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	Carnegie Primary School
1.3 LEADERSHIP OF CHANGE

	How would you evaluate yourself using the six-point scale?
	2023/24
	2024/25
	2025/26

	
	Very Good
	Very Good
	Very Good 

	Date last updated:
May 2025
	How well are we doing?  
 
What is working well for our children? 
	How do you know?  
 
What evidence do you have? 
	What are you going to do now?  
 
What are your improvement priorities? 

	
[bookmark: _Int_Zvai46ac]Developing a shared vision, values and aims relevant to the school and its community.  

Strategic planning for continuous improvement 

Implementing improvement and change 



	We demonstrate strong and effective leadership of change, with a clear strategic direction informed by robust self-evaluation and a shared commitment to continuous improvement. Our vision, values and aims are well understood and drive decision-making at all levels. Staff at all stages are meaningfully involved in leading improvement, resulting in increased ownership, consistency in practice and positive impact on outcomes for learners.

· Carnegie’s vision, values and aims are clearly articulated, co-constructed and consistently driven by school leadership, ensuring they remain central to all improvement activity. Senior leaders and staff actively model and reinforce these across the school community, embedding a strong culture of ambition and high expectations. As a result, there is a shared understanding and commitment to these across stakeholders, which informs decision-making, shapes priorities and drives sustained improvement in outcomes for learners.
· Values in Action certificates are used strategically to reinforce and sustain a strong focus on Carnegie’s values across the school community. This approach is led and promoted by staff and senior leaders, ensuring that values are consistently recognised, modelled and embedded in daily practice. As a result, learners have a clear understanding of expectations and are motivated to demonstrate these in their learning and interactions, supporting a consistent culture of ambition and high expectations.
· Pupil voice is a well‑established and influential feature of our approach to leadership of change, with all learners actively consulted and involved in school improvement. Structured approaches, including pupil-led decision-making groups, HIGIOURs and learner conversations, are strategically facilitated by staff and senior leaders to ensure meaningful participation. As a result, learners contribute confidently to decision-making, shaping priorities and improvements, which enhances relevance, strengthens engagement and supports a culture of shared responsibility for ongoing improvement.
· Feedback from visitors and partners consistently highlights the highly positive ethos of the school and the strong sense of pride learners have in being part of the Carnegie community. This reflects the effectiveness of leadership in embedding the school’s vision, values and high expectations. As a result, a shared culture of ambition and belonging is evident across the school, supporting engagement and contributing to sustained improvement.
· All staff recognise and actively engage with quality assurance, self-evaluation processes and professional dialogue as key drivers of improvement. These approaches are strategically led and embedded across the school, fostering a shared understanding of effective practice and areas for development. As a result, this has cultivated a strong culture of continuous improvement, collaboration and collective responsibility, where staff work effectively together to drive sustained improvements in outcomes for learners.
· All staff have worked collaboratively in professional learning groups to develop and refine our curriculum, effectively sharing knowledge, skills and expertise across the school. This approach has been strategically led to build collective capacity and ensure consistency in curriculum design and delivery. As a result, staff demonstrate increased confidence and shared ownership of the curriculum, leading to more coherent learning experiences and improved outcomes for learners.
· Targeted professional learning in Numeracy and Literacy has been strategically prioritised and has significantly strengthened staff understanding of high-quality pedagogy. This has led to greater consistency in approaches across classes and improved confidence in delivering effective learning experiences. As a result, there is increased coherence in practice, supporting improved learner engagement and contributing to sustained improvements in attainment.
· A targeted and sustained CLPL focus on assessment has been strategically led, enabling staff to engage in critical reflection on their practice. This has strengthened understanding of effective assessment approaches and increased consistency across the school. As a result, practice in almost all classes has improved, with clearer use of assessment to inform planning, support learner progress and drive improved outcomes.
· A sustained strategic focus on QI 2.3 (Learning, Teaching and Assessment) and QI 2.4 (Personalised Support) has strengthened staff confidence and capacity in meeting learners’ needs effectively. Leadership has prioritised these areas through targeted professional learning, quality assurance and ongoing self-evaluation. As a result, there is increased consistency in high-quality practice, improved responsiveness to learners’ needs and greater confidence in addressing equity, contributing to closing the attainment gap.
· Senior leaders use a wide range of attainment and wellbeing data strategically to inform decision-making, identify priorities and target interventions. This ensures improvement activity is evidence-informed and focused on raising attainment and closing the gap.
· Leadership of change is effectively distributed across the school, with almost all staff actively leading aspects of improvement. This approach is strategically supported by senior leaders, ensuring clarity of roles, professional trust and accountability. As a result, there is increased staff participation, ownership and leadership capacity across the school, leading to greater consistency in practice and improved outcomes for learners.
· Change is well-paced, strategic and sustainable, with a clear focus on embedding improvements over time. This ensures consistency in practice and leads to sustained improvements in outcomes for learners.
· All teaching staff actively engage in regular evaluation of their practice through termly pace and progress dialogues, which are strategically led and rigorously focused on improvement. These professional discussions are firmly data-informed and support critical reflection, shared accountability and precise identification of next steps. As a result, there is a clear and sustained focus on raising attainment, closing the attainment gap and improving equity of opportunity for all learners.
· Middle leaders play an increasingly important role in driving improvement across the school, leading areas of the curriculum and supporting colleagues through monitoring, professional dialogue and the sharing of effective practice. This strengthens leadership capacity and ensures greater consistency in provision.
· We strategically utilise a wide range of partners to enhance and enrich learning experiences for all learners. Partnerships are carefully planned and aligned to school improvement priorities, extending learning beyond the classroom and providing real-life contexts for skill development. As a result, learners benefit from high-quality, relevant experiences which increase engagement, broaden opportunities and support improved outcomes.
· Family learning activities are strategically planned to engage parents as active partners in learning and school improvement. These opportunities are aligned to our vision and priorities, enabling parents to develop a clearer understanding of learning, teaching and their child’s experiences. As a result, strong, collaborative relationships between home and school are established, supporting consistency in approaches to learning and contributing to improved outcomes for learners.
· Parental feedback, gathered through a range of approaches, is systematically analysed and used to inform school improvement and future planning. Leaders ensure that the views of parents are meaningfully considered alongside other evidence sources, strengthening decision-making processes. As a result, improvement priorities are more responsive to the needs of the school community, supporting greater engagement and improved outcomes for learners.
· Parents play an active and valued role in school life and in supporting their child’s learning through a range of initiatives linked to school improvement. These opportunities are strategically designed to strengthen partnerships and align with school priorities. As a result, there is increased parental engagement and collaboration, leading to improved learner participation, motivation and overall engagement in learning.
· There is clear evidence of sustained improvement over time across key priorities, including increased consistency in learning, teaching and assessment and improved attainment in literacy and numeracy.
· School improvement priorities are well aligned with local and national priorities, ensuring a coherent and focused approach to driving change. This supports relevance, clarity of direction and collective understanding across the school community.
· As a result of effective leadership of change, learners experience increasingly consistent, high-quality learning, demonstrate improved engagement and confidence, and achieve better outcomes over time.

	Vision, Values and Shared Understanding

· Stakeholder feedback demonstrates a strong shared understanding of our vision, values and aims across the school community. This is consistently reflected in discussions with pupils, staff and parents, indicating that these underpin decision-making and daily practice. 
· Our ‘Culture of Respect’ Policy, co‑constructed and reviewed with our Rights Respecting School Committee (staff, pupils and parents), provides clear evidence of collaborative leadership and shared ownership. 
· Our vision, values and aims are highly visible and embedded across the school, evidenced through learning environments, displays and daily interactions. Dialogue at Huddles and within learning contexts shows learners can confidently articulate their relevance. 
· Seesaw provides real-time evidence of how our vision, values and aims are lived across the school community, strengthening consistency and engagement with families.

Pupil Voice and Stakeholder Influence

· Pupil voice is systematically captured and directly informs school improvement, evidenced through focus group records, learner conversations and leadership committee activity. 
· Parental feedback, gathered through surveys, focus groups and engagement activities, is analysed and used to shape priorities and future planning, ensuring leadership decisions are responsive and evidence Informed.




Robust Self-evaluation and Continuous Improvement
· A wide range of evidence demonstrates a rigorous, embedded and systematic approach to self-evaluation, including:
· Learning Partnership presentations
· INSET self-evaluation activities
· SIP and SQR documentation over time
· Collegiate sessions and staff meetings
· Family and pupil surveys
· Parent Council minutes
· Pace and progress records
· PRDs
· Moderation activities
· This evidence shows a clear and sustained link between self-evaluation, identified priorities and measurable improvements over time, including increased consistency in learning, teaching and assessment and improving attainment across key areas.
· Quality assurance processes, including observations, learning walks and professional dialogue, provide consistent evidence of high-quality practice and support ongoing refinement and improvement.
Strategic Use of Data

· Attainment, wellbeing and contextual data are used strategically by leaders to identify priorities, allocate resources and target interventions. 
· Tracking data demonstrates increased consistency in monitoring progress and identifying gaps, ensuring timely and effective responses to learners’ needs.

Distributed leadership and Capacity Building
· Leadership at all levels is clearly evidenced through a wide range of staff-led activity, including:
· Working groups
· Curriculum and learning pathway development
· Policy creation and review
· Staff-led professional learning
· Staff action plans and feedback
· Middle leaders play an increasingly significant role in leading improvement, evidenced through monitoring activities, professional dialogue and support for colleagues.
· This demonstrates that almost all staff are actively engaged in leading change, building leadership capacity, professional ownership and consistency across the school.
Professional Learning and Impact

· [bookmark: _Int_yLEooi7m]Evidence from PRDs, CLPL evaluations and staff feedback demonstrates that professional learning is strategically planned and directly linked to school priorities. 
· This has resulted in increased staff confidence, improved consistency in practice and measurable improvements in learning, teaching and assessment.

Partnership Working and Parental Engagement
· A comprehensive programme of family engagement and family learning opportunities demonstrates a strong commitment to partnership working, including:
· Sharing the learning sessions
· Year group assemblies
· Big Breakfasts
· Afterschool family learning
· Family events and curriculum evenings
· High levels of engagement and positive parental feedback indicate that these approaches strengthen learning partnerships and support improved learner engagement and outcomes.
· Partnership work with external agencies and the wider community provides additional evidence of strategic collaboration to enhance learning experiences.
Pace, Sustainability and Impact of Change

· Evidence from SIPs, tracking data and quality assurance activities demonstrates that change is well paced, strategic and sustained over time. 
· There is clear evidence of improvement across key priorities, including greater consistency in practice, increased learner engagement and improving attainment trends.















	
· Embed a rights-based approach across the school through the Rights Respecting Schools Gold Award. Strengthen pupil leadership by engaging pupil voice groups in meaningful collegiate working to lead improvement priorities, ensuring these are aligned with our vision, values and school ethos.
· Develop a strong and sustainable digital learning culture. Continue implementation of the Transforming Learning in Fife programme to ensure digital technologies are used consistently and effectively to enhance learning, teaching and assessment across the school.
·  Increase opportunities for accreditation and wider achievement. Extend programmes such as Natural Connections, John Muir Award, Bikeability and other recognised awards to ensure all learners have equitable opportunities to achieve and develop skills for learning, life and work.
· Strengthen middle leadership through revised Principal Teacher remits. The Principal Teacher of Nurture will lead the development of nurture, inclusion and wellbeing approaches across the school, while the Principal Teacher of Attainment will lead improvements in play pedagogy, early literacy and writing across Nursery to P3, ensuring strong foundations for long-term attainment and achievement.
· Enhance the use of data and self-evaluation to drive improvement. Continue to use robust, evidence-informed approaches, including attainment and wellbeing data, to identify priorities, target interventions and evaluate impact over time, with a clear focus on raising attainment and closing the gap.
· Ensure consistency and sustainability in high-quality learning, teaching and assessment. Embed agreed whole-school approaches to pedagogy, feedback and assessment to ensure practice is consistent across all classes and leads to sustained improvements in learner engagement, progress and attainment.



	Carnegie Primary School
2.3 LEARNING, TEACHING AND ASSESSMENT

	How would you evaluate yourself using the six-point scale?
	2023/24
	2024/25
	2025/26

	
	Very Good
	Very Good
	Very Good

	Date last updated:
December 2025
	How well are we doing?

What is working well for our learners?
	How do you know?

What evidence do you have?
	What are you going to do now?
What are your improvement priorities?

	Learning and engagement

Quality of teaching

Effective use of assessment

Planning, tracking and monitoring
	· We demonstrate a strong and sustained commitment to high-quality learning, teaching and assessment across the school. Staff consistently design engaging, well‑structured learning experiences that are aligned to Curriculum for Excellence and underpinned by a clear focus on progression, depth and attainment. There is growing consistency in effective pedagogy, with digital technologies and active learning approaches embedded across most classes. As a result, children are increasingly motivated, independent in their learning, and able to articulate their progress and next steps.
· Our values of Respect, Kindness and Ambition are embedded within learning, teaching and assessment approaches across the school. They inform high expectations, positive learner dispositions and purposeful classroom environments, supporting effective engagement in learning. As a result, most children demonstrate confidence, resilience and a willingness to challenge themselves, contributing positively to their progress and attainment.
· Almost all learners confidently articulate our vision, values and aims and can clearly describe how these influence their approach to learning. This shared understanding strengthens learner voice and supports high levels of engagement in learning. As a result, most children demonstrate strong self-regulation, take increasing ownership of their progress and confidently lead aspects of their learning, including setting goals and identifying next steps.
· The school’s highly positive, warm and nurturing culture creates an environment in which high-quality learning, teaching and assessment can thrive. Clear, shared expectations and aspirations are consistently reflected in classroom practice. All staff demonstrate a strong commitment to improving outcomes, and as a result, almost all learners are highly motivated, eager to learn and sustain engagement across a range of learning experiences, supporting positive progress and attainment.
· Positive, nurturing relationships are consistently fostered across all classrooms, creating a supportive and inclusive learning environment. This strong relational culture underpins effective collaboration, mutual respect and high expectations within learning. As a result, learners engage confidently in their learning, work effectively with others and contribute positively to a purposeful classroom ethos that supports progress and attainment.
· Almost all learners are developing strong self-regulation skills, enabling them to manage their behaviour and emotions effectively within the learning environment. This supports sustained focus, positive engagement and readiness to learn. As a result, most children are increasingly able to engage in high-quality learning experiences, contributing to improved progress and attainment.
· Staff work highly effectively together, demonstrating strong collegiality and a shared commitment to improving learning, teaching and assessment. Through ongoing collaboration and the sharing of effective practice, staff build collective capacity and ensure greater consistency in high-quality learning experiences across the school. As a result, learners benefit from well‑planned, engaging and progressive learning, supporting improved engagement, progress and attainment.
· Staff work in strong partnership with parents and carers to support and enhance learning, teaching and assessment. Effective communication and meaningful opportunities for engagement ensure that families are well informed about their child’s learning and progress. This collaborative approach strengthens support for learning both at school and at home. As a result, most learners are better supported to engage in their learning, make progress and achieve positive outcomes.
· All staff consistently apply our 4-part model for improvement, ensuring a high level of consistency in learning, teaching and assessment across all classes. Learning conversations indicate that almost all learners are actively engaged in their learning, with increasing confidence in setting personal targets, co-constructing success criteria, evaluating their progress and identifying next steps. As a result, learners demonstrate increased ownership of their learning, with most making sustained progress over time.
· Learning is effectively differentiated to meet the needs of all learners, with targeted support in place for those requiring additional support for learning. Staff use assessment information well to plan appropriate levels of support and challenge, ensuring learners are supported to access the curriculum and make progress. As a result, most learners, including those with additional support needs, are engaged in their learning and demonstrate positive progress over time.
· A clear and robust yearly quality assurance calendar underpins a rigorous and systematic approach to learning, teaching and assessment. This ensures regular monitoring, evaluation and professional dialogue, leading to increased consistency and continuous improvement across the school. As a result, learners experience high-quality, well‑planned and varied learning opportunities, supporting strong engagement, progression and attainment.
· Almost all learning environments are highly engaging, purposeful and well‑organised, with learning walls used effectively to support and reinforce current learning. In P1–P3, learning through play is embedded in line with Realising the Ambition, with a well‑balanced approach to adult‑led and learner‑initiated experiences. This supports the development of independence, creativity and the application of skills across contexts. The school library further enhances literacy development by providing a rich, stimulating environment which promotes a culture of reading for enjoyment and learning. As a result, learners are motivated, actively engaged and are developing key skills for learning, life and work.
· [bookmark: _Int_yeW22Q4e]Formal observations indicate that almost all learners are taking an active lead in their learning, demonstrating increasing autonomy and choice in both what and how they learn. This reflects well‑established approaches to learner agency within classrooms. As a result, learners are highly engaged, show increased motivation and independence, and are developing the skills required to plan, direct and evaluate their own learning, supporting sustained progress over time.
· Assessment evidence gathered through moderation, professional dialogue and informed professional judgement is increasingly robust, valid and reliable. Staff draw on a range of high-quality formative, summative and standardised assessment approaches to build a comprehensive and accurate picture of learners’ progress. This supports consistent judgements across the school and informs next steps in learning. As a result, most learners are appropriately supported and challenged, leading to improved progress and attainment over time.
· [bookmark: _Int_3fe7txdg]Senior pupils’ learning experiences are enhanced through two high-quality residential opportunities, including work towards the John Muir Award. These experiences provide meaningful contexts for interdisciplinary learning, personal achievement and the application of skills in real-life settings. As a result, learners demonstrate increased confidence, independence and teamwork, while developing key skills for learning, life and work.
· Pupil voice is a well‑embedded and integral part of learning, teaching and assessment across the school, ensuring learners are actively involved in shaping their learning. This is evident through high-quality learning conversations, self- and peer-assessment approaches, and regular opportunities for reflection. As a result, most learners demonstrate increased ownership of their learning, with a clear understanding of their progress and next steps, supporting improved engagement and attainment.
· All learners have regular access to digital technologies, including netbooks, smartboards and computers, which are used effectively to enhance learning and teaching across the curriculum. Staff are increasingly confident in integrating digital tools to support engagement, collaboration and the development of digital skills. The creation of a strong digital learning culture is a clear strategic priority within the current SIP. As a result, most learners are developing the skills and confidence to use digital technologies to support and enrich their learning, contributing to improved engagement and progress.
· Almost all lessons are interactive and well‑structured, promoting high levels of collaboration, critical thinking and problem solving. Staff consistently utilise a range of effective pedagogical approaches to actively engage learners. As a result, children are developing higher‑order thinking skills, working effectively with others and applying their learning in meaningful contexts, leading to improved engagement and sustained progress.
· Across all classes, consistent high expectations and well‑embedded whole-school approaches ensure learners experience high-quality, well‑balanced learning that appropriately challenges and supports them. Staff apply agreed pedagogical approaches effectively, creating engaging and purposeful learning environments. As a result, most learners are actively involved in their learning, demonstrate increased confidence and resilience, and make sustained progress over time.
· Almost all teachers use highly effective questioning techniques to extend thinking, deepen understanding and promote curiosity. Skilled questioning supports learners to articulate their ideas, justify their thinking and engage in higher‑order discussion. As a result, learners demonstrate increased independence, confidence and critical thinking, contributing to deeper learning and sustained progress.
· Staff understanding of effective pedagogy and approaches to removing barriers to learning has significantly strengthened practice, particularly within Digital Technologies and Writing. Targeted and sustained professional learning has built staff confidence and consistency in these areas. As a result, learners are more engaged, produce higher-quality written work, and demonstrate increased confidence and skill in using digital technologies to support their learning, contributing to improved progress and attainment.
· Progress in learning is regularly and effectively shared with parents and carers, supporting a strong partnership approach to learning. Clear communication ensures families have a good understanding of their child’s progress, strengths and next steps. As a result, parents are better equipped to support learning at home, contributing to improved engagement, continuity of learning and positive outcomes for learners.
· A well‑established planning and assessment cycle, including regular pace and progress meetings with SLT and SfL consultation, provides a robust framework for ensuring consistency, progression and improved attainment for all learners. Staff use national benchmarks confidently and consistently to inform planning, assessment and professional judgement. This shared, systematic approach supports effective tracking of progress and timely identification of next steps. As a result, most learners experience appropriate pace and challenge, leading to improved outcomes over time.
· Teachers have a clear and well‑developed understanding of learners’ attainment and progress. Planning and tracking discussions are highly effective and consistently data-informed, drawing on a wide range of assessment evidence to monitor progress across the curriculum. There is a strong and sustained focus on raising expectations and closing the attainment gap. As a result, staff identify learners’ needs with increasing accuracy, provide timely and targeted support and challenge, and secure improved outcomes for learners over time.
· Learners’ wider achievements are systematically recognised, celebrated and tracked across the school, informing equitable and responsive planning for learning. Staff use this information effectively to identify strengths, interests and gaps, ensuring appropriate opportunities are provided for all learners. Achievements are meaningfully linked to the four capacities and Skills for Learning, Life and Work. As a result, learners develop a broader understanding of their skills and successes, contributing to increased confidence, engagement and sustained progress across the curriculum.
· Enhanced transition processes from nursery into P1 and across all stages support strong continuity in learning, teaching and assessment. Effective information sharing, professional dialogue and collaborative planning ensure learners’ prior progress, needs and next steps are well understood. As a result, learners experience a smoother progression in their learning, with appropriate pace and challenge, supporting sustained progress and improved attainment.
· Planning and tracking across all eight curricular areas are well‑established, ensuring all learners receive their full entitlement to a Broad General Education. Rigorous monitoring of coverage and progression supports consistency and coherence in learners’ experiences. Individualised planning, involving learners, parents and partners, is clearly focused on specific targets, ensuring appropriate support and challenge. As a result, learners experience a balanced and progressive curriculum, with equity of opportunity, leading to improved engagement, progress and attainment.

	Robust Quality Assurance and External Validation
· Positive feedback from external scrutiny highlights the strength of relationships, culture and high-quality learning and teaching. 
· SLT quality assurance processes, including learning environment monitoring, lesson observations and Learning Partnership feedback, provide consistent evidence of high-quality learning, teaching and assessment across the school. 
· Written feedback following observations identifies strengths and clear areas for improvement, supporting continuous professional growth.

Strong Strategic Direction and Professional Learning

· Our Learning and Teaching Strategy sets clear, high expectations and provides a consistent framework for practice across all classes. 
· Ongoing professional learning (e.g. Writing Explicitly, Digital Technologies) has strengthened pedagogy and improved consistency in learning and teaching. 
· Staff feedback and professional dialogue confirm that this has led to increased learner engagement, particularly in writing, and improved success in meeting learning intentions and success criteria.

Learner Voice and Engagement Evidence

· Learning conversations and pupil focus groups demonstrate that learners are highly engaged and can articulate their learning, supported by positive feedback about learning experiences and support across all stages. 
· Evidence from these conversations confirms high levels of learner confidence, motivation and understanding of their progress and next steps. 
· Peer and self-assessment approaches are evident consistently in all classes, reinforcing learner ownership.





Assessment, Tracking and Attainment Data

· Tracking systems demonstrate increased consistency in monitoring progress and identifying gaps in learning. 
· A wide range of attainment data shows steady progress in literacy and numeracy across most stages. 
· Staff engagement in moderation activities, including professional dialogue and collaborative work, is well evidenced and has strengthened the reliability of assessment judgements. 
· Tracking against benchmarks supports increasingly accurate assessments of progress within and across levels. 
· Professional dialogue confirms that teachers have a clear and detailed understanding of learners’ attainment and use data effectively to plan next steps.

Planning and Evidence of Learning

· Planning documentation, learning pathways and evaluation evidence clearly demonstrate a focus on progression and next steps. 
· Learning walls, floor books and learning journeys provide visible evidence of high-quality learning, teaching and assessment in practice. 
· The 4-part model and the four capacities are consistently embedded and evident across learning.

Digital Learning and Learning Environments

· Observations confirm that learners regularly access a wide range of digital technologies to enhance learning across the curriculum. 
· Learning environments are consistently high quality, supporting engagement, independence and application of skills.

Partnerships and Communication

· Feedback from stakeholders (staff, parents and learners), gathered through questionnaires and focus groups, reflects a highly positive view of the school’s approaches to learning, teaching and culture. 
· Parents have access to a wide range of information and support through newsletters, Seesaw, the school website and family learning sessions, strengthening partnerships in learning.

Equity, Wider Achievement and Curriculum Enhancement

· Wider achievement is systematically celebrated and tracked through Huddles and ‘Celebrating Success’ displays, informing equitable planning of opportunities. 
· Outdoor learning is embedded and provides meaningful, sustained contexts for learning, positively impacting engagement and relationships.

Transition and Curriculum Coherence

· Feedback from staff and parents confirms that enhanced nursery to P1 transition processes support continuity in learning. 
· The recently refreshed Curriculum Rationale is well understood across the school community and provides a clear foundation for ongoing improvement.

	· Further develop a strong and sustainable digital learning culture across the school. This includes the continued implementation of the Transforming Learning in Fife programme, ensuring staff and learners confidently utilise digital tools to support learning that is Connected, Consistent, Confident and Creative. This will enhance pedagogy, improve learner engagement and support the development of key digital skills for learning, life and work.
· Strengthen leadership of learning through sustainability across the curriculum. Staff and pupil leadership teams will work collaboratively to embed sustainability as a core element of learning, engaging partners and the wider community. This will support rich, interdisciplinary learning opportunities and further develop a shared social culture aligned with our values, while enhancing learner voice, responsibility and real-life application of skills.
· Further embed high-quality feedback and assessment practices. A continued focus on effective feedback will ensure learners consistently understand and act on next steps in their learning. This will strengthen learner ownership, improve assessment literacy and support increased rates of progress and attainment.
·  Enhance moderation practices across all curricular areas and stages.
We will strengthen both school and cluster moderation processes to ensure greater consistency and confidence in teacher professional judgement. This will support improved reliability of assessment, clearer progression pathways and more accurate identification of learners’ needs, contributing to raising attainment and closing the attainment gap.












	Carnegie Primary School
3.1 ENSURING WELLBEING, EQUALITY AND INCLUSION

	How would you evaluate yourself using the six-point scale?
	2024/25
	2025/26
	2026/27

	
	Level 5 - Very Good - major strengths with few areas for improvement
	Level 5 - Very Good - major strengths with few areas for improvement
	Choose an item.

	Date last updated:
10/02/2026
	How well are we doing?  
 
What is working well for our children? 
	How do you know?  
 
What evidence do you have? 
	What are you going to do now?  
 
What are your improvement priorities? 

	Wellbeing
 
 
 
Fulfilment of statutory duties
 
 
 
Inclusion and equality
 
 
 
	 
Wellbeing, equality and inclusion are central to our ethos. Strong, nurturing relationships and a consistent rights-based approach ensure that all learners feel safe, valued and included. Our evaluation is based on robust evidence drawn from pupil voice, observation, wellbeing data and stakeholder engagement.

· All staff build positive, respectful relationships with learners, underpinned by our shared values, resulting in a strong sense of belonging and high expectations across the school community.
· Our practice aligns fully with the Equality Act 2010, GIRFEC and UNCRC. This ensures learners’ needs are consistently identified and met.
· Restorative approaches are embedded across the school, leading to a reduction in repeated social conflicts and supporting learners to resolve issues independently.
· Risk assessments and effective planning ensure full participation in all experiences, including trips, residentials and wider achievement opportunities, ensuring equity of access for all learners.
· Consistent use of wellbeing indicators supports staff to understand and respond to learners’ needs, contributing to improved wellbeing across classes.
· Learners benefit from a minimum of 2 hours of high-quality PE and regular outdoor learning, promoting physical wellbeing, positive relationships and engagement.
· Approaches such as 5 Ways of Wellbeing and Emotion Works are embedded, resulting in most learners demonstrating improved emotional literacy and the ability to manage their emotions.
· Wellbeing data (including GMWP) is used effectively to identify need and plan targeted interventions, leading to measurable improvements in engagement, participation and wellbeing for identified learners.
· Targeted planning and support for identified learners (including those with ASN and those impacted by poverty) results in improved attendance, engagement, attainment and achievement.
· Pupil leadership (including Rights Respecting Schools and Health and Wellbeing groups) contributes to an inclusive ethos where learners feel valued and involved in decision-making.
· A strong culture of equality and diversity is evident across the curriculum and school community, ensuring learners and families feel respected and included.
· Staff demonstrate a clear understanding of statutory duties (including safeguarding and child protection), ensuring all learners are safe and well supported.
· Effective transition processes at all stages (including nursery–P1, stage–stage and P7–S1) support continuity of learning and wellbeing, reducing anxiety for learners and families.
· Robust identification of vulnerable learners ensures timely, targeted support, leading to improved outcomes for those most at risk of disengagement.
· Scottish Attainment Funding is used effectively to support inclusion and raise attainment and achievement.
· Family learning opportunities are increasing, supporting stronger partnerships and improving engagement in learning at home.
· Financial support and clear signposting ensure that no learner is excluded from opportunities due to financial barriers.
· There is a clear line of sight between wellbeing data, targeted interventions and improved outcomes, particularly for identified groups.

	 Pupil Voice
· 88% of learners report that staff know them well; 93% know who to talk to if worried or upset.
· Increasing participation in pupil leadership groups, with learners contributing to school improvement.
Culture and Ethos
· Almost all staff report positive relationships across the school.
· Increased staff confidence in delivering wellbeing approaches.
· School values and inclusive identity reflected in updated school badge and policy development.
Wellbeing and Intervention Impact
· Most learners demonstrate improved emotional literacy and self-regulation.
· Targeted interventions show measurable improvements in engagement, attendance and learning behaviours.
· Wellbeing tracking approaches support consistent identification and support for learners.
Rights-Based Practice
· Achievement of Silver Rights Respecting Schools Award, with clear progress towards Gold.
Safeguarding and Attendance
· Robust safeguarding processes and staff training ensure concerns are managed effectively.
· Targeted attendance monitoring and interventions improve attendance for identified learners.
Parental and External Feedback
· 89% of parents report that the school supports their child’s emotional wellbeing.
· Strong external validation, including HMIE evaluation of “Very Good” for QI 3.1.
· Visitors consistently highlight the nurturing ethos of the school.
Transitions
· Effective transition processes across all stages support continuity and positive learner experiences.


	
· Extend 5 Ways of Wellbeing to strengthen support for families, particularly those most vulnerable, leading to improved wellbeing outcomes at home and school.
· Use GMWP data at key points throughout the year to track changes and evaluate the impact of interventions, ensuring timely adjustments to support.
· Develop a structured family learning programme, increasing parental engagement and supporting learning, resilience and wellbeing.
· Strengthen consistency of wellbeing practice through targeted HWB learning walks, improving the quality and consistency of approaches across all classes.








	Carnegie Primary School
3.2 RAISING ATTAINMENT AND ACHIEVEMENT 

	How would you evaluate yourself using the six-point scale?
	2024/25
	2025/26
	2026/27

	
	Level 5 - Very Good - major strengths with few areas for improvement
	Level 5 - Very Good - major strengths with few areas for improvement
	Choose an item.

	Date last updated:
June 2026 
	How well are we doing?  
 
What is working well for our children? 
	How do you know?  
 
What evidence do you have? 
	What are you going to do now?  
 
What are your improvement priorities? 

	Attainment in literacy and numeracy

Attainment over time
 
Overall quality of children’ achievements

Equity for all children


	
At Carnegie Primary School, improving attainment and achievement remains a key priority. There is a strong and increasing focus on equity, high-quality learning and teaching, and responsive interventions. This is beginning to result in improved outcomes for most learners, particularly those identified as requiring targeted support.
· Attainment in literacy and numeracy is improving across the school, with most learners achieving expected CfE levels. Current attainment data shows between 83% and 91% of learners across most stages are achieving expected CfE levels, with very strong outcomes in early and middle stages (e.g. P1 literacy and numeracy at 89% and P4 at 91%), and improving attainment in upper stages (P7 literacy at 82% and numeracy at 83%), where targeted interventions are beginning to increase the proportion of learners achieving expected levels, particularly in writing where attainment is currently lowest (77%).
· Writing has been a key improvement priority. A clear whole-school approach is now in place, resulting in improved consistency in planning, progression and expectations across the school. Self-evaluation has highlighted the importance of strengthening early literacy and writing from Nursery to P3 through high-quality play pedagogy, effective adult interactions and clear progression pathways. This will be a key focus of the Principal Teacher of Attainment role moving forward.
· Robust tracking systems are in place and are increasingly used effectively by staff to identify learners who are off track. This is leading to earlier interventions and improved progress over time.
· There is a clear focus on reducing the number of learners identified as off track, particularly within P6–P7 and targeted groups including SIMD 1–2, FME and ASN learners. Early evidence shows this gap is beginning to narrow.
· Targeted interventions, including those funded through Scottish Attainment Funding, are supporting improved attainment, engagement and attendance for identified learners.
· Staff are increasingly confident in using assessment evidence to inform planning and next steps, resulting in more targeted support and appropriate challenge.
· Moderation activities are improving consistency in professional judgement across the school, particularly in writing.
· Learners are increasingly able to articulate their progress, strengths and next steps, supporting greater ownership of learning.
· A wider range of opportunities for achievement (including leadership roles, committees and school events) is increasing participation and developing skills in confidence, responsibility and teamwork.

	Attainment Data
· School attainment data shows most learners are achieving expected CfE levels in literacy and numeracy, with improving trends across stages.
· Targeted groups (SIMD 1–2, FME, ASN) show improving attainment as a result of focused interventions.
Attainment Over Time
· Tracking data shows a reduction in the number of learners identified as off track, particularly in upper stages.
· Targeted learners are demonstrating measurable progress from baseline, with an increasing proportion making accelerated progress over time.
Quality of Achievement
· Participation data shows increasing engagement in wider achievement opportunities across the school.
· Learners can articulate their achievements, strengths and next steps with increasing confidence.
Learning, Teaching and Assessment
· Learning walks and monitoring evidence shows reduced variability across classes, particularly in writing, with more consistent approaches to modelling, scaffolding and feedback.
· Planning and assessment evidence demonstrates improved use of data to identify gaps and inform next steps.
Equity
· PEF planning and evaluation demonstrates clear impact on targeted learners, including improved engagement, attendance and attainment.
· Data shows a gradual reduction in the attainment gap between identified groups and their peers.

	 
· Continue to improve attainment
· Continue to improve attainment in writing, with a sustained focus on consistency, pace, challenge and differentiation across all stages, particularly P5–P7.
· Further reduce the number of learners identified as off track, with targeted focus on upper stages and identified cohorts (SIMD 1–2, FME, ASN).
· Strengthen tracking and monitoring processes to ensure timely identification of need and responsive intervention.
· Embed consistent high-quality learning and teaching approaches across all classes, with a focus on explicit teaching, modelling and effective feedback.
· Increase equity in participation in wider achievement, ensuring all learners, particularly those most vulnerable, access leadership and enrichment opportunities.
· Continue to use Scottish Attainment Funding strategically to support accelerated progress for targeted learners and close the poverty-related attainment gap.
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	ELC/School Context

	School Context and Demographic
	Since opening in 2009 and moving into our current building in 2011 (extended in 2017), Carnegie Primary School has continued to adapt its provision in response to increasing roll and the evolving needs of our community. 

We provide mainstream education for both primary and nursery aged children, with a strong focus on high-quality learning, wellbeing, and inclusion for all. The current combined roll is 686, comprising 608 pupils across 21 primary classes and 78 children in the nursery.

Our school community reflects a diverse socio-economic profile, with 8% of learners living in SIMD 1–2 and a significant proportion within SIMD 9–10. Free meal entitlement is 12.97%. In addition, 14.45% of learners are identified as having additional support needs (ASN), 5.58% have English as an additional language (EAL), and 1.48% are care experienced.

This profile reflects a school with relatively low deprivation overall but with a significant number of learners requiring targeted support. As a result, there is a clear and ongoing focus on equity, removing barriers to learning and improving outcomes for identified groups.

There is a strong, positive ethos across the school, underpinned by nurturing approaches and supportive relationships, with consistently positive feedback from parents and carers regarding the quality of care, inclusion and support provided by staff. 

We work closely with a range of partners, including Active Schools, Educational Psychology, Social Work, Police Scotland and NHS colleagues. These partnerships are well established and play a key role in supporting learners’ wellbeing and engagement.


	Vision, values and aims
	Our vision, “Growing Together, Soaring to Success”, reflects our strong belief in collective responsibility, continuous improvement and high aspirations for all learners. It underpins our commitment to ensuring every child is supported to thrive, achieve and reach their full potential within a nurturing and inclusive environment.
[image: ]








Our core values of Respect, Kindness and Ambition are central to our school culture. They are consistently embedded through high expectations of behaviour, a strong relational approach and a shared commitment to inclusion and equity. These values are lived daily and shape interactions, decision-making and learning experiences across the school.
Our aims are closely aligned with the SHANARRI indicators, ensuring all children are Safe, Healthy, Achieving, Nurtured, Active, Respected, Responsible and Included. This provides a clear framework for promoting wellbeing and supporting all learners to engage successfully in their learning.

There is a strong shared understanding of our vision and values across staff, learners, and families. This is reflected in the positive ethos across the school, where relationships are a key strength. Staff prioritise nurturing, respectful and attuned relationships, recognising their central role in supporting both wellbeing and high-quality learning. As a result, children feel safe, valued and ready to learn.

Our improvement work is driven by three interrelated priorities: relationships, culture, and learning. We focus on building positive, trusting relationships, developing an inclusive and empowering culture, and delivering ambitious, engaging and relevant learning experiences. Together, these drive improvements in engagement, attainment, and achievement.

Our values are explicitly taught and reinforced through approaches such as Values in Action, Huddles, and daily classroom practice. This ensures that learners not only understand the values but can demonstrate them meaningfully in their interactions and learning.

Overall, our vision, values and aims provide a clear and coherent foundation for the work of the school. They are well understood, consistently applied, and continue to drive our focus on wellbeing, inclusion, equity, and high-quality learning as we progress on our journey towards excellence.


	Attendance 
	Total
	93.31%
	Authorised

	4.30%
	Unauthorised
	2.39%

	Exclusions %
	0%

	Summary of consultation with stakeholders
	Consultation with stakeholders is systematic, ongoing, and embedded in the life of the school. A wide range of approaches are used to gather views, including parental, pupil and staff surveys, learner conversations, Pupil Leadership groups, Our Voice Matters sessions, Parent Council engagement and family learning opportunities. Pupil voice is captured in a variety of ways, including through departmental assemblies (“Huddles”), ensuring all learners have regular and meaningful opportunities to contribute to school improvement.

[bookmark: _Int_SQKcRKJf]This is further strengthened through workshops, forums, and ongoing informal feedback gathered through daily interactions and school events. In addition, our Learning Partnership is used each session to gather the views of all stakeholders, ensuring a comprehensive and inclusive understanding of strengths and areas for development.

The Parent Council plays an important role in this process and is routinely consulted on key areas of school improvement, including the use of Attainment Scotland Funding and the development and review of the School Improvement Plan.
Feedback is consistently positive and highlights strong relationships, an inclusive ethos and high levels of engagement across the school community.

Staff demonstrate a strong commitment to listening and responding to stakeholder views, ensuring that all voices are valued.

This evidence is used effectively to inform self-evaluation and shape improvement priorities. As a result, stakeholders recognise that their views are listened to and have a meaningful impact on decision-making and the ongoing development of the school.


	Attainment Scotland Fund Allocation (PEF) 
	£ 110,250


	Cost of the School Day statement
	We are committed to reducing financial barriers to participation and ensuring equity of access for all children across Carnegie Primary and Nursery.
We continue to implement a Cost of the School Day approach, informed by engagement with families through ParentWise surveys, direct communication, and ongoing dialogue with our Parent Council.
Key actions include:
· Reviewing all planned activities, events and experiences (e.g. trips, performances, theme days) to ensure costs are minimised or fully subsidised where possible
· Use of PEF and school funds to support access to learning resources, digital tools, writing resources, and wider achievement opportunities
· Ensuring no child is excluded from trips, clubs, residential experiences, P7 transition events or performances (including Nativity and P7 show) due to financial constraints
· Providing discreet financial support for families where needed, including clothing grants, Cash for Kids support, transport, and contributions towards activities
· Embedding low-cost / no-cost approaches to learning within classroom practice, including digital submission, use of existing resources, and reduced expectation of home-based purchases
· Review of school uniform expectations to ensure flexibility, affordability and access
· Working in partnership with the Parent Council to subsidise events, enhance playground developments, and support wider achievement opportunities
· Signposting families to external supports and community resources where appropriate
This work is closely linked to our priorities around inclusion, attainment, and participation, ensuring that all children are able to engage fully in school life, contribute to wider achievement, and experience success. Please follow the link to view the Carnegie Primary School and Nursery Cost of the School Day Poster:
Carnegie Primary School and Nursery Cost of the School Day Poster  




	
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps
 

	ELC/School Improvement Priority 1 - Culture (Sustainability and Digital) 

	HGIOS4/ELC Quality Improvement Framework Quality Indicators: 2.2, 2.3, 1.3, 3.2

	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	✅
	Continued into next session
	

	Progress

Through clearly planned and sustained strategic actions, the school has significantly increased the visibility, profile and shared understanding of Learning for Sustainability (LfS) across the school, nursery and wider community.

A coherent range of whole school approaches has supported this progress, including:
· the “Weigh the Waste” challenge in the dinner hall, linked to house points and promoting measurable reductions in food waste
· Whole school participation in Earth Day, increasing awareness and engagement
· termly Learning for Sustainability Friday tasks, providing a consistent and structured approach across all stages
· the establishment of a Learning for Sustainability working group, leading strategic direction through campus, curriculum and community
· strengthened partnerships with external organisations (Amazon, B&Q, Dunfermline Men’s Shed), providing real-life, contextualised learning opportunities

These approaches have successfully moved sustainability beyond isolated events towards a more intentional and visible whole school focus, with increasing evidence of this in classroom practice, pupil participation, wall displays and the developing use of sustainability language across the school and nursery.

Strategic leadership has been strengthened through the Eco Committee’s three-year action plan, supporting a more structured approach to sustainability and climate action. Opportunities for learner leadership have increased through Sustainability Ambassadors and pupil-led initiatives, strengthening participation, voice and ownership.

Professional learning has been a key driver of improvement. Staff have engaged in:
· Education Scotland guidance and national/Fife policy materials
· professional reading linked to Learning for Sustainability and the Global Goals
· external training (e.g. Amazon sustainability session)
· collegiate dialogue through working parties

This has led to measurable improvements in staff understanding and confidence. Internal data shows:
· In February, 70.5% of staff rated their understanding of sustainability as 3 or below
· By October, all staff rated their understanding at 3 or above
· Staff confidence in delivering LfS increased by 1.44 points on average

This is further supported by staff self-evaluation, which indicates increased awareness and growing confidence in planning for sustainability across the curriculum.

Leadership at all levels has been strengthened through structured evaluation approaches, including staff questionnaires, enabling a more responsive and reflective approach to implementation.

There are also emerging links to wider school improvement priorities. Early work in digital learning and meta-skills is beginning to support Learning for Sustainability through research, communication and pupil engagement, although this remains at an early stage.

However, despite this clear progress, implementation remains inconsistent across stages. While staff understanding and confidence have improved, approaches to embedding Learning for Sustainability are not yet sufficiently coherent or consistently applied. As a result, effective practice remains variable and, in some cases, dependent on individual staff confidence rather than embedded whole school practice.

	Impact 
Learning for Sustainability
· Most learners demonstrate increased awareness of sustainability and are beginning to apply this within familiar contexts, including reducing food waste, recycling, and making responsible use of resources.
· Almost all learners are actively engaged in sustainability activities and demonstrate increased motivation and participation, particularly through practical, real-life contexts such as the “Weigh the Waste” challenge, outdoor learning and whole school events.
· Most learners are beginning to use sustainability language with increasing confidence and are developing an understanding of their role in protecting the environment.
· Learner participation in leadership opportunities has increased, with pupils contributing through Sustainability Ambassadors, Eco Committee and class-based initiatives.
· Engagement with families and the wider community has strengthened, with increased awareness of sustainability beyond the school and growing links with community partners.
· This positive picture is supported by wider school evidence:
· Pupil voice indicates increasing engagement and participation in sustainability activities
· staff report improved confidence and willingness to plan for sustainability
· improved school ethos and engagement (as evidenced through wider wellbeing and participation data in Priority 2) supports increased learner involvement in whole school initiatives
However:
· Learners are not yet consistently able to articulate a deeper understanding of sustainability, particularly in relation to global issues, the Sustainable Development Goals and long-term impact
· The depth and application of learning remains variable across stages and curriculum areas
· Learning for Sustainability is not yet embedded as a consistent feature of learning across the school, limiting sustained impact

Staff Practice and Confidence
· Staff demonstrate increased confidence in planning for and delivering Learning for Sustainability
· There is growing evidence of LfS being incorporated into curriculum planning, interdisciplinary learning and outdoor contexts
· Professional learning has strengthened staff awareness of national and local expectations, including the use of the Global Goals

However:
· Practice remains inconsistent across classes and stages, with variability in planning and delivery
· Staff feedback highlights that while confidence has improved, greater clarity, shared expectations and progression are required
· In some contexts, learning remains dependent on individual staff expertise rather than a fully embedded whole-school approach

Overall Evaluation of Impact
The school has made strong progress in increasing awareness, engagement and participation in Learning for Sustainability across the school community. Most learners are developing an understanding of sustainability and are beginning to apply this within meaningful, real-life contexts. However, variability in practice and a lack of consistent progression mean that Learning for Sustainability is not yet embedded across all stages. As a result, the depth, consistency and long-term impact of learning remain areas for further development.


	Next Steps 
· Develop and implement a progressive whole school framework for Learning for Sustainability
· Ensure consistent planning and delivery across all stages, reducing variability in practice
· Support learners to articulate their understanding, including global citizenship and the Sustainable Development Goals
· Continuing to build staff confidence through targeted professional learning and modelling of effective practice
· Develop and embed clear progression pathways, linked to curriculum planning and assessment
· Strengthening family and community engagement, improving awareness and participation beyond the school
· Sustain and build on progress through the Learning for Sustainability working group, ensuring practice moves from developing to fully embedded and delivers consistent, long-term impact
Learning for Sustainability is not a core improvement priority for session 2026–27, however, a targeted working group will maintain momentum, focusing on strengthening practitioner confidence, supporting consistent high-quality practice, and ensuring continued progress towards embedding Learning for Sustainability across the school.




	ELC/School Improvement Priority 2 - Relationships (Circle Framework, Inclusion, Nurture and Wellbeing)

	HGIOS4/ELC Quality Improvement Framework Quality Indicators: 3.1, 2.3, 1.3

	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	
	Continued into next session
	✅

	Progress

· There has been clear progress in strengthening a culture of nurturing, inclusive relationships across the school, supported by a shared commitment to improving wellbeing.
· A key focus has been the introduction of the Circle Framework as a driver for improving inclusive practice. This has been supported by HT led professional learning for all staff, focused on the six principles of nurture and how these underpin and align with the Circle Framework. This has strengthened staff understanding of nurturing approaches and their role in creating inclusive environments.
· Staff are beginning to apply this learning in practice. Across the school and nursery, staff have started to evaluate and adapt classroom environments using the Circle Framework, supported by the development of a shared learning environment rationale, which will inform consistent class environments from August.
· Professional dialogue has been strengthened through engagement with How Nurturing is Our School (HNIOS) quality indicators relating to nurturing environments, enabling staff to reflect on the features of effective relationships, inclusive practice and supportive learning environments.
· A review of the Culture of Respect policy has been undertaken with staff, with plans to involve stakeholders in further development, ensuring alignment with nurturing and inclusive approaches.
· Self-evaluation has been robust and influential. Staff feedback identifies nurture, trauma-informed practice, de-escalation and the consistent use of the Circle Framework as key areas for further development. This is supported by wider staff voice, which highlights strong commitment to inclusive practice but increasing pressure linked to behaviour, regulation and ASN needs. 
· There is also clear evidence of strengthened professional relationships. Through PRD feedback, almost all staff report that they feel supported, listened to, valued and appreciated, reflecting improved trust, communication and collaboration, particularly between staff and senior leaders.
· Despite this progress, implementation remains at an early stage. Staff feedback consistently highlights that approaches are not yet embedded or consistently applied across the school, and that increasing complexity of need is impacting on the ability to implement approaches consistently. 

	Impact 
Learner Experience and Wellbeing
· Almost all learners experience positive, supportive relationships, contributing to strong engagement, participation, and a clear sense of belonging.
· Most learners demonstrate increased emotional awareness and are beginning to use a shared language to discuss wellbeing, relationships, and feelings.
· Targeted supports, including nurture groups and structured approaches to regulation, are having a positive impact on inclusion and engagement for identified learners.
· The overall ethos of the school has strengthened significantly, with a clear culture of respect, inclusion and positive interaction evident across the school community.
· This is supported by triangulated evidence:
· PupilWise and ParentWise data indicate that most learners feel safe, supported and respected, and that most parents feel their child is well supported and known as an individual
· Attendance across the session averages approximately 93–94%, indicating strong overall engagement
· Exclusions remain extremely low (0.02%), reflecting the impact of inclusive, relationship-based approaches
· Strong outcomes for targeted groups, including care experienced learners (94.87% attendance, no exclusions), demonstrate the effectiveness of relational and inclusive practice where consistently applied
However:
· Attendance is not yet consistent across all learner groups, with variability across stages
· A clear equity gap exists. For example, young carers attendance (84.62%) and unauthorised absence (15.38%) highlight ongoing barriers to engagement
· Experiences of relationships and support are not yet consistent across all classes, reflecting variability in implementation
· A minority of learners require significant support with regulation, impacting full engagement in learning

Staff Practice and Use of the Circle Framework
· Staff demonstrate increased awareness and understanding of nurturing approaches and their link to the Circle Framework
· Most staff are beginning to adapt their environments and interactions to better support inclusion and wellbeing
· A strong professional culture is evident, with staff reporting high levels of support and collaboration
· A shared language around nurture, trauma-informed practice and relationships is developing

However:
· The Circle Framework is not yet consistently embedded across all classes and stages
· Staff report increasing challenge linked to ASN, behaviour and regulation, impacting consistency
· Practice remains in some contexts dependent on individual staff confidence rather than a coherent whole school approach

Overall Evaluation of Impact
The school has made strong progress in developing a positive, nurturing ethos, with clear improvements in relationships, staff confidence and learner engagement. Evidence from staff, pupil and parent voice, alongside school data, confirms that relationships are a key strength.
Analysis shows that where relational approaches are most consistently applied, outcomes are strongest, particularly for targeted groups such as care experienced learners.
However, this impact is not yet consistent for all learners, with clear gaps in attendance and engagement for some groups, and variability in practice across the school. The early-stage implementation of the Circle Framework limits sustained, consistent impact.
This will remain a key priority for improvement next session, with a focus on embedding consistent practice and ensuring equitable outcomes for all learners.

	Next Steps 
· Embed a consistent whole-school approach to the Circle Framework across all contexts
· Deliver targeted professional learning in trauma-informed practice, nurture and de-escalation
· Implement the Learning Environment Rationale consistently across all classes
· Review and refine the Culture of Respect policy with stakeholders
· Strengthen consistency through clear expectations, modelling and quality assurance
· Improve attendance and engagement for targeted groups, particularly young carers




	ELC/School Improvement Priority 3 - Learning (Curriculum, Attainment and Digital Learning)

	HGIOS4/ELC Quality Improvement Framework Quality Indicators:

	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	✅
	Continued into next session
	

	Progress
There has been strong and sustained progress in strengthening learning, teaching and assessment across the school, supported by effective leadership of change, collaborative professional learning and robust self-evaluation.
External validation through the Learning Partnership visit (March 2026) confirms this positive direction, identifying very good practice in Learning, Teaching and Assessment (QI 2.3) and Raising Attainment and Achievement (QI 3.2). Strengths included well planned, purposeful learning, effective tracking systems and increasing staff confidence in assessment and professional judgement.
A key area of development has been digital learning. In partnership with Douglas Webb (School Digital Lead), the school has developed a whole school digital learning policy, providing a clear rationale, structure and expectations. Early work has also begun developing progression in digital skills linked to meta-skills, supporting a shift towards a more skills-based curriculum.
Implementation is underway, particularly in P6 and P7, where:
· iPads are being used across the curriculum to support learning, teaching and assessment
· Showbie is being used to support feedback, organisation and independent learning 
· Accessibility tools and apps are being used effectively to remove barriers for learners with ASN

Staff report through PRDs and self-evaluation that digital approaches are:
· increasing learner engagement
· improving accessibility
· supporting independence

This is supported by pupil voice gathered through Huddles and focus groups, where almost all learners report increased motivation and confidence when using digital tools.
However, this work is at an early stage of implementation. iPads were only introduced in March, and practice remains in the early phase, with digital pedagogy strongest in upper stages and not yet embedded consistently across the school.
All teaching staff engaged in Transforming Learning professional learning sessions. These were valued by staff, with almost all reporting increased confidence in using digital tools to support learning, teaching and assessment.
However, staff feedback highlighted that the training did not always align fully with stage specific needs. In particular:
· P1–P4 staff identified a need for a stronger focus on teacher devices rather than 1:1 pupil devices, which are not yet in place
· staff reported limited opportunity to implement training fully due to infrastructure and resourcing constraints
· There is a need for further support in using teacher iPads to model learning, support assessment and reduce workload

As a result, while staff confidence has increased, consistent implementation of digital practice remains inconsistent. 
Parental engagement in digital learning is variable. While some parents are positive about the use of iPads, feedback is mixed, and attendance at the P5 Transforming Learning information session was low, highlighting a need to strengthen communication and engagement with families.
There has also been strong progress in tracking, assessment and professional dialogue. Staff are increasingly confident in using benchmarks and teacher judgement, supported by structured pace and progress meetings. Staff are beginning to make clearer links across the BGE and to meta-skills.
However, self-evaluation and staff feedback highlight key areas for development:
· Progression across the BGE is not yet fully coherent
· IDL lacks sufficient breadth, depth and meaningful progression, including links to writing and text types
· further opportunities for moderation are required to improve consistency
· While staff use BASE and SNSA confidently, further development is needed in the use of a wider range of assessment evidence

	Impact
Attainment and Progress
· Attainment remains strong overall, with most learners achieving expected levels across most stages
· Most learners are making good progress from prior levels, supported by improved tracking and targeted interventions
· Strengthened systems, including pace and progress meetings, are enabling earlier identification of learners requiring support or challenge

Learning Partnership findings confirm:
· strong performance overall, particularly in numeracy
· effective use of tracking and monitoring systems
· most learners making very good progress 

However:
· There is variability in attainment across stages, particularly in upper stages
· Progress is not yet sufficiently accelerated for all targeted learners
· Writing and the application of literacy across the curriculum remain key areas for development

Learning, Teaching and Digital Pedagogy
· In most classes, learning is well planned, purposeful and engaging, with learners motivated and increasingly able to talk about their learning and next steps
· Digital technology is being used effectively in some classes to:
· support inclusion and accessibility
· remove barriers to learning
· increase engagement and independence

· In upper stages, the use of iPads and Showbie is positively supporting:
· pupil organisation
· feedback and assessment
· Learner engagement across the curriculum

· Staff report increased confidence in digital approaches following professional learning
Learning Partnership findings highlight:
· motivated and engaged learners in most classes
· effective use of digital technologies in the best examples to support independent learning
 
However:
· High-quality learning and teaching is not yet consistent across all classes (almost all) 
· There remains variability in pace, challenge and differentiation, with a need for greater ambition in some classes
· Digital pedagogy is not yet embedded as a coherent whole school approach
· Staff require further support to use teacher devices effectively to enhance learning, assessment and workload management
· Infrastructure (e.g. Smartboard connectivity, Apple TV/dongles) is limiting consistent implementation

Curriculum and Learner Experience
· Most learners experience a broad and engaging curriculum, with increasing opportunities for creativity, collaboration and pupil voice
· Staff are beginning to develop links between learning and meta-skills, supporting skills for learning, life and work
· Professional dialogue around curriculum design and progression is increasing

However:
· Progression across the BGE is not yet coherent or consistently planned across all stages
· IDL does not yet provide sufficient depth, progression or meaningful links across the curriculum, particularly in writing
· Links between learning, meta-skills, achievement and values in action are not yet fully embedded

Overall Evaluation of Impact
The school has made strong progress in strengthening learning, teaching and assessment, with clear improvements in staff confidence, professional dialogue, and systems for tracking attainment.
External validation confirms very good practice across key quality indicators, and most learners benefit from engaging, well-planned learning experiences and make good progress.
However, variability in practice across stages continues to limit overall impact. Digital learning, curriculum progression and assessment systems are well developed but remain at an early stage of implementation and are not yet embedded consistently across the school.
As a result, while the direction of travel is strong, further work is required to ensure:
· consistent high-quality learning and teaching
· coherent progression across the BGE
· improved outcomes for all learners, particularly targeted groups

	Next Steps 
· Ensure consistency in high-quality learning, teaching and assessment across all stages, with a clear focus on pace, challenge and differentiation
· Fully implement the whole school digital learning policy, embedding consistent practice across all classes
· Develop and embed progression in digital skills and meta-skills, ensuring clear links to learning, achievement and values
· Strengthen the use of teacher digital devices to support modelling, assessment, feedback and workload reduction
· Improve digital infrastructure and resourcing (e.g. Apple TV, connectivity)
· Expand the effective use of iPads beyond upper stages, ensuring impact across the school (as per Transforming Learning roll out) 
· Strengthen parent engagement in digital learning, improving understanding and consistency between school and home
· Develop and implement coherent progression across the BGE, ensuring full curriculum entitlement
· Improve attainment, particularly in writing and application of literacy across the curriculum
· Strengthen moderation and use of assessment (including standardised assessment)
· Ensure targeted interventions lead to accelerated progress for identified learners





	
Improving Outcomes
 

	Attainment
	Overall Attainment for 2025 - 2026

	
	Literacy
	Numeracy

	
	Stretch
	Actual
	Stretch
	Actual

	P1
	90.5% 

	83.7% 

	90.5% 

	89.2% 


	P4
	78.3%

	85.6%

	83.1%

	90.4%


	P7
	78.7%

	75.9%

	82.4%

	79.6%




	Stage 
	Listening and Talking 
	Reading 
	Writing 
	Numeracy 

	 
	Actual 
	Actual 
	Actual 
	Actual 

	P1 
	 95%
	 88%
	 84%
	 89%

	P4 
	 96%
	 90%
	 86%
	 91%

	P7 
	 88%
	 78%
	 76%
	 80%



Attainment Over Time Evaluative Statement:
Overall, the school has sustained high levels of attainment, particularly in the early and middle stages. By May 2026, attainment data indicates that across stages, between 76% and 90% of learners are achieving expected CfE levels or better. Outcomes are strongest in Primary 1 and Primary 4, with comparatively lower attainment in Primary 7, particularly in literacy. This reflects the continued impact of a strategic focus on high-quality learning, teaching and assessment, supported by robust tracking and targeted intervention.
Attainment Across the School
Analysis of attainment across stages highlights clear strengths in the early and middle stages, alongside more variable outcomes in the upper stages:
Primary 1
Attainment remains strong, with most learners achieving expected levels. Listening and Talking is a notable strength (95%), with secure outcomes in reading (88%) and numeracy (89%). Writing (84%) is comparatively lower, indicating that while most learners are achieving, a group require targeted support to reach expected levels. Overall attainment is slightly below the stretch aim (90.5% literacy; 90.5% numeracy) but reflects positive outcomes.
Primary 4
Attainment is a key strength. Outcomes exceed stretch aims, with 85.6% in literacy and 90.4% in numeracy achieving expected levels. High attainment is evident across all organisers, including 96% in Listening and Talking and 90% in reading. Writing, at 86%, is slightly lower but remains strong. This reflects very effective learning and teaching, consistent pedagogy and targeted support.
Primary 7
Attainment has improved but remains below stretch aims, with 75.9% achieving expected levels in literacy and 79.6% in numeracy. Listening and Talking remains strong (88%); however, attainment in reading (78%) and writing (76%) is lower. This highlights inconsistency across literacy, with writing a particular area for development. 
Across the school, numeracy is strong overall, particularly in the early and middle stages, with less strong outcomes in Primary 7. Literacy attainment is also strong overall; however, writing is consistently the lowest area, particularly in Primary 7.
There is clear evidence that school improvement strategies are positively impacting attainment. Professional learning linked to explicit writing approaches and improved moderation has:
· increased teacher confidence
· improved consistency in learning, teaching and assessment
· strengthened understanding of standards
Robust tracking and monitoring processes have enabled earlier identification of need and more targeted support, contributing to strong outcomes in Primary 4 and improvements in Primary 7.
Equity and Inclusion – Attainment by Groups
Analysis of attainment across key groups shows a more variable and less consistent picture, highlighting equity as a key area for continued focus.
SIMD 1 and 2
Learners living in SIMD 1 and 2 are making progress, however, attainment remains below that of their peers, particularly in the upper stages. The attainment gap is most evident in literacy, where a smaller proportion of learners are achieving expected levels by Primary 7. While targeted interventions are supporting progress, these are not yet consistently narrowing the gap.
Additional Support Needs (ASN)
Attainment for learners with ASN remains significantly lower overall and variable across stages. While there has been improvement over time, particularly in the early stages, attainment in the middle and upper stages remains broadly around 50–60%. This indicates that while support strategies are having a positive impact, they are not yet consistently securing strong outcomes for all learners.
Free School Meals (FME)
A similar pattern is evident for learners in receipt of Free School Meals. Attainment for this group remains below whole school averages across all stages, with outcomes around 60–67% in P1 and P7 and approximately 50% in P4. While there are signs of improvement, particularly in the early and upper stages, the poverty-related attainment gap remains evident and requires further targeted and sustained action.
Care Experienced Learners
Attainment for care experienced learners is highly variable, reflecting the small cohort size. In the current session, outcomes are strong in P1 and P4, with all identified learners achieving expected levels. However, this is not yet sustained over time, and attainment in P7 is notably lower (approximately 60%). This variability highlights the need for highly individualised support and planning to ensure consistent and sustained progress for this group.


Base and NSA Data Analysis 

Analysis of BASE (P1) and NSA (P4 and P7) data indicates a generally strong attainment profile; however, as this represents one source of evidence, it is considered alongside teacher professional judgement.

At Primary 1, standardised data shows a very strong starting point, with almost all learners working within or above expected levels, and a high proportion exceeding expectations, particularly in numeracy.

At Primary 4, standardised data presents a less strong picture than teacher judgement, with around 24% of learners off track in reading and writing and 29% in numeracy. This contrasts with CfE data, which shows strong attainment, highlighting inconsistencies between assessment measures.

At Primary 7, standardised data indicates stronger outcomes than teacher judgement, particularly in literacy. This includes higher proportions of learners achieving expected and advanced levels in reading and writing. In contrast, teacher judgement identifies lower attainment (78% reading, 76% writing), representing a notable discrepancy.

Across the school, standardised assessment data highlights:
· generally strong performance, particularly in early stages
· inconsistencies between standardised data and teacher professional judgement
· a need to strengthen moderation and shared understanding of standards
· variation in attainment across stages, particularly at Primary 4 and Primary 7

Overall, this indicates the need to improve consistency and reliability of assessment, ensuring a more accurate and aligned understanding of attainment across the school.

Overall Evaluation
The school demonstrates strong attainment overall, with very strong outcomes in the early and middle stages and clear evidence of improvement over time.
However, the data highlights:
· lower attainment in Primary 7, particularly in literacy
· inconsistency in writing across stages, especially in Primary 1 and Primary 7
· variation between assessment measures, particularly at Primary 4 and Primary 7
· persistent attainment gaps for key groups
This indicates that while progress is evident, further work is required to ensure greater consistency, accuracy and equity in outcomes across all stages.
Next Steps for Improvement
· Improve writing attainment across all stages, with a clear focus on Primary 7, through consistent implementation of explicit writing approaches and high-quality moderation 
· Raise attainment in Primary 7, particularly in literacy, through targeted support, increased pace, and clearer expectations of achievement at Second Level 
· Strengthen consistency in reading and writing outcomes in upper stages (P5–P7) to reduce variability and secure more learners achieving expected levels by the end of BGE 
· Improve the accuracy and consistency of assessment, with a specific focus on reducing discrepancies between teacher professional judgement and standardised assessment data through robust moderation and professional dialogue 
· Embed a shared understanding of standards across all stages, ensuring greater confidence and reliability in teacher judgements of attainment 
· Accelerate progress for learners not yet achieving expected levels, particularly those in the upper stages, through earlier identification and targeted intervention 
· Reduce the poverty-related attainment gap, with a continued focus on learners in SIMD 1–2 and those in receipt of Free School Meals through targeted, evidence-based support 
· Improve outcomes for learners with ASN, ensuring that support strategies lead to more consistent and sustained progress across all stages 
· Ensure consistent progress for care experienced learners through highly individualised planning, tracking and support 
· Increase the proportion of learners achieving beyond expected levels, particularly in numeracy and reading, through increased challenge, depth and opportunities for higher-order thinking

	Progress Over Time (ELC) 
From evidence gathered through planning, learning conversations and individual learner profiles (PLJs), children in nursery have made good progress across all areas of learning over the past session.

Children demonstrate increasing confidence, independence, and engagement within the learning environment. There is clear evidence of progress in communication and language, with children more able to express their needs, share ideas and engage in sustained interactions with both peers and adults. This has been supported through approaches such as Communication High Five and the use of visual supports.

Children have made strong progress in their understanding of Learning for Sustainability. They are increasingly taking responsibility for their environment through:
· recycling materials
· reducing food and water waste
· caring for resources and the natural environment

This is evident through participation in experiences such as Food Waste Week, Earth Day and ongoing recycling initiatives. Children are also beginning to understand the importance of sustainability in everyday life.
Progress in early literacy is evident across the nursery environment. Children are:
· engaging more frequently with books and storytelling
· developing mark-making and early writing through play
· showing increasing awareness of environmental print and symbols

There is also evidence of progress in digital learning, with children:
· confidently accessing stories using QR codes
· using iPads to support and extend learning
· developing early problem-solving skills through programmable toys such as Beebots

In relation to wellbeing and inclusion, children demonstrate significant progress in:
· building positive relationships
· showing empathy and understanding towards others
· engaging in cooperative and inclusive play

This has been particularly evident in response to the diverse needs within the nursery, with children showing increased curiosity, compassion and respect for peers.

Learning environments are increasingly inclusive and responsive, supporting children to make progress at their own level. Staff are developing confidence in identifying and planning next steps, although further work is required to ensure consistent evidence of progression for all learners.
Overall, children are making positive and sustained progress, developing key skills in communication, independence, wellbeing and problem-solving, and are increasingly well prepared for transition into Primary 1.

	Impact of PEF on outcomes for children and young people:
PEF funding has been used strategically to provide targeted support in literacy, numeracy and wellbeing, with a clear focus on reducing the attainment gap for identified learners across P2–P7. Targeted cohorts included children working between 3–18 months off-track, as well as those experiencing socio-economic disadvantage and additional barriers to learning.

Interventions included:
· additional PSA support (planned and delivered in collaboration with class teachers)
· targeted literacy and numeracy interventions, including the use of digital tools
· increased teacher input and differentiation within class
· structured wellbeing and nurture interventions (including Seasons for Growth, Emotion Works and the 5 Ways to Wellbeing)
· targeted family support through cost of the school day approaches and wider community links

There is clear evidence that PEF funded interventions have had a positive and measurable impact on targeted learners.

Tracking data shows that almost all learners have made progress from their starting points, with an increase in attainment following targeted intervention. Learners report that support has improved their confidence and helped them to engage more effectively in learning. Most children can articulate how the interventions have helped them and how they are using these skills within the classroom.
In literacy and numeracy, targeted support has led to:
· improved engagement in learning
· increased confidence in core skills
· more consistent participation in class activities

The use of additional adult support has enabled more responsive teaching and targeted intervention, particularly for learners working below expected levels.
PEF funded wellbeing interventions have had a particularly strong impact. Children demonstrate:
· improved emotional literacy
· greater confidence in expressing their feelings
· improved ability to regulate and engage in learning

Staff report that learners who previously experienced social and emotional difficulties are now more able to manage their emotions and participate positively in class. Pupil feedback indicates that children feel happier, more confident and more included in their learning.
Parental feedback also highlights improvements in children’s wellbeing and ability to regulate at home, demonstrating the wider impact of interventions beyond the classroom.

Overall, PEF funding has supported:
· improved engagement and participation in learning
· increased confidence and readiness to learn
· reduction of some barriers to learning

Staff are increasingly confident in identifying need, delivering targeted interventions and using data to monitor impact. Interventions are now more responsive, targeted and regularly reviewed through tracking and professional dialogue.
However, evaluation shows that:
· The attainment gap is not yet fully closed, particularly for learners who are significantly off-track
· Progress, while positive, is not yet sufficiently accelerated across all cohorts, particularly in upper stages

While PEF interventions are improving outcomes for targeted learners, accelerating progress and ensuring sustained impact on attainment—particularly for those furthest behind—remains a key priority.

	Achievements and Successes 
There have been a wide variety of wider achievement opportunities across the school and Nursery. All opportunities have developed a range of skills linked to the Four Capacities and the Four Contexts for Learning.
Wider achievement is a key driver of our school improvement priorities, supporting the development of positive relationships, inclusion and pupil leadership. Opportunities are carefully planned to develop meta-skills such as communication, collaboration, creativity and self-management, ensuring all learners are recognised and celebrated.
These achievements are shared and celebrated through Huddles (departmental assemblies), whole-school events, digital platforms (Showbie P5–P7), floorbooks, Seesaw and regular engagement with families.
Below is an overview of these opportunities:                                         
	ELC
	Primary 1
	Primary 2

	Children experience a rich range of wider achievement opportunities through play-based and experiential learning. A strong focus on outdoor learning, including Beach and Forest Kindergarten, supports curiosity, resilience and independence.
Key experiences include:
· Nursery Sports Day
· Christmas Sing-Along
· Nativity performance
· Sponsored Scavenger Hunt
· Bookbug, toddlers, PEEP and Bedtime Bookbug sessions
These opportunities support the development of early social intelligence, communication skills and confidence. Children begin to develop independence and responsibility through daily routines and shared decision-making.


	Primary 1 pupils develop confidence and communication through a wide range of experiences, including:
· Muiravon Country Park Farm visit (12 June 2026)
· Participation in Carnegie Creative
· Sharing the Learning assemblies
· Nativity performance
These opportunities support the development of Confident Individuals and Effective Contributors, particularly through performing in front of an audience. Pupils develop communication, creativity and collaboration skills, while building confidence through shared performances and celebrations.

	Primary 2 learners build on early experiences through a range of visits and interdisciplinary learning opportunities:
· Deep Sea World (27 March 2026)
· Dynamic Earth (27 March 2026 – P2/3)
These experiences strengthen understanding of sustainability and the world around them, supporting the development of Successful Learners and Responsible Citizens. Pupils develop curiosity, teamwork and confidence through collaborative learning and class presentations.


	Primary 3
	Primary 4
	Primary 5

	Primary 3 pupils develop independence and inquiry through wider achievement opportunities, including:
· National Museum of Scotland (28 April 2026)
Learners develop research, collaboration and communication skills through interdisciplinary learning. Participation in school events and early leadership opportunities supports the development of Effective Contributors and Confident Individuals. 




	Primary 4 pupils engage in creative and enterprise-based learning opportunities:
· Chocolatarium Workshop (23 June 2026 – P4/5)
These experiences support problem-solving, creativity and collaboration. Learners develop confidence in applying skills across contexts and continue to reflect on achievements through learning journeys and departmental sharing the learning opportunities.
	Primary 5 pupils participate in a range of outdoor and historical learning experiences:
· Lochore Meadows (4 March – P5a)
· Lochore Meadows (11 March – P5b)
· Lochore Meadows (18 March – P5/6 & P4/5)
· Bannockburn Visitor Centre (17 June 2026)
These opportunities promote teamwork, resilience and environmental awareness, supporting Responsible Citizens and Effective Contributors. Pupils use Seesaw to capture and reflect on achievements, strengthening ownership of learning.



	Primary 6
	Primary 7
	Whole School

	Primary 6 pupils benefit from a wide range of leadership, outdoor and creative opportunities:
· Hopetoun House (9 December 2025 – P5/6)
· Fordell Firs (24 & 26 February 2026)
· Droverhall Farm (21 May 2026)
· The Big Strum (12 May 2026)
· Ardroy Residential (11 May 2026 – Group 1)
· Pond dipping experience 
These experiences support the development of resilience, independence and teamwork. Pupils also contribute to pupil voice groups and leadership opportunities, demonstrating strong Effective Contributor and Confident Individual skills.






	Primary 7 pupils demonstrate high levels of leadership, responsibility and confidence through a wide range of wider achievement opportunities which support transition to secondary school.
They participated in:
· Scottish Junior Hockey Championships (10–12 March 2026)
· Ardroy Residential (11 May and 18 May 2026)
· Primary 7 Show (end of session production)
· A range of transition events and experiences with secondary partners
The P7 Show provides a significant opportunity for all pupils to perform in front of an audience, developing confidence, creativity and teamwork, and demonstrating strong Confident Individual and Effective Contributor skills.
Transition experiences support pupils to build confidence, resilience and independence, ensuring they are well prepared for the next stage of learning. Pupils engage in a variety of activities which promote social connection, familiarity with new environments and increased responsibility.
Pupils take on key leadership roles across the school, including ambassadors and house roles, and represent the school in sporting and wider events. These experiences ensure learners leave Carnegie as confident, responsible and successful individuals.

	A wide range of whole-school opportunities further enrich wider achievement and ensure equity of access:
Sports Achievements 
· 5-7 Girls Football team coming first place in Dunfermline and West Fife Tournament
· P7 pupil qualified for Scottish Schools Swimming Final in Aberdeen, finishing 11th in Backstroke.
· Netball Cluster League winners
· 4th place in P5 Sportshall Athletics Festival
· P7 Junior NBA Finalist
· Football cluster league winners 
Wider School Achievements and Events
· Carnegie’s Got Talent and creative showcases
· Creative Afternoon
· Rotary Quiz participation
· Carnegie Ceilidh
· World Cup Tea Party
· Health and Wellbeing Week
· Big Breakfast
· CarneGLEE reaching semi-finals of GLEE competition
· Family Learning events (digital technologies focus)
· “Weigh the Waste” House Challenge (sustainability focus)








	Evaluations (School)

	
	2023-24
	2024-25
	2025-26
	Inspection Evaluations
(since August 2024)

	1.3 Leadership of Change
	Very Good
	Very Good
	Very Good
	Very Good


	2.3 Learning, teaching and assessment
	Very Good
	Very Good
	Very Good
	Very Good


	3.1 Ensuring wellbeing, equity and inclusion
	Very Good
	Very Good
	Very Good
	Very Good


	3.2 Raising attainment and achievement
	Very Good
	Very Good
	Very Good
	Very Good


	Evaluations (ELC) – HGIOELC?

	
	2023-24
	2024-25
	Inspection Evaluations

	1.3 Leadership of Change

	Very Good
	Very Good
	Very Good

	2.3 Learning, teaching and assessment

	Very Good
	Very Good
	Very Good

	3.1 Ensuring wellbeing, equity and inclusion

	Very Good
	Very Good
	Very Good

	3.2 Securing children’s progress

	Very Good
	Very Good
	Very Good

	Shared Quality Improvement Framework (ELC)

	
	2025-26
	2026-27
	2027-28
	HMIE/Care Inspectorate Evaluations 

	Curriculum
	Very Good 
	
	
	

	Learning, Teaching and Assessment
	Very Good 
	
	
	

	Wellbeing, Inclusion and Equality
	Very Good 
	
	
	

	Children’s Progress
	Very Good 
	
	
	

	Statement about feedback from HMIE/Care Inspectorate (May 24)
	The inspection recognised Carnegie Primary School as a very good school across all Quality Indicators, with strengths in leadership, relationships and high-quality learning and teaching, alongside clear next steps focused on learner agency, inclusion and further improving outcomes.
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Our Improvement Plan is structured around three core priorities:
1. Relationships (Nurture, Inclusion and Wellbeing)
2. Culture (Achievement, Equity and Participation)
3. Learning (Writing and Digital Learning)

Given the scale of improvement, the focus for session 2026–27 is on:
· establishing high-quality, consistent core practice
· embedding key systems and approaches
· ensuring measurable impact for targeted learners

Further refinement and full embedding will continue into session 2027–28.
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	Education Directorate Improvement Plan: Improving Health and Wellbeing and Improving attendance & engagement

	Focused Priority 1 – RELATIONSHIPS (Nurture, Inclusion, Wellbeing) 
To strengthen relationships across the school through consistent nurturing, inclusive, and trauma informed approaches. This will improve engagement, wellbeing, attendance, and readiness to learn, ensuring all learners experience equity, inclusion, and positive outcomes. 

	HGIOS4 Quality Indicators

	Quality Improvement Framework  


	· 3.1 Ensuring wellbeing, equity and inclusion 
· 2.3 Learning, teaching and assessment 
· 3.2 Raising attainment and achievement 
· 1.3 Leadership of change


	· Nurturing care and support 
· Wellbeing, inclusion and equality 
· Learning, teaching and assessment
· Children’s progress 
· Leadership of continuous improvement
· Children experience high-quality spaces 

	Expected Impact
(What will be different?)
	Strategic Actions Planned
(What will we do?)
	Responsibilities
	Measure of Success
(How will we know?) 
	Timescales

	Targeted learners demonstrate measurable progress from baseline, with at least 50% achieving accelerated progress across the session

There is a clear reduction in learners identified as off track (at least 5%), particularly within SIMD 1–2, FME and ASN cohorts

Tracking data and professional judgement show improved attainment over time and early evidence of gap narrowing

Behaviour, Engagement and Readiness to Learn
Almost all learners demonstrate improved self-regulation and readiness to learn across learning environments

There is a measurable reduction in behaviour and dysregulation incidents by at least 20% from baseline data, including for targeted learners

Learning walk and observation evidence show reduced disruption, increased engagement, and consistently calm and structured environments in almost all classes. 

Playground interactions are increasingly positive, with reduced incidents and increased participation in structured play

Attendance
Overall attendance improves and demonstrates progress towards the school stretch target (95.1%)

There is at least a 5% reduction in the proportion of learners below 90% attendance

Targeted learners demonstrate improving attendance patterns over time
Inclusion and Equity (ASN and Communication)
Most learners with ASN demonstrate improved access to learning and participation, with sustained or accelerated progress evident in tracking

Inclusive communication strategies (including BSL) are used consistently across most classes and school routines

Targeted learners demonstrate increasing independence in accessing support and engaging in learning
Relationships and Wellbeing
Learner Voice: 
Almost all learners report an increased sense of safety, respect and belonging within the school, and more consistently identify a trusted adult who supports their wellbeing

Targeted learners demonstrate increased confidence in discussing their support and relationships

Parental Confidence:
Almost all parents demonstrate increased confidence in the school’s approach to behaviour, relationships and communication, recognising improved consistency and effectiveness in how concerns are addressed

Engagement from targeted families increases, evidenced through improved participation and feedback

Staff Practice:
Almost all staff demonstrate confidence and consistency in trauma-informed approaches, de-escalation strategies relational practice (3Rs)

Practice across almost all classes is consistent, with clear routines and nurturing environments supporting positive relationships, engagement and readiness to learn

Almost all staff can clearly articulate how data informs interventions and the impact on targeted learners

	Wellbeing and Inclusion Hub (Sunshine Room) and Targeted Support
· Develop our whole-school nurturing approach through the establishment of a Wellbeing and Inclusion Hub, providing a flexible space to support children's wellbeing, regulation, inclusion and readiness to learn 
· Deliver structured, time-limited interventions (6–8 weeks) with entry and exit measures using the Boxall Profile to ensure measurable impact. 
· Prioritise learners affected by poverty-related barriers (SIMD 1–2, FME) and ASN. 
· Embed nurture principles consistently across all classes.
· Monitor impact through tracking data, intervention review, and learning walks.
Trauma-Informed Practice and De-escalation
· Fully implement the Circle Framework across all classes and the nursery, with baseline and follow-up evaluation.
· Deliver CLPL using the Fife trauma and De-escalation Toolkits and 3Rs (Regulate, Relate, Reason) to support de-escalation. 
· Ensure consistency through professional dialogue, coaching and learning walks.
· Engage with Core Approaches Networks and share learning across staff to strengthen practice.
Behaviour, Playground and Anti-Bullying
· Improve the playground environment through a structured model including zoning, line markings, resource boxes and planned activities. PSAs will lead structured games to support engagement and positive interactions. 
· Revise and relaunch the Culture of Respect and Anti-Bullying policies with all stakeholders. 
· Strengthen consistency in the use of SEEMIS behaviour recording across SLT to ensure accurate, reliable data. Provide clarity on expectations for recording, including what constitutes an incident and how it is logged. 
· Use SEEMIS data more rigorously to identify patterns, target interventions and monitor the impact of strategies over time.
Inclusive Communication (BSL and Accessibility)
· Embed BSL and inclusive communication strategies within daily routines including Huddles, school events and family engagement. 
· Deliver CLPL in Deaf awareness and inclusive communication.
· Ensure all targeted learners have a named trusted adult to support relationships, communication and engagement.
Attendance and Targeted Support
· Track attendance weekly and identify learners below 90% early. 
· Develop targeted attendance plans with named staff, clear actions and measurable targets.
· Monitor impact through Pace and Progress meetings and regular review.
Data-Informed Practice and Self-Evaluation
· Strengthen the use of Pace and Progress meetings to ensure a clear focus on targeted learners, evidence of impact and defined next steps. 
· Refine tracking systems to support accurate identification of trends and gaps. 
· Embed a rigorous HNIOS self-evaluation cycle (baseline, mid-year and end-of-year) using triangulated evidence (data, observed practice and stakeholder voice).





































	Headteacher
Provides overall strategic leadership, including direction, monitoring and evaluation of impact across relationships, inclusion and wellbeing.

Depute Headteachers
Lead implementation across departments and monitor impact through:
· learning walks
· behaviour, attendance and attainment data
· Pace and Progress meetings

Ensure consistency in expectations, including the accurate and consistent use of SEEMIS for behaviour recording

Principal Teacher of Nurture
 Leads the development and implementation of the Wellbeing and Inclusion Hub, including:
· coordination of targeted interventions
· use of Boxall assessments and entry/exit data
· monitoring and evaluation of impact on targeted learners

Supports staff to embed:
· trauma-informed practice
· de-escalation strategies 
· consistent relational approaches

Works with SLT to:
· analyse behaviour and attendance data (SEEMIS)
· identify patterns and target support
· improve consistency in behaviour recording and responses across the school

Leads engagement with Core Approaches Networks and supports professional learning.

Class Teachers and EYOs
 Implement consistent nurturing and trauma-informed approaches within classrooms and Nursery rooms, including:
· Circle Framework
· de-escalation strategies
· inclusive communication (including BSL)
Ensure:
· Behaviour concerns are managed in line with culture of respect policy
· classroom environments are calm, structured and supportive
· targeted learners are monitored and supported effectively

Support Staff (including PSAs and SfL Team)
 Support the delivery of targeted interventions and contribute to monitoring progress of identified learners.
PSAs:
· lead structured playground activities
· promote inclusive and positive play
· support consistent expectations for behaviour across the playground

Contribute to consistent approaches to behaviour and communication across the school.

Deaf Support Service Staff
 Work in partnership with school staff to:
· support inclusive communication
· promote the consistent use of BSL
· improve access to learning and participation

Parents/Carers
 Work in partnership with the school to:
· support attendance and engagement
· reinforce positive relationships and behaviour
· engage with school communication and support strategies

	Data
SEEMIS data shows:
· a 10–20% reduction in recorded behaviour and dysregulation incidents
· a reduction in playground incidents over time

Consistent recording of incidents across all classes, evidenced through: 
· reduction in discrepancies between staff/stages/departments 
· increased alignment between observed incidents and recorded data

Attainment and Attendance Tracking data shows:
· At least 50% of targeted learners achieving accelerated progress (3+ months)
· a reduction (minimum 5%) in learners identified as off track
· Attendance data shows:
· improvement towards 95.1%
· a reduction in learners below 90% attendance
Practice 
· Learning walks and sampling of SEEMIS records demonstrate:
· consistent staff understanding of what constitutes a behaviour incident
· accurate and timely recording across all stages
· reduced variability in how behaviour is recorded and responded to

Learning environments show:
· consistent use of nurturing and relational approaches
· clear routines and expectations across most classes

Wellbeing and Inclusion Hub shows:
· clear entry and exit data using Boxall
· measurable impact on identified learners
· consistent high-quality delivery
Pupil Voice
· PupilWise shows a 5–10% increase in positive responses in feeling safe, feeling respected and identifying a trusted adult

Learner focus groups confirm:
· improved experience of relationships and support
· more positive playground experiences
· increased awareness of strategies to support regulation
Parent Voice
ParentWise data shows a 5–10% increase in positive responses related to:
· behaviour and relationships
· communication and partnership

School engagement and participation data shows:
· increased participation from targeted families
· improved qualitative feedback regarding support and communication
Staff Voice
Staff self-evaluation (baseline to end of session) shows:
· increased confidence in trauma-informed practice and de-escalation (3Rs)
· clear understanding of expectations for behaviour and SEEMIS recording

Professional dialogue confirms:
· staff can consistently articulate how data (SEEMIS, attendance, tracking) informs interventions
· staff can evidence impact of strategies on targeted learners





	Term 1 (Aug – Oct)
· Establish clear expectations for behaviour and consistent SEEMIS recording
· Identify targeted learners using attainment, attendance and behaviour data
· Establish wellbeing and Inclusion Hub including baseline Boxall assessments
· Deliver CLPL on trauma-informed practice, 3Rs and the Circle Framework
· Gather baseline data (SEEMIS, attendance and stakeholder voice)

Term 2 (Oct–Dec) 
· implement consistent approaches to behaviour, relationships and recording across all classes
· Hub fully operational, with targeted interventions in place
· Embed trauma-informed and Circle Framework approaches across the school
· Introduce structured playground approaches, including PSA-led activities
· Implement targeted attendance plans for identified learners
Term 3 (Jan–March)
· Analyse behaviour, attendance and nurture data to identify impact and gaps
· Refine interventions and targeted support based on evidence
· Address inconsistencies in practice through coaching and CLPL
· Strengthen staff confidence in relational and de-escalation approaches
· Complete mid-year evaluation using data and stakeholder voice
Term 4 (April–June) 
· Embed consistent practice in behaviour, relationships and nurture across all classes
· Evaluate impact on targeted learners (attendance, behaviour, attainment)
· Evidence reduced variability in practice across the school
· Complete final triangulated evaluation (data, practice, voice)
· Identify next steps for continued embedding (2027–28)
 







 
 



	Ongoing Evaluation

	























	Education Directorate Improvement Plan: Improving achievement

	Focused Priority 2: CULTURE (Achievement, Equity and Participation) 
To establish a strong, inclusive culture of achievement where all learners are recognised, actively participate in school life and can confidently articulate their progress, achievements, and next steps. This will improve engagement, equity, and attainment, particularly for learners affected by poverty-related barriers. This will also include participation in the Fife Diploma of Achievement pilot, strengthening our approaches to tracking, recognising and profiling wider achievement, particularly in the upper stages (P5-P7) 

	HGIOS4 Quality Indicators
	Quality Improvement Framework  

	· 3.2 Raising Attainment and Achievement
· 2.2 Curriculum
· 3.1 Wellbeing, Equity and Inclusion
· 1.3 Leadership of Change
     





	· Children are supported to achieve 
· Children’s progress 
· Learning, teaching and assessment 
· Wellbeing, inclusion and equality 
· Curriculum
     

	Expected Impact
(What will be different?)
	Strategic Actions Planned
(What will we do?)
	Responsibilities
	Measure of Success
(How will we know?)
	Timescales

	Attainment and Achievement
Almost all learners demonstrate increased engagement in learning, contributing to improving attainment over time

Almost all learners (90–95%) demonstrate improved progress over time, with at least a 5% increase in the proportion achieving expected levels and a 5–10% reduction in the number of learners identified as off track. This includes a measurable increase in attainment and a reduction in off-track learners within SIMD 1–2, FME and ASN cohorts.
Participation and Leadership
All Learners participate fully in ambassador groups and wider achievement opportunities

Almost all learners demonstrate increased engagement in leadership roles, DYW and wider achievement

Participation in wider achievement and leadership opportunities becomes more equitable, with barriers reduced and increased involvement from learners across SIMD, FME and ASN groups

Almost all learners in P5–P7 engage in a planned range of wider achievement experiences linked to leadership, enterprise, volunteering and personal achievement.

Learner Confidence and Voice
Almost all learners confidently and consistently articulate their achievements, strengths, progress and next steps using a shared language of learning

Almost all learners demonstrate confidence in sharing achievements through Huddles, reflection and class discussion

Almost all learners (particularly P5–P7) confidently articulate their achievements, skills and next steps, using profiling tools to support this.

Meta-Skills
Most learners can identify and describe their meta-skills using shared school language

Most learners can apply meta-skills across contexts and explain how these support their learning and achievement

Most learners make clear links between their meta-skills and wider achievement experiences.

Culture and Belonging
Almost all learners report a strong sense of belonging and inclusion

A consistent, visible culture of achievement and values is evident across the school

Almost all learners engage fully in house events, recognition systems and wider achievement opportunities, demonstrating increased participation and a strong sense of belonging within the school

Parental Engagement
Most parents demonstrate increased awareness of wider achievement, meta-skills and learning beyond attainment

There is a measurable increase in parental engagement in school events, communication and recognition of achievement (at least 10% increase over the session from last session) 


Fife Diploma of Achievement Accreditation 
Almost all P7 learners achieve a Carnegie Primary Diploma of Achievement, recognising their wider achievements and skills development.

 



 
	 Wider Achievement Tracking
· A consistent whole-school approach to tracking wider achievement will be established and embedded across all stages, using the Fife Progress Achievement tracker 
· All recorded achievements will be clearly linked to the four contexts of learning, alongside school values and meta-skills, supporting learners to understand and articulate their progress beyond attainment.
· The tracking system will be used to monitor participation across all learners, identify gaps for SIMD 1–2, FME and ASN groups, and inform targeted support to improve inclusion.
· Consistency and quality of recording will be monitored through learning walks, sampling of tracking and Pace and Progress discussions, ensuring a clear and reliable picture of learner participation and achievement across the school.

Leadership and Participation (Ambassador Model)
· Establish and embed a whole-school ambassador model with clearly defined group purposes, staff leads and planned activities across the session.
· Ensure all learners are allocated to a group, with regular planned sessions and clear expectations for participation. 
· Track participation and ensure all groups contribute to key aspects of school improvement, including inclusion, wellbeing, and engagement.
· Ensure opportunities within ambassador groups and school leadership align with leadership, enterprise and volunteering experiences.

Culture of Achievement and Values
· Embed a consistent whole-school approach to recognising achievement through Fantastic Friday, Hot Chocolate Friday (values in action), Huddles and achievement assemblies, with agreed expectations for how achievement is identified and celebrated in every class.
· Relaunch the house system with pupil-led identity, leadership roles and planned events across the session to strengthen belonging and participation.
· Ensure assemblies, Huddles and year-overview planning explicitly map and celebrate wider achievement experiences across the session.
Learner Voice, Reflection and Huddles
· Embed structured reflection through weekly Friday Reflection, Huddles and class discussion, with clear expectations for how learners record, share and evaluate their achievements, strengths and next steps. 
· Use Bonus Ball and pupil focus groups to gather regular learner voice and evaluate impact.
Meta-Skills Development
· Introduce and embed a shared meta-skills framework with clear language and progression across stages. 
· Ensure meta-skills are explicitly referenced within reflection, Huddles and wider achievement. 
· Support learners to identify, apply and discuss their skills across contexts, linking to Carnegie Skills in Action and ambassador roles.

Profiling 
· Introduce My World of Work (P1-P4) and Global Bridge (P5–P7) to support digital profiling of skills and achievements in line with cluster secondary approaches. Learners will record, reflect on and articulate their achievements and skills across the four contexts of learning.
· Provide regular opportunities for learners to reflect, upload and discuss achievements as part of learning conversations and transition (Friday Reflections and Achievement sessions across the school) 

Equity and Participation
· Track participation in ambassador groups, leadership and wider achievement using class and school-level systems.
· Analyse data regularly to identify gaps across SIMD 1–2, FME and ASN learners, and implement targeted strategies such as staff facilitation, adapted roles and supported participation to ensure inclusion.
Parental Engagement
· Increase opportunities for parents to engage with wider achievement through digital platforms, school events, assemblies, and regular communication.
·  Share clear examples of achievement and meta-skills development to strengthen understanding of learning beyond attainment.


	Headteacher
 Provides strategic leadership, ensuring clarity of direction, consistency of approach and evaluation of impact.

Depute Headteachers
 Lead implementation across stages, monitoring participation, engagement and consistency through data, learning walks and Pace and Progress.

Class Teachers / EYOs
Embed weekly reflections and wider achievement in practice. Ensure learners regularly record, discuss and evaluate achievements and next steps.


Ambassador Leads / Leadership Roles
 Plan and lead ambassador groups, ensuring regular sessions, meaningful participation and clear contribution to school improvement priorities.

Support Staff
 Support targeted learners to engage fully in wider achievement, leadership opportunities, and school participation.

All Staff
 Contribute to a consistent culture of achievement, values and recognition across the school.

Parents/Carers
 Engage in school events and communication to support participation, achievement and celebration of success.


 

 


 
 
 
	Data
· 100% of learners allocated to and participating in ambassador groups
· Tracking data from Progress Achievement Tracker shows increased participation across the four contexts of learning, with reduced gaps for targeted groups.
· Tracking shows an increase in the frequency and range of wider achievement recorded across all stages
· Participation data shows a reduction in gaps across SIMD 1–2, FME and ASN groups
· A 5–10% increase in positive responses in pupil and parent voice (confidence, participation, belonging, understanding of achievement)
· Reduction of at least 5% in learners identified as off track, particularly within SIMD 1–2, FME and ASN cohorts (baseline to June tracking data)
· Tracking data shows increased proportions of learners achieving expected levels across all stages (termly review and moderation)
· At least 50% of targeted learners demonstrate accelerated progress (3+ months) from baseline (Pace and Progress tracking)

Practice
· Learning walks demonstrate consistent use of Huddles, Friday Reflection and recognition approaches across most classes
· Ambassador groups run regularly, with clear purpose and evidence of contribution to school life
· The culture of achievement is visible across the school, including celebration of success, use of values and learner voice

Pupil Voice

· Most learners report increased confidence in sharing achievements increased participation in school life and stronger sense of belonging through Pupilwise and other Pupil questionnaires throughout the session
· Almost all learners (particularly P5–P7) can articulate their achievements, skills and next steps and make links to future pathways.
· 90–95% of P7 learners achieve the Fife Diploma of Achievement P7 certificate. 

Parent Voice
· Parent feedback shows increased understanding of wider achievement, meta-skills, learning beyond attainment

· School participation data shows increased parental engagement in events and communication

Staff Voice
· Staff demonstrate confidence in embedding reflections, supporting learner voice, recognising achievement consistently

· Staff can clearly articulate how participation and culture improve engagement, support equity and contribute to improved outcomes



 


	Term 1 (Aug–Oct) 
·  Establish ambassador model, including group structure, staff leads and expectations
· Introduce wider achievement tracking (Showbie P5–P7, floorbooks P1–P4)
· Establish consistent approaches to Huddles and Friday Reflection
· Introduce shared meta-skills language across the school
· Gather baseline participation data and pupil voice
· Introduce Progress Achievement Tracker and profiling expectations (P5–P7)

Term 2 (Oct–Dec) 
· Implement ambassador groups with regular planned sessions
· Embed Friday Reflection and recognition approaches across all classes
· Relaunch house system, including events and leadership opportunities
· Begin systematic tracking of wider achievement and participation
· Monitor consistency through learning walks and Pace and Progress
· Begin structured profiling using My World of Work (P1-P4)/ Global Bridge (P5–P7)

Term 3 (Jan–March) 
· Analyse participation and wider achievement data across all stages
· Identify and address gaps for SIMD 1–2, FME and ASN learners
· Refine approaches to reflection, tracking and learner voice
· Strengthen learner confidence in articulating achievements and meta-skills
· Complete mid-year evaluation using data and stakeholder voice
Term 4 (April–June) 
·  Embed consistent approaches to Huddles, reflection and recognition across the school
· Evaluate impact on participation, learner confidence and equity
· Analyse wider achievement data and participation gaps
· Triangulate evidence (data, practice, pupil and parent voice)
· Identify next steps for continued development
· Finalise P7 profiles and recognise achievement through Primary Diploma of Achievement
 






	Ongoing Evaluation

	















	Education Directorate Improvement Plan: Positive Destinations (including 1:1 Device strategy) 

	Focused Priority: LEARNING (Writing, Early Literacy and Digital Learning) 
To improve attainment in writing, particularly in upper stages (P5-7), by strengthening the quality and consistency of learning, teaching and assessment and embedding a coherent approach to digital learning to enhance engagement and outcomes for all learners. 

	HGIOS4 Quality Indicators
	Quality Improvement Framework  

	· 2.3 Learning, Teaching and Assessment
· 3.2 Raising Attainment and Achievement
· 1.3 Leadership of Change
· 2.2 Curriculum
	
· Learning, Teaching and Assessment
· Children’s Progress
· Children Experience High-Quality Learning Environments
· Leadership of Continuous Improvement

	Expected Impact
(What will be different?)
	Strategic Actions Planned
(What will we do?)
	Responsibilities
	Measure of Success
(How will we know?)
	Timescales

	Attainment and Progress in Writing
Attainment in writing improves across P5–P7, with an increase of at least 5–10% in the proportion of learners achieving expected levels and a 5–10% reduction in the number of learners identified as off track. This includes a measurable increase in attainment and reduction in off-track learners within SIMD 1–2, FME and ASN cohorts.

Targeted learners demonstrate sustained and accelerated progress from their baseline, resulting in improved attainment over time
Quality of Learning, Teaching and Assessment
Learning, teaching and assessment in writing is consistent across the school, with reduced variability in pace, challenge and differentiation.

All staff consistently deliver high-quality writing lessons using explicit teaching approaches, including effective modelling, scaffolding and structured writing processes, resulting in improved learner engagement and progress

Digital Learning and Teaching
A coherent whole-school approach to digital learning is embedded within all classes, with Showbie used consistently across P5–P7 to enhance learning and teaching and support learner progress

Most staff demonstrate increasing confidence in the use of digital tools and accessibility features to support learning and inclusion, with strong and consistent practice evident in P5–P7.

Almost all learners demonstrate increasing independence in the use of digital technology to plan, draft, edit and improve their work, with strong and consistent practice evident in P5–P7.
Assessment and Use of Data
Writing assessment evidence is used consistently by all staff to identify gaps, inform next steps and plan targeted support, improving learner progress

Tracking data is used effectively across all stages to monitor progress, identify learners off track and evaluate interventions in writing 

Equity and Targeted Support
Targeted learners, including those affected by poverty-related barriers and ASN, demonstrate improved attainment in writing and progress over time.
Gaps in writing attainment between identified cohorts (SIMD 1–2, FME, ASN) are reduced across the session.
Learner Engagement and Independence
Almost all learners engage more consistently in writing tasks and sustain focus over longer periods of learning

Almost all learners confidently and independently articulate their strengths, describe their progress and identify clear next steps in their learning

Almost all learners demonstrate increasing independence through effective use of feedback and digital tools.









 
 
 
 
 
	Attainment and Progress in Writing
· Analyse writing attainment data across the school, with a clear focus on P6 and P7, to identify gaps and targeted learners.
· Use PM Writing assessments to establish robust baseline data and identify specific areas for improvement.
· Plan and implement targeted interventions with clearly defined measurable next steps for identified learners.
· Monitor progress through tracking systems, Pace and Progress meetings and ongoing professional dialogue.
Quality of Learning, Teaching and Assessment
· Deliver high-quality professional learning on PM Writing and explicit writing pedagogy, including modelling, scaffolding and structured approaches to writing.
· Develop staff understanding of the writing process and expectations for progression across stages.
· Implement PM Writing resources consistently across all stages.
· Develop and embed a clear progression framework for key text types across each level.
· Strengthen moderation approaches to ensure increased consistency in teacher judgement.
· Monitor consistency and quality through learning walks, observations and professional dialogue.

Early Literacy and Play Pedagogy
· Strengthen play pedagogy across Early Level through collaboration between Nursery and P1 staff.
· Develop a shared understanding of high-quality adult interactions and responsive planning that supports language, literacy and writing development.
· Ensure continuity and progression in literacy from Nursery to P1 through collaborative planning, moderation and shared expectations.
· Monitor attainment and progress in early literacy to identify learners requiring additional support and intervention.
· Use effective play-based approaches to develop communication, vocabulary, literacy and writing skills which underpin future attainment.

Digital Learning and Teaching
· Develop and embed a coherent whole school approach to digital learning in line with the new school digital policy and Transforming Learning in Fife programme.
· Ensure effective and consistent use of Showbie within P5–P7 to support high-quality learning, teaching and feedback.
· Provide targeted professional learning to develop staff confidence in digital tools and accessibility features, building on learning from Transforming Learning inputs. 
· Develop progression in digital skills across the school, linked to meta-skills and learner independence.
· Provide structured opportunities for learners to use digital technology to plan, draft, edit and improve their work.
· Use practice in P5–P7 to inform and strengthen future development of digital learning across the school.
· Strengthen transition links with the high school to support continuity in digital learning.
Assessment and Use of Data
· Use PM Writing and formative assessment consistently to identify gaps and inform next steps.
· Strengthen consistency in teacher judgement through planned moderation activities across stages.
· Use tracking systems to clearly identify learners off track and monitor progress over time.
· Ensure data is used effectively to evaluate the impact of interventions and inform next steps for learners.

Equity and Targeted Support
· Provide targeted support for learners identified as off track, including those with ASN and those affected by poverty-related barriers.
· Ensure high-quality differentiation and support through effective use of assessment and professional judgement.
· Monitor the impact of interventions on targeted learners through tracking, review and professional dialogue.
· Identify and address gaps in attainment and progress across identified cohorts, including SIMD 1–2 and FME. 
Learner Engagement and Independence
· Embed a consistent whole-school approach to writing and reading reflection, informed by James Clements’ On the Write Track, to support high-quality feedback, metacognition and learner progress. 
· Ensure learners receive high-quality, regular feedback linked clearly to success criteria, informed by Shirley Clarke’s Closing the Gap strategies to support precise, actionable next steps in writing.
· Provide structured and regular opportunities for learners to reflect on their learning, identify next steps and take ownership of progress.
Support learners to develop independence through effective use of feedback and digital tools, including Showbie in P5–P7.

	Headteacher 
Provides strategic leadership, including overall direction, monitoring and evaluation of impact on attainment, pedagogy and digital learning

Depute Headteachers Lead implementation across departments, monitor progress through Pace and Progress meetings, and ensure consistency in learning, teaching, assessment and digital approaches

Leads Priority 3, including:
· driving improvement in writing attainment across the school
· leading the implementation of PM Writing approaches and progression frameworks
· supporting staff development in explicit teaching, feedback (Shirley Clarke) and reflection (James Clements)
· leading moderation activity to improve consistency in teacher judgement
· analysing attainment and tracking data to identify gaps and evaluate impact
· supporting targeted interventions and monitoring progress of identified learners

Principal Teacher (Attainment)
 
· leading the development of play pedagogy across Early Level 
· supporting the implementation of Realising the Ambition and high-quality play-based learning approaches
· driving improvements in early literacy and writing across Nursery to P1
· developing progression pathways in literacy and writing from Nursery through to P1
· supporting staff development in effective adult interactions, literacy pedagogy, PM Writing and responsive planning
·  leading moderation activity to improve consistency in teacher judgement
· analysing attainment and tracking data to identify gaps and evaluate impact
·  supporting targeted interventions and monitoring progress of identified learners

Class Teachers 
Deliver high-quality learning, teaching and assessment, including consistent use of PM Writing, effective feedback and structured reflection approaches

Digi Leaders and Digi Staff Lead
Support the development of digital learning, including effective use of Showbie in P5–P7 and progression of digital skills across the school

Support for Learning Team  
Support targeted learners, contribute to interventions and monitor progress, particularly for ASN and identified cohorts

Support Staff 
Support engagement, participation and targeted interventions within classes and small group work

All Staff
Engage in professional learning, implement agreed approaches consistently and contribute to professional dialogue and self-evaluation


 
 
 
	Data 
· Increase in the percentage of learners achieving expected levels in writing, particularly in P5–P7
· At least 5% reduction in learners identified as off track, particularly in P5–P7, SIMD 1–2, FME and ASN cohorts
· At least 50% of targeted learners demonstrate accelerated progress from baseline
· Tracking data shows improved attainment over time and reduced variability across stages
· Increased and sustained engagement with Showbie in P5–P7
Practice 
· Learning walks demonstrate consistent use of PM Writing approaches, including modelling, scaffolding and structured writing processes
· High-quality feedback is consistently evident, clearly linked to success criteria and supported by Shirley Clarke Closing the Gap strategies
· Learners are regularly given opportunities to act on feedback and improve their work
· A consistent whole-school approach to writing and reading reflection is evident, informed by James Clements On the Write Track
· Digital tools, including Showbie in P5–P7, are used consistently to support feedback, drafting, editing and improvement
· Moderation activities demonstrate increased consistency in teacher judgement across stages
Pupil Voice 
· Most learners report increased confidence in writing
· Almost all learners can articulate their strengths, progress and clear next steps in writing
· Most learners demonstrate increased independence in improving their work, including acting on feedback
· Almost all Learners in P5–P7 report confidence in using Showbie to access feedback and improve their work
Staff Voice 
· Most staff report increased confidence in explicit writing pedagogy and PM Writing approaches
· Most staff report increased confidence in using Shirley Clarke strategies to provide high-quality feedback
· Most staff demonstrate increased confidence in supporting reflection and metacognition
· Almost all staff can clearly articulate how feedback and data inform teaching, learning and intervention

QI Methodology 
· Termly Pace and Progress meetings track attainment, targeted learners and intervention impact
· Learning walks focus on quality of feedback, consistency of pedagogy and learner engagement
· Moderation across and within stages demonstrates increased consistency in standards and teacher judgement
· Evidence is triangulated through attainment data, observed practice and stakeholder voice


 
	 Term 1 (Aug–Oct) 
· Deliver CLPL on PM Writing, explicit teaching and expectations for high-quality writing
· Establish whole-school expectations for writing, feedback and reflection
· Introduce digital learning expectations in line with school policy
· Identify targeted learners using attainment and tracking data
· Establish baseline through PM Writing assessments

Term 2 (Oct–Dec) 
· Implement PM Writing approaches consistently across all stages
· Embed structured writing and feedback approaches in all classes
· Introduce and embed Showbie across P5–P7
· Implement targeted writing interventions for identified learners
· Monitor practice through learning walks and Pace and Progress

Term 3 (Jan–March) 
·  Analyse attainment and progress data across stages and cohorts
· Review and refine targeted interventions based on evidence
· Strengthen consistency in writing pedagogy and feedback
· Develop staff confidence in digital tools and use of data
· Continue moderation to improve consistency in teacher judgement
Term 4 (April–June) 
· Embed consistent high-quality writing pedagogy across the school
· Evaluate impact on writing attainment, particularly P5–P7 and targeted cohorts
· Analyse gap reduction across SIMD, FME and ASN learners
· Evaluate impact of digital learning on engagement and independence
· Complete final evaluation and identify next steps



 

	Ongoing Evaluation

	

















	Pupil Equity Fund Plan 2026 – 2027

	Pupil Equity Fund allocation for session 2026/27

	Total PEF allocation (including carry forward): £151,199


	School Context

	Carnegie Primary School serves a diverse and complex community with a significant proportion of learners affected by socio-economic disadvantage. This includes learners within SIMD 1–2, those entitled to free meal entitlement (FME), and a high number of learners with additional support needs, including those supported through the Deaf Support Service.

These contextual factors present a range of barriers to learning, including reduced attendance, variable engagement, difficulties with emotional regulation, and inconsistency in attainment over time. These barriers are often interconnected and can compound, leading to gaps in progress and achievement if not addressed through targeted and sustained intervention.

The school is fully committed to equity and inclusion and recognises that learners affected by poverty-related disadvantage require carefully planned, targeted support to achieve positive outcomes. As such, PEF funding is used strategically to remove barriers, improve engagement and accelerate progress for identified learners.


	Cost of the School Day (In what key ways do you plan to mitigate against Costs within the School Day) 

	PEF funding is used in a targeted and strategic way to mitigate the impact of poverty-related barriers, ensuring that learners affected by financial disadvantage have full and equitable access to learning, targeted support and participation in all aspects of school life.
This is achieved through the following key approaches:

· Removal of financial barriers to targeted learning and intervention - All targeted interventions, including writing support and nurture provision, are fully funded through PEF. This ensures that learners affected by poverty are able to access high-quality, additional support without any financial contribution from families. Access to interventions designed to improve attainment and wellbeing is therefore equitable and not dependent on family circumstances.
· Targeted investment in nurture provision to support engagement, wellbeing and attendance (£7000 allocation) - Funding supports the development of a fully resourced nurture room and associated interventions, including Seasons for Growth, Lego Therapy and targeted emotional regulation programmes. This removes the need for families to access or fund external support services, ensuring timely intervention within school and improving attendance, engagement and readiness to learn.
· Provision of targeted, PEF-funded staffing (PSA support) - Additional PSA staffing provides targeted in-class and intervention-based support for identified learners. This reduces reliance on external or privately funded services such as tutoring or therapeutic provision, ensuring that financial circumstances do not limit access to the support required to achieve expected standards.
· Provision of required learning resources within school - Writing intervention materials and resources are fully funded through PEF and provided within school. This removes any expectation for families to purchase additional materials and ensures that all learners can access high-quality learning experiences.
· Reduction of barriers to attendance and participation - Targeted nurture and wellbeing support improves attendance and engagement for learners experiencing poverty-related barriers. This supports consistent access to learning and reduces the cumulative impact of missed learning.
· Ensuring full inclusion and equitable participation - Learners affected by poverty are supported to participate fully in all aspects of school life, including learning, collaborative activities and wider achievement opportunities. This ensures that financial disadvantage does not restrict access or impact outcomes.

	Stakeholder engagement  
(in what ways have you engaged with your stakeholders – children/parents/community etc.) 
	Participatory Budgeting  
(Are you using any of your PEF allocation to support participatory budgeting. If yes, what is the focus?) 

	The development of the PEF plan has been informed by ongoing engagement with key stakeholders:
· Staff: through professional dialogue, self-evaluation and analysis of attainment, behaviour and wellbeing data
· Pupils: through pupil voice activities, feedback and participation in school improvement processes
· Parents and carers: through ongoing communication, engagement activities and responsive support

This ensures that priorities are shaped by evidence, lived experience and school context, and reflect the needs of learners most affected by poverty-related barriers.

	Participatory approaches are embedded within school improvement processes, particularly through pupil voice and stakeholder consultation.

While PEF funding is primarily targeted towards identified priorities of nurture and writing attainment, learners and staff contribute to decision-making around approaches to wellbeing, engagement and support within these areas. This includes shaping aspects of nurture provision, intervention approaches and wider support strategies.






	Rationale (Poverty Related attainment Gap) 

Analysis of school data, including attainment, attendance, behaviour and wellbeing, identifies that a group of learners experience poverty-related barriers to learning, including:
· reduced engagement and participation
· difficulties with emotional regulation and readiness to learn
· lower attainment in literacy, particularly writing

This is particularly evident across identified cohorts including SIMD 1–2, FME and learners with additional support needs.

Standardised and school-based assessment data indicates:
· a need to improve consistency in attainment and progress in writing, particularly in middle and upper stages
· variability in learner progress linked to engagement and wellbeing barriers
· a requirement to strengthen the use of data and professional judgement to identify and support targeted learners

This directly aligns with Carnegie’s School Improvement Plan:
· Priority 1 Relationships: improving engagement, behaviour, attendance and readiness to learn through nurturing and trauma-informed approaches
· Priority 3 Learning: improving attainment in writing through high-quality, consistent learning, teaching and assessment


PEF funding will therefore be used to:
· remove barriers to learning through targeted nurture and wellbeing provision
· improve attainment through targeted writing interventions
· enable identified learners to make accelerated progress and achieve equity of outcomes

PEF funding is used strategically to reduce poverty-related barriers to learning by improving attendance, engagement and attainment for identified learners. This directly supports Priority 1 (Relationships) and Priority 3 (Learning) within the School Improvement Plan.
Targeted interventions in nurture and writing result in improved wellbeing, increased engagement in learning and accelerated progress over time, particularly for learners affected by socio-economic disadvantage.




	 Amount of Fund allocated (if appropriate) 

Intervention 1: Nurture Provision
Amount of Fund Allocated: £7,000
This covers:
· nurture room setup
· regulation resources
· intervention programmes (Seasons for Growth, Lego Therapy etc.)
Intervention 2: Targeted Writing Interventions
Amount of Fund Allocated: £10,000
This covers:
· writing intervention resource packs
· diagnostic assessment tools
· staff CLPL / moderation
· upper-stage writing support
· intervention materials
Intervention 3: PSA Staffing (Targeted Support)
Amount of Fund Allocated: £51,750
· 2 x PSA 2 posts (£25,875 each) 
Intervention 4: 0.4 Teacher (Release for PT Strategic Roles)
Amount of Fund Allocated: £31,474 
Enables:
· PT release time
· implementation, monitoring, evaluation of SIP priorities

Intervention 5: Principal Teacher Posts (2 x roles)
Amount of Fund Allocated: £14,342 (approx.)
Based on:
· PT uplift costs (x2) 

Intervention 6: Probationer / Additional Teaching Support
Amount of Fund Allocated: £23,915 – August 26 – August 27 0.46FTE funded 




	Expected Impact 

	Interventions Planned 

	Measure of Success 

	Impact on children 
Ongoing evaluation ongoing throughout school session and final evaluation in June 

	Intervention 1: Nurture Provision
Amount of Fund Allocated: £7,000
SIP Link: Priority 1 – Relationships
Expected Impact: 
·  Targeted learners demonstrate improved emotional regulation, engagement and readiness to learn, resulting in increased access to learning
· Attendance and participation improve, with reduced barriers to engagement
· Learners experience more consistent and positive relationships across the school

Intervention 2 – Targeted Writing 
Amount of Fund Allocated (£): £10,000
SIP Link: Priority 3 – Learning 

Expected Impact:  
 Targeted learners demonstrate improved attainment in writing, with increased confidence and independence
· Learners produce higher quality writing with improved structure and accuracy
· Staff deliver consistent, high-quality writing teaching

Intervention 3 – PSA Staffing
Amount of Fund Allocated (£): £51,750
SIP Link: Priority 1 and 3 

Expected Impact:  
· Targeted learners demonstrate improved engagement and participation in learning
· Learners experience reduced barriers and increased confidence within class

Intervention 4 – 0.4 Teacher
Amount of Fund Allocated (£): £31,474
SIP Link: Priority 1 and 3 
Expected Impact: 
· Increased leadership capacity supports consistent implementation of nurture and writing approaches
· Learning and teaching is more consistent across the school

Intervention 5 – Principal Teacher Roles
Amount of Fund Allocated (£): £14,342
SIP Link: Priority 1 and 3 

Expected Impact: 

· Improved leadership of nurture, play pedagogy, early literacy and writing leads to increased consistency in practice across the school.
· Staff demonstrate increased confidence in delivering agreed approaches
Intervention 6 – Probationer Teacher (Additional Teaching Capacity)
Amount of Fund Allocated (£): £23,915
SIP Link: Priority 3 Learning 
Expected Impact:
· Increased capacity enables targeted teaching and earlier intervention
· Targeted learners demonstrate improved engagement and progress

	Intervention 1: Nurture Provision
· Establish and sustain a structured nurture provision to support the implementation of trauma-informed and relational approaches across the school
· Deliver targeted, time-limited interventions to improve emotional regulation, engagement and readiness to learn for identified learners
· Use Boxall assessment and tracking data to identify needs and monitor progress in line with Priority 1 outcomes
· Embed nurture principles within all classes to ensure consistency of approach and improved learner experience

Intervention 2 – Targeted Writing
· Deliver targeted writing interventions to accelerate progress for identified learners in line with whole-school writing priorities
· Use assessment evidence (PM Writing and formative assessment) to identify gaps and plan targeted support
· Provide CLPL and moderation to improve consistency in writing pedagogy, supporting Priority 3 outcomes
· Monitor progress through tracking, sampling and professional dialogue to ensure improved attainment in writing

Intervention 3 – PSA Staffing
· Deploy PSAs to support targeted learners in accessing learning, improving engagement and participation in line with Priority 1
· Provide in-class and small group support to reduce barriers to learning and support progress in writing (Priority 3)
· Support delivery of targeted interventions identified through Pace and Progress processes
· Monitor the impact of support through tracking, learning walks and staff feedback

Intervention 4 – 0.4 Teacher
· Provide leadership capacity to support the implementation and monitoring of Priority 1 and Priority 3 actions
· Lead learning walks, tracking and Pace and Progress meetings to ensure consistency in practice
· Deliver coaching and CLPL to support staff in embedding agreed approaches in nurture and writing
· Evaluate impact and refine approaches to ensure sustained improvement in learner outcomes

Intervention 5 – Principal Teacher Roles
· Lead the implementation of nurture, play pedagogy, early literacy and writing priorities across the school.
· Deliver CLPL and support staff to embed consistent approaches in learning, teaching and relationships
· Lead moderation and tracking processes to ensure consistency in teacher judgement and progress
· Monitor progress of targeted learners and evaluate impact in line with SIP outcomes
Intervention 6 – Probationer Teacher (Additional Teaching Capacity)
· Provide additional teaching capacity to deliver targeted writing interventions and support early intervention (Priority 3)
· Enable flexible staffing to support nurture provision and targeted support for identified learners (Priority 1)
· Deliver small group teaching to improve learner progress and engagement
· Monitor impact through tracking, assessment and review of targeted learners










	
Intervention 1: Nurture Provision
· SEEMIS data shows a 10–20% reduction in behaviour and dysregulation incidents
· Attendance data shows improved patterns for targeted learners
· Boxall assessments show measurable improvement between entry and exit
· Tracking shows at least 50% of targeted learners achieving accelerated progress


Intervention 2 – Targeted Writing
· At least 50% of targeted learners demonstrate accelerated progress in writing
· Reduction of at least 5% in learners identified as off track
· Moderation shows increased consistency in teacher judgement
· Sampling shows improved quality of writing over time

Intervention 3 – PSA Staffing
· Learning walks show increased engagement (80%+ observations)
· Tracking shows improved learner progress
· Staff feedback confirms improved access to learning

Intervention 4 – 0.4 Teacher
· Learning walks show increased consistency (80%+ of classes)
· Monitoring systems are fully implemented
· Tracking shows improved outcomes for targeted learners

Intervention 5 – Principal Teacher Roles
· Staff self-evaluation shows 20% increase in confidence
· Learning walks show consistent practice across stages
· Tracking shows improved attainment and reduced variability
Intervention 6 – Probationer Teacher (Additional Teaching Capacity)
· Tracking shows improved progress for targeted learners
· Evidence of increased small group and targeted teaching
· Staff feedback confirms improved capacity to deliver interventions
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	Education Directorate Service Change Plan 2025-2028: Improving Health and Wellbeing

	Focused Priority 1: Relationships (Nurture and Inclusion) 
To embed a consistent, high-quality approach to nurture, trauma-informed practice and inclusive communication across Carnegie Nursery, ensuring all children experience a safe, supportive environment which promotes emotional regulation, positive relationships and readiness to learn.

	HGIOS4 Quality Indicators
	ELC Quality Improvement Framework

	1.3 Leadership of Change 
2.4 Personalised Support 
2.7 Partnerships 
3.1 Ensuring Wellbeing, Equality and Inclusion


	Leadership of Change (developing a shared vision of nurturing and inclusive practice) 
Care, Play and Learning (high-quality interactions, nurturing relationships, responsive support) 
Safeguarding and Wellbeing (consistent approaches to emotional wellbeing and regulation) 
Family Learning and Engagement (strong partnerships with parents and carers)

 

	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
(Triangulation of Evidence/QI Methodology)
	Timescales

	Almost all children demonstrate improved emotional regulation, engagement and readiness to learn through play
Almost all children develop secure, positive relationships with peers and familiar adults
Targeted children demonstrate clear improvement in wellbeing, engagement and participation from baseline
Almost all children experience a consistent, nurturing and inclusive environment across Ladybirds and Butterflies
Most children demonstrate increased confidence in communication and expressing needs and emotions
Almost all Parents report high levels of confidence in the nursery’s support for wellbeing, relationships and communication
Through the implementation of the Think Equal Programme, Children will demonstrate increased emotional literacy, empathy, self-awareness and self-regulation. Children will develop positive relationships with peers and adults and will be better able to recognise, express and manage their emotions. This will contribute to improved wellbeing, engagement and readiness to learn




	· A consistent whole-nursery approach to nurture and trauma-informed practice will be embedded across both rooms, ensuring shared expectations for routines, relationships and environments. This aligns with the whole school focus on relationships and inclusion.
· Staff will develop a shared and consistent approach to de-escalation (3Rs) to support emotional regulation and reduce dysregulation.
· The role of the adult will be strengthened through a focus on high-quality interactions which support regulation, extend language and deepen learning through play.
· Play spaces will be regularly reviewed and moderated across both rooms to ensure they remain inclusive, accessible, and responsive to children’s needs.
· A targeted approach will be used to support identified children through observation, key worker knowledge and ongoing professional discussion.
· Inclusive communication will be embedded through consistent use of visual supports, modelling language and BSL within daily routines.
· Strong partnership working with parents will be maintained to support consistency between home and nursery.
· Staff will engage in professional learning to develop a shared understanding of the programme and its intended outcomes.
· Think Equal lessons and activities will be implemented consistently within nursery practice.
· Resources and stories from the programme will be embedded within the learning environment and daily interactions.
· Children will have regular opportunities to discuss emotions, relationships, diversity, inclusion and problem-solving through structured and play-based experiences.
· Practitioners will use observations and learning conversations to monitor children's progress in social and emotional development.
· Parents and carers will be informed about the programme and provided with opportunities to support learning at home.
· The programme will be evaluated termly to inform next steps and ensure sustainability.


	Headteacher 
strategic oversight and evaluation

Depute Headteacher (Early Years) 
leads implementation and monitors consistency. 

Nursery Teacher 
supports planning, tracking and targeted intervention

Early Years Officers  deliver consistent nurturing practice and monitor wellbeing, engagement and communication. 

One EYO will work alongside DHT to lead the implementation of the Think Equal Programme.

































 
	Practice
Consistent nurturing environments and high-quality interactions across both rooms
Children’s Development
Almost all children show improved wellbeing, engagement and participation and targeted children show progress
Child Voice (observed)
Almost all children demonstrate confidence in play, interactions and communication
Parent Voice
High levels of confidence in relationships, support and communication
Staff Practice
All staff demonstrate consistent, confident use of nurture and de-escalation approaches
Think Equal Programme
· 100% of nursery staff engage in professional learning and implementation activities.
· The Think Equal Programme is delivered consistently across both playrooms.
· Learning environments reflect the language, themes and resources of the programme.
· Observations demonstrate increased confidence in children identifying and expressing emotions.
· Children demonstrate improved self-regulation, empathy and relationship-building skills.
· Practitioner observations show a reduction in incidents requiring adult intervention to resolve minor conflicts.
· Parent and staff feedback indicates a positive impact on children's emotional wellbeing and social development.



	Term 1 	
Shared expectations for nurture, routines and interactions established. Baseline observations completed.

Term 2 
Consistent nurturing and de-escalation approaches embedded. Targeted support in place.

Term 3 
Practice refined through moderation and professional dialogue. Targeted support reviewed.

Term 4 
Impact evaluated through observation, tracking and parent feedback. Next steps identified.


























	Education Directorate Service Change Plan 2025-2028: Improving Positive Destinations

	Focused Priority 2: Culture (Digital Learning Culture) 

To develop a coherent and purposeful digital learning culture, embedding the effective use of iPads to enhance children’s engagement, creativity, communication and assessment, while strengthening staff practice and parental involvement.

	HGIOS4 Quality Indicators
	ELC Quality Improvement Framework 

	1.3 Leadership of Change 
2.2 Curriculum 
2.3 Learning, Teaching and Assessment 
2.6 Transitions 
3.3 Increasing Creativity and Employability
	Leadership of Change (developing digital vision and staff confidence)
Care, Play and Learning (use of digital tools to enhance play and learning)
Developing Creativity and Skills (supporting creativity, communication and independence through digital learning)
Family Learning and Engagement (sharing learning digitally with parents/carers)


	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
	Timescales

	Almost all children demonstrate increased engagement and independence through the use of digital technology 
Most children use digital tools to support creativity, communication and play 
Almost all staff confidently use digital technology to capture high-quality observations and identify next steps 
Parental engagement increases through sharing digital learning 
Digital approaches are consistently embedded across both nursery rooms

	This priority builds on the Transforming Learning programme, developing a consistent approach to the use of digital technology across the nursery.
A consistent approach to the use of iPads across the nursery will be established to support observation, documentation and sharing of learning.
Staff will participate in professional learning to develop confidence in using digital technology to:
· capture high-quality observations
· record children’s voice
· support assessment and planning
Digital approaches will be embedded within play to enhance creativity, communication and engagement, rather than used as a standalone activity.
iPads will be used to strengthen parental engagement through sharing learning and experiences.
Staff will engage in professional dialogue and collaborative working to ensure consistency and share effective practice.
	Headteacher strategic oversight
Depute Headteacher (Early Years) 
 leads implementation and monitoring
Nursery Teacher  supports planning and digital approaches
Early Years Officers implement digital practice within play and observations

	Practice
Consistent use of iPads to support observation, documentation and learning
Children’s Development
Most children show increased engagement, independence and creativity
Staff Practice
Staff demonstrate confidence and consistency in using digital tools
Parent Voice
Increased engagement through digital sharing of learning
Data / Evidence
Improved quality and consistency of observations and learning evidence


	Term 1 
iPads introduced. Staff begin professional learning and initial use.
Term 2 
Digital approaches used consistently for observations and sharing learning.
Term 3 
Staff confidence increases. Digital approaches enhance play and learning.
Term 4 
Impact evaluated on engagement, learning and parental involvement


	Education Directorate Change Plan 2025-2028: Achievement/ Equity and Equality 

	Focused Priority 3: Learning (Play Pedagogy) 

To develop a consistent, high-quality approach to play pedagogy across Early Level, strengthening adult interactions, significant observations and responsive planning, and ensuring continuity of learning between nursery and Primary 1.

	HGIOS4 Quality Indicators
	ELC Quality Improvement Framework

	1.2 Leadership of Learning 
2.2 Curriculum 
2.3 Learning, Teaching and Assessment 
3.2 Raising Attainment and Achievement

	Leadership of Learning and Professional Practice (staff development in play pedagogy) 
Care, Play and Learning (high-quality play experiences and adult interactions) 
Developing Creativity and Skills (progression in learning through play) 
Ensuring Progress (effective use of observations and next steps)


	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
	Timescales

	Most children demonstrate high levels of engagement, curiosity and sustained involvement in play in Primary 1.
Children experience a balance of child-led and adult-supported learning across all P1 classrooms.
Almost all children in nursery and Primary 1 demonstrate progress in communication, creativity and thinking through play.
All Primary 1 staff demonstrate increased confidence in play pedagogy, including interactions and observations.
A consistent approach to play pedagogy is evident across nursery and P1, supporting effective transition.
Almost all nursery children experience appropriate challenge within play, resulting in deeper thinking, problem-solving and sustained engagement.
Nursery children demonstrate increasing independence, confidence and the key skills required to support a successful transition to Primary 1.
A consistent Early Level approach to floorbooks and learning walls supports continuity, progression and shared understanding of learning across nursery and P1.







.


	A collaborative approach between nursery and P1 will be established to develop a shared understanding of play pedagogy across Early Level.
P1 staff will engage in professional learning focused on:
· high-quality interactions
· significant observations
· The role of the adult in play
· responsive planning
Play environments will be reviewed and developed using core provision and learning environment guidance to ensure high-quality, engaging experiences.
Staff will strengthen their understanding of:
· child-led and adult-led balance
· intentional promotion
· possible lines of development
· interdisciplinary learning through play
EYOs will lead professional learning for Primary staff on quality interactions and significant observations, sharing expertise across Early Level.
PLJs, floorbooks and learning walls will be used to strengthen transition between nursery and P1, ensuring continuity of learning and clear progression across Early Level.
Ongoing evaluation and improvement will be informed through observation, dialogue and collaborative working.
A consistent approach to providing appropriate challenge through play will be developed across the nursery, ensuring all children are supported and extended at the right level. Staff will focus on identifying and responding to children’s next steps through high-quality interactions, skilled questioning and intentional planning within play. Primary 1 staff will support this.

A clear focus will be placed on the development of key skills required for a successful transition to Primary 1. This will include communication, independence, early literacy and numeracy, problem-solving and sustained engagement in learning. Staff will ensure these skills are explicitly developed and revisited through play experiences and daily routines.

Floorbooks and learning walls will be further developed and embedded to capture children’s thinking, support reflection and make learning visible. A consistent whole Early Level approach will be developed in collaboration with Primary 1, ensuring shared expectations, progression and continuity in how learning is documented, discussed and built upon.

	Headteacher  strategic oversight and lead on PL for staff 
Depute Headteacher (Early Years) and Principal Teacher  lead Early Level collaboration and implementation (See SIP).
Nursery Teacher  supports planning, pedagogy, tracking and supports staff on learning walls.
Early Years Officers  lead high-quality interactions, observations and play experiences. Support P1 teachers in these areas.

P1 Teachers
work collaboratively to ensure continuity across Early Level
Early Years Development Officer 
lead staff training and development of floorbooks.
	Practice
Consistent, high-quality play pedagogy across nursery and P1
Children’s Development
Most children demonstrate high levels of engagement and progress through play
Observations and Assessment
High-quality significant observations used to inform next steps
Staff Practice
All staff demonstrate confidence in play pedagogy and adult interactions
Transition
Clear evidence of continuity in learning between nursery and P1







	Term 1 
Shared understanding of play pedagogy developed. Baseline evaluation of environments.
Baseline evaluation of challenge within play and children’s skills for early level progression. 
Initial development of shared expectations for floorbooks and learning walls across nursery. 
Early dialogue with P1 to establish consistent Early Level approaches.
Term 2 
Play Pedagogy approaches developed and embedded. Professional learning is ongoing.
Increased focus on adult interactions and questioning to provide appropriate challenge within play. 
Floorbooks and learning walls introduced consistently across nursery rooms. 
Initial collaboration with P1 staff to align approaches and expectations.
Term 3  
Practice refined through collaboration and observation. Transition work strengthened.
Practice refined through observation, moderation and professional dialogue, with a clear focus on challenge and skill progression. 

Floorbooks and learning walls used consistently to support reflection and evidence learning. 

Increased alignment with P1 to support transition and continuity of learning.

Term 4 
Impact evaluated through observations, staff dialogue and learner progress.
Consistent approach to challenge within play evident across the nursery. Children demonstrate clear progress in skills supporting transition to P1.

Floorbooks and learning walls embedded across Early Level, supporting continuity and shared understanding of learning.

Impact evaluated and next steps identified for further development.
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