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Standards and Quality Report
Achieving Excellence and Equity





	Context
	Setting/School Roll (including ELC/ASC)

	School – 162 (7 classes)
ELC – 16 (39 weeks, 9-3)
Combined – 178


	FME 
	29.5%


	SIMD Profile for establishment
	4.0

	Attendance (%)  
	Overall
	91.24%
	Authorised
	4.46%
	Unauthorised
	4.29%

	Exclusion (%)
	 0.01%


	Attainment Scotland Fund Allocation (PEF)
	£57,575


	Cost of the school day statement 
	At Lochgelly South Primary School we understand the necessity of removing the Cost of the School Day, so poverty is less of a barrier for our young people accessing and engaging in the full programme of learning and experiences available. We examine the school day to try and ensure equity across the following area; uniform, travel, experiences, learning, friendship and community, school trips, eating, clubs and home learning.




Our Nursery Aims
· provide a safe and stimulating environment in which children can feel happy and secure
· encourage the emotional, social, physical, creative and intellectual development of children
· promote the welfare of children
· encourage positive attitudes to self and others, and develop confidence and self-esteem
· create opportunities for play
· encourage children to explore, appreciate and respect their environment
· provide opportunities to simulate interest and imagination
· extend children’s abilities to communicate ideas and feelings in a variety of ways





Our School Aims                                                                                                                   Shared Vision and Values

· [image: ]To create a happy, caring, secure and stimulating environment in which children can develop self-confidence and self-esteem and become self-motivated learners who understand the purpose of the activities they are engaged in.
· To build positive relationships with children and encourage them to be respectful, courteous, considerate and supportive to others.
· To develop positive and meaningful partnerships with parents based on openness, shared values and a common concern and responsibility for the development of the child.
· To maintain and develop effective communication with the home and the community which promotes a positive and supportive relationship.
· To promote a holistic approach to wellbeing, using Our Minds Matter, 5 Ways to Wellbeing.
· To develop self-regulation and the skills of independent and co-operative working.
· To monitor the quality of the curriculum and evaluate its success.
· To monitor pupil progress and provide quality support for learning 
· programmes.
· To provide a well-planned and challenging curriculum which provides for continuity and progression and aims to develop the whole child at a level and pace appropriate to his/her needs.
· To work towards coherence and consistency in the child’s learning experiences including the transition from nursery into primary and from primary into secondary education.
· To encourage children to care for their school and local environment and to develop a sense of pride this.





	[bookmark: _Hlk165022740]Improvement Priority Session 2023– 2024


	Priority 1 – Improving reading attainment 
To improve reading provision across the school, with a particular focus on reading for enjoyment. All pupils will have regular opportunities to read for enjoyment, with projects to increase enthusiasm, professional reading for staff and ensure access to books for all. Children will be encouraged to read widely across both fiction and non-fiction to develop their knowledge of themselves and the world in which they live, to establish an appreciation and love of reading, and to gain knowledge across the curriculum.

	Directorate Improvement Plan 

Equality & Equity 
Achievement 

	HGIOS 4 Quality Indicators
Key: 3.2 Raising attainment and achievement 
Relevant:1.2Leadership of Learning, 2.2 Curriculum, 2.3 Learning, Teaching and Assessment, 2.4 Personalised Support

HGIOELC Quality Indicators
Key: 3.2 Securing children’s Progress
Relevant:1.2 Leadership of Learning, 2.2 Curriculum, 2.3 Learning, Teaching and Assessment, 2.4 Personalised Support


	Has this priority been:
(please highlight)
	Fully
Achieved
	
	Partially 
achieved
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	Continued into next session
	[image: ]

	Progress:
Consultation with parents/carers revealed that only a few of respondents had visited the library with their child(ren) in the previous year. They also requested support with regards to selecting quality texts and suitable authors and books for the reading stage of their child. In response to this we ensured all classes visited the library at least once per term. Links were built with the local library service to increase opportunities for visits, facilitate engagement with authors live sessions and broaden learners’ experiences: taking into account the Vibrant Libraries, Thriving Schools strategy.  We also promoted the ‘Bookzilla App’ from the Scottish Book Trust to support parents/carers who requested guidance on how to select appropriate texts for their child(ren). All classes attended author live sessions and celebrated book Week Scotland in conjunction with the library service and P1-4s attended the musical adaptation of the Matilda at Lochgelly Centre.

Core Reading Schools Accreditation was achieved in June 2024. An full overview of the specific action undertaken to achieve this can be viewed at - Reading Schools Framework. Key actions in creating a reading culture for us included,
· By ensuring all classrooms and playrooms have a bright and attractive reading corner with a range of current reading materials
· Using high interest, low reading level texts to engage reluctant readers
· Undertaking a reading survey to highlight next steps (parents and children)
· Involving parents/carers in Bookbug/Peep and reading sessions during ‘Stay and Play’ and Family Time sessions.
· Investing in new books to ensure they are current and reflective of our diverse society.

All teachers contributed to implementing the strategic actions and collating the evidence for this application. Integral to this was the appointment of ‘Read Leads’ our pupil leadership group with a focus on supporting the actions to develop a reading culture. 

Consultation with pupils revealed that a minority of children (15.2%) have less than 5 books at home, we increased provision so that all children have access to more than 5 books at home. We provided book ‘presents’ for every child across the school and nursery. We also created a class Lending Library and Book Swap provision at every stage, including the nursery.  This was launched and led by our Read Leads; our pupil leadership team. They also helped to implement our Reader Recognition Boards, competitions and monthly Reading Awards.

Introduction and professional learning around the use of a Reading Spine.  This has been implemented from nursery and right across the school, ensuring children are exposed to high quality and recommended modern and classic texts.  Individual teachers are creating resources to support the interrogation of each text so overtime we have a bank of resources that are underpinned by WFL pedagogy. This whole school approach allows for progressive complexity of language and structure while ensuring texts are appropriately challenging for the age/stage of the child. 

Dandelion Readers was implemented to support learners who are not experiencing success on our main resource. This will be incorporated into a clear reading development pathway for staff, as we look to replace our reading scheme next session.

The actions above were also incorporated into a refreshed Literacy Policy. The creation of this involved all stakeholders and professional dialogue based on the strategies and pedagogy that has been developed across the year.
In the nursery, the core provision audit and Up, Up and Away toolkit was used to ensure our nursery environment is enriched with literacy experiences and opportunities. Such as, 
· Providing visual and text supports in all areas to help initiate emergent writing. 
· Child led self-registration and risk assessment formats.
· Promoting children’s voice through decision making activities.
· Using children’s print in labels and sounds. 
· Providing manipulative props for storytelling.  
· Reviewing planning documents to make literacy planning explicit.
· Using the Communication Handbook and eLips Intervention Toolkit to respond to eLips data. 


	Impact:

Reading Spine - Reading widely and often will be increasing pupils’ vocabulary as they encounter words they would rarely hear or use in everyday speech. Reading will also be feeding pupils’ imagination, developing curiosity and building a thirst for learning. While this is the first year of Reading Spine, it will take several years to see the full benefit of exposure to a broad range of carefully selected texts. However, early indicators are positive and staff report high levels of engagement with the texts selected. 

Core Accreditation as a Reading School and our reader recognition approaches have helped us to develop a reading culture across the school and has evidenced our whole school approach to ensure every child has opportunities and incentives to read for enjoyment.  

Reading for Enjoyment will become a routine activity in school and home. Developing this healthy habit will likely improve wellbeing, as reading for just 6 minutes has been proven to reduce stress levels. We have found stress levels difficult to measure numerically, as they can be so variable and open to external factors.  However, staff report that independent reading time is the most settled period of the day and that this positively impacts the rest of the learning session. Opportunities for daily independent reading across the school has increase from 21% of the time to at least 50%.

Our refreshed Languages Policy will ensure a consistency of approach underpinned by a clear rationale that considers the needs within our context.  In undertaking this work, we were able to identify next steps for improvement that would further strengthen the programme we offer. Between P1 and P4 there is historically a significant decline in attainment and we feel that strengthening our reading programme, particularly synthetic phonics from P2 upwards could potentially help us to reduce this data dip.

During our learning partnership visit, the development work to enhance literacy provision was evident in the nursery (Up, Up and Away audit). There was a good use of visuals around the playroom to support independence. Children’s emergent writing was displayed and used in the labelling of areas. Our EYOs also observed an increase in emergent writing as a result, as the children were keen for their signs to be used.

The school has capitalised on the intrinsic value of a good school library service and the impact this can have on children and young people’s wider school experience. Monthly libraries visit rates, out of school and based on the families who responded increased by 50%, with library membership increasing from the minority (38%) to most children (over 75%). 

When asked about the work we have undertaken to increasing reading for enjoyment, our children made the following comments:
“Comparing books and films is great fun. And makes us really pay attention to details in the story.”
“P6 have a voting system for Reader of the Week, it makes us watch who chooses to read in their own time.”
“I love the Chatterbooks as it’s easier to follow a story when we have the book in front of us.”
“P6 have book recommendations in the class library, we have funky photos of classmates and their choices.” 
“I love losing myself in a book in the comfy library. I'm allowed to hide and read whenever I want to.” 
“We take turns in reading to each other; I love when it’s my turn. We learn to sit quiet and just listen.”

Our staff also said,
“All pupils have engaged in paired reading with each other. This has built friendships and knowledge of familiar books that pupils like to read and share.”
“Using the Reader Recognition boards in class has motivated most children to read a variety of texts and engage with reading more. Almost all children are asking for increased reading for enjoyment time.”   
“Almost all pupils have engaged well with Reading Spine novels and to non-fiction texts linked to their topic. They have taken delight in sharing facts with the class teacher and each other.  

In the nursery, parent/carer feedback recognised that there was an increased engagement in books at home, noticing environmental prints and more frequent requests to visit the library. The use of the children’s emergent writing is evident around the nursery and staff have noticed an increased awareness of environmental print.  September BASE results demonstrated all pupils were above the national average for repeating words, and almost all were above average for matching, for repeating word. The most were above average for concepts of print and the majority performed well with vocabulary. Key areas for development were letter recognition and reading . Using the eLips support materials meant we were more responsive in terms of adopting strategies to support acquisition of communication skills and oracy. End of year eLips for our pre-schoolers showed added value for the majority of children across all 3 areas (Doing/Understanding/Saying), with almost all making the expected progress or beyond.


	Next Steps:
Continue to develop the pupil leadership role of our Lead Read’s in building and supporting a reading culture across the school and work towards Silver Level Reading Schools Accreditation.

Moderation & Assessment of Reading - develop tools to support professional judgement/declaration of levels. The launch of Fife’s Reading Assessment and moderation materials will underpin further Professional Learning and development work.

[bookmark: _GoBack]Continue to develop reading pedagogy in the early years to ensure we a providing a systematic, phonological programme that is progressive, structured and extends beyond Early Level. From August 2024, we will be implementing the ‘Essential Letters and Sounds and Essential Spelling at Early/First Level. This new reading scheme will also extend into Second level and have an increased focus on non-fiction. An eBook library will also be introduced to further increase access to books at home.  The scheme also provides a range of reading materials that includes diversity, sustainability and emotional resilience/feelings. Additionally, we have invested in books for our new library that will help to develop an understanding of equity and inclusion.


	Improvement Priority Session 2023 – 2024 


	Priority 2 – Leadership of Learning
All children will be provided with an opportunity to participate in a range of pupil leadership groups across the school, with an expectation that most children will help to lead improvement within our key areas. These groups will allow children to lead and participate in decision making in the following key areas
· In Connection with the Wider community 
· In Decision Making Groups.
· In Learning, Teaching and Assessment 
· Opportunities for Personal Achievement 

In addition, staff will also be encouraged and supported to take on leadership responsibilities, that reflect their professional learning and the needs of the school.  This will impact curriculum design and pedagogy.


	Directorate Improvement Plan 
Equality & Equity 
Positive Destinations 

	HGIOS 4 Quality Indicators
Key: 3.1 Ensuring wellbeing, equality and inclusion
Relevant: 2.3 Learning, teaching and assessment, 2.4 Personalised support, 2.6 Transitions

HGIOELC Quality Indicators
Key: 3.1 Ensuring well-being, equality and inclusion
Relevant: 2.3 Learning, teaching and assessment, 2.4 Personalised support, 2.6 Transitions


	Has this priority been:
(please highlight)
	Fully
Achieved
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	Partially 
achieved
	
	Continued into next session
	

	Progress:
We used How Good is OUR School Part 1, to audit, evaluate and measure impact.  This was particularly helpful in allowing us to map out the pupil leadership opportunities and experiences we provide for all children as they progress through the school.  From this, we created an overview and programme for learner leadership and participation that formed sustainable model for us.

In enhancing and establishing Learner Participation groups and experiences (across school and nursery) we increased genuine opportunities for pupils to create positive outcomes and instigate change. 

Staff and children engaged with How Good is OUR School Part 2 - Theme 1 (Relationships) and Theme 2 (Learning and Teaching) and this was used to direct Pupil Voice activities during our LP Visit.
We increased involvement of children in the four arenas of participation, through the creation of 6 leadership groups, who have all devised their own rationale, action plan and Floorbook of evidence. Below is an overview of some of their impact so far.
· Rights Respecting School/UNCRC – Continued work on our RRS award and planned a fundraiser to support families in the community impacted by a serious fire.
· Wellbeing & Sports Committee – Recorded sporting achievements, progressed work towards our Silver Sports School Award and helped to identify and establish after school clubs.
· Pupil Council – Drove the introduction of ‘Wet Playtime’ boxes for every classroom. They have also introduced Pupil Council Feedback boxes for every class and ensured regular consultation with pupils.
· Eco Group – Advanced progress towards our Eco Schools award. Built eco bird feeders for the playground.
· Read Leads – Led a reading competition, introduced Lending Library and established Reader Recognition Boards and certificates.
· Junior Sports Leaders – Following training, they led sports for P1 and 2 every lunchtime and playtime for the full year.
These Pupil Leadership Groups ensured that 50% of learners from P2-P7, were part of a Pupil Leadership Group. Having representatives from every stage provided approachable classmates so that all children could share their views and contribute.

	Impact:
We have increased our access to the benefits of leadership at all levels, particularly in improving attainment, enhancing learning and teaching, improving relationships and wider engagement with the life of the school. Staff and pupils have engaged in leadership and participation opportunities focusing on the 4 key areas - 
· In Connection with the Wider community 
· In Decision Making Groups 
· In Learning, Teaching and Assessment 
· Opportunities for Personal Achievement

During our Learning Partnership, all groups were able to share the impact from their action plans.  All groups presented their Rationale, Actions and Impact so far. ThingLink and Floorbooks were used as a way to record actions and share each groups contribution to the life and work of the school. It was noted by the professional team that met with them how enthusiastic, passionate and motivated they were in being part of their group and how successful the ThingLink was in garnering engagement and involving children in presenting their own evidence.

Over the course of this session, we have gone from a few children engaging in Pupil Leadership to having the majority of children as part of a group. All children have been provided with leadership opportunities, and 50% of pupils across first and second level have participated within a leadership group. Giving pupils an active role in influencing decisions and supporting the implementation of these decisions is empowering and develops a range of transferrable skills, such as self-management, social intelligence and innovation. 

By taking the time to develop a fully inclusive ethos and culture we are working towards ensuring the principles of effective learner participation are embedded in the life and work of the school and its wider community. This will support all children and young people to feel confident that their views are valued and that their contribution can make a positive difference for themselves and for others. We feel we have created the conditions to enable meaningful learner participation in self-evaluation and school improvement.

Parents made the following comments about their child’s involvement in Pupil Leadership groups:

“A massive positive impact as we can see how well engaged K is with reading and how her reading is progressing, she also likes to visit the Library and select a book, her reading at home is also improving and it’s nice to see her reading a book with some very little direction.” – Read Leads

“Helped him come out of his shell.” – Pupil Council

“It has increased her knowledge about the importance of the Ecosystem. It has given her team working opportunities and confidence in discussing issues with her peers and adults. She enjoys being part of this group.” – Eco Committee

When asked about their involvement in Pupil Leadership groups, our children made the following comments:
Rights Respecting School/UNCRC – “We organised a fundraiser where children wore blue to help children in need after the fire at the Lochgelly flats.” The group are aware of their rights and were able to share these during Pupil Voice activities.
Wellbeing & Sports Committee – “I like organising sports stuff for all of the children, we don’t just help our group we are here for everyone.”
Pupil Council – “We make suggestions to make things better for everyone. We write letters to get things done.”
Eco Group – “We help the environment, this year we made bird feeders from old bottles so we didn’t need to buy them.”  “If we see littering we tell them to use a bin so they don’t hurt the birds.”
Read Leads – “We help people come together and get smarter, as reading is key to learning. We set reading jobs and activities too.”
Junior Sports Leaders – “We look after the wee ones to and set up games for them.  We teach them to play properly.”

	Next Steps:
Maintenance of pupil leadership groups to ensure:
· Regular meeting of Pupil Leadership groups
· Consultation and collaboration 
· Further opportunities for Pupil Voice, that ensure equity, impact and activism.
· Opportunities to develop meta-skills
· Floorbooks of evidence are maintained and updated
· Enterprise and interdisciplinary learning are threaded through the action plans
· Displays are developed to share the work of the group.
· Any who wants to become part of a group is supported to do so.
· Pupils who are not part of a group also have pupils voice opportunities to ensure they are engaged in the life and work of the school.
· Our Curriculum Rationale reflects the pupil Leadership opportunities on offer.
We currently record participation and wider achievement; however, we anticipate the move to Progress- Didbook will eventually help us to collate Wider Achievements more consistently.  We use this information to provide targeted support and opportunities to increase achievement for all.



	Attainment of Children and Young People 

	
	Stage
	Listening and Talking
	Reading
	Writing
	Numeracy

	
	Actual
	Actual
	Actual
	Actual

	P1
	88.24%
	88.24%
	88.24%
	88.24%

	P4
	63.33%
	63.33%
	66.66%
	66.66%

	P7
	73.91%
	73.91%
	69.6%
	78.26%



	Overall Attainment for 2023 – 2024

	
	Literacy
	Numeracy

	
	Stretch
	Actual
	Stretch
	Actual

	P1
	81%,
	88.24%
	88%
	88.24%

	P4
	68%
	63.33%
	71%
	66.66%

	P7
	71%
	69.57%
	71%
	78.26%



Evaluative statement of attainment over time.
In 2022/23 we worked to ensure appropriate pace at the early level by improving analysis and responsive planning using initial BASE results. This session we have built on this by more thoroughly identifying needs of our P1 cohort during the transition stage. In response we targeted (via PEF funded support staff) those children who had been involved in the enhanced transition process or flagged as potentially requiring additional support. This accounted for 31.25% of the year group.  Once again, our end of year BASE results show that we have added value for a few learners and maintained the predicted progress for almost all learners, it also showed our P1 cohorts continue to attain above the national average in both literacy and numeracy.  Of the children initially highlighted for early intervention only a few did not achieve Early Level by the end of the year.  We ended the year exceeding our stretch targets.

Our tracking continues to highlight significant dips in attainment within First Level, particularly at the P4 stage. In response we targeted much of the work of the Cluster PT to P4 and across into P5. We also allocated additional PSA support across the P2-4 stages to ensure additional support needs were better supported and that this in turn reduced disruption to learning for all children. As a result, we have managed to make small gains in attainment in P4, from a predicted 56% to an actual 63.33% achieving in literacy, while this is down from 76 % last year, this cohort does have more children with an identified additional support need.  Maths/numeracy presents a similar story whereby slightly less children achieved the level, 66.66% compared to 70% the previous year. However, the end of year results was still better than predicted and testament to the hard work of staff at this stage. These improvements are also reflected in our NSA results at the P4 stage. By the end of the year, we were ≤ 5% below our stretch and it should be noted that we enrolled a few children who were not factored into the initial stretch targets.

Of our P7 cohort who were also with us in P4, all have maintained their attainment from First to Second Level. Predictions were accurate for this year group. Our current pupils have exceeded the stretch target in maths/numeracy and just missing the literacy target by ≤ 1.5%. Again, new enrolments and leavers were not considered in the initial stretch target. Once again our professional judgements were supported by NSA data.

Overall, attainment in literacy and numeracy continues to be good. Most children achieve CfE levels as expected at Early Level.  Being a small cohort of 17 pupils, each child equates to 6.25%, meaning our figures are impacted by larger fluctuations. The majority of children achieve national expected levels of attainment at First Levels in both literacy and numeracy. At Second Level, most children achieved the nationally expected level in literacy, with the majority doing the same in maths/numeracy. It should also be noted that our attainment was higher when it incorporated data from across the whole school rather than that of the P1, P4 and P7 stages where data is nationally gathered from. Literacy rose from 71.4% to 77 % and maths/numeracy rose from 76% to 84%.


	Evidence of significant wider achievements

	There has been a wide variety of wider achievement opportunities across the ELC and School this session.  All opportunities have developed a range of skills linked to the 4 capacities:  Effective Contributor, Successful Learner, Responsible Citizens and Confident Individuals.  These have also been linked to our school values, the 4 contexts for learning and our skills framework. 

These have been shared throughout the session through – Newsletters, social media, Seesaw and our School App. and celebrated during assemblies where we present weekly certificates in recognition of progress within the 4 capacities and our VIPs (Values Inspired Pupils).  We also share achievements in relevant Pupil Leadership Floorbooks.

	Early Level Achievements

	Our nursery team were part of a pilot to increase STEM play opportunities. The team engaged with professional learning activities which saw staff facilitating an interest in growing and planting and adding an increased STEM element to play provision.

Our youngest readers enjoyed weekly sessions with our Therapet, Bracken. The nurturing effects worked both ways, as our children shared stories with the dog and enjoyed a snuggle while also learning how to care for a pet responsibly.


	First Level Achievements

	As part of their Food and Farming project, P3 had the opportunity to visit and tour a real-life working farm in conjunction with RHET. The trained classroom speaker helped bring the farming and countryside to life.

In conjunction with Active Schools, we targeted 35 individuals in P1 – 3 with a Better Movers and Thinkers programme. These approaches to learning and teaching in physical education designed to develop the ability of all children and young people to move and think in a more cohesive way with a specific focus on developing, enhancing, and fostering skills within the learning process.  

Our P2 pupils participated in the Fife, 6 ,7 ,8 Creative Dance Festival at Lochgelly Centre.  Pupils were really proud to be performing on a real stage for a live audience, while developing their presentation, collaboration and creativity skills.

A targeted group from P2 – 5 engaged with our Seasons for Growth programme. All participants engaged well and focused on celebrating their strengths and developing strategies to cope with change.


	Second Level Achievements

	One of our EYOs undertook ‘Bikeability’ training to allow us to provide level 1 training for 11 pupils who lacked the ability to cycle at P5-7.  This allowed them to develop gross motor skills, develop confidence and begin to ride bikes in a safe and secure environment.  By the end of the programme almost all of pupils could ride independently.

16 of our P7 pupils attended a residential trip at Dalguise.  During this enriching experience they developed teamwork and resilience, and they were pushed to develop new skills out with their comfort zone, as they tackled a host of physically demanding activities and adventure.

Our P7 class produced and presentation about equity and equalities to help support the parental consultation for our Equity and Inclusion Policy. This showcased their learning around this theme and helped to develop the understanding of others.

The majority of children at Second Level participated in our football, netball or basketball teams at numerous tournaments over the course of the school year. While not always being top of their league, we were incredibly proud of the teamwork, resilience, skill and sportsmanship demonstrated by our team players.

Small group, Wellbeing & Resilience Workshops, were provided for all P7 pupils as part of the transition.  All children developed transferable skills in relaxation that can be used to support positive wellbeing and resilience.  An additional 14 pupils from across P6 and P7 participated in Together We Can groups which helped to develop confidence and resilience through active sessions.


	Whole School

	Mrs Lawson continued her work as our STEM Tutor Assessor, she co-ordinated various STEM sessions to supplement our Science and Technology programmes. These sessions provided lots of hands on experiences of coding, undertaking experiments and developing transferrable skills.
· P7 Crystal Growing lessons and workshop in conjunction with Carnegie College
· P1-4 STEM experienced workshops, where they became Puffin Detectives
· P6 undertook the Climate Smarter Programme
· Completed the Coding Success programme which gifted 2 Lego Spike Robot kits to enhance our Technology and Engineering work. 
· As part of the Fife STEM sustainability festival, the school have received a Let’s Do Engineering Kit Box to enhance our engineering work. 
· P4 & P5 visit to Dynamic Earth, allowed them an interactive science experience, around a walk-through planetarium and immersive galleries that bring science learning to life.
· P4-6 participated in Space Workshops

Staff and parents came together to ensure the decant to St Kenneth’s RCPS went as smoothly as possible.  We worked hard to ensure learning, attainment and achievement was not disrupted.  We also made sure that we organised as many events as possible to be held in Lochgelly so our school was still accessible and part of the community. We offered Halloween Disco’s, Parents’ Evenings, the Nativity, the Easter Service, Sports Day and Moving on Ceremony in Lochgelly; all of which required significant operational planning and support from our families.

Together, with pupils and parents, we created our Equalities and Diversity Policy. This sets out clear procedures and expectations to ensure safe, inclusive, diverse and supportive environments where children and young people can flourish.





	Feedback from External Scrutiny 

	Extended Learning Partnership - Strengths and Areas for Improvement

	Strengths identified:
In the nursery, quality interaction skills that were productive, warm and nurturing were observed. All children were keen to share their learning experiences both in their PLJs, learning walls and Floorbooks. A few could talk enthusiastically about their progress in literacy, sharing emergent writing. Recent work to improve the planning process, both daily responsive and fortnightly intentional planning was evident.  Staff were beginning to track CFE progress appropriately.
Almost all classes in the school employed appropriate differentiation; utilising support staff, questioning and resources effectively.  All lessons were well planned and organised, with most clearly adopting the 4-part model. In almost all classes, the learners were highly engaged and the level of pace, support and challenge was appropriate.  
In the majority of lessons, teacher successfully used questioning to scaffold, extend and draw out knowledge and understanding. There was a climate where it was safe to make mistakes and of using errors as teaching points.
In all pupil focus groups the school values of Relationships, Respect and Responsibility, underpinned all interactions. The children were keen to share their learning, were well mannered and respectful. They were enthusiastic about their Pupil Leadership roles and able to share their progress and discuss their intended impact.  The ThingLink and Floorbooks used to present their progress was recognised as effective and it was obvious how proud children were of these. It was noted that the children involved had opportunities to lead improvement and were developing transformative skills for life, learning and work.
Learning environments were well organised with evidence of learning across the BGE displayed.  In the best examples, children’s interests and ideas were taken into consideration.  There was a good balance between celebrating success, sharing pupil work, and learning prompts. All staff appeared to know their children well, responded to their needs and had established positive, nurturing relationships.
Areas for Improvement/Planned Next Steps
In the nursery children could access PLJs and Floorbooks, however, this was cumbersome and could be improved. Tracking should ensure breadth of learning across Early Level and this should be evidenced in the PLJ and planning cycle. There should be a ‘golden thread’ that connects observations, planning, learning experiences, learning walls, Floorbooks and next steps for learners. The PNT should undertake learning conversations and progress chats with EYOs, to help inform next steps for the child and support Progress Chats with parents/carers. SLT should look to use eLips and BASE data to identify gaps in learning experiences for children, and to inform Professional Learning and improvement priorities for staff.  The eLips Intervention Toolkit should be used to determine appropriate supports for individual learners based on their communication and language needs.
In the school there was scope to further develop an understanding of skills for learning, life and work.  The majority of children discussed the task rather than the skills or purpose.  Staff should highlight the skills being developed and the purpose of the learning (what and why), making real life connections where possible. In a few instances, more practical and active tasks would increase engagement, as would ensuring pace was appropriate. While the 4 Part Model was observed in all lessons, consistent terminology needs to be developed (SC/LI/Plenary). 
Further time is required to embed the Pupil Leadership Groups and ensure the initial momentum and enthusiasm is sustained.  While the majority of the children sampled were articulate, further sampling and pupil voice opportunities would be of value. Additionally, more regular use of attainment sampling groups, to support professional judgements and declarations of a level, was recommended to ensure children were more confident and secure when sharing learning and participating in sampling activities.


	Care Inspectorate - Strengths and Areas for Improvement

	




	Consultation with Stakeholders 

	We consult regularly with stakeholders in the following ways
· all parents/carers have the opportunity to feedback on improvement priority work through questionnaires which provides an opportunity for them to select the priority they felt was most important to them.
· Pupils on-going feedback gathered through regular pupil focus groups, Pupil Leadership groups and questionnaires.
· PupilWise and ParentWise surveys.
· Parent Council discussions on a termly basis.
· Interactions during Family Times, parent chats, Stay and Play and Parents Evenings.

The following priorities were identified by parents/carers during our SQR and SIP consultation undertaken in May 2024.

School                                                                                          Nursery
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ParentWise Survey 2024

Parental feedback was very positive with only 4.31% of responses being negative which is almost half the Fife sector average. All parents knew who to contact if they were worried about something that is affecting their child. Almost all parents felt positive about how well the school encourages their child to be healthy and take part in physical activity and also felt positive about how safe their child feels in school/nursery. 

We had no negative responses in the following areas, with all responses being positive or neutral,
· I know what my child needs to do next to make progress in their learning.
· My child is making progress at the school/nursery.
· This school has clear guidance and supports in place to ensure that no child is disadvantaged by personal circumstances.
In terms of areas for development, a few parents scored negatively for 
· The school/nursery asks for and considers my views. (13%)
· I feel my child likes being at school/nursery most of the time. (12%)

We hope to improve our performance in these areas through increased consultation.  We also anticipate our Outdoor Learning priority as something that will increase engagement and enjoyment in school so that children like being in school more.

PupilWise Survey 2024

We are proud of the pupil feedback received via this survey, which shows a continuous decrease in overall negative responses since we started to capture data in 2012, gradually dropping from 5.38% to 3.99%. The following questions received 0 negative responses
· My school makes sure I know about my rights and responsibilities
· People in my school help me with my learning when I need it
· My school makes sure I know about my rights and responsibilities
· I am happy 
In terms of areas for improvement, a minority of pupils felt the school does not know what they like doing when they are not in school, which is something we hope to improve when we begin recording wider achievements upon the introduction of Progress, Didbook. 


	How is SQR, IP and PEF Plan shared with stakeholders?

	[image: ]In September IP and SQR are shared with all parents/carers through our normal communication channels; School App. Seesaw (nursery only), Facebook, email and website.  Before creating our SIP we seek parental consultation via the Parent Council and questionnaires.  Less than half the parent/carer body responded to our consultation so we are aware that this is an area where we need to increase engagement.  In response to feedback, we directed a significant amount of our PEF funding towards providing addition PSAs to meet wellbeing, inclusion and attainment needs.

Posters are shared throughout the school for everyone to view at a glance. Paper copies of these documents are displayed in the SLT office, with a process for feedback in place.

Termly school and nursery newsletters share with parents/carers progress throughout session. Children are updated on our progress towards improvement priorities at assembly.  Particularly this year where Pupil Leadership and Reading has been a priority.

Parent Council members are given a progress update at each meeting.  This is then available for all parents/carers through PC minutes.


	PEF Evaluation/Impact 

	Targeted Intervention 1 - Early Intervention In literacy      
1. Implementation of new SFL reading scheme and refresh of Literacy Policy.
2. PSAs will be supported by the SFL teacher to work with targeted individuals within Early and First Level Literacy.  
3. Regular attainment meetings will identify the progress for the identified children (termly).
4. Increased time will be allocated for reading on a weekly basis. 
5. Creation and maintenance of ‘Summary of Supports’ for all pupils receiving SFL, to enhance transitions and ensure continuity of support.
6. CT to develop and increase use of Workshop for Literacy (WFL) approaches at Early and First Level.
7. Subscription to Bug Club so all children have access to high quality reading materials.
All children to be gifted books.  This will also feed into a class lending library.


	Progress:
1. The Dandelion reading scheme was piloted to provide increased breadth to our current scheme, for those requiring additional support and consolidation.  We also refreshed our Literacy Policy, ensuring it encompassed recent development work, professional learning and current practice.
2. PSAs were supported by the SFL teacher to work with targeted individuals within Early and First Level Literacy. 5 Minute Box training was provided to 2 members of the PSA team.  
3. Regular attainment meetings helped to track the progress for the identified children (termly) and ensure responsive planning was in place.
4. Increased time was allocated for reading on a weekly basis, this was supported by the introduction of a bank of Reading Spine texts for every class. 
5. Our additional Support for Learning teacher supported the introduction of ‘Summaries of Support’ for all pupils receiving SFL or with and identified ASN.  These were shared with parents/carers and updated biannually.  
6. CT with a Workshop for Literacy (WFL) focus, ensured the Reading Spine was introduced and underpinned by WFL approaches at Early and First Level.
7. All classes have access to a fully stocked Lending Library and made termly visits to the local library. It was decided not to subscribe to Bug Club at this point as consultation directed us towards access to real books which would not be restricted to those with digital access.

Targeted Interventions - 0.4 Additional SFL 
· [bookmark: _Int_faSJlCGP]Provide focused learning support for identified individuals or groups of children with the purpose of the support being agreed with the class teacher.
· Ensure strategies are in place to enable pupils to succeed.
· Contribute to the development of Child’s Plans and Summaries of Support.
· Complete contextual assessments to provide evidence of assessment of strengths and development needs of specific pupils.
· Consult with partners when appropriate and ensure that the recommended actions are taken.
· Build capacity within the team by providing support, advice and training where required.


	Impact:
1. Staff feel the Dandelion Reading scheme has provided a dignified sideways move for children who are progressing with their reading at a slower pace.  Our refreshed Literacy Policy, has ensured consistency of approach across the school, with agreed practice to support planning and delivery in a progressive manner.
2. The delivery of 5 Minute Box and phonics interventions contributed to the success of the SFL additionality detailed below.
3. During attainment meetings it was evident that staff were using data, including NSA and BASE, to track progress, support professional judgement and to plan appropriate interventions.  
4. All classes used the Reading Spine books to ensure shared reading for enjoyment was established practice. 
5. All children with an identified ASN have a ‘Summary of Support’, this currently equates to 19% of learners.  Sharing these bi-annually with parents/carers means that there is a mutual understanding of strengths, needs and support strategies.
6. Children and staff at Early and First Level have benefitted from an experienced WFL practitioner, providing lessons and supporting class teachers in their delivery.
7. Almost all children across the school are taking books from the lending library to read for enjoyment at home.  They readily discuss their reading in class and a few will approach adults to ask them what they are reading; demonstrating an emerging reading culture across the school.

Targeted Interventions - 0.4 Additional SFL 
Primary 1
· [bookmark: _Int_zGbYEweq]Almost all of the identified learners are working within 1IE and are on track.  Appropriate supports are in place for any learner experiencing difficulty across the curriculum and formal assessments, for ASNs, are underway. 
· During this session, contextualised assessments were completed, as required, and appropriate referrals were made to the AAP Pathway, Community Paediatrician, ASIST, Educational Psychologist or SALT. 
· 5 Minute Box training was given to 2 PSAs, despite ASN prevalence being 24%, the level of support meant only a few learners were not on track.
Primary 2
· Almost all targeted learners are working within 1IE and are on track. 
· During this session, additional referrals were made to the AAP Pathway, and we worked with SALT to provide support for 16% of children.
· Referral for Assistive Technology acquired an adapted iPad for learning and training on the Plus 1 resource has been provided.
Primary 3
· All 6 of the targeted children are working within 1P, although 2 remain 4 months off track, this has reduced their attainment gap by at least 6 months. 
· 5 children have had strategies and supports put in place for a possible literacy difficulty which will require further investigation next session. Evidence has been collected to support this.


	Targeted Intervention 2 - Raise engagement in learning 
1. Daily Nurture Club for those who can become overwhelmed in the playground.
2. Additional movement breaks and small group playtimes for Nurture Club members.
3. Use of the Circle resource to identify strategies to ensure inclusive practices and learning environments.
4. Support Assistants will support targeted children to self-regulate and access the teaching, within the classroom environment.
5. Organising supports, such as visual timetables and completing Home/School Communication Diaries.
6. Targeted interventions to support learning, using 5 Minute Boxes and direct tuition for individuals and small groups.
7. A toolkit of de-escalation and self-regulation supports will be produced, as well as a clear flow chart, so staff know the procedure for accessing support.


	Progress:
1. Increased PSA staffing and the layout of the playground at St Kenneth’s meant we could provide close supervision and direct support for children, which in turn meant we could make more use of the separate playground provisions without the need for an indoor Nurture Club.
2. Additional staffing meant we could provide regular movement breaks, both planned and unplanned, in response to the needs of the child.
3. The Circle resource was used to identify strategies to ensure inclusive practices and appropriate learning environments.
4. Support Assistants were timetabled to support targeted children to self-regulate and access the teaching, within the classroom environment.
5. Supports, such as visual timetables, 5-Point Scales and Home/School Communication Diaries were implemented to support those children who required additional support.
6. Additional support staffing allowed an increase in targeted interventions to support learning, using 5 Minute Boxes and direct tuition for individuals and small groups.  Previously limited support staff time meant they were used almost exclusively to work with individuals who were not regulating in class.
7. A toolkit of de-escalation and self-regulation supports was produced by the 0.5 Class Teacher, our Nurture Handbook outlines the strategies that can be used to co-regulate children who are becoming dysregulated. The clear flow chart, ensures staff know the procedure for accessing support.
8. ‘Time to Talk’ lunchtime sessions were provided for targeted children who were showing signs of social and emotional difficulties, either in class or over breaktimes.

	Impact:
1. The small minority of pupils who attended Nurture Club last year, were able to be integrated back into the playground, ensuring they were supported to play outside and develop socially without distress or disruption.
2. The provision of timely movement breaks improved regulation for the few children who required this, resulting in less disruption to learning for them and their peers. We responded better to the needs of children and as a result experience less disruption due to dysregulation. All children were in class, almost all of the time.
3. Use of the Circle resource ensured staff had a bank of strategies they could implement to support learners, which improved their ability to respond to the needs of almost all learners. 
4. Increased provision and timetabling of PSAs ensured all pupils were in class, accessing the teaching within classroom environment, almost all of the time. Agreed Reduced Attendance was not required for any of our learners this year, down from 1.92% last session.
5. The use of 5-Point Scales combined with Home/School Communication Diaries ensured parents/carers were fully aware of the supports that were required for their child on a daily basis. Allowing us to improve communication with home, track triggers, progress and share successes.
6. Use of the 5 Minute Boxes, allowed us to achieve 88.24% attainment in Early Level Literacy, where this was predicted to be as low as 68.75% at the start of the year. 
7. The Nurture Handbook and flowchart provides clear supports and a pathway for staff. This has increased staff agency when de-escalating children. The flowchart provides a referral process, although, we have found that very few referrals have been required as staff are becoming more skilful in de-escalation and co-regulation.
8. Qualitative data from the ‘Time to Talk’ lunchtime sessions evidenced a positive response from all children, who enjoyed the small group set up and being able to have time just to talk freely and share what was on their mind. A few parents of participants noted their child looked forward to coming. Staff felt that they were really getting to know some of our shy and hard to reach children.


	Targeted Interventions 3 - Reducing barriers to learning and removing the cost to the school day
1. Application to Community Shoe Box to ensure all young people are provided with appropriate footwear over winter. Self- referral and targeted response. Procuring and distribution.
2. Application to Cash for Kids to ensure all children have Christmas gifts.
3. Use of PEF funding to reduce the cost of the school day – trips, excursions, additional resources.
4. Wellbeing Packs for P7, as requested by our Parent Council.
5. Application to set up Community Snack Box, so our children have access to snacks at breaktimes if they haven’t brought anything from home.
6. Application for funding to cover baking and snack in the nursery, as the majority of families are not providing their snack contributions.
7. Applications for money to cover additional food cost over the festive period.
8. Targeted interventions to ensure our young people and staff are not experiencing period poverty (My First Period Packs/Improving access to products).
9. Collaboration with LHS to provide classroom boxes at P6 & P7 with essentials for personal hygiene and learning readiness.


	Progress:
1. DHT was successful in securing funding, procuring and distributing footwear for 50 children. Self-referral and a targeted response allowed us to provide shoes for those most in need. 
2. This Christmas we worked with Cash for Kids to ensure none of our children knowingly went without gifts
3. PEF funding was used to reduce the cost of the school day for all families. Families were not charged for theatre visits, author sessions, transportation costs, after school clubs, resources or school trips (other than the residential). Participating in fundraising was not mandatory. 
4. In response to a request for Wellbeing packs, made by our Parent Council, and in conjunction with the Cottage Centre and LHS, we provided a pack of essential toiletries and products for all pupils in P6 and P7.
5. We set up a Community Snack Box, via funding from the Community Council, so that our children have access to snacks at breaktimes if they haven’t brought anything from home.  
6. Our Community Snack Box also allowed us to provide snack in the nursery and support food tasting and baking sessions.  This meant our children were not impacted by diminishing snack donations in the nursery, which we no longer approach families for.
7. Applications were successful in securing support with additional food costs over the festive period.  We secured food vouchers for 16 households and additional food packages for our larger families.
8. Building connections with suppliers has allowed us to provide access to sanitary wear so that no young person or staff member needs to experience period poverty. All P6 and P7 girls were also provided with ‘My First Period Packs.’
9. We collaborated with LHS and benefitted from their partnership with Amazon, to provide ‘We Care’ classroom boxes at P6 & P7 with essentials for personal hygiene and learning readiness.

Additionally
Following consultation with families, our DHT organised a fundraiser to cover the cost of school trips. Almost all pupils engaged in a sponsored Dance-a-Thon which ensured no family was asked for costs to cover school trips (approx. £15 - £30 per child).  This allowed the cost to be spread out across the community and only to those who could afford to contribute. The collegiate community effort was incredible, with us receiving £3822 in sponsorship. 

We developed our Equity and Inclusion policy in consultation with all stakeholders.


	Impact:
1. Discreetly providing appropriate, quality footwear, meant we helped remove this element of poverty for 50 children. We provided this in December so that parents/carers could include the shoes/trainers as part of their child’s Christmas gift.  
2. This Christmas we worked with Cash for Kids to ensure none of our children knowingly went without gifts. In covering the cost of footwear in the run up to Christmas we hoped this allowed families to direct any of their own spare cash towards festive costs.
3. Reducing the Cost of the School Day mitigates against the stigma of not paying and non-attending on days where there may previously have been a cost attached. Our data shows that 47% of pupils have attended a free After School Club during the school year.  While this figure is lower than the 70% we achieved the previous year, this still aligns with the national average and reflects some of the challenges we faced with being based in another village.
4. Providing the Wellbeing packs will have a relatively short-term impact in terms of supporting healthy hygiene habits.  However, in establishing a relationship with the Cottage Centre we are also able to set up sustainable access to a full range of household goods, food and products which we have been distributing to our families during Family Time.  This means we can provide families with essentials as required.
5 & 6 The Community Snack Box has allowed us to maintain the nursery snack. All nursery children have access to a healthy and nutritious snack, as do our school aged children. It has also allowed us to provide food tasting and baking across the school.
7. The extra money for additional food costs over the festive period, meant all targeted families had a means to provide a Christmas meal or extra food during the winter holidays.
8 & 9. By removing the potential for period poverty and providing access to personal care items, we are mitigating against young people not attending school due to not having sanitary wear or items to care for themselves without shame. Establishing a process for free access now, in conjunction with the high school, removes some of the stigma to access and avoids this manifesting itself into an anxiety in adolescence.

Additionally
All children were able to enjoy an educational excursion.  This is something that the parents/carers felt was an important element of the school year and something they were willing to fundraise for. It was clear from the children’s excitement before and during the trips, that these were experiences that a minority of children had not had before.

In developing our Equity and Inclusion Policy we outlined our rationale, expectations and practice around ensuring equity of provision, support and inclusion for all. PEF funding has been integral to providing the people we need to meet the needs of our children.





[image: ]Lochgelly South Primary School
	NIF Quality Indicators (HGIOS 4) School Self- Evaluation

	Quality Indicator
	2021-2022
	2022-2023
	2023-2024
	Inspection Evaluation
(since August 2023)

	1.3 Leadership of change
	Good
	Good
	Good
	N/A

	2.3 Learning, teaching and assessment
	Good
	Good
	Good
	N/A

	3.1 Ensuring wellbeing, equity and inclusion
	Very Good
	Good
	Good
	N/A

	3.2 Raising attainment and achievement
	Good
	Good
	Good
	N/A



	NIF Quality Indicators (HGIOS ELC) Early Years Self- Evaluation (Nursery)

	Quality Indicator
	2021-2022
	2022-2023
	2023-2024
	Inspection Evaluation
(since August 2023)

	1.3 Leadership of change
	Good
	Good
	Good
	N/A

	2.3 Learning, teaching and assessment
	Good
	Good
	Good
	N/A

	3.1 Ensuring wellbeing, equity and inclusion
	Good
	Good
	Good
	N/A

	3.2 Securing children’s progress
	Good
	Good
	Good
	N/A



	Care Inspectorate (within last 3 years)
	Grade (if applicable)

	
	2021-2022
	2022-2023
	2023-2024

	How good is our care, play and learning?
	N/A
	N/A
	N/A

	How good is our setting?
	N/A
	N/A
	N/A

	How good is our leadership?
	N/A
	N/A
	N/A

	How good is our staff team?
	N/A
	N/A
	N/A






				
Headteacher	Lorraine Taylor
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Session 2023-2024 Improvement Plan 
	Education Directorate Improvement Plan:  Achievement

	Focused Priority: Reading – Attainment & Pedagogy 

Initially all teaching staff, then PSAs, will undertake ELS training to improve the teaching of synthetic phonics; to ensure a consistent pedagogical approach with appropriate early interventions implemented in a responsive manner.  Changes to practice will be observed at the P1-4 stages, although, all teaching and support staff will be trained in the new approach.  Peer observations will take place in term 4, offering collegiate support and a means to review progress and share successful practice.


	HGIOS4 Quality Indicators
	HGIOELC Quality Indicators

	Key: 3.2 Raising attainment and achievement 
· Attainment in literacy and numeracy  
· Attainment over time  
· Overall quality of learners’ achievement 
· Equity for all learners
	Relevant:
1.2 Leadership of Learning
2.2 Curriculum
2.3 Learning, Teaching and Assessment
2.4 Personalised Support
	Key: 3.2 Securing children’s Progress
· Progress in communication, early language, and wellbeing 
· Children’s progress over time 
· Overall quality of children’s achievement 
· Ensuring equity for all children 
	Relevant:
1.3 Leadership of Learning
2.2 Curriculum
2.3 Learning, Teaching and Assessment
2.4 Personalised Support

	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
(Triangulation of Evidence/QI Methodology)
	Timescales

	Professional Learning which focuses on the teaching of synthetic phonics, using the ELS programme will ensure pace and consistency of approach during the early stages of reading development. This will provide children with a more robust foundation for the acquisition of reading skills from Early Level and beyond.

Increased use of non-fiction texts with children developing the skills to tackle these, improving their abilities to access learning across the curriculum. Improving children’s ability to interpret information from a non-fiction source will increase their performance in assessments, at secondary school and in the work place, where non-fiction is more dominant. 

The decline in literacy attainment will be reduced in P2 and P3. Historically attainment goes from almost all achieving (91-99%) to most (75 – 90%) or even the majority (50-74%) during this period. Our aim is to sustain children’s attainment above 75% through early intervention with the ELS and Essential Spelling programmes.

Staff will use WFL approaches and the Records of Understanding embedded within their classroom practice and assessment processes.  This will improve consistency and tracking of children’s progress across the school, as well as supporting professional judgements when declaring that children have achieved a level.

In accordance with The Promise, care experienced young people will receive enhanced tracking to ensure that appropriate improvement work and support is directed towards their needs, if required.




	Professional learning for both teaching and support staff to enhance practice in teaching and supporting learner’s early development in reading.

Family Learning and Pedagogy sharing sessions with parents/carers during Family Times, Stay and Play and PEEP sessions.


Moderation of reading using Fife’s newly launched Reading Assessment materials.

Introduction of new reading scheme across the school, including Oxford Owls -Essential Letters and Sounds and Essential Spelling in P1-3.

Refresh our Languages Policy and planning materials to reflect changes to pace and practice. 


Professional Learning around WFL practices and correct use of the Records of Understanding will deepen staff understanding of Fife’s core literacy approaches.

Peer observations in literacy, based around the use of the new reading programme, with a particular focus on non-fiction texts.

	HT to lead





Class teacher/PNT teacher/EYOs to lead




EM (A&M QAMSO) to lead


HT to facilitate - 
Training provided by Oxford Owls



HT and DHT to lead




Cluster PT to lead





All CTs, HT to facilitate
	Feedback from staff
Analysis of data




Feedback from parents/carers
Information gathered from reading homework tasks.


Moderation of use of assessment materials.  Feedback from CTs.  Analysis of any data they may generate.

Monitoring implementation, gathering data on progress and supplementing this with qualitative data from staff/children/parents to ensure this is reflective of needs and practice.
SLT and CTs to monitor pace at P1-3, during tracking meetings and data monitoring

SLT to moderate use of ROU across the school and review with teachers during tracking meetings


Observations, professional dialogue and feedback from SLT, peers and during LP visit

Quantitative Data
· Reading ages (Holborn)
· NSA/BASE
· Questionnaires

People’s Views (staff/children/parents)
· Are children engaging with the new reading materials? 
· Discussion around professional reading and impact of Reading Owls training.

Direct Observation
· Are children progressing at a better rate with the new programme?
· Are children choosing to read for enjoyment?
· Is the new spelling programme in P2 aligning with the ELS programme?
· Are children enjoying the texts and reading lessons? Appropriate engagement?

	PL (3 hours+) for new reading programme - Term1
BASE Sept 2024 & May 2025



November 2024




Implementation of Fife’s Reading Assessment Pack - Launch tbc - Term 2 likely

Introduction in September 2024, with ongoing review of progress and pace




Policy Refresh & Planner Update - Term 4, In-set
Tracking meetings in Term 1 and Term 3/4.

Term 3





Peer observations with literacy focus – Term 4
Fife’s WFL Approaches and ROUs - Term 2, In-set

Learning Partnership date tbc
SLT observation in Term 2
Peer observations in Term 4

	Ongoing Evaluation

	




	Education Directorate Improvement Plan:   Achievement

	Focused Priority: Improving outdoor learning provision and experiences, while considering ‘Target 2030’ and incorporating sustainable development and global citizenship. All children will benefit from a curriculum enhanced by learning outdoors, led by staff who have undertaken professional learning and are working towards delivering high quality learning and teaching.


	HGIOS4 Quality Indicators
	HGIOELC Quality Indicators

	Key: 2.3 Learning, Teaching and Assessment
· Learning and engagement 
· Quality of teaching 
· Effective use of assessment
· Planning, tracking and monitoring

	Relevant:
1.2 Leadership of Learning
1.3 Leadership of change
2.2 Curriculum
3.2 Raising attainment and achievement

	Key: 2.3 Learning, Teaching and Assessment
· Learning and engagement 
· Quality of interactions
· Effective use of assessment
· Planning, tracking and monitoring

	Relevant:
1.2, Leadership of Learning
1.3, Leadership of change
2.2 Curriculum
3.2 Securing children’s progress

	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
(Triangulation of Evidence/QI Methodology)
	Timescales

	Increase all children’s access to high quality outdoor learning environments and education. Ensuring this is increased from less than once a fortnight in a few classes, to an hour per week over the course of the term, at every stage.

Providing access, for all children, to loose parts play will:
· Improve creativity.
· Inspire imagination and curiosity.
· Boost social skills.
· Develop problem solving skills.
· Support inclusion.

“Playing in nature boosts self-esteem and confidence, inspires
creativity, and spending time outdoors makes people happier.” 
                             Play Scotland

We want to harness the benefits of play and being outside has on the wellbeing, self-esteem, disposition to learning, as well as, physical and mental health, of all our children and staff.

In improving our Outdoor Learning and Learning for Sustainability provision (sketch note overview), we will be providing opportunities for our children to develop skills and realise the importance of
· Being Me
· Building Empathy
· Making Wider Connections
· Being Active Citizens
· Readiness to Thrive

These experiences and skills will empower our children to flourish and thrive in a changing future in both life and work.

In accordance with The Promise, care experience young people will receive enhanced tracking to ensure so that appropriate improvement work and support is directed towards their needs, if required.


	Audit our current and fairly limited outdoor learning provision in school. 


Plan an annual timetable of outdoor learning experiences, that includes 4 off site Outdoor Play Days, per class per year.  The plans will also make connections with Learning for Sustainability, the Global Development Goals and the UNCRC.


Create a bank of loose parts play resources in both the nursery and school and ensure that all children have regular, timetabled access to this opportunity.


Professional learning for all practitioners around
· Outdoor Learning
· Learning for Sustainability
· Loose Parts Play

EYOs, CTs and PSAs will complete at least one of the following Professional Learning opportunities via Education Scotland
· GTCS professional learning modules on LfS
· Leading Learning for Sustainability 
· Outdoor learning 
· Learning for a Sustainable Future 

Engage with the outdoor play elements of these key documents - 
· Outdoor Learning (education.gov.scot)
· Curriculum for Excellence through outdoor learning (education.gov.scot)
· Out to Play: Practical guidance for creating outdoor play experiences in early learning and childcare (www.gov.scot)

Develop the outdoor learning space within our new nursery garden to ensure it presents the core provision and enhances learning. Engaging with Places to Grow and My World Outdoors to support this.

Visits to other settings



Audit and create an action plan for Learning for Sustainability using Education Scotland’s Self-evaluation and Improvement Framework
	SLT with all staff members.
CTs to incorporate children’s views.

CTs will be responsible for devising sustainable plans for their stage.




SLT to timetable and co-ordinate with Estates Team to ensure suitable storage solution. Staff to source suitable low cost, loose parts

SLT to co-ordinate PL
PSAs and CTs PL part of PRD
SLT to devise tasks to support engagement.  



















Emma Arneil – PNT to co-ordinate
Potentially EYDO time too.



SLT/PNT to co-ordinate



SLT to support engagement and allocate time from In-set 3 & 4.

	Pre-action data from audit to compare with post improvement data.


Self-evaluation of plans and moderation across the staff team
Feedback from SLT, peers and external professionals during our LP visit
Observations – staff & SLT



Monitoring implementation and progress via consultation with stakeholders to ensure new practice is meeting needs, curriculum focused and manageable.

Quantitative Data
· Time spent productively engaged outdoors.
· Timetables
· Questionnaires
· Long & short-term planning

People’s Views (staff/children/parents)
· What are the benefits of outdoor play?
· Is LfS being integrated in plans?
· What skills are being developed?
· Discussion around professional reading and learning - impact on learners?

Direct Observation
· Are children engaging creatively with the loose parts play? 
· What skills are developing?
· How is this transferring into the classroom
· What is the impact on behaviour /engagement?

Nursery Garden - fortnightly and daily responsive planning priority. Agenda item for Team Meetings.
Nursery ‘Outdoor Learning’ Floorbook. Moderation of PLJ with outdoor learning.

Professional dialogue and implementing good practice where appropriate/relevant

Pre-action data from audit to compare with post improvement data.
	Term 1



One Outdoor Learning Plan per term





Storage solution – Term 1
Ongoing provision of loose parts 


Term 2
PL – In-set 3 and In-set 4

PSAs - fortnightly PL from allocated additional hour















Nursery Garden – whole year





Term 1



Term 1


	Ongoing Evaluation
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	Lochgelly Cluster Improvement Plan: Achievement

	Focused Priority: 
· Plan a progressive curriculum for all children across 8 curriculum areas ensuring that all children receive their entitlement to a broad general education.
· Use benchmarks for all curriculum areas to measure children’s progress and achievement of a level across the BGE using a range of assessment evidence to inform professional judgements.  
· Cluster PT will determine interventions based on school-based data and this will prioritise schools to have focus.
· It is recognised that the Cluster PT has 13 schools and therefore planning will be needs based in terms of sharing time and resources.

	HGIOS4 Quality Indicators

	1.2 – Leadership of Learning
1.3 – Leadership of Change
2.2 – Curriculum
2.3 – Learning, Teaching and Assessment
3.1 – Ensuring wellbeing, equality and inclusion
3.2 – Raising attainment and achievement

	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
(Triangulation of Evidence/QI Methodology)
	Timescales

	All children will have planned, progressive learning experiences across the broad general education.

All children’s progress across all areas of the curriculum will be assessed through all staff enhancing their assessment skills through planned assessment and moderation activity.

All children will experience their entitlement to a broad general education and have their progress tracked across curriculum. All staff will use assessment evidence to support professional judgements.
Children will be supported in their learning across the curriculum through planned opportunities with parents/carers to develop their knowledge of the broad general education.


In accordance with The Promise, care experience young people will receive enhanced tracking to ensure so that appropriate improvement work and support is directed towards their needs, if required.





	Professional Learning Activity
· As part of collegiate sessions staff will engage in professional dialogue on assessment of all/identified areas of the curriculum.
· Professional learning activities to be discussed at Cluster level to allow for cluster-wide training to be explored.
· All staff will use CfE benchmarks for identified curriculum areas to engage in moderation activity linked to attainment.
Forward Planning
· All staff will use the progression pathways for all curriculum areas to ensure planned learning experiences are progressive for all children.
· Attainment and Forward Planning dialogues will support assessment within identified/all curriculum areas linked to assessment evidence which informs professional judgements.
· Staff will develop confidence in planning for assessment.

Tracking & Monitoring
· All staff in liaison with SLT will develop their understanding of the Progress Framework.  This will be used to track progress in learning across the curriculum and record targeted interventions for individual or cohorts of children.

Reporting
· All staff will be familiar with the reporting framework built into Progress and this will support reporting to parents/carers at key points throughout the session.
· All staff will use the reporting aspect of the framework to complete end of session written reports to ensure all parents/carers have access to an annual written report which is informed by professional judgements.
Learning, teaching and assessment
· Focus for parent/carer workshops/open mornings – sharing progression across identified curricular areas. 

Actions for Area PT considerations:
· Use data to consider needs across cluster to target most concerning attainment challenges.

Curriculum Rationale
· Our Curriculum Rationale will be further developed to ensure that this reflective of the experiences all children are experiencing across the school in relation to the BGE.
	Led by HT/DHT
All staff
Area PT where applicable

Cluster HTs
Area PT

Led by Emma McLean – A&M QAMSO at LSPS


Led by HT/DHT
All staff











Led by SLT
All staff






Led by HT/DHT
All staff







All class teachers




Area PT/HTs




SLT/working parties


	Data
Analysis of attainment data in Literacy, Numeracy along with all/identified areas of the curriculum
Analysis of CFE and BASE/NSA data
Analysis of data for identified cohorts e.g. SIMD ASN, EAL, LAC, AF etc

People’s Views
Teacher views on new system
Teacher professional dialogue with SLT at FP & Attainment Meetings
Feedback from moderation activity
Parent/carer views on children’s experiences of BGE
Children’s views gathered through class groups and pupil focus groups on the learning experiences across the curriculum


Observations
Forward planning documentation monitoring
Jotter sampling – literacy/numeracy and other curriculum areas

Classroom observations linked to identified areas of the curriculum (QA calendar)

Focus for LP – analysis of data, learning experiences across the curriculum/identified area of curriculum, parent/pupil views of the delivery of the curriculum




	October 2024




December 2024





October 202




September 2024
November 2024
January 2025
April 2025

February 2025



April 2025






May/June 2025



June 2025




September 2024
November 2024
February 2025
May 2025


Priority schools identified in August 2025

Ongoing


Session 2024-2025	Improvement Plan – PEF Plan 
	Pupil Equity Fund allocation for session 2024/25 
	£ 57 500.75

	School Context

	
	School Roll 

	School – 162 (7 classes) + ELC – 16 (39 weeks, 9-3) = Combined – 180


	FME 
	27.7%
	SIMD Profile for establishment
	2.2



Our School Aims                                                                                                                                                                                                         Shared Vision and Values
· [image: ]To create a happy, caring, secure and stimulating environment in which children can develop self-confidence and self-esteem and become self-motivated learners who understand the purpose of the activities they are engaged in.
· To build positive relationships with children and encourage them to be respectful, courteous, considerate and supportive to others.
· To develop positive and meaningful partnerships with parents based on openness, shared values and a common concern and responsibility for the development of the child.
· To maintain and develop effective communication with the home and the community which promotes a positive and supportive relationship.
· To promote a holistic approach to wellbeing, using Our Minds Matter, 5 Ways to Wellbeing.
· To develop self-regulation and the skills of independent and co-operative working.
· To provide a well-planned and challenging curriculum which provides for continuity and progression and aims to develop the whole child at a level and pace appropriate to his/her needs.
· To monitor the quality of the curriculum and evaluate its success.
· To monitor pupil progress and provide quality support for learning programmes.
· To work towards coherence and consistency in the child’s learning experiences including the transition from nursery into primary and from primary into secondary education.
· To encourage children to care for their school and local environment and to develop a sense of pride this.






	Cost of the School Day 

	At Lochgelly South Primary School we understand the necessity of removing the Cost of the School Day, so poverty is less of a barrier for our young people accessing and engaging in the full programme of learning and experiences available. We examine the school day to try and ensure equity across the following area; uniform, travel, learning, friendship and community, school trips, eating, clubs and home learning.
To mitigate against costs, we
· Make appropriate applications to access additional funding
· Fundraise so costs are spread across the community. These are also not mandatory and planned to avoid costly times of the year.
· Work with local charities and businesses so we receive surplus resources for our children and families.
· Any costs are requested via donations and this is very much optional.
· Ensuring that free sanitary wear is readily available to our parents, young people and staff.
· Working with Ms Mann (Equity DHT, LHS) to provide care boxes in P6 & P7 so our young people have access to personal care items. 
· We have a bank of underwear, uniform and tights/socks children can access as required.



	Stakeholder engagement  

	Participatory Budgeting  


	 We consult regularly with stakeholders in the following ways
· All parents/carers have the opportunity to feedback on improvement priority work through questionnaires, providing an opportunity for them to select the priority they felt was most important to them.
· Pupils on-going feedback gathered through regular pupil focus groups, pupil leadership groups and questionnaires.
· PupilWise and ParentWise surveys.
· Parent Council discussions on a termly basis.

	Our Parent Council felt strongly that funds should be allocated towards reducing the cost of the school day.  Additionally, they felt that our children would benefit from additional supports with their mental health, particularly as they transition to high school.
Upon consultation the wider parent/carer also felt allocating funding towards staff with a role of supporting learners, particularly those with additional support needs was the highest priority for them.



	[image: ]When consulted on what they would like to see PEF funding allocated to next session, parents/carers were most in favour of the following 2 options:
· Continue to improve reading attainment (new reading scheme) for pupils and pursue the next level of Reading Schools accreditation.
· Outdoor Learning - making connections with the curriculum and developing a programme for a whole school approach.
Reducing the cost of the school day was identified as the 3rd priority and one that we are already very committed to, through the work of our DHT with an equity and inclusion remit.














	Rationale 
This does not all have to have a PEF cost 
	Amount of Fund allocated (if appropriate) 
· PSA (37.75 hours) - £29 949
· 0.2 CT cover for DHT £8652

	We have chosen to supplement our core staffing provision with additional PSA hours and a class teacher for 1 day per week.  This will allow us to provide our children with additional support needs the adults the required to support co-regulation, movement breaks, nurture sessions and allow our 13 identified children to participate in class, ensuring inclusion without the requirement for Agreed Reduced Attendance (ARAs).  Dysregulation is currently, or likely to, negatively impact their attainment across the BGE.  We will also require additional staffing to support the delivery of Outdoor Learning (see SIP priority above) which we anticipate increasing engagement for the majority of these learners.


	Expected Impact 
	Interventions Planned 
	Measure of Success 

	Impact on learners 
Ongoing evaluation Dec/June 

	
By June 2024, 13* identified pupils for nurture intervention, PSA support or play/outdoor learning focussed interventions will have better wellbeing, their barriers to learning will have been reduced and improved engagement with learning within the classroom environment will be observed.  They will also demonstrate an increased ability to self or co-regulate.

In supporting children who are dysregulated we will also mitigate against the disruption of learning for others.

Improvements will be determined on an individual basis.
 
In accordance with The Promise, care experience young people will receive enhanced tracking to ensure so that appropriate improvement work and support is directed towards their needs, if required.


* Most pupils within the target group fall within Simd areas 1-4, and all in 6 or below.
	PSAs will be used to ensure ratios for Outdoor Learning, out with the school, are maintained.
 
PSAs will work directly with 13 pupils who have been identified across the school as requiring additional support to co-regulate and engage with learning.  These are children who would potentially not engage well in class and may require time out to decompress and regulate. 3 of these children have previously required an ARA.

Daily Nurture Club sessions for identified pupils who do not cope within the busy playground – sensory/social emotional difficulties.

Early indicators suggest 25% of our new pupils at Early Level have a recognised ASN. To ensure the needs are appropriately met, we will provide an additional class teacher for 1 day per week, this will allow play based learning and targeted interventions to be fully supported.

CT will use the Circle framework to identify needs and appropriate strategies/interventions for 5 targeted pupils at Early Level.  These will form part of the Summary of Support document.

PEF DHT to co-ordinate support and review progress, levels of engagement and impact.

	 Direct Observations
· Frequency of de-escalation requirements
· Requirement for ARAs
· Engagement with learning levels
· Requirement to leave room/time out

Quantitative Data
· Home/School Communication Diaries
· Frequency of de-escalation/time outs
· Attainment data – BASE/NSA/Holborn
· Attendance 
· Circle Framework - assessment 

People’s Views
· Home/School Communication Diaries
· Reviews of Summaries of Support/Pro-active Management Protocols/Child’s Plans/Risk Assessments
· Review Meeting (with parents)
· Have things improved for this child?
· Planning with other agencies/professionals


	 
 
 
 



	Rationale 

	Amount of Fund allocated (if appropriate) 
· 0.8 DHT £ 7938 
· 0.2 CT cover for DHT £8652
· Additional PSA support from allocation above

	Appointing a DHT (promotion of existing PT) with an Equity and Inclusion focussed remit, to ensure we are working to mitigate against poverty as a barrier to learning and attainment. Our catchment has a SIMD of 2.2, against the Fife average of 2.7 which indicates we have elevated instances of poverty within our community. We want to avoid the Cost of the School Day, being a reason for children not to attend school and to avoid children feeling different, ashamed or stigmatised. Our attendance is currently 91.2% which is 0.4% below our stretch target.


	Expected Impact 

	Interventions Planned 

	Measure of Success 

	Impact on learners 
Ongoing evaluation Dec/June 


	Over the course of the year, establish processes to remove poverty as a barrier to school attendance.  

Ensuring that we are helping families to maximise their budgets and access supports available that will positively impact parenting, attendance, wellbeing, budgeting, managing ASNs, and ultimately equity and inclusion.
 
	Reducing the Cost of the School Day, including applications for funding, distribution of resources and maintaining processes of support put in place Nov-June 2024. Ensuring COSD is not a barrier to attendance, participation and inclusion.

Co-ordination and provision of free After School Clubs.

Planning carefully considered fundraising, that will allow school trips to continue.  As requested by our parent body. 

Building relationships with local businesses and charities to sponsor and fund lending e.g. provision of an inclusive library books in connection with Amazon.

Set up community access to supports, food, household items and clothing, via Fair Share and The Big Hoose.

Improving family support by making referrals to, and working with, agencies to provide help and advice to improve inclusion, increase attendance and access to financial advice. As well as parenting support and signposting.

Swimming lessons targeted at the P7 stage and Bikeability at Second level, targeted towards non-cyclists/swimmers.

	Quantitative data 
· Number of families we are able to support
· Funding secured and distributed
· After School Clubs - provision and attendance
· Fundraising efforts 
· Tracking and recording all children who have benefitted from PEF funded resources.
· No. of children who can swim or ride a bike

People’s Views
· Teacher views on supports
· Feedback from parents/carers
· Children’s views gathered through class groups and pupil focus groups

Direct Observations
· Quality of school uniform/PE kits – is a discreet intervention required?
· Who is accessing Fair Share/Big Hoose supports – is there something else we can do? What do they need?

	  
 




Pupil Equity Financial Plan Session 2024-2025
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Appendix E
Name of Establishment	
Name of Headteacher	
Education Manager  		
Standards and Quality Report Session 2023-2024
	
	Comments

	Agreed format for SQR 2023-2024 has been used
	

	Cost of the School Day statement included
	

	Context table completed 
Shared vision and values shared
	

	Improvement Work 2023-24

Priority 1


	Fully Achieved
	
	Partially Achieved
	
	Continued next session
	

	Progress

Clear progress been made with planned strategic actions
	

	Clear impact shown for children and young people

· Quantitative or qualitative data to support this impact
· Written evaluatively
	

	Limited number of next steps identified
	





	Improvement Work 2023-2024

Priority 2


	Fully Achieved
	
	Partially Achieved
	
	Continued next session
	

	Progress

Clear progress been made with planned strategic actions
	

	Clear impact shown for children and young people

· Quantitative or qualitative data to support this impact
· Written evaluatively
	

	Limited number of next steps identified 
	

	Attainment Overview Completed




	

	Evaluative Statement about Attainment 



	

	Attainment overview/Achievement of a Level/Outcomes for Young People
· Successes and gaps identified
· Destination trends (secondary)
	

	Wider achievement – impact on children and young people 

Personalised for schools and significant events/achievements shared
	


	Feedback from External Scrutiny
· LP/ELP
· Education Scotland
· Care Inspectorate
	

	PEF Evaluation (per priority)
Progress:
Detail given of work/action which had been undertaken towards this priority e.g. professional learning, consultation with all stakeholders, implementation of planning, use of resources etc
	

	Impact
· Quantitative or qualitative data to support this impact
· Written evaluatively
	

	Consultation with Stakeholders
	

	How is SQR, IP and PEF shared with stakeholders
	

	NIF quality Indicators are evaluated using six-point scale (School)
	

	NIF quality Indicators are evaluated using six-point scale (ELC)
	

	Care Inspectorate Grades included (where relevant)
	



[bookmark: _Hlk132201701]Improvement Plan Session 2024-2025
	
	Comments

	Are priorities identified supporting recovery?
· Do they cover school, ELC and ASC?
	

	Are relevant QI’s identified for priority identified? (including Early years if relevant)

	

	Expected impact
· Is this focused on children and young people
· Is this written evaluatively 
· Is this linked to data
	

	Strategic Action/tasks identified:
· High level
· Realistic
	

	Responsibilities
· Identified
· At all levels
	

	Measure of Success (including Triangulation of evidence/QI Methodology)
· Is there evidence that evidence will be gathered from different stakeholders and through different ways throughout the session.
	

	Timescales
· Realistic
	

	PEF Plan (included)
	



	PEF Financial Plan (included)
	






Feedback given by ________________________________________________________________

Date feedback given _______________________________________________________________

















Appendix F
Measure of Success – QI Methodology
Quality improvement is about giving the people closest to issues affecting outcomes the time, permission, skills and resources they need to solve them. It involves a systematic and coordinated approach to solving a problem using specific methods and tools with the aim of bringing about a measurable improvement.
A few suggested approaches to consider are :
	Approach
	Description
	Visual

	Model for Improvement
	Rapid cycle process involving Plan, Do Study, Act (PDSA) cycles to test the effects of small changes, make them and ultimately spread the effective changes through the system if they have the desired effect. 

	[image: A visual diagram of a Plan-Do-Study-Act (PDSA) Cycle | Download Scientific  Diagram]

	Visible Learning – Impact Cycle
	Gather and consider/analyse evidence/data to determine a focus, introduce an idea or element to your practice and measure the impact that it has based on evidence.

	[image: Education Sciences | Free Full-Text | Implementing High-Leverage Influences  from the Visible Learning Synthesis: Six Supporting Conditions | HTML]

	Practitioner Enquiry/professional Enquiry Process
	
	[image: The Flow Inquiry of Practitioner Enquiry | Download Scientific Diagram]
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