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Achieving Excellence and Equity 

	Demographic
	Tulliallan Primary and Nursery is a non-denominational school serving the village of Kincardine. We currently have 7 classes, P1-7, and a term-time nursery offering all-day places from 9am-3pm. Our school is part of a Joint Headship with Blairhall Primary School and ELC. This provides opportunities to learn with and from one another. Staff and children work collaboratively to drive improvements, capitalising upon the strengths of each school and reflecting the unique qualities and needs of each.  

Nursery school roll:   36               
Primary 1 to Primary 7 roll: 165
Total roll N-P7:     201

FME: 16.87%
SIMD: Average profile is 5.3
ASN:  13.25%   

	Vision, values and aims
	Our aim is ‘Tulliallan is a Place to Shine.’ This is achieved through us working to achieve our values of Success, Honesty, Inclusion, Nurture and Equity. 

Our vision is “In Tulliallan we belong to an inclusive, rights-respecting community. We are leaders who use our skills and talents to achieve the best for ourselves, our friends, and the world around us.”

We are proud of our inclusive and welcoming school community. We value the strong partnerships we have developed with our local and wider community including our Family Council, local Co-Op, the Scottish Police College, Tulliallan and Kincardine Church, the Social Enterprise Academy, Fife Active Schools, and Stephen’s Bakery. 

	Attendance 92.01%
	Authorised: 3.62%
	
	Unauthorised: 4.38%
	

	Exclusions
	None

	Summary of consultation with stakeholders
	As part of our approaches to self-evaluation, we try to engage stakeholders (children, families, staff and other partners) in a range of ways so that we have robust data that informs our improvement priorities.  This year, this has included:
· all children, staff, and nursery and P1-7 families given opportunities to feedback on improvement priority work through questionnaires
· children’s ongoing feedback collected through Tulliallan Talks, assembly groups, children’s committees, and class discussions.
· Pupil wise, Parent wise, Staff wise, and Healthwise surveys
· termly Family Council discussions
· Children’s survey about the use of IT to support learning (P6 & P7 children) – baseline and follow-up
· Children’s survey about Learning, Teaching and Assessment
· Rights questionnaires for children and staff

	Attainment Scotland Fund Allocation (PEF)
	£42,997.

	Cost of the School Day statement
	We recognise the need to reduce the Cost of the School Day We try to keep costs as low as possible when thinking about school life.  Some of the steps we have taken to reduce the cost of the school day are setting up a Uniform Exchange with our Family Council so that people can swap or take some pre-loved school uniform; working with Fife Active Schools to offer free sports clubs like football; a funded breakfast club in partnership with Stephens; making use of local transport where possible when planning trips; and using funds raised by Tasty Treats to fund things like cooking in school.



	
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps
 

	School Improvement Priority 1: Raise attainment through developing a cohesive assessment framework and revising personalised supports on a universal and additional level.

	Focus QI: QI 2.3 Learning, Teaching and Assessment
Other Relevant HGIOS4 Quality Indicators: QI 1.2 Leadership of Learning; QI 2.4 Personalised Support; QI 2.2 Curriculum

	Has this priority been:
(please highlight)
	Fully achieved
	X
	Partially achieved
	
	Continued into next session
	

	Progress:
· A consistent whole‑school assessment framework was developed and Fife’s Maths Progression Overview and diagnostic assessments introduced.
· All teachers and PSAs engaged in assessment‑related professional learning (e.g., assessment frameworks, 5‑minute box literacy intervention). 
· All teachers engaged in moderation activities across literacy, maths and learning environments, improving consistency in approaches. 
· Balanced Reader assessments were carried out across P1–P7 to support identification of reading levels and clear skills focus.
· All teachers engaged in professional learning around adaptive approaches, supporting more responsive teaching.
· All teachers took part in moderation of daily planning and lesson structure to ensure consistency in pace and challenge. 
· Early level literacy approaches were updated and moderated to improve consistency. 
· Universal supports were revised across the school and embedded into classroom audit tools. 
· Sensory supports were enhanced (e.g., timetabled sensory rooms, ASIST visuals input, sensory profiles). 
· All PSAs engaged in play‑based learning professional learning and ‘Together We Can’ wellbeing support. 


	Impact:
Improved assessment, moderation and tracking processes have helped ensure that children receive timely support and challenge. As a result, attainment has been maintained or improved across most cohorts during the session, with particular strengths in P2 and P7 numeracy, demonstrating that children are making positive progress in their learning.
· Children are making better progress in their learning because teachers are using assessment information more consistently to identify gaps, plan next steps and provide appropriate support. This is evidenced through termly Pace & Progress meetings across all classes.
· Children experience greater consistency in learning and assessment across stages, resulting in more accurate identification of their attainment and next steps. Shared level planning and moderation have strengthened teachers' understanding of standards and improved the reliability of professional judgement.
· Children benefit from learning experiences that are increasingly well matched to their needs. Assessment information is being used effectively to inform teaching, helping staff identify progress, set meaningful targets and plan appropriate next steps.
· Learning Partnership visit, and class observations by SLT highlight that EYO and teacher explanations, questioning and in-the-moment interventions are good or very good in most classes and help children make very good progress.  Most children clearly understand what they are learning and how to be successful.  The combination of clear learning intentions, effective assessment practices and well targeted support provides a solid foundation for continued improvement in attainment.
· Children are able to work independently, access learning supports and make connections in their learning through well-organised classrooms and effective learning walls.
· The school quality assurance processes and learning partnership show that the nursery provides strong examples of daily-responsive planning, clearly aligned with children’s interests and developmental needs. Staff regularly update planning based on observations, demonstrating a thorough understanding of responsive and child‑centred approaches.
· Nursery children experience highly responsive learning opportunities that build on their interests, needs and stages of development. As a result, children are highly engaged in learning and make strong progress across curricular areas.  
· Nursery children demonstrate pride, confidence and ownership of their learning. Through high-quality Personal Learning Journals, children can share and reflect on their achievements and next steps with increasing confidence.
· Children who require additional support are making improved progress because staff have a strong understanding of individual needs and use assessment information effectively to plan targeted interventions and next steps. Structured programmes such as Reading PALS, 5-Minute Literacy Box, Nessy and Clicker are supporting positive outcomes, particularly in literacy.  Pace and Progress meetings, planning meetings, nursery development meetings and Tulliallan Talks show that staff and children share a secure understanding of progress.
· Peer moderation, and SLT class visits show that universal support is very good in most classes, with positive relationships and inclusive, well organised learning environments and routines helping children feel safe, included and ready to learn.
· Observations and PSA focus group feedback show that PSAs are deployed effectively and make a meaningful contribution to identified children’s progress, helping children engage more successfully in learning and school life.
· Children’s focus groups, survey results and Tulliallan Talks highlight that almost all children demonstrate confidence, fairness and respect. Almost all children can identify trusted adults and explain the support available to them, reflecting a strong understanding of wellbeing and positive relationships within the school community.
· Children, particularly those with additional support needs, are increasingly able to regulate their emotions, remain engaged in learning and access the curriculum successfully through the effective use of sensory supports and visual tools.

	Next Steps:
· Strengthen feedback, including the use of learning conversations and AiFL strategies such as hinge questions.
· Ensure tasks maintain appropriate pace and challenge.
· Embed assessment framework and develop curricular frameworks for literacy, numeracy and Maths to provide increased opportunities for moderation within and across stages.
· Revise nursery planning formats.





	School Improvement Priority 2: 	
· Embed digital approaches to learning and teaching across the curriculum
· Support inclusive and accessible learning
· Enhance teacher capacity & confidence in technology integration

	Focus QI: QI 2.3 Learning, Teaching and Assessment; QI 2.4 Personalised Support; QI 3.2 Raising Attainment and achievement
Other Relevant HGIOS4 Quality Indicators: QI 1.3 Leadership of Change; QI 2.2 Curriculum; QI 2.6 Transition;
QI 3.3 Increasing creativity and employability                

	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	
	Continued into next session
	X

	Progress 
· All teachers have engaged in a planned, progressive programme of digital professional learning (Apple Classroom, iPad accessibility, Showbie), resulting in more consistent approaches to embedding digital tools across all stages.
· iPads were deployed to all P6–P7 learners, with associated training for all P6 and P7 children and teachers, enabling increased use of digital tools for learning, teaching, feedback and assessment.
· Cluster‑wide collegiate sessions (accessibility tools; differentiation with iPads; using iPads for feedback/assessment; Book Creator) have strengthened shared expectations and moderation of digital pedagogy. 
· Clear baselines for staff, children and families on digital confidence informed targeted professional learning.
· A Digital Charter, co‑created by P6–P7, articulates rights‑based expectations for learning with iPads, strengthening the curricular rationale for digital learning and safe/ethical use. 
· Digital leaders now communicate through assembly newsletters, supporting wider curriculum engagement and learner leadership. 
· Teacher professional learning on iPad accessibility features is improving removal of barriers to learning, with universal supports increasingly embedded in classroom practice. 
· Family engagement sessions (iPad introduction for P6–P7 families) are beginning to enable meaningful support for learning at home.

	Impact:
· Comparing baseline questionnaires to follow up data in May 2026, there is clear evidence of improved teacher and child confidence in the use of digital tools.  Children in P6 and P7 are experiencing more consistent, engaging and interactive learning opportunities because digital tools are being integrated more effectively into teaching, feedback and assessment. As a result, children are increasingly able to access feedback, reflect on their learning and demonstrate their understanding in a variety of ways.
· Children are becoming more confident in evaluating their own learning and identifying next steps. Through leading self-evaluation activities across the school, P6/7 learners have developed leadership skills while supporting younger children to reflect on their progress and understand what successful learning looks like. This child‑led approach has increased participation in evaluating learning progress and demonstrates a growing culture of shared responsibility for improvement.
· Children demonstrate an improved understanding of their rights and responsibilities when using digital technology. Through the Digital Charter and child-led communications, learners are increasingly able to make safe, responsible and respectful choices when working online and using digital devices.
· Children are applying digital skills confidently across the curriculum by creating purposeful products for real audiences and contexts. This has increased engagement, creativity and opportunities for children to communicate their learning in meaningful and authentic ways.
· Children who require additional support are demonstrating increased independence and engagement in learning through the use of accessibility features, Clicker, Nessy and other digital tools. These supports enable learners to access the curriculum more successfully and participate more fully in classroom learning.

	Next Steps:
· Develop a consistent whole-school approach to digital learning portfolios through Showbie, enabling children to share their learning more regularly with families, reflect on progress and understand their next steps in learning.
· Further embed the effective use of 1:1 devices in P6-P7 to support learner agency, high-quality feedback, self-assessment and improved access to learning for all children.
· Expand and embed the use of digital and accessibility tools, including Book Creator and iPad accessibility features, across nursery to Primary 7 to increase engagement, remove barriers to learning and provide children with a wider range of ways to create, record and share their learning.



	Nursery Improvement Priority: 	
· Strengthen rights-based practice across the nursery and embed children’s rights in policy and curriculum
· Deepen community links to foster real-world engagement


	Focus QI: Curriculum
Other Relevant HGIOS4 Quality Indicators: Leadership of Continuous Improvement; Nurturing care and support; Wellbeing, equality and inclusion


	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	
	Continued into next session
	X

	Progress 
· Staff have strengthened rights‑based practice through targeted professional learning (UNCRC, UNICEF resources, Children’s Parliament audit) and have revised the nursery vision and planning formats to explicitly embed children’s rights. 
· The team has established robust self-evaluation approaches, including gathering baseline data on staff and family understanding of rights and using audit tools (Children’s Parliament checklist) to identify priorities and monitor progress. 
· Staff have adapted intentional and daily planning to include rights‑based links, ensuring consistent reference to UNCRC across learning experiences and the annual planning calendar.
· A focused approach to developing children’s understanding of rights has been implemented through identifying key rights, introducing Picture News and embedding rights‑based dialogue in daily practice. 
· Staff have implemented strategies to strengthen family engagement and real‑life learning, including the introduction of Tulliallan Ted and home‑link activities to support shared understanding of rights.
· A rights‑linked awards framework has been introduced, ensuring all children are recognised and supported to understand and demonstrate rights in action. 
· Staff have maintained highly effective assessment and tracking approaches, with consistent use of high‑quality observations and PLJs to inform responsive planning and next steps.
· The team has enhanced the learning environment and continuous provision, supporting free‑flow play, independence and meaningful numeracy experiences across indoor and outdoor spaces.

	Impact:
· Children sustain high levels of engagement in meaningful, self‑directed play, exercising their right to play and choice (Articles 31 & 12), evidenced through Learning Partnership observations, SLT visits and planning scrutiny which show consistently responsive, child‑led learning experiences.
· Children demonstrate a strong sense of wellbeing, belonging and inclusion, reflecting their right to be safe, respected and included (Articles 2 & 19), evidenced through observations, questionnaire feedback from staff and families, and Learning Partnership feedback highlighting nurturing relationships and an embedded rights‑respecting ethos.
· Most children are developing a secure understanding of their rights and beginning to apply these in real-life contexts, evidenced through children’s voice, floorbooks and planned experiences such as Picture News and Tulliallan Ted which support connections between nursery, home and the wider world.
· Children show independence, confidence and agency in their learning, demonstrating their right to express views and make choices (Article 12), evidenced through observations of daily routines (including mealtimes), Learning Partnership visits and children’s engagement with accessible PLJs.
· Staff interactions consistently support children to think, question and make connections, promoting their right to an education that develops their full potential (Article 29), evidenced through SLT monitoring, nursery teacher observations and Learning Partnership feedback.
· Assessment and responsive planning support children to make meaningful progress in real-life, relevant contexts, evidenced through high-quality PLJs, clear next steps and tracking discussions which show learning linked to children’s experiences and interests.
· Family engagement strengthens children’s ability to connect learning between nursery, home and community, supporting their right to family life and participation (Articles 5 & 18), evidenced through questionnaire feedback, home‑link participation and ongoing self‑evaluation.

	Next Steps:
· Strengthen family and community engagement in nursery by involving families and community partners in children’s play and development through stay and play sessions and collaborative projects.
· Build further on community and real‑life learning opportunities to deepen application of rights.




	
Improving Outcomes
 

		Stage
	Listening and Talking
	Reading
	Writing
	Numeracy

	
	Actual
	Actual
	Actual
	Actual

	P1
	72%
	72%
	72%
	78%

	P4
	86%
	86%
	79%
	86%

	P7
	92%
	88%
	72%
	88%


Attainment

	Overall Attainment for 2025 - 2026

	
	Literacy
	Numeracy

	
	Stretch
	Actual
	Stretch
	Actual

	P1
	83% 
	72%
	89%
	78%

	P4
	71% 
	79%
	79%
	86%

	P7
	68% 
	72%
	72% 
	88%


Attainment Over Time Evaluative Statement:
Attainment at P1,4 and 7 shows that overall most learners are achieving expected national levels of attainment in Literacy, and Numeracy and Maths.  Stretch targets are exceeded at Primary 4 and Primary 7 and the school demonstrates an increasingly effective use of data to track progress and inform interventions.  
At Primary 1, a majority of children are making appropriate early progress in Literacy, and most children are achieving agreed national standards in Numeracy and Maths.  The school has appropriate systems in place for early identification and targeted intervention, which are beginning to support closing the poverty-related attainment gap.  There remains scope to strengthen consistency in high-quality early learning and teaching in literacy, particularly in writing, to accelerate progress and improve outcomes for all learners.
At Primary 4, most learners are achieving expected national standards across all curricular areas, with attainment ranging from 79% in writing to 86% in listening and talking, reading and numeracy.  Attainment data at this stage is influenced by a smaller cohort size than at other stages.  The school has been successful in exceeding stretch targets in both literacy and numeracy, demonstrating strong progress for this cohort.  Attainment data indicates secure progress over time, particularly in reading and numeracy, where a high proportion of learners are consistently achieving expected levels.  Writing attainment, while positive, is less strong in comparison to other literacy organisers, indicating an area for further improvement.
At Primary 7, most learners are achieving expected second level standards in reading, listening & talking and numeracy, with very good attainment in listening and talking.  Writing attainment is lower, representing a clear area for improvement to ensure overall literacy attainment is consistently strong across all organisers.  The school has exceeded its literacy stretch target and significantly exceeded its numeracy stretch target, demonstrating highly effective attainment in numeracy and mathematics.  Attainment at this stage reflects positive attainment over time, with most learners sustaining achievement at expected levels as they move through the school.

	Impact of PEF on outcomes for children and young people:
PEF funding was used to increase PSA hours to support targeted learners through enhanced sensory and play-based experiences at both universal and additional levels. PSAs focused on individual and small group work with children in P1–P5, leading to improvements in literacy and self-regulation. Literacy interventions using the Five- and Ten- Minute Literacy boxes were introduced, with PSAs supporting the development of routines and assessments to help children build confidence in reading, blending, decoding and writing initial sounds and high-frequency words.  

Weekly professional learning, led by the Support for Learning teacher, developed PSA understanding of individual planning, sensory needs, effective communication systems and literacy interventions.  

Overall, the PEF plan led to positive impacts on engagement, emotional regulation, and attainment for targeted children, while also building staff capacity to deliver inclusive, responsive support across the school.


	Achievements
Across the year, children have demonstrated significant achievement and growth across the four capacities, developing a wide range of skills and attributes through leadership, performance, community and wellbeing activities.

Successful Learners & Confident Individuals
Children worked collaboratively with peers, families and community members to plan and lead the school’s Golden Jubilee celebrations. Through this, they strengthened skills in teamwork, communication, organisation and creative problem‑solving, while building confidence in sharing their ideas with a wider audience. Pupils in the Glee Choir demonstrated creativity, perseverance and self‑belief when performing at the Fife Regional heats at the Alhambra Theatre. Primary 5–7 learners also took part in Fischy Music sessions, culminating in a cluster performance at Queen Anne High School, further developing musical skills, resilience and emotional expression.

Nursery children participate regularly in “Family learning Friday” showing pride in their achievements and developing confidence to talk in front of peers. 

Responsible Citizens
Eco and Gardening Committees worked in partnership with Keep Scotland Beautiful to create a Green Flag promotional video. This enabled pupils to deepen their understanding of sustainability while applying skills in digital media, collaboration and environmental citizenship. Digital Leaders delivered an assembly on online safety—focusing on scamming and phishing—and led a whole‑school Digital Learning Week. Throughout this work, they developed leadership, digital literacy and public‑speaking skills while supporting peers to become safer, more responsible digital citizens.
Nursery have been involved in making decisions about improvements they would like to see in their nursery including making garden resources, caring for plants and deciding how to improve the outdoor construction area. 
Taking part in odd socks day to raise awareness of Down’s syndrome allowed children to develop further opportunities to demonstrate kindness and empathy towards their peers as well as ways to include them in their play. 

Effective Contributors
The Wellbeing Committee designed and delivered initiatives including a Wish Jar, Crazy Hair Day and a whole‑school Wake Up Shake Up, promoting inclusion, kindness and mental wellbeing. Their work strengthened skills in planning, teamwork and communication, while encouraging creativity and empathy. The Rights Committee led assemblies on children’s rights—focusing particularly on children with disabilities—and created a playground charter. Through these activities, children developed their ability to influence change, negotiate solutions and contribute positively to their school community.

Successful Learners & Effective Contributors (Literacy Focus)
The Reading Committee coordinated Scottish Book Week activities and delivered an assembly introducing new books gifted through the National Literacy Trust partnership. This provided opportunities to apply leadership, presentation and organisational skills while promoting reading for enjoyment. Their work also supported the development of literacy skills and contributed to broader representation and diversity within the school’s reading resources.
Using picture news has allowed nursery children to make connections with the world around them and make links with their own experiences. 

Overall, children across the school have demonstrated increasing confidence, leadership, responsibility and collaboration. Their achievements reflect clear progression in the skills and attributes associated with the four capacities of Curriculum for Excellence and show meaningful contributions to our school and wider community.










	Evaluations (School)

	
	2023-24
	2024-25
	2025-26
	Inspection Evaluations
(since August 2024)

	1.3 Leadership of Change
	Very good
	Very good
	Very good
	

	2.3 Learning, teaching and assessment
	Very good
	Very good
	Very good
	

	3.1 Ensuring wellbeing, equity and inclusion
	Very good
	Very good
	Very good
	

	3.2 Raising attainment and achievement
	Very good
	Very good
	Very good
	

	Evaluations (ELC)

	
	2023-24
	2024-25
	2025-26
	Inspection Evaluations

	1.3 Leadership of Change
	Very good
	Very good
	Very good
	

	2.3 Learning, teaching and assessment
	Very good
	Very good
	Very good
	

	3.1 Ensuring wellbeing, equity and inclusion
	Very good
	Very good
	Very good
	

	3.2 Securing children’s progress
	Very good
	Very good
	Very good
	

	Care Inspectorate Evaluations (ELC)

	
	2023-24
	2024-25
	2025-26
	

	How good is our care, play and learning?
	
	Very good
	
	

	How good is our setting?
	
	Very good
	
	

	How good is our leadership?
	
	Very good
	
	

	How good is our staff team?
	
	Very good
	
	

	Statement about feedback from Education Scotland/Care Inspectorate if inspected this session.
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