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	School Context

	Demographic
	Rimbleton Primary School has a current roll of 230 pupils (March 2026), serving a community with an average SIMD of 3.86, indicating a broadly mid‑range socio-economic profile with some pockets of deprivation. The SIMD distribution shows that the majority of learners are clustered within deciles 3–5 (approximately 71%), with fewer pupils in the least deprived deciles, highlighting a context of mixed but predominantly lower–mid deprivation. The school’s Free Meal Entitlement (FME) for P6 and P7 is 28.4%, which is above the national average and reflects a significant proportion of families experiencing financial challenge.

In relation to key cohorts, 61.7% of learners have an identified additional support need (ASN), representing a significant feature of the school’s context and requiring highly inclusive approaches to learning and teaching. 8.3% of pupils are recorded as EAL, contributing to a linguistically diverse learning community. Additionally, 3.0% are care experienced and 6.1% are from Armed Forces families, both of which may require targeted pastoral and transition support.

Attendance data indicates that a 25.2% of learners have attendance below 90%, which is having a negative impact on consistency of engagement and progress in learning; this highlights the need to strengthen targeted and universal approaches to improve attendance, reduce inequity, and ensure all learners fully access their entitlement to learning.

Overall, the school’s context is characterised by a high proportion of learners requiring additional support, notable socio-economic challenges, a diverse pupil population and attendance challenges which shapes the school’s strong focus on inclusion, equity, and responsive support systems.


	Vision, values and aims
	Vision
‘To be the best we can be’
We aspire to create a nurturing, inclusive, and high-achieving school community where every child is empowered to thrive—academically, socially, and emotionally.
Values
Our school community is built on four core values that guide our actions, relationships, and learning:
· Safe – We create a secure and supportive environment where everyone feels protected and cared for.
· Kind – We show compassion, empathy, and understanding in all that we do.
· Respect – We value ourselves, others, and our environment, treating everyone with fairness and dignity.
· Ambitious – We aim high, embrace challenges, and support one another to achieve our full potential.
Aims
To realise our vision and live our values, we aim to:
1. Provide high-quality learning experiences that inspire curiosity, creativity, and a love of learning.
2. Promote wellbeing and inclusion, ensuring every child feels safe, supported, and valued.
3. Foster positive relationships built on kindness, respect, and mutual trust.
4. Encourage ambition and resilience, helping learners to set goals, overcome challenges, and celebrate success.
Work in partnership with families and the wider community to support every child’s journey to be the best they can be.

	Attendance 
	Total
	88.28%
	Authorised

	8.98%
	Unauthorised
	2.72%

	Exclusions %
	

	Summary of consultation with stakeholders
	At Rimbleton, there is a strong and inclusive culture of parental engagement, with families actively involved as partners in school improvement. Parents are regularly informed through digital platforms and consulted through a wide range of approaches including Parents’ Evenings, surveys, informal dialogue, and community events.

Parents have meaningfully influenced key areas, including policy development and PEF priorities, with feedback directly shaping decision-making. Targeted opportunities—such as digital learning support, classroom visits, and Parent Partnership meetings—ensure that all families are informed, empowered and able to contribute to their child’s learning and the school’s direction. PEF decisions are made and noted at Parent Partnership meetings. 
 

	Attainment Scotland Fund Allocation (PEF) 
	PEF – Carry Forward £40.716 
Yearly allocation of £75,950 
Total - £116,666

	Cost of the School Day statement
	At Rimbleton Primary, we are committed to reducing the Cost of the School Day to ensure equity and inclusion for all our learners and families. We recognise that financial pressures can create barriers to participation, and we work proactively to remove these through thoughtful planning and community collaboration.
We live our school values—Safe, Kind, Respectful, and Ambitious—by ensuring that all children can fully engage in school life without financial disadvantage. From uniform and learning resources to trips, clubs, and fun events, we regularly review and adapt our practices to make school accessible and welcoming for everyone.
Our approach includes:
· Low-cost, non-branded uniform options
· Free and subsidised clubs and trips
· Access to learning materials and digital resources
· Inclusive events with minimal or no cost
· Breakfast provision and snack support
· Ongoing consultation with families and partners
This work forms a key part of our equity agenda and will continue to shape our Cost of the School Day development plan for 2026-27 and will be lead by Mrs Miller and pupils. 




	
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps
 

	School Improvement Priority 1: 
All P5, P6 and P7 pupils will develop a broad range of skills and achievements using the 4 contexts of learning.  Pupils will experience enhanced recognition of both their BGE attainment and personal achievements, leading to increased confidence, engagement, and a stronger sense of accomplishment. 
This will be achieved through the implementation of the Fife Achievement 3-Part Approach to guide tracking, planning and celebration of pupil success, culminating in the Fife Diploma of Achievement, which consolidates and evidences each learner’s progress and accomplishments.

	HGIOS4/ELC Quality Improvement Framework Quality Indicators:
2.2 Curriculum 
2.6 Transitions
2.7 Partnerships  
3.1 Ensuring wellbeing, equality and inclusion 
3.2 Raising attainment and Achievement 
 NIF
•Closing the attainment gap between the most and least disadvantaged children and young people
•Improvement in skills and sustained, positive school-leaver destinations for all young people.
Fife Council Strategic Priorities:
Priority 3 – Attainment

	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	
	Continued into next session
	

	Progress

Over the session, staff have implemented a wide range of high-quality learning experiences focused on developing skills for learning, life and work, supported through professional learning, digital pedagogy and strong community partnerships. This includes the effective use of My World of Work, digital portfolios, pupil leadership opportunities and targeted interventions, alongside the development of staff confidence in digital tools to enhance learning, teaching and feedback.

At P7, learners have engaged in both internal volunteering roles within the school and external opportunities with YMCA, Napier House and the Safer Communities Team, developing leadership, citizenship and real-life skills. Learners have also used digital tools to track and profile their wider achievements and meta-skills, demonstrating increased ownership and understanding of their progress.
 
The Headteacher and Principal Teacher have supported this work through professional learning, engagement in the Fife Diploma of Achievement pilot, with the current P7 cohort being the first to achieve this award, strengthening the school’s approach to recognising achievement beyond attainment. Furthermore, staff and pupils have led Fife-wide professional learning on effective tracking and profiling of skills, with almost all participants evaluating this highly (5/5), demonstrating sector-leading practice.

Through the effective use of PEF funding to increase staffing capacity, a practitioner was identified and provided with protected professional learning time, to engage in authority-wide and national professional learning opportunities. This strategic investment enabled the practitioner to develop expertise in digital pedagogy, culminating in achieving accredited Apple Coach status.

Overall, there is strong evidence that emerging approaches to tracking, meta-skills and digital learning are improving learner engagement, confidence and ownership, with most learners able to articulate their progress and achievements.

	Impact:

As a result of the progress made in this improvement priority, learners demonstrate increased engagement, motivation and independence in their learning, with a notable improvement in their ability to apply, reflect on and articulate their skills across a range of contexts (pupil focus groups). Evidence from the Extended Learning Partnership (January 2026) highlights that learners are more actively involved in their learning, demonstrate improved collaboration and communication skills, and show greater confidence in leading and contributing to learning experiences. Learners are taking increased ownership of their progress through their digital devices, leading to more meaningful participation, improved skill development and enhanced overall learning outcomes.

With the accreditation of ‘Apple Coach’ for Ms Morrison, the school has increased internal capacity and expertise in digital pedagogy, Claire Nisbet is now an Apple recognised Teacher and additional staff are progressing towards Apple Teacher accreditation. This is leading to greater consistency in high-quality digital learning and teaching, enhancing learner engagement, independence and the effective integration of technology to support improved outcomes.

	Next Steps: 

· Ensure consistency in skills-based learning across all stages (P1–P7) by embedding a whole-school approach to tracking, profiling and developing meta-skills, building on strong practice in P6 and P7.
· Further strengthen learner ownership of learning by ensuring all learners can consistently articulate their progress, achievements and next steps, using assessment strategies including using digital profiling tools effectively.
· Maximise the impact of digital pedagogy by extending the expertise of the Apple Coach and Apple Recognised Teacher through coaching, modelling and collegiate professional learning, ensuring high-quality practice is embedded across all classes.
· Embed a refreshed curriculum rationale that integrates Fife Diploma of Achievement (FDA) and high-quality interdisciplinary learning (IDL), ensuring progressive opportunities for skills development, real-life learning and achievement across all stages, supported by robust tracking of impact on attainment, equity and wider skills, and strengthened through effective partnerships and shared practice.







	
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps
 

	School Improvement Priority 2: By May 2026, teachers at Rimbleton Primary will adopt a consistent, evidence-based approach to assessment and feedback in reading. This change in teaching practice will lead to: Improved pupil understanding of reading strategies, deeper comprehension, greater independence and motivation in reading.
These improvements will be driven by professional learning, consistent assessment practices, and meaningful feedback—resulting in measurable gains in reading attainment across the school.

	HGIOS4/ELC Quality Improvement Framework Quality Indicators:
2.2 Curriculum 
2.6 Transitions
2.7 Partnerships  
3.1 Ensuring wellbeing, equality and inclusion 
3.2 Raising attainment and Achievement 	
NIF
Closing the attainment gap between the most and least disadvantaged children and young people
Fife Council Strategic Priorities
Priority 3 – Attainment


	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	
	Continued into next session
	

	Progress

The school implemented a 1:1 digital learning model in the upper stages of the school (P6-7), with consistent use of digital platforms such as Showbie to support learning, teaching and assessment. Staff embedded the use of digital tools and resources to enhance feedback, assessment and learning experiences, including opportunities for self-assessment and tracking through digital approaches. A range of planned learning experiences and systems for tracking and profiling were implemented, including structured approaches to monitoring learner progress and achievement using Quality Improvement Methodology in P5-P7. Inclusive approaches were strengthened using digital accessibility tools and strategies to support a wide range of learners. Parental engagement was supported through information sessions and increased access to digital platforms, helping to build understanding of digital learning approaches. 

A group of P6 and P7 learners successfully represented the school at the Headteacher Digital Collaborative, confidently presenting their collaborative and innovative approach to financing digital resources. Through this, learners demonstrated strong leadership, communication and financial awareness, applying their learning in a meaningful, real-life context. Presenting to a wide audience of senior leaders further strengthened learners’ confidence, independence and ability to articulate their thinking, reflecting the positive impact of the school’s focus on skills for learning, life and work.

The school has made good progress in developing the Libraries for Primaries initiative to encourage reading for enjoyment. Through the effective use of PEF, increased staffing capacity allowed a teacher dedicated time for professional learning and leadership of this area. As a result, a previously unsuitable corridor space was replaced by a purposefully designed, calm and welcoming library, created in partnership with children and families. Funding from Libraries for Primaries was used effectively to resource the space appropriately, ensuring access to high‑quality, engaging texts and an inviting reading environment. 

Planned professional learning to familiarise P1 and P2 staff with national and international guidance on play-based pedagogy was not achieved, due to the sustained absence of the Depute Headteacher leading this area. As a result, progress in developing a shared understanding and consistent approach to play-based learning has been limited, and this remains a priority for the next session. However, through effective staff empowerment and distributed leadership, a member of staff has taken initiative to develop a draft play pedagogy policy, which will now require engagement with all stakeholders to support a shared, whole‑school approach moving forward.

A targeted Closing the Gap intervention was implemented to improve reading attainment for Primary 4 boys affected by poverty, informed by baseline assessment data using the Fife Reading Assessment Pack. Staff engaged in professional learning to develop confidence in assessment approaches, which was then used to identify specific gaps in phonics, blending and high-frequency word recognition. A structured programme of weekly targeted interventions was delivered collaboratively by Support for Learning staff and the class teacher, supported by clear target setting and ongoing tracking through Quality Improvement approaches. This was complemented by parent engagement activities and the introduction of Reading PALs, ensuring a consistent and supportive approach across school and home. 

Quality Improvement (QI) methodology was implemented to raise reading attainment in P7, with clear stretch aims and measurable targets identified.  Staff used baseline data and ongoing assessment to identify focus areas, including comprehension, language analysis and note-making skills.  Teaching was structured around short, focused reading sessions, supported by digital tools and consistent opportunities for feedback and reflection.  Run charts and regular tracking were used to monitor progress over time and inform next steps in learning.  Learners were actively involved in the process through pupil voice, self-reflection and engagement with success criteria.

Within the nursery targeted children have made significant gains in expressive language and vocabulary. Communication High 5 strategies have enhanced the quality of adult–child interactions. Staff involved have increased their confidence and expertise in supporting language development.


	Impact:

As a result of the approaches outlined above, almost all learners in P6 and P7 demonstrate increased engagement, independence and ownership of their learning, with improved confidence in using digital tools to access, reflect on and evidence their progress. This was evidenced during the Extended Learning Partnership, alongside learner-created videos and feedback, which show that most learners have a clearer understanding of their next steps, leading to more consistent progress and improved quality of work over time. The focus on inclusive digital strategies has ensured that all learners are better able to access learning and participate fully, supporting improved equity.

Learners are also developing strong leadership, communication and financial capability skills, with a few pupils and staff representing the school at the Headteacher Digital Collaborative. Most learners demonstrate the ability to apply their learning in authentic, real-life contexts, which has further strengthened their confidence, resilience and ability to articulate their thinking to a wider audience. This reflects the positive impact of the school’s focus on skills for learning, life and work, contributing to improved readiness for future pathways.
As a result of learners in the upper school taking increasing ownership of their learning and identifying clear next steps, a few P6 and P7 pupils were invited to present to elected members at the Education Scrutiny Committee. This demonstrates their enhanced confidence, leadership and ability to communicate their learning effectively, highlighting the impact of the school’s work in developing independent, reflective learners.

As a consequence of the Libraries for Primaries initiative, most learners are more motivated to read for enjoyment, with increased opportunities to engage with high-quality texts in a calm and purposeful environment. This has led to improved engagement, more positive attitudes towards reading and increased confidence, supporting the development of literacy skills and a lifelong interest in reading, as evidenced through pupil feedback.

Targeted reading intervention for Primary 4 boys has resulted in significant improvements in attainment, with almost all pupils achieving their identified targets, often earlier than anticipated. Learners demonstrate increased confidence, improved engagement and greater enjoyment of reading, alongside enhanced skills in sound recognition, blending and high-frequency word identification. Pupils are now better able to access class learning, with improved comprehension and vocabulary, contributing to accelerated progress and the narrowing of the attainment gap. Overall, this has had a strong positive impact on both attainment and wellbeing, fostering more confident, motivated and successful readers.

Professional learning in QI reading has led to significant improvements in reading attainment, with measurable increases across key areas (e.g. +68%, +44%, +43%), demonstrating accelerated progress over time. Learners now show a deeper understanding of reading strategies, including analysing language and organising ideas. Pupils report increased engagement and enjoyment, with learning described as more accessible and motivating. Learners have a clearer understanding of their next steps, benefiting from regular feedback and opportunities to improve. Overall, learners are more confident, independent readers, able to articulate their learning and apply their skills across a range of contexts.

Within the nursery the use of ELIPs data is now being used effectively to identify needs and track progress. Partnerships with families have strengthened through shared communication strategies. The impact on the targeted nursery learners has been improved language, confidence and social communication skills. Staff involved in the project use evidence-based approaches to provide targeted and responsive support. Families involved are more engaged in supporting language development at home. The project has established strong foundations for developing a high-quality communication-rich environment across the nursery. 


	Next Steps 
· Build on learner leadership and voice by providing more equitable opportunities for all learners to lead, present and apply their learning in real-life contexts, beyond the upper stages. 
· Continue to develop reading for enjoyment by embedding the use of the library and ensuring consistent opportunities for all learners to access high-quality texts
· Strengthen family partnerships by increasing opportunities for parents to engage with digital learning and support learning at home, improving shared understanding of progress and assessment.
· Strengthen the use of data and evidence to measure impact, particularly in relation to attainment, equity and skills development, ensuring interventions lead to measurable improvements over time in all areas of the school. 
· Cascade evidence-based approaches and Communication High 5 strategies to nursery staff during planned collegiate sessions using QI methodology and Elips to develop a consistent whole-setting (early entrants and N4 / 5) approach to language and communication
· Align Quality Assurance to the High 5 Communication approach. 

	
Improving Outcomes
 

	Attainment Over Time. 
Attainment for pupils in P1, P4 and P7
	Overall Attainment for 2025 - 2026

	
	Literacy
	Numeracy

	
	Stretch
	Actual
	Stretch
	Actual

	P1
	55.9% 
19 pupils
	64.7%

	76.5% 
25 pupils
	58.8%


	P4
	62.5% 
20 pupils
	51.5%

	71.9% 
23 pupils 
	69.6%

	P7
	62.9% 22 pupils
	51.4%
	68.6%
24 pupils
	71.4%



	 Literacy & Numeracy mainstream without PEP pupils. 

	
	Literacy
	Numeracy

	Stage 
	Stretch Target
	Actual
	Stretch Target
	Actual

	P1 
	55.9% 19 pupils
	75.8%
	76.5% 25 pupils
	68.9%

	P4
	62.5% 20 pupils
	53.1%
	71.9% 22 pupils 
	71.8%

	P7
	62.9% 22 pupils
	56.2%
	68.6% 21 pupils
	78.1%



P1: In P1, most learners are achieving expected levels in literacy, exceeding stretch aims, while a majority are achieving in numeracy 
P4: In P4 a high majority of learners are achieving expected levels in numeracy in line with targets, while in literacy a majority are achieving expected levels. 
P7: At P7, most learners are achieving expected levels in numeracy, exceeding stretch targets, while in literacy a majority are attaining expected CfE levels.
Attainment with children from the PEP classes included
	Stage 
	Listening and Talking 
	Reading 
	Writing 
	Numeracy 

	 
	Actual 
	Actual 
	Actual 
	Actual 

	P1
	74% 25 pupils
	65% 22 pupils
	65% 22 pupils
	59% 20 pupils

	P4
	79% 26 pupils
	73% 24 pupils
	58% 19 pupils 
	70% 23 pupils

	P7
	77% 27 pupils 
	69% 24 pupils
	57% 20 pupils 
	71% 25 pupils



Attainment with children from the PEP classes omitted 
	Stage 
	Listening and Talking 
	Reading 
	Writing 
	Numeracy 

	 
	Actual 
	Actual 
	Actual 
	Actual 

	P1
	86% 25 pupils
	76% 22 pupils
	76% 22 pupils
	69% 20 pupils

	P4
	81% 26 pupils
	75% 24 pupils
	59% 19 pupils 
	72% 23 pupils

	P7
	84% 27 pupils 
	75% 24 pupils
	63% 20 pupils 
	78% 25 pupils



Listening and Talking: Most learners demonstrate consistently high attainment over time, with a majority sustaining strong performance from P1 to P7 and a slight increase by P7. 
Reading: Most learners have maintained steady attainment over time, with a majority achieving expected levels consistently from P1 through to P7. 
Writing: While most learners achieved expected levels in P1, attainment dipped by P4 and has improved slightly by P7; however, a significant minority remain below expected levels, highlighting an ongoing area for improvement. 
Numeracy: Most learners show positive progress over time, with attainment increasing from P1 to P7 and a majority now achieving expected levels, indicating effective improvement strategies.

Tracking the P7 cohort over time demonstrates that most pupils achieved expected levels or better from P1–P4, with a majority showing strong progress and a few exceeding national expectations. Despite the majority of the current P7 cohort presenting with recognised barriers to learning, most learners who were secure at second level by the end of P4, have progressed to secure third level in literacy and numeracy by P7, with most previously off-track pupils now achieving expected levels in numeracy and a few exceeding expectations, particularly in literacy.
The improvement in attainment from P4 to P7 coincided with staff engagement in practitioner enquiry to refine pedagogy, alongside strengthened ownership of class data, stretch targets and more robust tracking systems. This, combined with the targeted use of digital technology, including 1:1 iPads, has supported pupils to overcome barriers, improving access to the curriculum, independence and attainment. Increased consistency in teacher professional judgement has further contributed to accelerated progress for most learners.

Analysis of attainment data should be considered in context, as the inclusion of PEP learners does not present a fully accurate picture of progression against CfE levels, as these learners work towards their own milestones. As a result, while a majority to most learners across stages achieve expected CfE levels, the school appropriately prioritises equity through inclusive practice, ensuring all learners make progress aligned to their individual needs and pathways.

	Progress Over Time (Early Years and PEP):
Primary Enhanced Provision
Within the Enhanced Provision, improved staff confidence in planning and the use of CIRCLE has led to more consistent, responsive and inclusive practice across the setting. As a result, almost all children are benefiting from meaningful learning opportunities, increased engagement and greater participation in everyday experiences, supported by effective universal strategies and individualised planning. Enhanced use of PLJs and the Child Participation Scale is beginning to develop and strengthen the tracking of progress, enabling staff to identify and celebrate small-step achievements. 
Early Years
Attainment over time demonstrates very good progress in early language and communication. At the beginning of nursery, the majority of children were assessed as Amber or Red in at least one ELIPS domain, with the greatest level of need evident in Saying. By the end of the session, almost all children had made positive progress from their individual starting points. Most children achieved Green in Understanding and a majority attained Green in Doing and Saying. Only a few children remained within the red category. Targeted interventions, high-quality interactions and a consistent focus on communication have had a positive impact on outcomes, resulting in almost all children demonstrating improved communication and language skills.

	Impact of PEF on outcomes for children and young people:
The Walking Bus.

The Walking Bus provides a targeted and effective PEF-funded intervention which is reducing barriers to attendance and improving punctuality for identified learners. As a result, most participating children demonstrate increased engagement, improved wellbeing and greater readiness to learn, contributing to more consistent participation in learning.  This intervention directly addresses an identified attendance barrier, provides daily, reliable adult support (PSA additionality), promotes social interaction and positive relationships and contributes to improved routines and self-regulation.
Next steps 
· Introduce baseline vs. ongoing attendance and punctuality data for all participants to demonstrate measurable impact.
· Track attainment and engagement data for this group to evidence wider impact beyond attendance.
· Pupil voice and wellbeing measures - Systematically gather termly pupil feedback (wellbeing, confidence, readiness to learn) to strengthen qualitative evidence.
· Sustainability and scalability - Explore opportunities to extend routes or days or replicate the model for other cohorts where attendance is a concern.
Literacy intervention of P4 boys 
Overall, most learners have made strong and sustained progress in acquiring high-frequency vocabulary, with the majority achieving full mastery by June. This has significantly improved learners’ confidence and fluency in reading, contributing well to closing the attainment gap for targeted groups. Increased staffing capacity through PEF funding has effectively enabled staff to provide high-quality, targeted and responsive wraparound support, with the CtAG teacher delivering consistent interventions which meet learners’ needs well. As a result, most learners are better equipped to access the wider curriculum and achieve their learning potential.
Next Steps 
· Sustain effective PEF practice by maintaining increased staffing capacity to ensure high-quality, targeted and responsive interventions continue to meet learners’ needs effectively.
· Embed robust tracking and analysis. Continue to track value added and percentage gains over time, ensuring that attainment data clearly demonstrates sustained impact of PEF interventions.
Digital Learning 
PEF-funded staffing has enabled high-quality digital pedagogy which is leading to increased engagement, independence and inclusion, with most learners demonstrating greater ownership of their progress and applying digital skills effectively across the curriculum. This practice was showcased at the Transforming Learning Ambassadors event for Headteachers.
Next Steps 
· Increase parental engagement in digital learning
Support parents to access platforms (e.g. Showbie) to better understand and support their child’s learning.
· Build staff capacity and sustainability
Continue to utilise the Apple Coach role to provide coaching, modelling and professional learning, ensuring long-term sustainability beyond PEF funding.

	Achievements

Across Rimbleton Primary, most learners are demonstrating a wide range of significant achievements across all four contexts of learning, with clear evidence of developing the four capacities and key meta-skills, which are tracked either by the learners or class teacher.

Curriculum Areas and Subjects
Most learners are achieving well across the curriculum, with strong uptake of digital learning approaches enhancing engagement, independence and creativity. Learners in P6-7 confidently use digital tools such as Showbie to self-assess, respond to feedback and track progress, demonstrating growing independence and responsibility for their learning. As observed in recent shared observations, a majority of learners effectively apply their skills in meaningful contexts, including data handling, financial education and digital content creation, supporting the development of successful learners with strong problem-solving and critical thinking skills. These skills were shared by learners with local councillors at the Education Scrutiny Committee. 

Interdisciplinary Learning (IDL)
Through high-quality IDL, most notably the “Generations in Conversation” social enterprise project, learners have developed creativity, communication and collaboration skills while building meaningful partnerships with the wider community. All learners in P7 and a few in P6 have achieved highly, representing the school at either regional or national events, confidently presenting their work and demonstrating the capacities of confident individuals and effective contributors through real-life entrepreneurial experiences. 

Ethos and Life of the School
The school’s ethos strongly promotes achievement, with most learners actively contributing to leadership and community initiatives such as Digital Leaders, Eco Warriors, volunteering, World Kindness Day and the MacMillan Coffee Morning. Learners have demonstrated creativity, teamwork and leadership through projects such as designing and opening a new school library, transforming an existing space into a valued learning resource, strengthening their sense of belonging and pride in their school. These experiences support learners to develop as responsible citizens and confident individuals, with clear evidence of meta-skills including collaboration, communication and resilience.

Personal Achievement
Most learners are recognising and celebrating their achievements through My World of Work profiles, the Fife Diploma of Achievement and achievement trackers, enabling them to reflect on their progress and identify next steps. A majority of learners have engaged in wider personal achievements, including P6 swimming programmes (demonstrating resilience and improved confidence), participation in nurture groups and outdoor learning with the Ecology Centre, and involvement in the John Muir Award, supporting wellbeing, confidence and connection to the natural environment. Whole-school approaches such as Metafest ensure achievements are recognised and celebrated, reinforcing learner confidence and aspiration.

Overall, most learners are achieving well across a broad range of contexts, demonstrating the four capacities through increased independence, creativity, leadership and responsibility; with a majority confidently applying key meta-skills across learning, life and work, and a clear culture of recognising and celebrating achievement across the school.

Within nursery, children's achievements are celebrated weekly through our Meta-skills Awards (Metafest). A dedicated display showcases children's successes and highlights the wide range of skills they demonstrate in their daily learning. Children have been recognised across most meta-skill categories, including communication, collaboration, creativity, adaptability, leadership and self-management. Celebrating these achievements encourages children to recognise their strengths, reflect on their learning and build self-esteem, supporting them to become Confident Individuals as well as Successful Learners, Responsible Citizens and Effective Contributors.
As part of our commitment to widening children's experiences and strengthening community links, we have developed partnerships with local services and organisations. A recent collaboration with a local care home has provided valuable intergenerational learning opportunities. Through regular visits and shared activities, children have developed confidence, communication skills, empathy and respect for others. Children have become increasingly comfortable interacting with unfamiliar adults, helping them to grow as Confident Individuals who can communicate effectively in a variety of situations. They have consistently demonstrated the nursery values of being safe, kind and respectful while engaging positively with residents. These experiences have also supported children to become Responsible Citizens who value and respect people from different generations.
Children's interests have also driven opportunities for learning beyond the nursery setting. Following a growing interest in people who help us, local firefighters and police officers visited the nursery. Children engaged enthusiastically with these visitors, asking thoughtful and relevant questions to deepen their understanding of the important roles they play within the community. Through these interactions, children demonstrated curiosity, confidence and effective communication skills. Their willingness to engage with visitors and ask questions highlights their development as Confident Individuals who are increasingly able to express their thoughts, ideas and interests.

Following parental consultation, increasing access to after-school opportunities was identified as a key priority, with 77% of families highlighting this as an area for improvement. In partnership with Active Schools, a targeted physical activity programme was introduced, progressing from in-school sessions to a dedicated after-school club that provided continuity through consistent staffing and positive relationships. Evaluation evidence demonstrates strong impact, with 100% of parents reporting a positive experience and confirming this was their child’s first opportunity to participate in an after-school club. Most parents (63%) reported that the provision exceeded expectations, citing improvements in confidence, engagement and wellbeing. This intervention has successfully reduced barriers to participation, increased equity of access to wider achievement opportunities for PEP learners and strengthened inclusive practice. As a result of its success, the programme has been extended and additional partnership funding secured to provide a bespoke summer holiday programme, supporting sustained participation and positive wellbeing outcomes.

Overall, children are developing a broad range of skills, attributes and capabilities through meaningful experiences both within nursery and beyond. Their achievements are recognised and celebrated through family contributions, nursery-wide recognition systems, community partnerships and real-life learning opportunities. These experiences are helping children to develop confidence, resilience and self-awareness, ensuring they continue to grow as Confident Individuals, alongside becoming Successful Learners, Responsible Citizens and Effective Contributors.




	Evaluations (School)

	
	2023-24
	2024-25
	2025-26
	Inspection Evaluations
(since August 2024)

	1.3 Leadership of Change
	Good
	Very Good 
	Very Good 
	

	2.3 Learning, teaching and assessment
	Good
	Good 
	Good
	

	3.1 Ensuring wellbeing, equity and inclusion
	Good
	Good 
	Good
	

	3.2 Raising attainment and achievement
	Good
	Good 
	Good
	

	Evaluations (ELC) – HGIOELC?

	
	2023-24
	2024-25
	Inspection Evaluations

	1.3 Leadership of Change

	
	
	

	2.3 Learning, teaching and assessment

	
	
	

	3.1 Ensuring wellbeing, equity and inclusion

	
	
	

	3.2 Securing children’s progress

	
	
	

	Shared Quality Improvement Framework (ELC)

	
	2025-26
	2026-27
	2027-28
	HMIE/Care Inspectorate Evaluations 

	Curriculum
	
	
	
	

	Learning, Teaching and Assessment
	
	
	
	

	Wellbeing, Inclusion and Equality
	
	
	
	

	Children’s Progress
	
	
	
	

	Statement about feedback from HMIE/Care Inspectorate if inspected this session.
	Summary of key strengths and areas for improvement identified in report.
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School Context  

Demographic  Rimbleton   Primary School has a current roll of 230 pupils (March 2026), serving  a community with an average SIMD of 3.86, indicating a broadly mid - range  socio - economic profile with some pockets of deprivation. The SIMD distribution  shows that  the  majority of   learners are clustered within deciles 3 – 5  (approximately 71%), with fewer pupils in the least deprived deciles, 

