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	ELC/School Context

	Demographic
	· [image: ]Combined Role – 201, School – 178 (7 classes) + ELC – 23 (39 weeks, 9-3). 
· SIMD Profile – 3.9 / Quintile Profile – 2.2
· FME – 28.82% (whole school) 42.6% (P6 & P7)
· Young Carers – 1.76%
· ASN – 31.76%
· EAL – 4.71%
· Care Experienced – 3.53%

	Vision, values and aims
	Our vision is Working Together, Learning Together and Achieving Together. Underpinning this are our values, which are Respect, Responsibility and Relationships, and our aims, which we recently (Jan 2025) aligned with the Wellbeing Indicators (Safe, Healthy, Achieving Nurtured, Active, Respected, Responsible, and Included).

	Attendance 
	Total
	92.76%
	Authorised
	3.69%
	Unauthorised
	3.56%

	Exclusions %
	0%

	Summary of consultation with stakeholders
	· This session, we have strengthened our consultation processes, gathering views both directly from parents/carers and through the Parent Council, ensuring a more representative and informed understanding of stakeholder priorities.
· Additional evidence from HMI Surveys, Staffwise, Pupilwise and Health and Wellbeing surveys has provided valuable insight into stakeholders’ views of our provision, highlighting key strengths and clearly identifying areas where further improvement should be targeted.
· When consulted on PEF priorities for next session, parents/carers showed a clear preference for investment in additional support staff to ensure children’s needs are met. This reflects our own self-evaluation, which recognises the need to maintain appropriate staffing levels in response to identified needs.

	Attainment Scotland Fund Allocation (PEF) 
	PEF - £57 575.00

	Cost of the School Day statement
	At Lochgelly South Primary School, we understand the necessity of removing the Cost of the School Day, so poverty is less of a barrier for our young people accessing and engaging in the full programme of learning and experiences available. We examine the school day to try and ensure equity across the following areas: uniform, travel, learning, friendship and community, school trips, eating, clubs, and home learning.
To mitigate costs, we
· Make appropriate applications to access additional funding.
· Fundraise so costs are spread across the community. These are also not mandatory and are planned to avoid the costly times of the year.
· Work with local charities and businesses, so we receive resources for our children and families.
· Ensuring that free sanitary wear is readily available to our parents, young people, and staff.
· P6 & P7 have access to ‘Care Boxes’, so our young people have access to personal care items. 
· We have a bank of underwear, uniform, and tights/socks that children can access as required.
· FairShare Thursday – provides access to heavily discounted food.
· Regular uniform, costume, Christmas jumper, and book swaps.



	
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps
 

	Focused Priority 1:  Transforming Learning
· Support and enhance the delivery of high-quality learning, teaching, and assessment through professional learning for all staff on the use of digital technology.
· To support all staff through the use of digital technologies to create a more inclusive, engaging, and personalised learning environment, leading to improved outcomes for children and young people.

	HGIOS4 Quality Improvement Framework Quality Indicators:

	Key:
1.3 Leadership of Change
2.2 Curriculum
2.3 Learning, Teaching, and Assessment
2.4 Personalised Support
	Relevant:
2.6 Transition
3.2 Raising Attainment and Achievement
3.3 Increasing creativity and employability


	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	
	Continued into next session
	[image: ]

	Progress 
All P6 and P7 learners, along with all teaching staff, have access to a 1:1 digital device and are increasingly confident and competent in using them to support learning across the curriculum daily. This has facilitated more timely and targeted feedback, which supported progress.
Almost all teaching staff have engaged in at least 8 hours of high-quality professional learning; strengthening knowledge, skills and consistency of approach, and building overall confidence and competence.
Older children have confidently used their devices to support younger pupils across the school, taking on leadership roles in digital learning and helping to build skills, confidence and engagement in others. This has ensured there is provision of more collaborative and interactive learning experiences.
In the upper school, children are beginning to track their skills and record their achievements using the My World of Work profiling tool, supporting reflection on their learning and a growing awareness of their strengths and next steps.
Staff consistently model and reinforce safe and responsible use of digital technology, with a strong focus on online safety, including planned learning during Internet Safety Week.
Work with ATSS has supported us to better utilise digital technology to support a few learners across the school, particularly in literacy. Clicker 8 has been introduced for a few learners across the school, with relevant staff undertaking training to implement this successfully.

	Impact 
All children in P6 and P7 are more engaged and motivated in their learning, showing increased independence when using digital tools and accessibility features. There is improved continuity and access to digital learning, in school and at home.
All children, across P6 and P7, are beginning to profile their learning, supporting reflection on skills, interests and achievements. These learners are developing confidence and proficiency in digital tools, supporting skills for learning, life and work.
In the upper school, most learners are demonstrating greater ownership of their learning, increasingly selecting appropriate digital tools independently to support reading, writing and research.
Almost all teaching staff would agree that their confidence and skill level have increased; however, implementation and impact have been somewhat limited to P6 and P7, as this is where devices have been prioritised. This has prompted more innovative and reflective practice.
There have been significant improvements in independent writing skills and a reduction of barriers for the children who are now using Clicker 8 or some of the accessibility tools and hardware recommended by ATSS.
All learners have demonstrated responsible and appropriate use. So far, there has been no damage to any devices. Pupilwise data indicates that 95.7% of learners felt that they were taught how to stay safe when using technology online to communicate with others. This is a 15% rise since 2015.

	Next Steps 
Staff require further upskilling to build confidence in using digital technology, particularly to support differentiation and feedback. 
The use of accessibility tools and software to support ASN, particularly at additional and intensive levels, could be strengthened across the school. 
In the nursery, opportunities for children to use digital technology independently within play to explore, create and communicate meaningfully should be increased, ensuring tools extend thinking, support interaction, and improve outcomes. 
The use of digital leaders and the potential of WOW Profiles was not fully realised and will be further developed.
Provide planned opportunities for parents/carers to build confidence in supporting the safe use of digital technology to support learning at home.
There is scope to improve teachers’ use of their digital skills to plan appropriate learning through consistent use of Fife’s curriculum progression pathways.




	Focused Priority 2: Progress
· Plan a progressive curriculum for all children across 8 curriculum areas, ensuring that all children receive their entitlement to a broad general education.
· Plan a progressive early years’ curriculum that uses the new Quality Framework to support self-evaluation.
· Use benchmarks for all curriculum areas to measure children’s progress and achievement of a level across the broad general education using a range of assessment evidence to inform professional judgements.  

	Quality Improvement Framework Quality Indicators:

	HGIOUS4
	Quality Framework

	Key:
· 1.2 – Leadership of Learning
· 1.3 – Leadership of Change
· 2.2 – Curriculum
· 2.3 – Learning, Teaching and Assessment

	Relevant:
· 3.1 – Ensuring wellbeing, equality and inclusion
· 3.2 – Raising attainment and achievement

	· Leadership - staff skills, knowledge, values
· Children play and learn -  learning, teaching, and assessment
· Children are supported to achieve -  children’s progress


	Has this priority been:
(please highlight)
	Fully achieved
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	Partially achieved
	
	Continued into next session
	

	Progress 
Staff are now tracking attainment across the BGE, using the benchmarks to plan programmes of learning and ensure coverage of the full curriculum entitlement.
Teachers engaged in quality professional learning focused on assessment, moderation, and the effective use of CfE benchmarks across all curriculum areas. Collegiate working ensured a consistent understanding of progression, standards and expectations, supported through regular professional dialogue and moderation activities.
Progression pathways were used to plan coherent, progressive learning experiences which provided appropriate depth, challenge and relevance for all learners, across all curriculum areas. A shared Meta-skills Progression was developed and consistently applied, supporting a holistic approach to children’s learning and development.
Robust tracking and monitoring systems were implemented, with all teaching staff confidently using the Progress platform to track attainment across the BGE. Regular attainment and forward planning meetings supported data-informed professional judgements and responsive planning.
The early years team adopted the new PLJ formats, which now reference Meta Skills, have implemented the ELC Shared Framework and engaged with eLips training, strengthening self-evaluation and ensuring consistency in assessing and supporting children’s progress.
The school and nursery’s curriculum rationale were refreshed to clearly reflect the entitlement and experiences of all learners across the broad general education.

	Impact 
During writing moderation activities at our recent Learning Partnership, visiting professionals found that almost all class teachers use the benchmarks proficiently to assess and support professional judgements when declaring a level in writing. 
Children across the school now benefit from improved consistency in the planning and delivery of progressive learning experiences across curriculum areas. As a result, teachers are better able to discuss progress and next steps in learning with children and, in turn, children can articulate their progress more clearly and show greater ownership of their learning. 
Improved consistency in assessment and moderation has led to more accurate and reliable professional judgements. This will ensure that children’s progress is identified earlier and supported more effectively. Targeted interventions can now be timelier and more impactful. Long-term, this will result in improved attainment outcomes across literacy, numeracy and wider curriculum areas. 
The embedding of progression pathways and meta-skills has strengthened the quality of learning experiences. Children are increasingly able to apply their skills across contexts, demonstrating deeper understanding, critical thinking and problem-solving abilities. This has supported improved attainment and achievement for all learners, including identified cohorts.
Enhanced tracking systems have improved the school’s ability to monitor progress for individuals and groups. Care-experienced children and those requiring additional support benefit from more personalised and responsive provision, leading to improved wellbeing and attainment.
Increased parental engagement has strengthened home-school partnerships. When surveyed after Parents’ Evening, parents and carers reported a clearer understanding of their child’s learning, enabling them to provide more effective support. Parents also spoke positively about using SHANARRI wellbeing indicators to structure discussions.

	Next Steps 
“Teachers should continue to track children’s attainment across all curricular areas to provide a more holistic view of children’s progress.” HMI, October 2025.
Children should continue be supported to better assess their own progress and identify their own steps in learning. Developing their use of the language of learning will support this.
Ensure the newly created Meta-skills Progression and associated lessons are implemented fully and adopted at all stages. Children need to understand these skills fully and be able to recognise, discuss and apply in context.
There is scope for planned approaches to parental engagement, through workshops and shared learning opportunities, that improve understanding of the curriculum. 



	Focused Priority 3: Developing contexts for learning 
Including outdoor learning and play experiences, while also incorporating sustainable development and global citizenship. All children will benefit from a curriculum enhanced by learning outdoors and play, led by staff who have undertaken professional learning and are working towards delivering high-quality learning and teaching.

	Quality Improvement Framework Quality Indicators:

	HGIOUS4
	Quality Framework

	Key: 2.3 Learning, Teaching and Assessment
· Learning and engagement 
· Quality of teaching 
· Planning, tracking and monitoring
	Relevant:
1.2 Leadership of Learning
1.3 Leadership of change
2.2 Curriculum
3.2 Raising attainment and achievement
	· Leadership - staff skills, knowledge, values
· Children thrive and develop in quality spaces -  children experience high quality spaces
· Children play and learn - play and learning

	Has this priority been:
(please highlight)
	Fully achieved
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	Partially achieved
	
	Continued into next session
	

	Progress
All parents/carers were invited to attend a Loose Parts Play session during Family Time. These sessions were well attended, and parents were impressed by the creativity and problem-solving skills their children demonstrated.
A programme of high-quality outdoor learning was planned, building on children’s prior knowledge, skills and interests, with a strong focus on breadth, progression and challenge.
All children experienced regular, well-planned outdoor learning opportunities, ensuring equity of access and consistency of experience.
At early level, teachers embed a balanced play pedagogy approach, including teacher-directed, teacher-initiated and child-initiated learning, informed by observations and responsive interactions.
At early level, staff created engaging indoor and outdoor environments that promote curiosity, creativity and sustained engagement, reducing instances of low-level or fleeting play. This was recognised as a strength within the nursery during our recent Learning Partnership.
Significant investment in the nursery garden space allowed the area to be developed beyond the core provision. The team developed well-considered learning spaces, ensuring literacy development opportunities were prominent throughout.

“Staff have made a positive start to implementing play pedagogy in P1 and P2. Children are beginning to use a wide range of new equipment to be more creative and apply their learning in different ways.” HMI October 2025

	Impact 
During outdoor learning and loose parts play, children are increasingly engaged, motivated and actively involved in their learning, demonstrating curiosity, creativity and independence.
For most learners, outdoor learning experiences improved wellbeing and confidence, with positive impacts on relationships, collaboration and social skills.
In nursery and P1, children demonstrate sustained engagement in high-quality play experiences, with a notable reduction in fleeting or low-level play, leading to deeper thinking and learning. Our Educational Psychologist has commended our approach to play, noting that skilled facilitation effectively scaffolds children’s learning and supports the development of purposeful and socially appropriate play.
During both outdoor learning and play, the majority of learners were observed developing and applying a broad range of meta-skills in context, including problem-solving, resilience, communication and self-regulation, supporting their progress across the curriculum.
Targeted learners, including those who can be dysregulated, showed improved readiness to learn, enhanced focus and greater participation in learning activities while outdoors or in planned play opportunities. Children benefit from increased opportunities to lead their learning through play and outdoor contexts, developing independence, agency and confidence as successful learners
During our recent Learning Partnership (May 2026), the development work in the nursery garden, particularly the immersion of literacy, was recognised by external visitors as a strength. There was a strong ‘Golden Thread’ between the outdoors, the Learning Wall, PLJs, and planning documentation; demonstrating how children are being supported to make connections in their learning and build on prior learning.
All children indicated in the Pupilwise survey that they get to play outside in school/nursery.

	Next Steps 
Strengthening consistency, progression and quality of play-based learning experiences from nursery to P1/2, will lead to more coherence and improved attainment over time. This needs to be sustained.
There is scope to further develop staff confidence and pedagogy to ensure high-quality, responsive interactions and effective use of play-based approaches. This will be especially important when new staff are assigned to the early level.
Ongoing effort will be required to ensure the quality of learning environments to maximise sustained, purposeful play and engagement, particularly in the nursery.
School leaders need to embed robust monitoring and evaluation approaches to track the impact of outdoor learning and play pedagogy on engagement, wellbeing and attainment within the school.
Increase opportunities for children's voices and leadership, enabling learners to further influence their play and outdoor learning experiences.
Continue to engage parents and carers to build understanding of play pedagogy and outdoor learning, supporting continuity of learning beyond the setting.
“Building on this positive start, staff should continue to engage with national guidance, ensuring a better balance between adult-led and child-led learning.” – HMIe October 2025 




	
Improving Outcomes
 

	Attainment
	Overall Attainment for 2025 - 2026

	
	Literacy
	Numeracy

	
	Stretch
	Actual
	Stretch
	Actual

	P1
	79.31%
	72.41%
	86.21%
	82.76%

	P4
	66.67%
	70.83%
	75%
	87.5%

	P7
	72%
	80%
	72%
	80%



	Stage 
	Listening and Talking 
	Reading 
	Writing 
	Numeracy 

	
	Actual 
	Actual 
	Actual 
	Actual 

	P1
	 79.31%
	 79.31%
	 72.41%
	 82.76%

	P4
	 87.5%
	 75%
	75% 
	 87.5%

	P7
	 80%
	80% 
	 80%
	 80%



Attainment Over Time: School

· We were able to exceed our stretch targets in both literacy and numeracy at most stages. Attainment continues to be good. At most stages, most children are achieving nationally expected levels across the curriculum.
· At P1 end of year, attainment exceeded stretch targets in two of the three literacy areas. While the overall target was not fully met, standardised assessment data suggests stronger attainment than our professional judgement data indicates. We have strengthened our writing assessment approaches and will continue targeted support for children who are close to achieving the expected level.
· Literacy attainment over time shows that, despite welcoming new pupils throughout the year, who may be off track, we have maintained or improved attainment in P5-P7. Performance is strongest in the early years, with P1 and P2 consistently achieving high levels of attainment. Recent improvements in P3 and P7 are encouraging, although some variation remains across the middle and upper stages.
· Numeracy attainment over time is generally stronger than literacy, particularly in the early years. Attainment in P7 has improved significantly over recent years, and this session saw strong performance across several stages, particularly P2, P4 and P5. P6 remains an area for continued improvement.
· Standardised assessment results show that most P1 learners maintained or improved their attainment in literacy and numeracy during the year. Many children made particularly strong progress in numeracy from their starting points.
· Our Pupil Support Assistants, funded in part through Pupil Equity Funding, continue to provide valuable targeted support. This helps ensure our school remains a calm, nurturing environment where almost all children are engaged in learning, almost all of the time. We have also maintained a 0% exclusion rate.
· This session, we introduced wellbeing tracking using adapted Glasgow Wellbeing materials. Our ASN teacher provided additional support for children requiring it, helping to build confidence, resilience and positive wellbeing.
· Data from the Broad General Education Benchmarking Tool shows that attainment in literacy and numeracy at P1, P4 and P7 continues to be in line with, or slightly above, that of our comparator schools. This has remained consistently strong since 2016/17.
· Literacy attainment this session remains positive overall, with particularly strong outcomes in P3 and P5. Targeted support will continue in stages where attainment is lower to ensure all children make the best possible progress.
· Numeracy attainment this session is very strong, particularly in P2, P4 and P5. Improvement work will continue in P6 to further raise attainment.
· [bookmark: _GoBack]The sustainable equity supports we have in place to reduce the impact of poverty continue to help remove barriers to attendance. Attendance has improved over the past two years, increasing from 92.73% to 92.76% this session.


	Progress Over Time: Early Years
· From evidence gathered through our planning process and individual PLJs, children have made good progress in their learning over the past academic year. In literacy, children can now take turns and have developed their awareness of when to listen, ask questions about texts and link what they are learning to what they already know. There is evidence that all children are exploring writing materials and recording their ideas and feelings. 
· Individual support strategies were put in place for children identified as requiring support with early language development. PLJs, planning and ELIPS data, evidence that N5 literacy attainment improved by 8%, from 92% to 100%. 38% of N5 children required additional support strategies for their speech and language development, and this has reduced to 0%, with all children now benefitting from universal strategies.
· In Numeracy and Maths, children are aware of how routines and events link with times and seasons. Children understand that numbers represent quantities and use numbers to count sequences. Children can use simple directions to describe their position in relation to other objects through play experiences in the nursery garden. Attainment in Numeracy and Maths for N5 children is 100%, based on observations, PLJs and planning evidence.


	Impact of PEF on outcomes for children and young people:
Priority 1 - Attendance and Engagement
Analysis of last session’s data showed a clear link between poor attendance (below 88%) and lower attainment, which became more pronounced further up the school. Over half of the children with attendance below 88% were off track, with an average attendance of 79%. Enhanced support and interventions were put in place to improve attendance and engagement, and we continued to ensure that the cost of the school day was not a barrier for any child.
· By June 2026, attendance improved, with the identified group of children increasing their average attendance from 78% to 82% . For the school there was also a marginal improvement overall, up to 92.76% (previously 92.73 %)
· The attainment gap for the targeted cohort was maintained and, in a few cases, reduced, preventing it from widening further.
· Wellbeing interventions and supports were implemented across P4–7, ensuring that learners whose attainment could potentially be impacted by wellbeing factors, were well supported.
· Teaching the Decider Skills strengthened a small number of children’s ability to recognise and understand their thoughts, feelings, and behaviours, resulting in improved emotional regulation, resilience and mental health awareness. 
· Staff capacity across P4–7 increased, establishing a sustainable model that enabled these skills and interventions to be extended to additional learners.
· Almost all of the data from the 2025/26 Pupilswise Survey is positive, with only a few negative responses (5.73%) across the 45 questions. Responses were more positive in almost all aspects, when compared with the 2023, 2017 and 2014 figures.
Priority 2– Attainment, Achievement and Engagement 
Enhanced support and intervention were put in place to improve attendance and engagement, with a focus on wellbeing, regulation, and readiness for learning. Groups of learners who were off track, or at risk of becoming off track at First Level, were identified, and targeted literacy and numeracy interventions were delivered to prevent the gap from widening. Support staff played a key role in providing co‑regulation and targeted intervention.
· P1 transition was smooth and well‑supported, with PSA input from familiar staff ensuring continuity and enabling progressive play experiences that built effectively on prior nursery learning.
· Phonics acquisition for the identified cohort was strengthened and accelerated, preventing an attainment gap from emerging or widening.
· For the P4 cohort of five children, the attainment gap in reading was reduced, with almost all children moving closer to, or achieving, on‑track status.
· Across P3 and P4, a small group of children made measurable progress in maths and numeracy, narrowing the attainment gap by approximately three months.
· For the P5 cohort of five children, the reading attainment gap was reduced, with all learners making at least three months’ progress, reducing the attainment gap and bringing the group more in line with expected levels.
· Pupilwise data highlighted 93.55% of children feel the school is helping them to become more resilient and able to cope with challenges. This is the highest this has ever been, steadily rising from 74.03% in 2017. 95.7% feel staff talk to them about how they can improve learning and 94.68% feel they are making progress in their learning, up from 74.03% in 2017. 96.4% of learners feel they get help with their learning when they need it, up nearly 21% since 2017. Similarly, almost all learners agree that they can access support to enable them to make progress in their learning.

	Achievements
An extensive range of wider achievement opportunities has been provided across the ELC and school this session. These experiences have supported the development of skills aligned to the four capacities: Successful Learners, Confident Individuals, Responsible Citizens and Effective Contributors. They also reflect our school values, the four contexts for learning and our meta-skills framework.
Achievements have been shared throughout the year via newsletters, Learning Logs, social media and Seesaw (ELC). They are also celebrated in assemblies, where weekly recognition certificates highlight progress across the four capacities, meta-skills and reading. In addition, we recognise our VIPs (Values Inspired Pupils). Achievements are further evidenced in Pupil Leadership Floorbooks.
	Early Level Achievements 

	An EYO has completed Play on Pedals training, enabling nursery children to take part in weekly bike sessions. Through structured, play-based activities, children are developing balance, coordination and early cycling skills.
Nursery children have participated in beach visits as part of their Nature Kindergarten experiences. These outdoor opportunities support health and wellbeing, while promoting creativity, resilience and safe risk-taking.
 P1 and P1/2 pupils participated in Scottish Country Dancing lessons led by a specialist, learning traditional dances and performing together. They developed confidence, coordination and teamwork, while gaining an appreciation of Scottish culture and enjoying physical activity.

	First Level Achievements 

	P2/3 pupils took part in the Fife 6,7,8 Creative Dance Festival at Lochgelly Centre. Performing on a real stage for a live audience, they built confidence while developing presentation, collaboration and creativity skills.
P4 enjoyed a visit from Generation Science, taking part in an interactive workshop focused on current and future energy solutions. Pupils developed their understanding of renewable energy, climate change and responsible energy use.
P4 pupils also participated in a Mini Medics session, gaining practical first aid and life-saving skills through hands-on training, which boosted their confidence in responding to emergencies.

	Second Level Achievements 

	Swimming lessons were provided for P6 and P7 pupils who couldn’t swim unaided. Over two terms, all participants increased water confidence and improved their swimming skills, with some developing the ability to swim independently.
Primary 5 participated in the Road to RIAT project, delivered by the Smallpeice Trust and RAF. This full-day STEM experience focused on gliders and forces, enabling children to deepen their understanding, apply key skills, and explore real-life links to the world of work.
Programmes including Count on the Pars, Pars Tackle Health and Cowden in the Community supported pupils’ health, wellbeing and wider achievement, through combining sport with teamwork, confidence building and resilience training.
Through the National Literacy Trust Young Readers Programme, expanded this year to P4–6, children explored environmental themes through stories and literacy activities. Supported by teachers, Amazon volunteers and a professional storyteller, pupils developed a stronger understanding of how to protect the planet and inspire others.
P7 attended the Festive Intergenerational Celebration with Lochgelly Community Council, performing to a wider audience. This helped build confidence and supported the development of positive social skills through engagement with adults and peers from other schools.
Primary 5 received music instruction through the Kodály approach, developing core skills in singing, instrumental work, ear training and a growing appreciation of music.

	Whole School 

	P2/3 and P6 worked together in twice-weekly paired reading sessions. P2/3 benefited from the support and guidance of familiar upper school pupils. These half-hour sessions focused on reading and phonics, improving confidence and fluency in reading aloud.
Fife Council’s Travel Team supported the development of our Travel Plan. A newly formed pupil travel group led termly activities across the school, including the national bike, scooter and walk to school challenge, Walk to School Week, and poster competitions. The group demonstrated strong ownership, sharing their work at assemblies and promoting healthier travel to school.
To enhance outdoor learning and the school environment, we established a new Gardening Club in preparation for our recently acquired allotment. This provides pupils with opportunities to gain new skills and knowledge about growing food and understanding the natural world.








	Evaluations (School)

	
	2023-24
	2024-25
	2025-26
	Inspection Evaluations

	1.3 Leadership of Change
	Good
	Good
	Good
	Good

	2.3 Learning, teaching and assessment
	Good
	Good
	Good
	Good

	3.1 Ensuring wellbeing, equity and inclusion
	Good
	Good
	Good
	Good

	3.2 Raising attainment and achievement
	Good
	Good
	Good
	Good

	Feedback from joint HMIE inspection – October 2025
Strengths
· An inclusive, nurturing ethos with very positive relationships between children, staff and parents. As a result, children are happy, kind and well behaved. 
· A skilled and dedicated staff team who use well-developed approaches to meeting children’s social and emotional needs. Staff provide effective wellbeing support to all children in all classes. 
· Staff and partners provide a variety of wider achievement opportunities to all children. This ensures all children experience success across a broad range of activities and experiences. 
Next Steps
· Further develop how they plan and evaluate school improvement. They should ensure a clearer focus on those priorities that will have the greatest impact on improving outcomes for all children. 
· Ensure a more rigorous approach to monitoring the work of the school to raise expectations of what children can achieve. 
· Continue to develop approaches to learning, teaching and assessment. This should help continue to raise attainment in literacy and numeracy for all children. 



	Evaluations (ELC) – HGIOELC?

	
	2023-24
	2024-25
	Inspection Evaluations

	1.3 Leadership of Change

	Good
	Good
	

	2.3 Learning, teaching and assessment

	Good
	Good
	

	3.1 Ensuring wellbeing, equity and inclusion

	Good
	Good
	

	3.2 Securing children’s progress

	Good
	Good
	



	Shared Quality Improvement Framework – HMIE/Care Inspectorate Evaluations (ELC)

	
	2025-26
October 2025
	2026-27
	2027-28

	Curriculum
	-
	-
	-

	Staff skills, knowledge, values and deployment
	Good
	-
	-

	Learning, Teaching and Assessment
	Good
	-
	-

	Wellbeing, Inclusion and Equality
	-
	-
	-

	Nurturing Care and Support
	Good
	-
	-

	Children’s Progress
	Good
	-
	-

	Feedback from joint HMIE/Care Inspectorate inspection – October 2025
Strengths
· Warm and caring environment – Children feel happy, safe and confident, with strong relationships between staff, children and families.
· Kind and dedicated staff – Staff know children well and support both their learning and wellbeing effectively.
· Positive learning through play – Children enjoy a high-quality environment with lots of opportunities to learn and explore.
Next Steps
· Build literacy and numeracy further – Give children more opportunities to develop early reading, writing and number 
· Develop learning interactions – Use more questioning and discussion to extend children’s thinking and learning. 
· Strengthen staff development – Plan training more clearly to support ongoing improvement
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