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	Greyfriars RC Primary School
2.3 LEARNING, TEACHING AND ASSESSMENT

	How would you evaluate yourself using the six-point scale?
	2023/24
	2024/25
	2025/26

	
	Satisfactory
	Good
	Good

	Date last updated:
10.06.25
	How well are we doing?  
 
What is working well for our children? 
	How do you know?  
 
What evidence do you have? 
	What are you going to do now?  
 
What are your improvement priorities? 

	Learning and engagement 

Quality of teaching 

Effective use of assessment 

Planning, tracking and monitoring 
	Positive relationships between all staff and children are evident throughout our school.  Relationships are underpinned by the Gospel values.  The ethos and culture of our school reflects a commitment to children’s rights.

All staff understand the impact positive relationships can make on outcomes for children.  All teaching staff know children well and use this knowledge to differentiate learning appropriately to meet the needs of learners.

A consistent approach to learning through the adoption of a four-part teaching model has supported learning and teaching.  As a result, all teaching staff share learning intentions and success criteria (which is co-constructed when appropriate), with feedback given in a timely fashion to support children in making progress in their learning and to lead their learning.

In Primaries One to Three, approaches to play pedagogy are purposeful, giving children the opportunity to develop curiosity and independence.

We use a range of data and evidence to assess children’s progress in learning e.g. BASE, NSA, Formative and Summative assessments, as well as a QI approach in Writing in Primaries Four to Seven.  The evidence created informs professional dialogue during Attainment and Achievement (Tracking) meetings, ensuring that teaching staff are effectively planning learning experiences for all children in their class, including pace, challenge and support as appropriate.  This allows all children to make appropriate progress in their learning.

The use of formative assessment is woven throughout lessons allowing staff to adapt and respond to the needs of learners quickly.  This provides learners with instant feedback and helps them to identify how well they are doing.

Skilled questioning enables higher-order thinking skills in all learners as we promote independence and confidence in our learning.

Engagement in moderation across the school and cluster supports all teachers in their professional judgements.  

Approaches to planning for universal, additional and intensive supports for children ensure that all have access to appropriate resources to support them in their learning.  The use of the Circle Framework is supporting staff to identify strategies to support these. 

Use of the Circle Framework has enabled staff to make changes to their classroom environment to better meet the needs of learners.  


	· Individual classroom and school environment observations
· Planning Documents
· Attainment and Achievement (Tracking) meetings, attainment and attendance data, targeted intervention overviews
· Continuity Document
· Didbook/Progress
· Learning Partnership feedback
· Completed Circle Inclusive Classroom Scale audits/reflections/planning pages/next steps
· Summaries of Support
· Examples of children’s work
· Completed moderation proformas
· Pupil Focus Group Feedback

	Focus on defining our own vision, values and aims with all stakeholders to develop a shared understanding of what these are.

With the introduction of Fife Education Directorate’s ‘Transforming Learning’ policy, we will further develop our use of digital technologies to support and enhance learning, teaching and assessment.

Using the ‘Meta-skills Toolkit’ to create a progression pathway will support staff to plan learning experiences which will develop children’s skills.  This will allow children to demonstrate a greater awareness of the skills for learning, life and work.

Opportunities to be sought for pupils to lead their own learning and to share their learning during assemblies.

Revisit ‘Growth Mindset’ activities to support pupils to become more resilient in their learning.

Focus on developing the use of high quality assessment tasks so that learners are consistently given opportunities to apply their knowledge and skills to unfamiliar contexts.

Broaden the use of the Circle Framework to include the use of evidence gathering tools to share with SfL teacher when requesting interventions.
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APPENDIX B - SQR TEMPLATE

	Greyfriars RC Primary School
Context of the School

	Demographic
	School Roll: 190
FME 15.5%
SIMD Profile: 7.3
Armed Forces: 6.8%
EAL: 8.4%
LAC: 1.6%
We have a wide catchment area which stretches from the Tay Bridge along the coast to Elie and inland to St. Andrews.

	Vision, values and aims
	Our School Vision
Our school community standing together in faith, respect, achievement, nurture, community, inclusion and success; following in the footsteps of St. Francis (our patron saint)

Our School Values
To promote an ethos which is nurturing, compassionate, respectful and hardworking which is based on the teachings of the Gospels, keeping Christ at the centre of all we do.

Our School Aims
•	Learners are safe, happy and nurtured
•	Learners are supported and challenged
•	Learners are confident and successful

	Attendance: 93.6%
	Authorised
	4.07%
	Unauthorised
	2.62%

	Exclusions
	Nil

	Summary of consultation with stakeholders
	Pupil focus groups, Parent Council and staff have all been consulted on the impact of this year’s improvement priorities and the identification of those for next year.

	Attainment Scotland Fund Allocation (PEF)
	£29,746

	Cost of the School Day statement
	 In Greyfriars RC Primary School we recognise the need to reduce the Cost of the School Day for all our young people and particularly for our young people who are already experiencing poverty. We examine the school day through the following headings: 
Uniform 
We have a very successful selection of pre-loved uniform items available throughout the school year.  During P1 transition events, each P1 child is given a starter bag of pre-loved uniform.


Travel
Our Admin Assistant is always available to help parents apply for NEC bus passes to help them access transport to school should they be outwith catchment.
School trips
As far as possible we utilize our local area for class outings to support learning.  When this is not possible, school will subsidise the cost to families.
It is very important to us that all P7s attend their P7 residential trip.  For those families unable to afford this cost, we apply to a fund on a ‘no names’ basis to protect confidentiality.  
The final P7 trip is subsidized by the Parent Council and school so that the cost is no more than £10 to each family.
Fruit
School provides fruit to those children who have no snack at playtime.
Sports
There are protected places available at some sports camps which are offered to families to ease the financial burden thus allowing a child to attend who would perhaps never be given the opportunity.
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Summary of Progress and Impact from last session’s Improvement Plan and Next Steps
 

	School Improvement Priority 1: To improve attainment in writing
· All staff engaged with Workshop for Literacy
· All staff implementing the 9 text types for writing


	HGIOS 4/HGIOELC Quality Indicators:

	Has this priority been:
(please highlight)
	Fully achieved
	X
	Partially achieved
	
	Continued into next session
	

	Significant progress has been made in implementing the strategic actions outlined in last year’s SIP. 

· All teaching staff engaged in initial training on Workshop for Literacy, led by Cluster PT Jenni Alexander. This was further underpinned by the WfL leads (CS and AO) who continued to support this approach after attending the full Workshop for Literacy course. 
· All Staff also undertook professional learning in using the Fife Writing to support consistent formative and self-assessment practices across the school

· A whole-school agreement was reached on a yearly overview for teaching the 9 text types in writing, which has been implemented since August 2024. The updated Writing Policy, aligned with Fife’s documentation, is now in use. Teachers are consistently applying the 4-part lesson model to support skill development.
· All Staff have begun using the Records for Understanding for Literacy and the Fife Reading Assessment Pack to inform planning and tracking. 
· Moderation activities, jotter monitoring, and pupil focus groups were used to evaluate progress. QI leads (VM and DR) have supported teaching staff in P4-P7 to set-up and run a QI approach for Tools for Writing,  and are supporting their data gathering  as evidence of progress made.
These actions are contributing to improved breadth and consistency in literacy experiences.


	Impact to be detailed:
· All Learners in P4-7 are now experiencing a broader and more consistent literacy curriculum. The implementation of the 9 text types and the 4-part lesson model has helped structure learning and ensure coverage of key writing genres.  This is evident in their writing jotters and has formed the basis of classroom observations.  All teachers at P4-7 stages have engaged in moderation activities regarding writing. 

· The use of a QI approach to Tools for Writing has supported all learners in P4-7 to identify their own progress and next steps, fostering greater ownership of learning.  All the children in focus groups spoke knowledgably about this approach and were able to articulate that they were transferring their Tools for Writing skills into their weekly extended writing sessions.

· Professional dialogue and collaborative planning among all staff have led to more coherent and supportive teaching approaches, which learners benefit from through clearer expectations and feedback.

· Most Tracking meeting discussions were underpinned by data collected through the QI approach with all being focused around the quality of writing generated through use of the Fife Writing Pack.

· At P1, all children are achieving in writing with almost all children achieving at P7. Most children have achieved at P4.

	Next Steps (if appropriate) to be detailed:
· DR and VM to continue to support colleagues in the use of a QI approach, especially for new members of staff.
· CS to continue to support colleagues in the use of a Workshop for Literacy approach.
· DR and VM to continue to support staff in the implementation of the 9 text types for writing next session to embed this approach.  Additionally they will provide opportunities for new teaching staff to engage in this approach through lesson observations and twilight sessions.




	
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps
 

	School Improvement Priority 2: All pupils to feel included and enabled to participate fully in their school day
 - All staff using the Circle framework to plan appropriate routine and structures, social & communication, & physical environments

	HGIOS 4/HGIOELC Quality Indicators:

	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	X
	Continued into next session
	

	· All staff engaged in professional learning on the CIRCLE Framework, supported by the Educational Psychologist, to enhance inclusive classroom practices.  School sessions were led by FG, EG and MB.
· The CIRCLE Framework was used by all teachers to audit and adapt learning environments, routines, and structures to promote nurturing, inclusive spaces.
· Almost all Staff implemented HWB strategies and captured pupil voice through Pupil focus groups.
· Targeted support blocks were delivered by SfL teacher and PSAs. Summaries of Support and PAMP documents were created as required to support specific learners and their teachers.
· Pupil Leadership Groups were empowered to lead improvements and influence decision-making across the school.
· Almost all identified learners show increased participation and engagement in learning.
· Learning environment are more responsive to individual needs, supporting self-regulation and a stronger sense of belonging.
· External feedback from Learning Partnerships and visitors highlighted the positive ethos and inclusive culture across the school.



	Impact to be detailed:
· Almost all identified learners show increased participation and engagement in learning, evidenced in observations, learning partnerships and pupil focus groups.
· During pupil focus groups, almost all pupils shared that they had been consulted in auditing their classroom environment.
· Almost all children now recognise their ability to influence decisions in school, supported by active Pupil Leadership Groups and regular feedback opportunities. This has fostered a stronger sense of agency and responsibility.  
· Staff training and targeted support have led to more responsive classroom practices. Learners are better able to manage their emotions and behaviour, contributing to calmer, more focused learning environments.
· Learning Partner and ELP visits highlighted the school’s inclusive ethos, strong relationships, and effective use of pupil voice. These affirm the school’s progress in creating a nurturing and equitable learning culture.

	Next Steps (if appropriate) to be detailed:
· SfL to lead on using the Circle Document to gather evidence on interventions implemented before requesting assistance.
· All teachers to begin to embed the Circle Document into their practice, particularly when creating learning environments, establishing structures and routines, organisation and planning.
· These next steps will taken forward over the coming session in parallel to the work of the School Improvement Plan.














	
Improving Outcomes
 

		Stage
	Listening and Talking
	Reading
	Writing
	Numeracy

	
	Actual
	Actual
	Actual
	Actual

	P1
	91.3%
	95.66%
	95.66%
	95.66%

	P4
	100%
	88.46%
	76.9%
	84.61%

	P7
	85.72%
	88.57%
	88.57%
	88.57%


Attainment

	Overall Attainment for 2024 - 2025

	
	Literacy
	Numeracy

	
	Stretch
	Actual
	Stretch
	Actual

	P1
	83%
	91.3%
	91%
	95.66%

	P4
	79%
	76.9%
	83%
	84.61%

	P7
	80%
	85.22%
	86%
	88.57%



Most children are making very good progress from their prior levels of attainment in literacy and English. By the end of P1, almost all children achieve Early Level in reading, writing, talking and listening and numeracy. By the end of P4, most children achieve First Level in reading, writing, talking and listening and numeracy. By the end of P7, most children achieve Second Level in reading and talking and listening.  Most children achieve Second Level in numeracy.
· P1 learners are achieving at a very high level across all areas, with almost all pupils achieving Early Level in literacy and numeracy.
· Despite P4 learners show strong attainment, particularly in Listening & Talking and Reading, Writing attainment is slightly lower.   There have been a number of new children join us from other schools in the final term thus not completing a full year with us.  This has had a significant impact on our writing attainment data at this stage.
· P7 learners are performing consistently well across all areas, with almost all achieving expected levels, reflecting the positive impact of consistent teaching and assessment practices, including the effective use of a QI approach in reading, writing and numeracy.
· Comparing this year’s data to last year’s data there is a slight increase of attainment at P1, P4 and P7 of approximately 4% in writing.  In 2024 only 92% of P1 achieved Early Level in Writing compared to 95.66% this year.  72% of P4 achieved First Level in Writing compared with 76.9% this year, and 84% in P7 achieved Second Level in Writing last year compared with 88.57% this year.  This increase, could in part, be attributed to a more consistent approach in the teaching of Writing using the 9 text types.


Progress and Impact of PEF
Last session PEF was used to fund a PSA to support an identified cohort of learners in P5 achieve First Level in reading, writing and numeracy.  A variety of different strategies were implemented, including the class teacher working with the cohort whilst the PSA supported the class activities, as well as the PSA working directly with the group.  The impact of this approach has been that 12.2% have achieved First Level and are now working on Second Level.  

This group of learners are now accessing laptops to support them with spelling when engaged in extended writing activities.  Where appropriate, the use of ‘talk to text’ technology has also been utilised.  With the implementation of the Fife Writing Pack and the 9-text types, all children have benefited from the use of WAGOLS and the consistent approach applied to all writing lessons.  Regular handwriting practice has also been undertaken to remove this as a potential barrier to attainment.  The implementation of a QI approach to writing has enabled the class teacher to identify gaps and address them through daily practice.

In reading, the identified cohort have had consistent practice with adults in school on a daily basis, supported by conversations to develop comprehension skills.  For some of these children, the use of ‘Toe by Toe’ has also provided the opportunity to constantly reinforce and over learn phonics with the use of nonsense of words to blend.

In numeracy, learners have accessed a range of digital tools to support learning, e.g. Times Tables Rockstars.  Being in a small group situation has enabled one to one support to be tailored to the needs of the individual children.  The use of concrete materials and a contextual numeracy approach has also been implemented by both the PSA and the CT to cement basic numeracy understanding and application.


	Achievements
This session we have implemented eight Pupil Voice Groups.  The children have had ownership over which group they would participate in.  All pupils have used this as an opportunity to shape the work of the school.  Our Reading Rovers successfully managed to apply for and gain our Core Award for Reading Schools.

Through our whole school Sustainable Fashion project, a very successful partnership with parents, St. Andrews University students, Transitions St. Andrews and school staff was achieved.   Pupils were taught a range of skills to enable them to reuse old clothes/fabrics as well as learning why it is important to understand the issues with the ‘Fast Fashion’ industry, the effects on the environment from clothes going to landfill and how we have become a disposable nation.  The children’s learning was presented to parents by the children, and a fashion show held to model the clothes that they had made.  A quilt made by one of the groups will be displayed in the hall.  







	Evaluations (School)

	
	2022-23
	2023-24
	2024-25
	Inspection Evaluations
(since August 2024)

	1.3 Leadership of Change
	Satisfactory
	Good
	Good
	

	2.3 Learning, teaching and assessment
	Satisfactory
	Good
	Good
	

	3.1 Ensuring wellbeing, equity and inclusion
	Satisfactory
	Good
	Good
	

	3.2 Raising attainment and achievement
	Satisfactory
	Good
	Good
	




APPENDIX C - Session 2025-2026 Improvement Plan
	Education Directorate Improvement Plan: Achievement

	Focused Priority: 
· Plan a progressive curriculum for all children across 8 curriculum areas ensuring that all children receive their entitlement to a broad general education.
· Use benchmarks for all curriculum areas to measure children’s progress and achievement of a level across the broad general education using a range of assessment evidence to inform professional judgements.  

	HGIOS4 Quality Indicators
	HGIOELC Quality Indicators

	2.2 – Curriculum
2.3 – Learning, Teaching and Assessment
3.2 – Raising attainment and achievement
	

	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
(Triangulation of Evidence/QI Methodology)
	Timescales

	

All children will experience planned, progressive learning experiences across the broad general education.

All staff will enhance their assessment skills through planned assessment and moderation activity; this will ensure all children are making progress across all areas of the curriculum

All staff will track children’s progress across the broad general education and use assessment evidence to support professional judgements to ensure children experience their entitlement to a broad general education.

Through planned opportunities with parents/carers, knowledge of the broad general education will be developed, and this will ensure they can support children in their learning across the curriculum

All teachers will use the Fife Reading Assessment Pack to enhance their assessment of reading skills.  

All teachers in P1-3, to further develop play pedagogy in literacy, specifically reading.




	

Professional Learning Activity
· As part of collegiate sessions staff will engage in professional dialogue on assessment of identified areas of the curriculum, specifically reading and the implementation of the Fife Reading Assessment Pack.

· All staff will use CfE benchmarks for identified/all curriculum areas to engage in moderation activity linked to reading, numeracy, drama, ICT

Forward Planning
· All staff will use the progression pathways for all curriculum areas to ensure planned learning experiences are progressive for all children.
· Attainment and Forward Planning dialogues will support assessment within identified/all curriculum areas linked to assessment evidence which informs professional judgements.
· Staff will develop confidence in planning for assessment.

Tracking & Monitoring
· All staff in liaison with SLT will further develop their working knowledge of the Progress Framework.  This will be used to track progress in learning across the curriculum and record targeted interventions for individual or cohorts of children.

Learning, teaching and assessment
· Focus for parent/carer workshops/open mornings – sharing progression across identified curricular areas 

Curriculum Rationale
· Our Curriculum Rationale will be further developed to ensure that this is reflective of the experiences all children are experiencing across the school in relation to the BGE.


	

All staff
Reading – CS/DR
ICT – CR
Drama - 









Led by HT
All staff















Led by SLT
All staff


















All class teachers





Curriculum Development Working Group: CF, EG, FG, DR

Play Pedagogy working Group: LN, FG, CR


	

Data
Analysis of attainment data in Literacy, Numeracy along with all/identified areas of the curriculum
Analysis of CfE and BASE/NSA data
Analysis of data for identified cohorts eg SIMD, ASN, EAL, LAC, AF etc

People’s Views
Teacher professional dialogue with SLT at FP & Attainment Meetings
Feeback from moderation activity
Parent/carer views on children’s experiences of BGE
Children’s views gathered through class groups and pupil focus groups on the learning experiences across the curriculum


Observations
Forward planning documentation monitoring
Jotter sampling – literacy/numeracy and other curriculum areas

Classroom observations linked to identified areas of the curriculum (QA calendar)

Focus for LP – analysis of data, Learning experiences across the curriculum/identified area of curriculum, parent/pupil views of the delivery of the curriculum




	
Data

September
December
February 
May


BASE – September and June
P7 NSA – November
P4 NSA – January

People’s Views

Parental/Pupil/Staff Surveys – January and June
Ongoing Pupil Focus Groups
Moderation – September, November, February, April










September 2025
January 2026
April 2026



September 2025
November 2025
January 2026
April 2026 

LP – April 2026



















	Ongoing Evaluation

	








	Education Directorate Improvement Plan:  Achievement

	Focused Priority:   
· Support and enhance the delivery of high-quality learning, teaching and assessment through professional learning on for all staff on the use of digital technology.
· To support all staff using digital technologies to create a more inclusive, engaging and personalised learning environment leading to improved outcomes for children and young people.


	HGIOS4 Quality Indicators
	

	1.3 Leadership of Change
2.2 Curriculum
2.3 Learning, Teaching and Assessment
2.4 Personalised Support
2.6 Transition
3.2 Raising Attainment and achievement
3.3 Increasing creativity and employability        
	   

	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
(Triangulation of Evidence/QI Methodology)
	Timescales

	
All children will experience
improved engagement and
motivation in learning through creative approaches to delivering
learning and teaching using a wide range of digital tools.


Through professional learning all staff will enhance their skills in
using digital tools to deliver high-quality learning, teaching and

assessment leading to improved outcomes for all children.





	
Professional Learning Activity 
· As part of the agreed WTA 5 collegiate sessions, staff will engage in professional learning on the use of iPads and associated apps to enhance the quality of learning, teaching and assessment.
· All staff will have the option to upskill their knowledge through the awareness of resources and self-led professional learning available on the Apple Education Community and further professional learning will support teachers to make effective use of the software library and develop their digital skills.

Enhancing learners’ experiences
· Enable all staff to personalise learning by tailoring content on digital platforms to suit individual/class needs.
· Enable all staff to use digital tools to make learning and teaching more engaging. 
· Accessibility features will be available to ensure learning is more inclusive for children with ASN whilst promoting independence.
·  Staff will ensure they are able to always demonstrate safe and responsible use of digital technologies.

Learning, Teaching and Assessment 
· Teachers will use their digital skills to plan appropriate learning based on Fife’s curriculum progression pathways.
· Teachers will use a range of digital tools to create and share explanations and to model learning processes. 
· Planning for key learning to be shared via digital platforms to support P6/7 children to access during and outside of lessons.  
· Teachers will plan for differentiated learning by providing access to learning materials digitally allowing children to use the accessibility features and/or to access at their own pace.
· Teachers involve children in the planning process, actively engaging them in decision making, allowing them to contribute ideas, select learning activities and co-construct success criteria.

Assessment and Feedback
· All staff will develop skills to improve their knowledge of the digital tools available that can be used to provide instant feedback to children. 
· Development of Digital Portfolios to showcase learning over time using Showbie. 
· Data to be gathered from the use of digital platforms in conjunction with all assessment evidence to plan for next steps in learning.

Curriculum Rationale 
· Our Curriculum Rationale will be further developed to ensure that this reflective of the experiences all children are experiencing across the school in relation to the use of digital technology


	

Led by ESO’s, Digital PT’s


All staff, led by Caroline Robertson Transforming Learning Ambassador















Led by ESO’s, Digital PT’s

Led by SLT
All Staff
















Led by SLT 
All Staff
	
Data 
· Analysis of attainment data in Literacy and Numeracy along with all/identified areas of the curriculum
·  Analysis of CFE and BASE/NSA data
· Analysis of data for identified cohorts eg SIMD, ASN, EAL, LAC, AF etc Analysis of Leuvans, GWMT, SDQ 

People’s Views 
· Staff views on use of digital technology to enhance learning. 
· Self-evaluation (2.3) on strengths and next steps
· Staff professional dialogue with school/cluster colleagues. 
· Feeback from Professional Learning activity. 
· Parent/carer views on children’s experiences. 
· Children’s views gathered through class groups and pupil focus groups on the use of digital technology to support and enhance learning experiences.

Observations 
· Forward planning documentation.
· Classroom observations linked to the use of digital technology to enhance learning, teaching and assessment.
· Focus for LP – analysis of learning experiences through the use of technology.

	
Staff Training
14.11.25 (INSET) at 1.30pm Madras
All teaching staff receive devices

03.12.25 (1 hour) Madras
3.45pm – 4.45pm 

09.12.25 – Devices given to learners

14.01.26 – (1 hour) 
Madras
3.45pm – 4.45pm

February INSET 
Cluster Input from Learning Ambassadors

11.03.26 (1 hour)
Madras
3.45pm – 4.45pm

20.05.26 ( 1 hour)
Madras
3.45pm – 4.45pm

February INSET 
Cluster Input from Learning Ambassadors

10.06.26 ( 1hour)
4pm – 5pm
Showcase learning to colleagues

Data Collection
· September
· December
· February
· May

BASE – September and June
P7 NSA – November
P4 NSA – January

People’s Views

Parental/Pupil/Staff Surveys – November and May
Ongoing Pupil Focus Groups

Observations

February and May

LP - April

	Ongoing Evaluation

	
This should be updated as part of on-going cycle of self-evaluation
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APPENDIX D - Session 2025-2026 Improvement Plan – PEF Plan 
 
	Pupil Equity Fund allocation for session 2025/26
	£ £29,746

	School Context (copied from SIP) 

	Demographic
School Roll: 190
FME 15.5%
SIMD Profile: 7.3
Armed Forces: 6.8%
EAL: 8.4%
LAC: 1.6%
We have a wide catchment area which stretches from the Tay Bridge along the coast to Elie and inland to St. Andrews.  At times we can also have a very transient population because of families relocating in and out of the Army Base at Leuchars in addition to those coming to study/work at St. Andrews University.

Our School Vision
Our school community standing together in faith, respect, achievement, nurture, community, inclusion and success; following in the footsteps of St. Francis (our patron saint)

Our School Values
To promote an ethos which is nurturing, compassionate, respectful and hardworking which is based on the teachings of the Gospels, keeping Christ at the centre of all we do.

Our School Aims
•	Learners are safe, happy and nurtured
•	Learners are supported and challenged
•	Learners are confident and successful

	Cost of the School Day (In what key ways do you plan to mitigate against Costs within the School Day) 

	Uniform 
We have a very successful selection of pre-loved uniform items available throughout the school year.  During P1 transition events, each P1 child is given a starter bag of pre-loved uniform.
Travel
Our Admin Assistant is always available to help parents apply for NEC bus passes to help them access transport to school should they be outwith catchment.
School trips
As far as possible we utilize our local area for class outings to support learning.  When this is not possible, school will subsidise the cost to families.
It is very important to us that all P7s attend their P7 residential trip.  For those families unable to afford this cost, we apply to a fund on a ‘no names’ basis to protect confidentiality.  
The final P7 trip is subsidized by the Parent Council and school so that the cost is no more than £10 to each family.
Fruit
School provides fruit to those children who have no snack at playtime.
Sports
There are protected places available at some sports camps which are offered to families to ease the financial burden thus allowing a child to attend who would perhaps never be given the opportunity.
Fundraising
We try to minimise the number of events held  as much as possible, and charge very little to participate.  If a child does not bring money in, they are included regardless.  For dress-up days, we encourage home made costumes rather than bought ones and will give out costumes to those who don’t have.  We also run a Christmas Jumper swap and at the Christmas Fayre, there are free pre-loved jackets, wellies, clothes for anybody to take.  Next session, we will charge per family rather than per child for dress-up days.  Advertise Reuse as a place to get items for dress-up.  This is an initiative run by Transitions (part of St. Andrews University) who have a warehouse full of items which anybody can take.


	Stakeholder engagement  
(in what ways have you engaged with your stakeholders – children/parents/community etc.) 
	Participatory Budgeting  
(Are you using any of your PEF allocation to support participatory budgeting. If yes, what is the focus?) 

	The cost of the school day was discussed by our Pupil Council, whose suggestions for 2025/26 have been incorporated.  The Parent Council also regularly discuss this as they are aware of the need to keep this cost down.  Discussions have also taken place regarding the need to claim Free School Meal Allowance.  Staff, Pupils and Parents are key in the evaluation of work undertaken to promote equity.
	 Two Pupil Voice groups will be given separate budgets.  The Reading Rovers will have £1000 to spend on books for the school library and to create classroom libraries.  Investing in high-quality novels for children from low-income backgrounds is a critical step toward closing the attainment gap in literacy. Research consistently shows that access to engaging, age-appropriate reading materials significantly improves reading fluency, comprehension, and motivation—key drivers of academic success. However, we recognise that children living in poverty often lack access to books at home, limiting their opportunities to develop essential literacy skills outside the classroom.  This approach will also give learners the opportunity to take ownership of the libraries and motivate to use them.

The Playground Group will be given £500 to purchase playground toys. Playground toys support the development of key skills such as communication, problem-solving, and resilience—skills that directly impact classroom behaviour, wellbeing, and learning readiness. Research shows that regular physical activity and social play contribute to improved concentration, reduced stress, and better overall academic performance.
By enhancing the play environment, we create a more equitable and supportive school experience for disadvantaged children, helping them thrive both socially and academically.



	Rationale 
(what poverty-related attainment gap are you trying to address?)  
This does not all have to have a PEF cost 
	Amount of Fund allocated (if appropriate) £ 7000.00 (tbc)

	Having analysed our data , we have identified that we have cohorts of learners across the school with gaps in their numeracy.  We recognise that poverty is not just limited to our children in one class and so we support all children universally across the school as appropriate.  All learners are tracked across their seven years at Greyfriars RC Primary and we use FME, SIMD, the six characteristics of poverty and local knowledge to help our identification of pupils.  Class teachers implement differentiation to ensure that the needs of all learners are met.  To support our targeted goal of increasing numeracy attainment. the purchase of SMART TVs will enhance digital teaching and learning through iPads. This technology will enable teachers to model complex mathematical concepts, demonstrate strategies visually, and engage pupils in interactive problem-solving activities across P5-7 as well as develop their teaching strategies in literacy.


	Expected Impact 
(What is the expected impact on outcomes for children and young people) 
 
If this links to a SIP priority, please reference 
	Interventions Planned 
(What is the intervention? How will it be delivered? Who is responsible?) 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Impact on children 
Ongoing evaluation Dec/June 
(What has been the actual impact/outcome, in particular for the targeted group of children) 
(What data/evidence shows the impact of the project/intervention? Refer to outcome statement. Did you achieve what you set out?) 

	
· All numeracy and literacy lessons, in P5-7, will become more dynamic and visually stimulating, encouraging active participation.
· Almost all Pupils in P5-7 to enjoy numeracy and feel confident tackling challenging problems.
· All pupils in P5-7 to develop skills in using digital tools to explore and solve mathematical problems, preparing them for future learning and life.
· All teachers in P5-7. to deliver more effective, differentiated instruction using real-time modelling and feedback.

 
	· Teachers use SMART TVs to model numeracy and literacy strategies, display real-time pupil work, and demonstrate digital tools and manipulatives.
· Pupils engage with content more actively through visual, collaborative, and hands-on digital experiences.
· Differentiated instruction, particularly benefiting pupils who require visual or scaffolded learning.
· Teachers are supported to integrate this technology effectively into their numeracy teaching practice.
 	
 
 
	· SNSA Data
· Data Tracking tools
· SHOWBIE
· Appropriate Maths based apps e.g. Times Table Rockstars
· Appropriate Reading apps
· Jotter Monitoring
· Pupil Voice Groups
· Pupil Focus Groups
· Parental questionnaires
· Classroom Observations
· Learning Partnership
· Moderation activities 
· Collegiate review sessions
 

 
 
	 
 
What has been the impact? Have you met your original expected impact? 
 
 











	Rationale 
(what poverty-related attainment gap are you trying to address?)  
This does not all have to have a PEF cost 
	Amount of Fund allocated (if appropriate) £ 1000

	To address the poverty-related attainment gap in early literacy,  we will purchase a carefully selected range of literacy games and activities that provide engaging, differentiated, and play-based learning experiences for children in Primary 1 to Primary 3.
Evidence from Education Scotland and the Scottish Attainment Challenge highlights the importance of early intervention and active learning in building foundational literacy skills. By investing in high-quality, inclusive literacy resources, we aim to increase learners’ engagement, enhance their phonemic awareness, build vocabulary, and develop early reading and writing competencies. These tools will be used both in class and for targeted small group support, particularly benefitting those identified as vulnerable to underachievement.  By strengthening literacy foundations early, this strategy will set children on a path for sustained success throughout their learning journey.


	Expected Impact 
(What is the expected impact on outcomes for children and young people) 
 
If this links to a SIP priority, please reference 
	Interventions Planned 
(What is the intervention? How will it be delivered? Who is responsible?) 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Impact on children 
Ongoing evaluation Dec/June 
(What has been the actual impact/outcome, in particular for the targeted group of children) 
(What data/evidence shows the impact of the project/intervention? Refer to outcome statement. Did you achieve what you set out?) 

	
· Improved literacy skills: Children will develop stronger phonological awareness, vocabulary, and comprehension through play-based learning.
· All children to demonstrate Increased engagement and motivation: fun, interactive resources help sustain interest and foster a love of reading and language from the start.

· Targeted use of materials to support/challenge identified pupils in their learning

· All children to experience success as they build self-belief and resilience in their learning, becoming more independent learners.

	 The intervention involves the purchase and implementation of targeted literacy games and activities aimed at boosting foundational reading and writing skills for pupils in Primary 1 to Primary 3.
· Literacy resources will be embedded into daily classroom practice as well as used in targeted support sessions.
· Staff will use the games in small group work to reinforce phonics, comprehension, vocabulary, and early writing in a playful and engaging way.
· The intervention will be tailored to meet individual needs, with particular focus on pupils who require additional support in literacy.
· Regular monitoring and formative assessment will guide staff in adapting use of the resources based on pupils' progress.
· PSAs to  deliver targeted interventions and work with identified pupils as directed by CT and SfL teche
· HT and PT will oversee planning, resource allocation, staff training and evaluation of the intervention’s impact.

 
 
	· BASE
· School-based assessments
· Data tracking
· Teacher observations
· Pupil Voice Groups
· Parent Surveys
· Moderation Activities
· Teacher Dialogue/Collegiate review sessions

	 
 
What has been the impact? Have you met your original expected impact? 
 
 




	Rationale 
(what poverty-related attainment gap are you trying to address?)  
This does not all have to have a PEF cost 
	Amount of Fund allocated (if appropriate) £ 1000

	To help close the attainment gap in early numeracy, we will purchase a range of high-quality, play-based numeracy games and activities designed to support learners in Primary 1 to Primary 3.  Many children at risk of underachievement, which we recognise is not just caused by poverty, benefit significantly from hands-on, explorative learning that helps build confidence and conceptual understanding from the outset.
These games and activities will be carefully selected to reinforce core numeracy skills, including number recognition, counting, early addition and subtraction, patterning, and mathematical language. They will be used during whole-class lessons, targeted small group interventions, and as part of learning through play. The aim is to improve fluency, deepen understanding, and encourage a positive attitude toward numeracy.

	Expected Impact 
(What is the expected impact on outcomes for children and young people) 
 
If this links to a SIP priority, please reference 
	Interventions Planned 
(What is the intervention? How will it be delivered? Who is responsible?) 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Impact on children 
Ongoing evaluation Dec/June 
(What has been the actual impact/outcome, in particular for the targeted group of children) 
(What data/evidence shows the impact of the project/intervention? Refer to outcome statement. Did you achieve what you set out?) 

	· Children will develop key competencies such as number sense, counting, basic operations, and mathematical language through hands-on and engaging activities.
·  Play-based games will encourage all P1-3 learners active participation, enjoyment, and a willingness to take risks in learning—this is particularly important for those who may feel anxious about maths.
· Targeted support with CT or PSA to use these resources will benefit an identified group of learners to support achievement in maths.
· Almost all children will build resilience and critical thinking skills as they apply numeracy concepts in new and practical ways.
· Through observation and assessment during game-based learning, all staff can more accurately identify gaps and strengths, tailoring support accordingly.

 
	The intervention focuses on the use of play-based numeracy games and activities to strengthen early mathematical understanding among Primary 1 to Primary 3 learners.
· Resources will be integrated into daily class lessons, targeted support groups, and learning through play activities.
· Teachers will use the games to reinforce core concepts like counting, number bonds, place value, and mathematical reasoning in an engaging and accessible way.
· Pupils will engage with these materials in hands-on, practical contexts that promote collaboration, discussion, and exploration.
· Activities will be differentiated to suit various levels of understanding, with a focus on supporting those most at risk of not achieving expected outcomes.

· Class teachers will lead the delivery and incorporate the resources into planned learning experiences.
· The SfL teacher will work with identified pupils requiring targeted interventions, using the games to consolidate understanding and boost confidence.  Additionally, the SfL teacher and/or CT will direct work to be undertaken by PSAs in identified target groups.
· Our PT will oversee the planning, resource selection, implementation, and evaluation of the intervention’s impact, ensuring alignment with school improvement goals and attainment data.

  
 
 
	· BASE
· School-based assessments
· Data tracking
· Teacher observations
· Pupil Voice Groups
· Parent Surveys
· Moderation Activities
· Teacher Dialogue/Collegiate review sessions


 
 
 
	 
 
What has been the impact? Have you met your original expected impact? 
 
 




	Rationale 
(what poverty-related attainment gap are you trying to address?)  
This does not all have to have a PEF cost 
	Amount of Fund allocated (if appropriate) £ 2,829

	To reduce the poverty-related attainment gap, it is essential that learners from disadvantaged backgrounds have access to high-quality, future-focused resources that promote skill development in engaging and equitable ways. Many children experiencing socio-economic disadvantage have limited exposure to digital tools and creative STEM opportunities at home. 
Sphero BOLTs are accessible to a wide range of learners, regardless of prior experience. They provide an immersive learning environment where pupils can develop critical digital competencies, explore curriculum areas in new ways (e.g., maths through angles, expressive arts through storytelling), and build confidence in applying higher-order thinking skills. This aligns with our school’s improvement priorities and supports equity through innovation,


	Expected Impact 
(What is the expected impact on outcomes for children and young people) 
 
If this links to a SIP priority, please reference 
	Interventions Planned 
(What is the intervention? How will it be delivered? Who is responsible?) 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Impact on children 
Ongoing evaluation Dec/June 
(What has been the actual impact/outcome, in particular for the targeted group of children) 
(What data/evidence shows the impact of the project/intervention? Refer to outcome statement. Did you achieve what you set out?) 

	  Almost all learners will develop coding skills through hands-on, engaging activities that progress from simple commands to complex problem-solving using block-based and JavaScript programming through Sphero Bolt or Bee-Bot activities.
· The interactive, game-like nature of Sphero fosters curiosity and enjoyment for all learners. 
· Many Sphero activities are designed for teamwork, encouraging all pupils to share ideas, negotiate roles, and reflect together—key skills for lifelong learning.
· Greater equity of access to STEM learning for all learners.  All will gain exposure to high-quality digital tools, helping to close the digital divide and raise aspirations.
· This aligns with the Transforming Learning initiative which forms a major part of our SIP.

 
 
	
· Sphero BOLTs will be used in upper primary classes during STEM lessons, interdisciplinary projects, and digital literacy sessions.
· Bee-Bots will be used in lower primary classes during STEM lessons, numeracy lessons, interdisciplinary projects, and digital sessions.
· All learners requiring additional support or challenge will engage with Sphero through small group tasks and differentiated coding activities.
· Activities will be mapped to Curriculum for Excellence outcomes in Technologies, Numeracy, Literacy, and Science.
· Use of Sphero Edu App: Pupils will code using draw, block-based, or JavaScript programming, allowing for progression, personalisation and choice through the use of Sphero Edu App.
· Class teachers will lead the delivery of Bee-bot/Sphero-based learning experiences and integrate them into planned lessons.
· Transforming Learning Ambassador will coordinate implementation, oversee resource management, and support staff development.
· Support for Learning Teacher will  facilitate inclusive access and work with targeted pupils to reinforce digital skills and engagement.


 
 
	   Baseline and follow-up assessments of digital literacy and computational thinking (e.g. block coding tasks, digital skills rubrics).
· Attainment tracking using school systems to monitor progress in Technologies and Numeracy benchmarks and reporting to parents at the end of the year.
· Participation data from targeted groups to assess equity of access and engagement.
  Teacher observations of learner engagement, collaboration, and problem-solving during Sphero/Bee-bot activities.
· Pupil voice gathered through learning conversations, Pupil focus groups, Showbie to capture learner experience and confidence.
· Parental feedback, where appropriate, to gauge changes in attitudes toward digital learning at home.
· Collegiate moderation of pupil work and coding projects to assess progression and share effective practice.
· Staff twilight sessions to evaluate implementation, identify barriers, and refine delivery.
· Transforming Learning Ambassador to monitor alignment with school improvement priorities.

 
 
 
	 
 
What has been the impact? Have you met your original expected impact? 
 
 



	Rationale 
(what poverty-related attainment gap are you trying to address?)  
This does not all have to have a PEF cost 
	Amount of Fund allocated (if appropriate) £ 18,382

	In response to persistent gaps in early literacy and numeracy attainment, the employment of a Pupil Support Assistant (PSA) will enhance the delivery of targeted literacy and numeracy interventions in Primary 1 to Primary 3.  PSAs play a pivotal role in delivering early, sustained, and well-differentiated support, enabling more focused, responsive teaching and closing the poverty-related attainment gap.

	Expected Impact 
(What is the expected impact on outcomes for children and young people) 
 
If this links to a SIP priority, please reference 
	Interventions Planned 
(What is the intervention? How will it be delivered? Who is responsible?) 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Impact on children 
Ongoing evaluation Dec/June 
(What has been the actual impact/outcome, in particular for the targeted group of children) 
(What data/evidence shows the impact of the project/intervention? Refer to outcome statement. Did you achieve what you set out?) 

	
· There will be Improved attainment in literacy and numeracy within P1-3 by 15% through targeted, small-group and individual support in literacy and numeracy.
·  Regular, personalised support will help identified children feel more secure and successful in their learning, fostering a positive attitude toward literacy and numeracy.
· Focused interventions, as directed by SfL teacher and Class teachers,  for pupils identified according to the six characteristics of poverty.
· With a PSA supporting differentiation and reinforcing key skills, class teachers can better meet the diverse needs of all learners, improving the overall quality of teaching and learning.
· PSAs often build trusted relationships with pupils, which can support emotional wellbeing, resilience, and readiness to learn—especially important for children facing additional challenges.


 
	· The PSA will work alongside class teachers to support the use of PEF-funded literacy and numeracy games and activities during daily lessons and targeted interventions.
· They will lead or assist with small group and individual sessions, reinforcing key skills in phonics, early reading, number sense, and basic operations.
· The PSA will provide in-class support, enabling greater differentiation and allowing teachers to focus on those who require the most support. 
· The PSA will contribute to formative assessment by observing pupil progress, recording observations, and feeding back to teaching staff to inform next steps.
· The PSA will help create a nurturing, inclusive learning environment, building trusted relationships that support both academic and emotional development.
· Class Teachers and SfL Teacher will plan and oversee learning experiences, direct the PSA’s daily focus, and monitor pupil progress.
· The PSA will deliver targeted support, implement planned activities, and contribute to assessment and reflection.
· SLT, CT and  SfL Teacher to coordinate the intervention, ensure alignment with school improvement priorities, and evaluate impact through triangulated evidence.

 
	· Baseline and continuous assessments in literacy and numeracy to measure pupil progress e.g. BASE, teacher-devised assessments.
· Attainment tracking data to monitor movement across CfE levels and identify closing of gaps for targeted learners.
· Participation and engagement data for pupils receiving PSA support.
· Teacher and PSA observations of pupil engagement, confidence, and skill development during supported sessions.
· Pupil voice gathered through learning conversations, simple surveys, or reflective tasks to capture learner experience and self-perception.
· Parental feedback, where appropriate, to provide insight into changes in confidence, motivation, or learning behaviours at home.
· Regular planning and review meetings between class teachers, PSAs, and SfL teacher to reflect on progress and adapt support.
· Collegiate moderation of pupil work to ensure consistency in assessment and identify effective strategies.
· SLT-led evaluation of the intervention’s alignment with school improvement priorities and stretch aims.


 
 
 
	 
 
What has been the impact? Have you met your original expected impact? 
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