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	Demographic
	Tulliallan Primary and Nursery is a non-denominational school serving the village of Kincardine. We currently have 7 classes, P1-7, and a term-time nursery offering all-day places from 9am-3pm. Our school is part of a Joint Headship with Blairhall Primary School and ELC. This provides opportunities to learn with and from one another. Staff and children work collaboratively to drive improvements, capitalising upon the strengths of each school and reflecting the unique qualities and needs of each.  

[bookmark: _GoBack]Nursery school roll: 39                  
Primary 1 to Primary 7 roll:   179
Total roll N-P7:     218

FME:19.6%
SIMD: Average profile is 5.3
ASN:   15.6%             

	Vision, values and aims
	Our aim is ‘Tulliallan: A Place to Shine.’ This is achieved through us working to achieve Success, Honesty, Inclusion, Nurture and Equity. We are proud of our inclusive and welcoming school community. We value the strong partnerships we have developed with our local and wider community including our Family Council, local Co-Op, the Scottish Police College, Tulliallan and Kincardine Church, the Social Enterprise Academy, Fife Active Schools, and Stephen’s Bakery. 

	Attendance  93.54%
	Authorised
	3.40%
	Unauthorised
	3.06%

	Exclusions
	None

	Summary of consultation with stakeholders
	As part of our approaches to self-evaluation, we try to engage stakeholders (children, families, and staff) in a range of ways so that we have robust data that informs our improvement priorities.  This year, this has included:
· all children, staff, and nursery and P1-7 families given opportunities to feedback on improvement priority work through questionnaires
· children’s ongoing feedback collected through Tulliallan Talks, assembly groups, children’s committees, and class discussions.
· pupil wise, parent wise and staff wise surveys
· termly Parent Council discussions
· Children’s Diversity and Equity baseline and progress questionnaires
· Jubilee Planning Group

	Attainment Scotland Fund Allocation (PEF)
	£42,997.

	Cost of the School Day statement
	We recognise the need to reduce the Cost of the School Day We try to keep costs as low as possible when thinking about school life.  Some of the steps we have taken to reduce the cost of the school day are setting up a Uniform Exchange with our Family Council so that people can swap or take some pre-loved school uniform; working with Fife Active Schools to offer free sports clubs like football; a funded breakfast club in partnership with Stephens; making use of local transport where possible when planning trips; and using funds raised by Tasty Treats to fund things like cooking in school.



	
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps
 

	School Improvement Priority 1: Children’s active involvement & participation as part of an inclusive and equitable school community.  

	Focus QI: QI 3.1 Ensuring Wellbeing, Equality and Inclusion
Other Relevant HGIOS4 Quality Indicators:  QI 1.2 Leadership of Learning; QI 1.3 Leadership of Change; QI 2.1 Safeguarding and Child Protection; QI 2.2 Curriculum; QI 2.3 Learning, Teaching & Assessment

	Has this priority been:
(please highlight)
	Fully achieved
	X
	Partially achieved
	
	Continued into next session
	

	Progress:
• All staff across the school, including teachers, Early Years Officers (EYOs), and Pupil Support Assistants (PSAs), have participated in professional learning on diversity, equity, and culturally responsive practices.
• All teachers and EYOs have evaluated and adapted learning environments and interactions to better reflect the cultures and identities of the children.
• A child-led whole-school charter was developed to outline shared expectations for an inclusive and equitable community.
• All teachers and PSAs received training on Clicker software to enhance literacy development.
• All PSAs engaged in professional learning focused on Summary of Support Plans, sensory circuits, and strategies to support children with Autism Spectrum Disorder (ASD), including energy accounting.
• All Nursery parents were able to contribute their views on celebrated customs and traditions, with stay and play sessions promoting shared cultural learning during events such as Burns Day and Mother Language Day.
• A consistent format for context learning walls and a new planning format were introduced to strengthen learning connections for children.
• Campaigning was embedded into teaching plans, giving children opportunities to address relevant local and global issues and develop as successful learners, confident individuals, effective contributors, and responsible citizens.

	Impact:
· Most children feel that differences are respected in school and they have opportunities to celebrate achievements beyond school.
• Staff observations indicate that almost all children from nursery to Primary 7 confidently ask a range of questions to explore relevant contexts, concepts, and knowledge.
• Most children are increasingly making connections between their learning and its relevance to local and global contexts.
• Children in all classes contribute to planning their learning using a consistent format for context learning.
• Clicker is now used in most classes with a progressive framework in place, enabling more children to access and produce written texts suited to their individual needs.
• Differentiated activities, along with universal and targeted supports, are very well used in nursery and most classes to engage learners and promote equity.
• All children with identified sensory needs in nursery and school receive personalised supports, including sensory circuits and movement breaks.
• Nursery children benefit from inclusive celebrations and culturally responsive experiences through collaborative events and family engagement.

	Next Steps:
· Diversity and Equity policy to be created
· Gold Rights Respecting School application




	School Improvement Priority 2: Appropriate pace, challenge and differentiation, supported by effective tracking systems  

	Focus QI: QI 2.3 Learning, Teaching & Assessment
Other Relevant HGIOS4 Quality Indicators: QI 1.1 Self-Evaluation for Self-Improvement; QI 3.2 Raising Attainment & Achievement

	Has this priority been:
(please highlight)
	Fully achieved
	X
	Partially achieved
	
	Continued into next session
	

	Progress 
· All teachers and EYOs engaged in professional learning on both the new Progress Tracking system and the Progress Reports system, enhancing consistency and understanding of pupil progress.
• Planning meetings between teachers and the School Leadership Team were revised to promote clearer, more coherent discussions around pace, progress, and challenge across curriculum levels.
• Planning formats were reviewed to prioritise breadth, depth, pace, and challenge. A long-term overview spreadsheet now helps track breadth and pace across levels. Medium-term planning was updated to align with Fife guidance, ensuring it is both manageable and relevant.
• Nursery planning has been revised to ensure a clear balance between intentional and responsive learning, supporting more effective and child-centred approaches.
• A new reporting system has been implemented by all teachers and EYOs, offering families detailed updates on progress across curricular areas and including development of meta-skills.
• All staff engaged in professional learning, dialogue, and moderation activities to ensure consistency and accuracy in reporting.
• The nursery teacher and EYOs visited other settings to moderate and explore effective planning approaches, encouraging professional dialogue and reflection on best practices tailored to childrens' needs.

	Impact:
· Monitoring activities, including planning reviews, pace and progress discussions, and class visits, show that long- and medium-term planning formats are supporting progressive and relevant learning for almost all children.
· Observations indicate that most classes deliver differentiated lessons with appropriate challenge and support.
· The revised format for planning and pace and progress meetings has enabled deeper discussions around learning, teaching, assessment, attainment, and individual support needs.
· The introduction of the new Progress system provides a manageable and effective method for tracking and evaluating children’s progress. Clear attainment data across curricular areas supports targeted interventions and evaluation of supports for individual learners.
· Teacher Professional Learning Community (PLC) discussions demonstrate that moderation of planning, teaching, learning, and assessment has increased teacher confidence in making professional judgements. Standardised assessments such as SNSA and BASE align closely with internal data, confirming the reliability of attainment measures.
· Early Years practitioners have visited other settings to learn from best practice and engage with current advice and research. As a result, they have agreed on specific improvement actions, including adapting medium-term planning to focus on intentional teaching linked to identified learning gaps.

	Next Steps:
· Continue to embed and develop level planning meeting approach
· Further develop peer learning visits to ensure consistent pace of learning and sharing of best practice
· Develop assessment framework






	
Improving Outcomes
 

		Stage
	Listening and Talking
	Reading
	Writing
	Numeracy

	
	Actual
	Actual
	Actual
	Actual

	P1
	88%
	88%
	88%
	85%

	P4
	90%
	83%
	69%
	69%

	P7
	89%
	89%
	86%
	86%


Attainment

	Overall Attainment for 2024 - 2025

	
	Literacy
	Numeracy

	
	Stretch
	Actual
	Stretch
	Actual

	P1
	80%
	85%
	84%
	85%

	P4
	76%
	69%
	83%
	69%

	P7
	79%
	86%
	86%
	86%



Attainment in Listening and Talking and Reading is consistently high across P1, P4, and P7.  Professional learning on inclusive communication strategies and supports is contributing positively.  Stretch targets have been exceeded for literacy and numeracy at Early and Second level (P1 and P7).  At First level, all learners have made progress and gaps in literacy and numeracy have been reduced or closed for all learners not meeting benchmarks in literacy and numeracy.  Support from the cluster Closing the Gap Principal teacher has ensured a clear focus on targeted interventions and made a positive impact.

Very good progress has been made across literacy and numeracy at Early Level, reflecting a strong early start for children in the early years of Primary. This suggests that early years and P1 transition strategies, including responsive and inclusive approaches to Additional Support Needs, are having a sustained impact on early attainment.

Very good progress has been made across literacy and numeracy at Second Level, suggesting that improvement work - such as focused planning discussions, moderation, and consistent data use—is supporting children to close gaps by upper primary. 

PEF funding was used to increase PSA hours, enabling targeted support for children across P1–7 through the development of sensory and play-based experiences. PSAs have delivered small group interventions focused on literacy, numeracy, and nurture, helping identified children make progress in key areas of learning and wellbeing.

For P1–2, an outdoor playground area was developed to enhance play-based learning. PSAs support children in this space daily, helping them to build creativity, curiosity, resilience, and collaboration through high-quality play experiences. These opportunities support the development of vital meta-skills and improved overall engagement.

Weekly professional learning, led by the Support for Learning teacher, enhance PSA knowledge of sensory needs, sensory circuits, and planning for support. This has led to the development of a sensory room and personalised sensory profiles for all identified children. Structured daily routines are now in place to meet individual needs, improving self-regulation and access to learning.

Peer Assisted Learning (PALS) partnerships in P1, P2, P5, and P6 has supported progress in literacy and numeracy. Children developed confidence in reading high-frequency words and applying number skills through consistent routines and peer interaction.

Overall, PEF-supported strategies have created calm, nurturing, and inclusive learning environments that promote wellbeing, engagement, and attainment for targeted learners.


	Achievements
We have worked with the National Literacy Trust as part of the Libraries for Primaries programme, supporting two members of staff to engage with professional learning and the establishment of a new reading committee. They have been successful learners and effective contributors by working collaboratively to audit and organise our library and support reading for enjoyment across the school.
Successful learners from Primary 1 to Primary 7 have been part of our Golden Jubilee planning group this year, working with community partners and parents/carers. Each child contributed their ideas and suggestions, showing confidence and great organisation skills, communicating with the adults in the group and providing feedback to classes.
Responsible Citizens within the Eco and Gardening Committee have been busy redesigning and landscaping a wildlife garden area within the playground. The area is now a more friendly habitat for a range of wildlife and plants, helping to create a green space within our playground and encouraging biodiversity.
Nursery children and their families joined in with a Mother Languages Stay and Play session where they engaged in literacy activities, food tasting, stories and songs based on a range of different cultures.
Children from all classes have shown themselves to be effective contributors and responsible citizens as they have led improvement on an area of the playground. The work the classes have undertaken has linked to the Kincardine Place Plan to create more spaces within the community as green space, or places for relaxation.












	Evaluations (School)

	
	2022-23
	2023-24
	2024-25
	Inspection Evaluations
(since August 2024)

	1.3 Leadership of Change
	Good
	Very good
	Very good
	

	2.3 Learning, teaching and assessment
	Very good
	Very good
	Very good
	

	3.1 Ensuring wellbeing, equity and inclusion
	Very good
	Very good
	Very good
	

	3.2 Raising attainment and achievement
	Very good
	Very good
	Very good
	

	Evaluations (ELC)

	
	2022-23
	2023-24
	2024-25
	Inspection Evaluations

	1.3 Leadership of Change
	Good
	Very good
	Very good
	

	2.3 Learning, teaching and assessment
	Very good
	Very good
	Very good
	

	3.1 Ensuring wellbeing, equity and inclusion
	Very good
	Very good
	Very good
	

	3.2 Securing children’s progress
	Very good
	Very good
	Very good
	

	Care Inspectorate Evaluations (ELC)

	
	2022-23
	2023-24
	2024-25
	

	How good is our care, play and learning?
	
	
	Very good
	

	How good is our setting?
	
	
	Very good
	

	How good is our leadership?
	
	
	Very good
	

	How good is our staff team?
	
	
	Very good
	

	Statement about feedback from Education Scotland/Care Inspectorate if inspected this session.
	Children experience nurturing, individualised care and strong relationships that support wellbeing. Staff use inclusive tools to meet diverse needs, and well-resourced environments promote independence and curiosity. Child-led learning is effectively supported, with planning responsive to interests. Families are actively engaged, and leadership is reflective with robust quality assurance. A cohesive, valued staff team ensures consistent support.
Area for Improvement:
Strengthen community engagement to enrich learning experiences.
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