Assessment strategies Appendix 10 Dimensions of Formative Assessment which contains the agreed formative assessment strategies used at Warout PS. 

However, these terms for assessment are, often incorrectly, attributed to the assessment activity itself.  When we describe an activity as being an example of summative or formative assessment, we are not actually talking about the activity itself.  We are instead making a statement about how we are going to use the data that is generated through the assessment activity.  

This is an important distinction to make as every time we ask a pupil to complete an activity, we have an opportunity to develop an understanding of where they are and what they need next to progress.  It is essential that we do not think of assessment as merely being discrete activities that take place alongside formal instruction and learning activities but instead develop an assessment methodology to our entire practice.  Assessment should underpin everything we do and these 5 strategies are integral in our 4 part lesson model – Appendix 3
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 Planning for Assessment


Assessment must be planned for over a range of timescales. This is achieved most effectively through consideration of our planning formats.

· Long-term Planning 
Coverage of a level should be carefully tracked and shared between practitioners at transition points as pupils move through school.  Long-term planning should clearly show consideration of tracked coverage of Experiences & Outcomes and their relevant Benchmarks as well as highlighting what needs to be covered next.  Summative and diagnostic assessment activities will likely be identified at this stage of planning in the yearly assessment overview.

· Termly planning 
Forward planning should be informed by previous assessment evidence should identify the skill sequence that will next need to be developed to progress in the identified Experience and Outcome and Benchmark.  Assessment is integral to the success of this planning.  Practitioners must identify at this stage the likely opportunities to generate assessment evidence.  This should then inform the tasks and activities the pupils will need to engage in over the term.  Practitioners need to plan how and when they will assess pupil progress in advance and this should be achieved through multiple sources of assessment evidence, generated at multiple points over the term.   It should not simply be a single summative assessment, as this would result in missed opportunities to address misunderstandings and ensure that the learning activities offer appropriate challenge. Again, specific diagnostic or summative assessment procedures may be included at this point but teacher-devised assessment activities, such as rich tasks, may also be planned for at this stage.  Possible sources of assessment evidence should be planned for at this point. 

In addition, High-quality Assessments (holistic assessments) may also be planned for at this stage.  These are tasks that allow the learner to apply multiple skills and understanding within a new challenging context.

· Short term Daily/Weekly planning 
These plans should outline the daily activities that take place in a classroom.  these should link clearly to the possible sources of assessment evidence that have been identified in your termly planning. They should offer weekly and daily opportunities to generate assessment evidence to ensure pupils are on track and that the learning is appropriate and challenging. All learning activities should be purposeful and not just ‘busy’.   

Practitioners should be able to justify what is happening in their class through the following challenge questions: 
· Why are the children doing this activity? 
· How will the children know if they have been successful? 
· How will I know if they have been successful? 
· How am I tracking this success, to identify who needs extension and consolidation?   
If a practitioner cannot answer these questions, it is unlikely that due consideration of assessment has been given.   

To ensure that there is appropriate pace and challenge, teachers need to have carefully considered the learning activity and the most appropriate assessment methods to ensure that: 
· they know when pupils are finding something too hard or too easy.  
· Pupils are not spending longer on an activity than they have to.
 
Essentials Components of Short-term Planning
Short term planning should be relevant to each teacher but to ensure that learning is purposeful, challenging and at the appropriate pace, we advise that weekly and daily plans should include the following features: 
· Date 
· Learning Intention 
· Success Criteria. Wherever possible, these should co-created with the pupils but be planned for in advance by the teacher  
· Activity description 
· Method of assessment 
· Evaluation 




















Assessment Evidence


Evidence is what practitioners gather when learners’ demonstrate their progress in learning. It will come from a wide range of sources and will be gathered over time. The evidence will vary depending upon the learning being assessed; the learning activity and the learners’ preferences and abilities to show what they have learned. 
Evidence should be proportionate and manageable. There is no requirement for files and files of paper-based evidence. Practitioners should be clear about the evidence they are gathering and what it demonstrates.  
Evidence will: 
· include a range gathered over a period of time, including classwork  
· show breadth of learning experiences through coverage of Experiences and Outcomes and corresponding Benchmarks  
· demonstrate challenge by being at the appropriate level 
· demonstrate application in new and unfamiliar contexts 
· not capture absolutely everything 
 
For further guidance on possible sources of assessment evidence, please see Appendix 11. This resource could be use alongside planning activities to identify suitable sources of assessment evidence or to create and assessment matrix. 
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Collegiate Planning

A further consideration to ensuring that learners experience appropriate pace and challenge is through Collegiate planning.  It is not enough to simply consider the current year they are in.  It is important that a teacher has a clear understanding of where their learners have been, and where they are going next.  Each level of the Curriculum for Excellence will take approximately three years to complete.  If learners are to do this in a way that is not disjointed, it is imperative that their teachers discuss expectations.  Collegiate planning helps build a shared understanding of expectations to ensure learners reach their full potential.

This is an additional challenge for us at Warout as we often do not have stage partners to work with.  Opportunities to enhance our collegiate working for moderation should continue to be explored and developed and formalised.

For the time being, we would reiterate the importance of sharing concise and accurate assessment data at transition.  Current teachers and future teachers should have a clear understanding of learner’s achievement and next steps so that they can plan relevant learning opportunities for the next school session.
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Marking Code - Literacy
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Appendix 1
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Appendix 2

	What makes a good lesson?

	Questioning techniques – higher ordering questioning/Open ended questions

Taking into account prior knowledge for challenge

Sharing expectations

4 part lesson model

Sharing learning intention

Relevance to life skills - link all learning to real world situations

Engaging hook/stimulus/impact – stays with them

Teaching input, task, plenary

Learning through discovery/exploration, balanced with teacher explanation

Pupil collaboration

Differentiation

Think time

Well-paced lessons, timing

Combination of individual work, partner work, talk time

Making the learning fun & interesting

Child centred

Prepared to go off in a different direction to extend learning – child driven

Plenary – AifL strategies – exit cards, wait time, name sticks, true/false etc


	Next Steps:
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Appendix 5
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Appendix 6
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Appendix 7
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Appendix 8 B
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REPORTING

Reporting approaches to parents/carers provide accurate,
evidence-based information about learners’ progress
within CfE curriculum areas and should be an ongoing
process throughout the academic year.

Reporting approaches highlight learers’latest progress
and next steps in their learning and provide a far, clear,
concise and recognisable picture of the individual learner.
Reporting approaches also provide information on a
leamer’s attributes and capabilites including attitudes to
learning and motivation.

Learners and their parents/carers are involved in the
reporting process through reflection and dialogue about
learning experiences.

FEEDBACK

Feedbackis shared within day-to-day learning and i
linked tolinked to clear and measurable Success
Criteria so that Leaners have an accurate
understanding of their progress and next steps.
Feedback and Next Steps can be given verbally and/or
inwritten form and should identify short and long-
term targets within learners’ persona learning
planning.

Leamers are supported to give effective Feedback to
peers on their learning and suggest ways in which they
canimprove.

Learers are given regular opportunities to discuss
their learning, progress and next steps.

EVALUATING

Evaluation of learning involves practitioners reviewing a
range of evidence against the standards within the Es & Os
and Benchmarks.

Evaluation takes place throughout lessons on a day-to-day.
basis using Success Criteria to inform short-term planning.
Consistent, professional judgements and a shared
understanding of standards are arrived at when colleagues
engage in this process collaboratively through professional
discussion. In best practice, professional dialogue and
collaboration will take place at every stage of the
moderation process.

Learners should be encouraged to think, reflect on and
reconsider their own learning through guided explor
and effective que:

Moderation

develops a shared

understanding of standards
and expectations.

Moderaton is ongoing before,
during and after the planning of
learning, teaching and

assessment.

LEARNERS

© Learngsaet he heart of very sage o theycie

EVIDENCE

Arange of evidence, which
demonstrates breadth, challenge and
the application of learning, is gathered
in the course of day to day learning
experiences in addition to planned,
periodic assessments.

To ensure it is valid and reliable, learner
evidence comes from a variety of
sources and a range of contexts
gathered over time and through a range
of assessment modes.

Through professional discussion, a
shared understanding of standards and
expectations is achieved to ensure
consistency in professional judgements.
Learners are involved in the process of
gathering, reflecting upon and using
evidence to support progress in
learning.
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Achievement).
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REPORTING

Reporting approaches to parents/carers provide accurate,
evidence-based information about learners’ progress
within CfE curriculum areas and should be an ongoing
process throughout the academic year.

Reporting approaches highlight learners’ latest progress
and next steps in their learning and provide a fair, clear,
concise and recognisable picture of the individual learner.
Reporting approaches also provide information on a
learner’s attributes and capabilities including attitudes to
learning and motivation.

Learners and their parents/carers are involved in the
reporting process through reflection and dialogue about
learning experiences.

FEEDBACK

* Feedback is shared within day-to-day learning and is
linked to linked to clear and measurable Success
Criteria so that Learners have an accurate
understanding of their progress and next steps.

* Feedback and Next Steps can be given verbally and/or
in written form and should identify short and long-
term targets within learners’ personal learning
planning.

= Learners are supported to give effective Feedback to
peers on their learning and suggest ways in which they
can improve.

= Learners are given regular opportunities to discuss
their learning, progress and next steps.

EVALUATING

Evaluation of learning involves practitioners reviewing a
range of evidence against the standards within the Es & Os
and Benchmarks.

Evaluation takes place throughout lessons on a day-to-day
basis using Success Criteria to inform short-term planning.
Consistent, professional judgements and a shared
understanding of standards are arrived at when colleagues
engage in this process collaboratively through professional
discussion. In best practice, professional dialogue and
collaboration will take place at every stage of the
moderation process.

Learners should be encouraged to think, reflect on and
reconsider their own learning through guided exploration
and effective questioning.

Moderation
develops a shared
understanding of standards
and expectations.

Moderation is ongoing before,

during and after the planning of

learning, teaching and
assessment.

LEARNERS

Learners are at the heart of every stage of the cycle
The more engaged the learner is, the more

responsibility and ownership they have of their own
learning. This, in turn, results in greater progress and
understanding.

Learning needs to be differentiated for your learners.

EVIDENCE

A range of evidence, which
demonstrates breadth, challenge and
the application of learning, is gathered
in the course of day to day learning
experiences in addition to planned,
periodic assessments.

To ensure it is valid and reliable, learner
evidence comes from a variety of
sources and a range of contexts
gathered over time and through a range
of assessment modes.

Through professional discussion, a
shared understanding of standards and
expectations is achieved to ensure
consistency in professional judgements.
Learners are involved in the process of
gathering, reflecting upon and using
evidence to support progress in
learning.

S S

Practitioners plan learning experiences from the Es & Os that enable
progression and provide opportunities for breadth, challenge and
application.

When planning, Es & Os are bundled in ways which link learning
coherently and are best suited to the learners.

Bundles of Es & Os may be drawn from a discrete curriculum area or
from a number of curriculum areas within one of the four contexts of
learning (Curriculum Areas & Subjects, Interdisciplinary Learning,
Ethos and Life of the School and Opportunities for Personal
Achievement).

Es & Os are bundled appropriately to support learners to make
natural links between their learning and opportunities to apply prior
learning in a new and unfamiliar context.

Modes of Assessment should be planned for alongside the learning
experiences using the bundled Es & Os.

Planning using Es & Os should occur over different timescales to be
flexible and responsive to the needs of learners.

'LIs & SC

+ Clearly state what the learner should know, understand and be able
to do by the end of the learning experience (i.e. a lesson, series of
lessons or block of learning).

+  Should be created from the chosen bundile of Es & Os.

+  They should link closely to, and reflect, the standards embedded in
the chosen Es and Os.

Success Criteria:

+  Areclear, relevant and measurable

+  Based on learning intentions, success criteria outline clearly what
learners need to do to achieve the learning.

+  They are written in pupil-friendly language and reflect the standards
implicit in the Es and Os.

Practitioners take account of learners’ prior experiences and learning and
involve them fully i the planning process e.g. through the co-
construction of learning intentions and success criteria.

LEARNING, TEACHING =~
& ASSESSMENT

Rich, fulfilling learning experiences are planned to take account of Es & Os
and the 7 principles of curriculum design: Personalisation & Choice,

, C , CI & Enjoy , th, Depth and
Progression.
The learning experience should be planned for in collaboration with
colleagues and, whenever possible, the learners.
Assessment should be an integral part of the planning process; assessment
should be planned for at the planning stage, alongside the learning
experiences.
The learning experiences, and modes of assessment should ensure that
learners have opportunities to demonstrate their knowledge,
understanding and related skills across new and unfamiliar contexts.
Avariety of questioning strategies should be used to enhance the learners’
experience and enable them to develop higher-order thinking skills.
Learners are should be enabled to engage in self and peer-assessment to
improve their learning using the Lis and SC.
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Q What do I know already?

Learning Target:

READY.
RESPECTFUL

SAFE

Steps to Success:

Responsibilty
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Communication

| can engage in active
listening to be able to

identify my own and
other’s strengths. s st

I can successfully
complete tasks to show
my understanding and
processing of
information through my
presentation.

| am developing a sense
of appreciating verbal
and non-verbal
messages/cues.

¢4

I can actively listen to
feedback from others

and reflect upon this in

order to improve.
g d

| am learning to provide
useful and constructive
feedback for others.

o«nd

el e
I am aware of the impact
that my body language
and facial expressions
has on them. 'nteracting

? ¢

| can interact positively
and consider emotions
and feelings when
providing feedback to my
Tt
peers. s

| can interact in Pupil
Voice Groups and play an
active part in improving
the school and wider

community. Y

)
2

Through my experience
in interacting with others
I can conduct myself in
an appropriate manner
in a variety of contexts.

COMMUNICATION SKILLS FOR LEARNING, LIFE AND WORK
Active Listening Interacting Collaborating

@

| can interact positively
and effectively making
the most of technology

to enhance @

communication.
Through interacting with
others | am learning to
present confidently and
articulately in front of an
audience.

| can collaborate
effectively with peers and
adults, demonstrating a
positive approach to
Py Cotasaraton

SkilsFramework

EY

| can engage in
groupwork where they
contribute equally and

co-operatively. "

I can collaborate
effectively with peers and
adults, by understanding
and adopting varying

roles and

I can collaborate
effectively by considering
creative and innovative
strategies and

approaches.
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Responsibility

| can evaluate and my
work and improve my
performance by being
able to seek and use

feedback. &

I am able to discuss my

learning and assess my

performance to plan my
next steps.

I'am able to set clear
targets and goals.

SMART

Reflecting

t)’ independent

Being

| can improve my
performance by showing
the ability to challenge
myself.

| am learning to organise
tasks and resources
independently.

Being
independent

L3

| can identify and access
appropriate support
when necessary.

SYrORY

SkilsFramework

| am learning to take
responsibility for my own
learning.

I 'am able to transfer
knowledge and skill:
across the curriculum

and into the wider world.

Ad

I can explore skills and
knowledge required for
future employment.

RESPONSIBILITY SKILLS FOR LEARNING, LIFE AND WORK

Applylng Showing
Iearmng

I can explore skills and
knowledge required for
future employment.

e, My
% wortdo
I8 Y

I can identify
opportunities to practise
and apply new skills in a
range of contexts.

ar
N
With support | can build

my confidence and self-
belief by sharing my

achievements. ..

WAROUT

conl‘ldence

With support | can build
my confidence and self-
belief by trying new
experiences.

With support | can build

my confidence and self-

belief by embracing new
challenges.

With support | can build
my confidence and self-
belief by showing
resilience in overcoming
setbacks.
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Organisation

I am able to structure
tasks in order to meet
deadlines and work to an

appropriate timescals

MZ . 2
| can co-operate within a
group, developing skills
in working
collaboratively with
others.

| can identify strengths
and abilities in myself
and others.

Taking ownership

| can demonstrate
initiative and adopt an
enterprising approach.

i

I can think through my
learning and solve
problems through
formulating and asking
relevant questions. &

I'am able to draw on a
range of strategies and
select the most

appropriate one for the
task.

‘(?D

I'am able to set out a
clear and logical
sequence of actions to
work towards a solution.

ey
[

| can evaluate and review
my progress at different
steps in the learning
process.

| am able to present,

share and evaluate the
impact of my solutions
to a problem. e~

%

ORGANISATION SKILLS FOR LEARNING, LIFE AND WORK
Problem §olving

SkilsFramework

Self-evaluating . ‘ m

WAROUT

I'am able to show o)
persistence and
ience in my problem
solving abilities.

| can review and reflect
onmy learningby %"
adopting a cycle of ‘plan-
do-study-act’ to allow
progressand |
improvement. s

I can carry out a review
of my learning in a
constructive way.

I can share and discuss
feedback constructively
to identify relevant next

steps. ﬂw
oen
To

| can identify my

successes and target
future areas for

development.
&

| can question the
processes and
approaches | have
selected and adapt as
required.
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