
 

 
 
CPS Approach to: 
Promoting Positive 
Relationships & 
Behaviour  

 
 

Updated: May 2026 
(Version History: Aug 24, May 25, Oct 25) 
 
This document will be continually revised and updated to inform 
best practice. 

 



Contents 

 

Introduction 

• Rationale 
- Our Shared Vision for Positive Relationships at Cowdenbeath Primary School 
- A Checklist for Positive Relationships and Behaviour 

• How do we achieve this? 
- Responsibilities of all Stakeholders 

• Features of our Practice – Positive Behaviour Support Approach 
- Tier 1 PBS Approach (Universal Support) 

• Staged Intervention and Sanctions 
• Whole class Scaling and Target setting: 
• Recognising and Celebrating Achievements: 
• Whole school nurturing approaches: 
• Self-Regulation: 
• Restorative Approaches: 
• UNCRC and Rights Respecting Schools: 
• Trauma Informed Practice: 

- Tier 2 PBS Approach (Targeted Support) 
- Tier 3 PBS Approach (Intensive Support) 

• The CPS Traffic Light System 
- Green Social Behaviours 
- Amber Anti-social Behaviours 
- Red Anti-social Behaviours 

• Tensions in Influence and Control – Threats to Our Success 
- Hostile response 
- Non-assertive response 
- Assertive response 
- Threats 

• Incident Reporting 
- Recording and reporting violence and aggression 
- Debriefing following an incident 
- Physical Intervention 

• A Note About Exclusions 

• Further Reading 

• Appendices 
 

 
 



Introduction 
 

 
At Cowdenbeath we continually strive to build healthy and positive relationships between all stakeholders.  
Throughout the school, we endeavour to create and maintain a nurturing and calm ethos around our strong 
school values and expectations to ensure our children are emotionally resilient, confident and well prepared to 
fulfil their potential to meet the challenges of growing up in the 21st Century. 
  

Rationale  
Positive and supportive relationships are developed at Cowdenbeath to improve emotional, mental, social and 
physical wellbeing, ensuring that we are endeavouring to get it right for every child within the school 
community.  It is vital that we are preparing children lifelong and life-wide success.   
 
At Cowdenbeath Primary School, our School Vision, Aims and Values underpin everything we say and everything 
we do.  We want our learners to be TERRIFIC: 
 

  
 
It is the role of every member of the school team facilitate the removal of any barriers that might prevent 
children from being the best version of themselves.  All the staff within the school, regardless of their role, take 
an active role to promote positivity to ensure a nurturing approach.   
 

“The learning environment is built on positive, nurturing and appropriately challenging 
relationships which lead to high-quality learning outcomes.” 

(HGIOS 4) 

 
 



Our Shared Vision for Positive Relationships at Cowdenbeath Primary School 
We believe that meeting the needs of all pupils is at the crux of promoting positive relationships.  In 
collaboration with all stakeholders; pupils, families and school team members, we have created a shared vision 
for what we want to achieve: 

 
(See Appendix 1) 
 
 



To realise this shared vision, we need to be cognisant of the principes that underpin positive relationships and 
Behaviour: 

 
“The majority of distressed and dangerous behaviours can be mediated and often prevented. Ensuring and 
implementing high quality learning and teaching, effective behaviour management systems and positive 
relationships in schools are the essential foundations on which to build more specialised approaches to 

managing extreme behavioural challenges” 
(Fife De-escalation Pack) 

 

 



How do we achieve this? 
 
Responsibilities of all stakeholders 

All Staff: 

• establishing open, positive, supporting relationships across the community, where children and young 
people will feel that they are listened to, and where they feel secure in their ability to discuss sensitive 
aspects of their lives 

• promoting a climate in which children and young people feel safe and secure 

• modelling behaviour which promotes health and wellbeing 

• using learning and teaching methodologies which promote effective learning 

• plan learning activities that engage, challenges and meet the needs of all learners 

• being sensitive and responsive to the wellbeing of each child and young person 

• prevention before sanctions. 

• follow up every time, retain ownership and engage in reflective dialogue with learners. 

• never ignoring or walking past learners who are displaying unacceptable behaviours 

Teachers: 

• 3.2: The Learning Context 
o 3.2.1 Effectively organise and manage learning 
o 3.2.2 Effectively engage learner participation 
o 3.2.3 Build positive, respecting relationships for learning 

• 3.3: Professional Learning 
o 3.3.1 Engage critically with literature, research and policy 
o 3.3.2 Engage in reflective practice 

(GTC Scotland Professional Standards - The Standard for Full Registration) 

Senior Leadership Team: 

• leadership teams are not expected to deal with behaviour assistance requests in isolation. Rather they are 
to stand alongside colleagues to support, guide, and model and show a unified consistency to the learners. 

• be a visible presence in the school to encourage appropriate behaviours in particular at transition times. 

• support staff in returning learners to learning by modelling and promoting restorative conversations if 
required. 

• regularly celebrate staff and learners whose efforts go above and beyond expectations 

• encourage use of positive notes and positive phone calls 

• ensure staff training needs are identified and targeted 

• regularly share good practice 

• use behaviour data to target and assess whole school policy and practice 

• use behaviour data to target and assess interventions 

• regularly review provision for learners with ASN (Child’s plan, PAMP etc) 

Pupils: 

• Children are expected to treat themselves, others and staff with kindness and respect at all time. 

• If a child has a concern, they should feel able to approach any staff member and feel valued and listened 
to.  A restorative resolution should be agreed by all parties and necessary support given by staff to ensure 
the child gets there. 

• Children should identify and label their feelings, so that the necessary support can be given or if they 
require a quiet, calm space, they should be allowed to go there until they are more open to learning. 

• Children should engage in all teaching and learning experiences and inform staff when they find things 
challenging, so the correct and appropriate supports can be put in place. 

• Children are expected to make the right choices and be honest in how they are feeling. 

• Children should never feel intimidated or undervalued by anyone within the school community.   The 
expectation is children never lift their hands, feet or voices to others. 



• Children should try to find their own independent solutions to solve problems in the playground. 

• Children demonstrate a growth mindset and never give up attitude to their learning. 

• Children work co-operatively with a variety of different children and groups to develop their emotional 
and social skills to ensure the best outcome for all. 

• Children are encouraged to deal with issues in a calm way. 

Families: 

• Adults in school are expected to treat all children, staff and other adults with respect. 

•  Parents/carers will talk to their child about their learning and share their individual progress in learning 
journals, identifying successes and areas for development. 

• Parents/carers can participate in the principles of Our Minds Matter and Do-Be Mindful. 

• Parents/carers are expected to discuss any issues or challenges with their child and the school at the 
earliest opportunity. 

• Parents/carers are given opportunities to identify what they consider is going well at Cowdenbeath and 
improvements through annual surveys, Parent Council, PTA and parent’s evening. 

 
“Whole school approaches, partner agency support, positive staff ethos and high-quality learning and teaching 
are the foundation on which more intensive behaviour management procedures must be developed.” 
 

 
Features of our Practice – Positive Behaviour Support (PBS) Approach 
We have adopted a PBS approach at Cowdenebath PS. 
 

  
 
Tier 1 PBS Approach (Universal Support) 
These are approaches that we want to use with all pupils at every stage of the school: 

• Staged Intervention and Sanctions 
Engagement with learning is always our primary aim and for most children this will be achieved through 
a consistent approach to class expectations.  These expectations and strategies are summarised in our 
traffic-light system to promoting positive social behaviours, which should be consistently and visibly 
evident in each class through signage and observed actions.  This traffic-light system was created in 
partnership with pupils, based on the behaviours they told us that made them feel unsafe in their 
classrooms (see Amber and Red Antisocial Behaviours, appendices 2 & 3) 

• Whole class Scaling and Target setting: 



In each class, the adults supporting the children help them to review their progress to realising our shared 
vision for promoting positive relationships and behaviour.  This involves scaling; the class agree a score 
for each day’s success.  They also identify why they have given this score and what they can do collectively 
to maintain or improve the score the next day. 

• Recognising and Celebrating Achievements: 
These are processes and systems that schools use to recognise and reinforce good choices. These are 
typically reward systems. Rather than simply using rewards, which focus on using extrinsic motivation to 
encourage positive choices, schools should also supplement this with approaches that are focused on 
building intrinsic motivation and genuine recognition of personal successes.   
 
At Cowdenbeath we use a house-points system.  In addition, there has been a wide variety of wider 
achievement opportunities across the ELC/School this session.  All opportunities have developed a range 
of skills linked to the 4 capacities:   

 

Effective Contributors Successful Learners Responsible Citizens Confident Individuals 

 
These also have links to our school values, the UNCRC, 4 contexts for learning and or our skills framework. 
 

These have been shared through:  

• Seesaw 

• Reporting 

• Weekly newsletter  

• Wall displays in school 
 

These have been celebrated through:  

• Pupil of the Week 

• Literacy Legends 

• TERRIFIC Awards 

• Assemblies 
 

 

• Whole school nurturing approaches: 
Based on theories of attachment and resilience, these initiatives involve staff training about the theories 
and research focusing on the impact of early parenting on young children. Staff who understand that 
attachment issues are key to why children behave in certain ways are better equipped to create positive 
solutions and nurturing environments so that learners are emotionally ready to engage with learning 
(trauma informed practice). Staff who can provide learners with a consistent and reliable response to 
their needs will help them to develop and maintain trusting relationships. In turn, the child or learner is 
more likely to develop confidence and a sense of security and independence. In this context ‘nurture’ is 
taken on as a whole school/organisational responsibility where all learners have frequent opportunities 
to observe and learn from nurturing adult role models via everyday interactions, communication and 
relationships. 

• Self-Regulation: 
A way of working with learners which gives them a framework to help them to manage their own 
responses, behaviours and impulses by supporting them to develop over time, new ways of thinking and 
managing their behaviour. It enables the individuals to make goals/targets and think through the actions 
required to achieve those goals (Goal, Plan Predict, Do, Review). Routine repetition of agreed scripts is a 
significant part of the self-regulation development. This should also include consideration of the pupil’s 
capacity to regulate their own behaviour through ‘pupil-led withdrawal’. 

• Restorative Approaches: 
These approaches aim to improve relationships and behaviour in schools by moving away from a blame 
and retribution model of dealing with unacceptable behaviour towards one which is based on social 
responsibility and self-awareness. Based on a non-judgemental approach, key questions are asked to 
engage the individual who has caused harm in taking responsibility for their actions and repairing the 
relationship with those who have been affected. 

• UNCRC and Rights Respecting Schools: 



This approach seeks to put the rights of the child at the heart of a school’s ethos and culture. Through all 
staff (teaching and non- teaching) modelling rights respecting language, a restorative approach is 
promoted where all rights are given unconditionally, and relationships are enhanced.  

• Trauma Informed Practice: 
Recognising that adverse childhood experiences can impact on attachment and an individual's 
development is crucial for all staff supporting children and young people. Ensuring an awareness of 
background and experiences and how this may impact on a young person is vital for supporting 
appropriately. Trauma informed practice ensures that wellbeing and relationships are key within a 
nurturing approach. It aims to promote awareness of the impact of trauma and how we can best support. 

 
Challenging Behaviour?   
 
What else might be going on? 
 

• Trauma 
• ASN 
• Low self-esteem 
• Peer-pressure 
• Cultural expectations 
• Hunger 
• Tiredness 

 

 
Tier 2 PBS Approach (Targeted Support) 
Children can only engage with their learning when their needs are properly understood and met.  For some 
children these universal strategies will not be enough, and they will need some additional, targeted support to 
help them engage.  This typically involves coaching and safety planning to support improved self-regulation.  It 
may also involve some additional planning and personalised school-based protocols tailored to their needs.  
This could mean adjustments to their learning provision and activities and additional support from school 
adults.  Families of these children will also be involved in conversations around their child’s support needs. 
 
Tier 3 PBS Approach (Intensive Support) 
For a small number of children whose dysregulated behaviour puts themselves and others are risk, we have 
additional risk assessment protocols and we will work closely with other agencies such as the Educational 
Psychologist, Pupil Support Services and even Social Work. 
 

 



The CPS Traffic Light System 
This PBS approach has allowed us to develop a consistent system across the school to promote positive 
relationships to realise our shared vision (see appendix 1).  To improve fidelity and understanding amongst all 
stakeholders, we have created a traffic light system: 
 
Green Social Behaviours 
The pupils and teacher in collaboration in each class agree expectations for positive social behaviours and create 
a class charter.  Each charter is underpinned and has direct reference to the rights and responsibilities outlined 
in the UNCRC.  These charters are then referred to on a daily basis to promote, encourage and celebrate positive 
social behaviours.  The charters should be revised as required throughout the year. 
 
Amber Anti-social Behaviours* 
These are the behaviours that result in other people having a negative lived experience in the school.  Our 
Amber Anti-social Behaviour posters in each class also state how staff should respond to these behaviours in a 
consistent way that reduces the likelihood of escalation.  These behaviours were identified by our pupils when 
we audited their opinions. 

 
(see appendix 2) 
 
Red Anti-social Behaviours* 
These are the negative social behaviours that are directly abusive to other people or property and can often 
be more readily identified as bullying behaviours, whether intended or not.  Again, the Red Anti-social 
Behaviour posters in every classroom summarise these behaviours and the staged response to them. 



 
(see appendix 3) 
 
*A note about terminology 
We have consciously made the decision to use the term “anti-social” despite its negative connotations.  The 
rationale for this was that by explicitly identifying and labelling the behaviours that directly prevent positive 
relationships as “anti-social”, we can have more transparent and consistent discussions with pupils.  In doing 
so, we have a shared language framework where we engage in meaningful, restorative discussions to 
encouraged the positive behaviours which will enable us to realise our shared vision for positive relationships. 
 

Tensions in Influence and Control – Threats to Our Success 
Staff attitudes and skills, and the nature of the interactions teachers have with learners are essential elements 
of behaviour management. The assertiveness model offers a simple framework to describe interactive 
behaviours helpful in promoting positive relationships and a constructive influence over others. It also gives us 
an opportunity to think about different teaching and learning styles and reflect on our own practice. 
 

• Hostile response: where individuals demonstrate unfriendly responses and interact with learners in a very 
negative manner. 

• Non-assertive response: indecisive, helpless type behaviour and an avoidance of potentially difficult 
situations. This can result in decreased self-confidence and a loss of teacher authority and control. 

• Assertive response: to strike the correct balance we must try to demonstrate a positive, assertive response 
style to ensure that that the confidence of both parties is preserved. This is an interactive style in which the 
teacher is appropriately directive without being inappropriately demanding. Rules and acceptable boundaries 
are fair and set in advance without being overbearing or didactic. 

 



 
 
It is our aim to strike the Assertive balance as this is how we can best meet the needs of all our pupils, team 
members and families. 
 

Threats: 

• inconsistent staff responses to learner behaviour 

• punitive staff attitudes 

• staff fear of specific learners and avoidance 

• low levels of staff interaction with learners 

• low staff morale 

• unclear organisational aims and vision 

• inconsistent implementation and/or lack of clear procedures and planning 

• inconsistent multi-agency working 

• an unwillingness to examine what went wrong 

• learning experiences that do not match learners’ needs 

• judgemental perspectives 

• deficit thinking around support needs  

 

“Where organisational problems remain unacknowledged and unaddressed by professional 
development, the most likely outcomes are frustrated and unhappy participants.” 

(Fife, Promoting Positive Relationships & Behaviour in Schools)) 

 
It is essential that we have consistency and fidelity in our principled approaches to promoting positive 
relationships and behaviour if we are to move towards our shared vision. At Cowdenbeath PS, we aim for 
consistency in our approaches, not just in how we react to behaviour but also in the ways that we prevent it 
from occurring in the first place and how we repair relationships and help pupils to recognise their responsibility 
and accountability in a non-judgmental or threatening way. 
 



 
 

Incident Reporting 
 
Recording and reporting violence and aggression 

• Staff must inform their school management as soon as possible of any incident and record the incident on 
‘First Contact’ they should also record and follow up incidents on SEEMiS. 

• The aim of recording is to retain enough information to inform best practice, identify future strategies and to 
ensure a record of events for legal purposes. The principal aim of recording is to mitigate risk, through 
effective planning and supportive interventions for staff and learners. The record should include any physical 
injury to staff or learner. 

• Reporting also allows statistical monitoring of trends within and across schools; these are not intended to 
identify effective strategies to manage individual situations. 

• Record keeping should be kept to a purposeful and manageable level. School senior management are 
responsible for ensuring that appropriate staff are involved in the process and that recording is maintained 
at an appropriate level. 

• The use of physical intervention must be recorded as soon as possible, and no later than the next working 
day using the Council’s First Contact system. 

• A Risk Assessment and Risk Management Protocol must be implemented for any child or learner assessed as 
highly likely to present distressed / dangerous behaviour. The recognised format for this in Fife is the 
Proactive Risk Management Protocol (see Risk Assessment and Management of Pupil Behaviour). 

 
Debriefing following an incident (see flow chart in Appendix 4) 
Incidents such as described above can be traumatic.  School senior management should assess the degree of 
staff support required and discuss the incident with staff concerned, as soon as possible, in a calm and 
supportive environment (see Physical Intervention in Schools policy). Where a member of staff needs further 



support, advice or training, senior school management should take prompt action to see that it is provided. 
School management should link to their Education Manager and Educational Psychologist.  
 
Following any violent, volatile or aggressive incident, the learner (where they can express a view) should be 
given time, opportunity, and support to discuss and reflect on the situation in a calm and supportive 
environment. The learner’s views must (where the learner can express a view) be recorded at an appropriate 
time when the learner is most likely to provide the best information. Arrangements should be made for learners 
to be interviewed about the reasons that led to the incident and the circumstances that followed.  
 
Parents/carers must be informed of a violent incident and provided with an opportunity to discuss it. 
Parents/carers must be invited to participate and contribute to problem-solving and planning future strategies 
for their child. In the case of a small number of learners with severe and complex needs, incidents can be 
frequent and predictable. In these cases, parents/carers must be kept informed about incidents where it has 
been deemed appropriate to use physical intervention. Parents/carers must also be involved at regular intervals 
in planning and risk assessments. School senior management must ensure robust systems are in place to 
facilitate regular communication with parents/carers. 
 
Debriefing with staff, learners and parents/carers should lead to positive and problem-solving discussions about 
how the risks of such incidents may be avoided in the future. If appropriate, consideration should be given to 
exploring how the learner and any other individuals involved can work together to make amends or repair harm. 
An approach based on restorative practice will be effective in most circumstances. 
 
Physical Intervention 
School staff should hope never to have to use Physical Intervention, but there is a need for staff to be aware of 
the law. It may be necessary to intervene physically to protect yourself or others. This will not be ‘planned 
Physical Intervention’, but an emergency, where intervention is required under ‘duty of care’ to safeguard 
ourselves, or others. 
 
Staff should be mindful of both their duty of care and the law regarding the use of reasonable force in self-
defence or defence of another person. There are three requirements for self-defence in Scots Law, as set out 
in the case above: 
1. “There must be imminent danger to the life or limb of the accused” 
2. “The retaliation that he uses in the face of this danger must be necessary for his own safety” 
3. “If the person assaulted has means of escape or retreat, he is bound to use them” 
 
It would be reasonable to intervene in a situation where a child is being attacked by another and staff should 
always consider their ‘duty of care’ in such circumstances. 
 

Staff should put their own safety and that of others before prevention of damage to  school property. 

 
A Note About Exclusions 
• Exclusion should be the last resort; it should be for as short a time as possible, and always have a positive, 

purposeful intention for the learning and wellbeing of the pupil. 

• Exclusion should not be viewed as punitive. 

• Where exclusion is used, it should be as a proportionate response where there is no 
appropriate alternative, and the wellbeing of the pupil should be a key consideration. 

• The time during and after the exclusion period should be used constructively to resolve the situation and 
ensure positive and appropriate support is in place. 

 



 

Further Reading 
 

 

• Fife De-escalation Development Pack 

• Fife Guidance – 5 Principles of Trauma Informed Practice 

• Promoting Positive Relationships & Behaviour in Schools 

• How Nurturing Is Our School 

• CIRCLE Resource 

• Up, Up and Away! 

• How We Work Matters 

• Included Engaged and Involved: Preventing and Managing School Exclusions   

• Fife Physical Intervention and Restrictive Practice Guidance 

• HS1 Reporting  
 

 

https://fifecloud.sharepoint.com/sites/SchoolsEd/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2FSchoolsEd%2FShared%20Documents%2FDe%2Descalation%20pack%20051022%2Epdf&parent=%2Fsites%2FSchoolsEd%2FShared%20Documents
https://fifecloud.sharepoint.com/sites/SchoolsEd/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2FSchoolsEd%2FShared%20Documents%2FGuidance%20for%20Staff%20%2D%205%20Principles%20of%20Trauma%20Informed%20Practice%20%20%281%29%2Epdf&parent=%2Fsites%2FSchoolsEd%2FShared%20Documents
https://fifecloud.sharepoint.com/:w:/r/sites/SchoolsEd/_layouts/15/Doc.aspx?sourcedoc=%7B8F414C57-4C20-4C54-89B4-97A8DC847DD1%7D&file=Promoting%20Positive%20Relationships%20&%20Behaviour%20Guidance.docx=&action=default&mobileredirect=true
https://fifecloud.sharepoint.com/:w:/r/sites/SchoolsEd/_layouts/15/Doc.aspx?sourcedoc=%7B0C92C2B0-DD44-4E2D-BD3B-60EFC3CF3DF4%7D&file=Fife%20ECS%20Directorate%20HNIOS%20Pack%20-%20Proformas.docx&action=default&mobileredirect=true&DefaultItemOpen=1
https://fifecloud.sharepoint.com/sites/EdLearning/Positive%20Relationships%20for%20Learning%201%20Values%20%20Inclusion/Forms/AllItems.aspx?id=%2Fsites%2FEdLearning%2FPositive%20Relationships%20for%20Learning%201%20Values%20%20Inclusion%2FPRFL%201%20Materials%20%26%20Resources%2FPrimary%2DCIRCLE%2DResource%2D2021%2Epdf&parent=%2Fsites%2FEdLearning%2FPositive%20Relationships%20for%20Learning%201%20Values%20%20Inclusion%2FPRFL%201%20Materials%20%26%20Resources
https://www.thirdspace.scot/wp-content/uploads/2019/11/Up-up-and-away-September-2019.pdf
https://fifecloud.sharepoint.com/sites/OurCouncilHWWM/SitePages/How-we-work-matters---the-framework.aspx
https://fifecloud.sharepoint.com/:w:/r/sites/SchoolsEd/_layouts/15/Doc.aspx?sourcedoc=%7B665ABC24-65AC-4813-B8C8-DA887A409A56%7D&file=Exclusion%20Policy%20April%202026.docx&action=default&mobileredirect=true&DefaultItemOpen=1
https://fifecloud.sharepoint.com/sites/SchoolsEd/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2FSchoolsEd%2FShared%20Documents%2FPhysical%20Intervention%20in%20Fife%20Schools%20Guidance%20DRAFT%20Feb%202026%2Epdf&parent=%2Fsites%2FSchoolsEd%2FShared%20Documents
https://fifecloud.sharepoint.com/sites/SchoolsEd/SitePages/Reporting-Incidents.aspx
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Appendix 1 – CPS Shared Vision for Promoting Positive Relationships & Behaviour 

 

 



Appendix 2 – Amber Anti-social Behaviour Interventions 

 



Appendix 3 – Red Anti-social Behaviour Interventions 

 



Appendix 4 – Debriefing Following a Violent Incident 

 

 


