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	Context of the School

	Vision, Values and Aims
Growing Together, Soaring to Success

Values - Respect    Kindness    Ambition
The overarching aims at Carnegie are that everyone is:
Safe, Healthy, Achieving, Nurtured, Active, Respected, Responsible and Included
Setting/School Roll (including ELC/ASC)

633 (including ELC: 713)
FME 
13.22%
Attendance (%)  

92.83%

Authorised

3.73%

Unauthorised

3.41%

Exclusion (%)

0.01%
Attainment Scotland Fund Allocation (PEF and SAC)

£105,367 then additional 15% (£15,805)
· Totalling £121,172
Carnegie Primary School was established in August 2009 and the school community moved into the new building in August 2011. It is a non-denominational school serving part of the Eastern expansion of Dunfermline and the more established area of Halbeath. Our school caters for the mainstream education of Primary and Nursery children. The school was subsequently extended in 2017 to accommodate a continued increase in roll. 
The combined school and nursery roll is 731. The school currently caters for 653 pupils organised across 23 classes. The Nursery accommodates 80 children aged 3 – 5. The children come from a range of social-economic backgrounds with 11.3% in SIMD 1 to 3 and 37.6% in SIMD 18 to 20. The school F.M.E. is 13.22%. 
We have a very supportive parent body and feedback indicates that they value the care and support their children receive from school staff. The school benefits from the involvement of a range of partners such as the Active Schools Coordinator, Educational Psychologist, Social Work, Community Police Officer and NHS Partners. 
The school is fortunate to be set within a large playground and playing field which allows for extensive outdoor experiences and is also located within the city of Dunfermline allowing access to a wide variety of learning opportunities. 
The school employs 61 staff which includes a senior leadership made up of a Headteacher who is also the headteacher at Halbeath Nursery, 3 Deputes, 2 Acting Principal Teachers, 28 teaching staff, 3 clerical staff, 2 janitors, 10 EYOs and 12 PSAs. 
Each Depute has responsibility for a department within the school in addition to a whole school strategic remit. These roles and responsibilities are reviewed annually to reflect the skills and expertise of the leadership team. This year due to Covid-19 restrictions we have been unable to offer the wide range of extra-curricular clubs during lunchtime and before/after school. Similarly, we have been unable to take part in authority wide sports festivals. However residential educational excursions resumed in terms 3 with almost all P6 and P7 pupils attending Ardroy. 
A Breakfast Club and Out of School Club operates before and after school and during the school holidays. This is accessed by families from Carnegie Primary. 

The Parent Council is small relative to the size of the school but play an active role in school improvement. More widely, parents enjoy being involved in the life of the school through shared learning, assemblies and parent workshops. Despite restrictions all of these aspects of school life have continued, albeit virtually. Work continues to identify increased opportunities for family involvement in school and their child’s learning. 

Carnegie Primary School is part of the Woodmill High School cluster group. Close transition links are also fostered with the early learning and childcare establishments from where our children transfer. Most Primary 1 children transfer to Carnegie Primary from Carnegie and Halbeath Nurseries. 

	Method of Gathering Evidence

	We use HGIOS 4 Quality Indicators and school policies and procedures to ensure a culture of self- evaluation. We continually evaluate the quality of work in the school to meet our School Improvement Plan priorities and provide high quality learning experiences for all our pupils.

Evidence sources include:

· Observation of learners’ experiences by Senior Leadership Team (SLT) classroom visits where the focus is on the experiences of the child
· Learning Partnership Report
· Records of CLPL and Curriculum Development 
· Evaluation of in-service programme
· Monitoring of learning and teaching, attainment and achievement throughout the year through Pace and Progress meetings

· Staff analysis of on-going assessment and Scottish National Standardised Assessments.

· Feedback from parents on end of year summative reports 

· Pupil, parent, staff questionnaires using Microsoft Forms

· Self-evaluation and audit by staff, children and parents of the School Improvement Plan

· Learners’ evaluations of their learning experiences through pupil learning conversations and committees including the Pupil Council

· Regular ‘Your Voice Matters’ pupil sessions 

· Quality assurance of pupils’ work on a regular basis including jotter monitoring and wall displays

· Moderation at school level
· Head Teacher Updates, School Newsletters, social media, including website and twitter account
· Use of national benchmarks during moderation activities pace and progress meetings to measure professional judgements

· Information from multi-agency partners
· Learning Support plans for specific learners
· PRD Conversations

· Evaluation of CLPL

· Parent Council Minutes

· Data on incidents of bullying behaviour and racist incidents
· Whole school Practitioner Enquiry
· Attendance monitoring



	How good is our leadership and approach to improvement?

(1.1, 1.2, 1.3)

                                                                                      Evaluation:  Good

	NIF Priority

· Improvement in attainment, particularly in literacy and numeracy

· Closing the attainment gap between the most and least disadvantaged children


	School Priorities

· Building a strong culture of Professional learning and pedagogical enquiry

· Build strong links with our school partners and local businesses

· Rigorous Moderation framework in place that leads to improved teacher confidence and attainment


	NIF Driver(s)

· School Leadership

· Teacher Professionalism

· School Improvement
	HIGIOS 4 Quality Indicators

· 1.1 Self-Evaluation for Self-Improvement

· 1.2 Leadership of Learning

· 1.3 Leadership of Change

HIGIOELC Quality Indicators

· 1.1 Self-Evaluation for Self-Improvement

· 1.2 Leadership of Learning

· 1.3 Leadership of Change


	Progress and Impact 

Over the last 3 years the school and nursery have been developing a culture of self-evaluation and reflective practice. There is now a robust system in place to ensure the involvement of all staff, pupils, parents and partners in the self-evaluation of our work and this is evidenced in questionnaires, parental feedback and the involvement of all stakeholders in the development of our School Improvement Plan. 
Despite COVID restrictions staff meetings, INSET days, working parties and moderation activities have provided opportunities for professional dialogue between staff, via Teams, around areas for improvement. However, the quality of this dialogue has been negativity impacted by the inability to meet face-to face. In Term 4 we have been able to return to in-person meetings and this has already had a positive impact on professional dialogue.

A rigorous moderation cycle is now in place and all teachers moderate with stage partners to plan, implement and evaluate a series of learning episodes each term. This is followed up by an in-depth discussion relating to evidence gathered. All teachers have reported this process as being very valuable and worthwhile as it is an opportunity for professional dialogue around the pace and challenge of learning and encourages high expectations from all. Moderation processes across school have increased staff confidence in assessing levels and individual progress. Pace and Progress meetings with the Leadership Team further engage staff in professional dialogue about pedagogy and the pace/challenge in learning. The impact of these measures on learners has been very positive as learning experiences have been well-planned and differentiated with staff drawing on the experience and knowledge of those around them. As a result, class observations by the Senior Leadership team have observed improved learning and teaching in almost all classes.
The GTCS Standards are used to support staff PRD and all staff use these to reflect on their professional learning and set targets for development linked to our School Improvement Plan. All teachers are actively involved in practitioner enquiry projects using the PDSA model. This process, now in its third year, has also contributed to improved pedagogy and higher quality learners’ experiences in most classes.
Our Principal Teachers have worked alongside staff in a team-teaching capacity to support, upskill and challenge pedagogy. All staff have reported that this has increased their confidence and the quality of their pedagogical practice.

Distributed leadership is evident across the school and nursery and everyone demonstrates a strong commitment to improvement. Almost all staff have a leadership roles across the school and nursery and directly contribute to improvement priorities.

We have engaged with a number of partners over the past year working with the Rotary, the Ecology Centre, Ardroy, Youth Music Initiative and the Woodland Trust to support and enhance learners’ experiences but need to improve partnership working to develop STEM subjects further. We have worked with our Educational Psychologist, Social Work colleagues and health partners to support additional needs and we have teamed up with Amazon, Asda, Spar and Tesco to provide special events within the community. We have also initiated a significant collaborative project with Redstart to develop our progression pathway in Financial Education. Our school chaplain also links in with classes on a regular basis to support learning in RME.
Partnerships in nursery include our well-established partnership with Fareshare which has enabled us to offer practical support to our most vulnerable families. Further partnerships have been created this session with Speech and Language as they have supported our nursery team and families with Signalong enabling us to provide this as a universal support in nursery. 
Pupil Voice has also continued to be a central feature of our school and nursery which gives pupils a strong sense of ownership and is reflected in how they feel about their school and their positive attitude to learning.  A return to in-person ‘Our Voice Matters Groups’ using the framework of HGIOURS and a change in the format of Learner Conversations incorporating new questions linked to the Four Arenas of Participation with a focus on Learning, Teaching and Assessment has further enhanced the quality of discussions with learners and enabled them to use their voices more effectively in relation to school improvement.

All pupil focus groups and committees have been re-established. These groups contribute greatly to the life and work of the school with our Rights Respecting Schools Group achieving Silver accreditation this year. Our Health and Wellbeing ambassadors have helped raise awareness on the 5 Ways to Wellbeing with pupils and parents and our Pupil Council have led a number of charity events including The Christmas Shoebox Appeal for Dunfermline Foodbank.

Our JRSOs have worked with our PT and the local police and parents to form our Travel Action Group. This group has successfully reviewed and updated our Travel Action Plan and this will be formally launched in August 2022.

Digi Leaders have taken on mentoring roles and supported younger children in their classroom to use their voice (eg. when completing their digital Health and Wellbeing survey)

House Captains organised termly events including Carnegie Come Dancing and Carnegie’s Got Talent, which tied in with the whole school focus on expressive arts. And our Peer Mediators have recently been selected and undergone training which will allow them to train peers within the school. 

Pupil Voice in evident in nursery largely through the children’s contributions to learning walls where they are active in planning their own learning. This is supported by higher order questioning to encourage children to take their learning forward. Personal Learning Journals also evidence pupil voice in nursery, detailing children’s contributions to their ‘All About Me’ sheets and ‘Looking back/looking forward’ entries. The children are active in sharing their thoughts and opinions throughout nursery routines including opportunities for them to make choices in relation to snack ordering and lunches. 
Next Steps (School)
· All Staff to work with a critical friend and undertake peer observations and peer coaching to further challenge and support improved pedagogy and self-evaluation.

· Re-establish in-person parental links and family engagement through family social events, workshops and shared learning opportunities across nursery and school
· Continued focus on developing links with partners and local businesses, particularly in relation to STEM, financial education and developing the young workforce.

Next Steps (Nursery)
· Re-establish partnerships between nursery and the Jean Mackie Centre to reconnect with intergenerational working.

· Develop nursery partnerships with Harvester and Asda to build in opportunities to develop key community links.
· Staff to lead on nursery improvement (outdoor learning, family learning, digital technologies)

· High quality professional learning that includes professional dialogue, enquiry, and a rigorous PRD process


	How good is the quality of care and education we offer?
(2.2, 2.3, 2.4)









Evaluation: Good

	NIF Priority

· Improvement in attainment, particularly in literacy and numeracy
· Improvement in employability skills and sustained positive school leaver destinations for all young people
	School Priorities

· Staff training and professional learning in literacy (focusing on Listening and Talking) 
· Develop curriculum pathways in literacy for 1+2 (French and German) 
· Develop and embed play pedagogy in P2

· Develop progression pathways and learning experiences in expressive arts and financial education.


	NIF Driver(s)

· school leadership

· teacher professionalism

· school improvement


	HIGIOS 4 Quality Indicators

· 2.2 Curriculum
· 2.3 Learning, Teaching and Assessment
· 2.4 Personalised Support
HIGIOELC Quality Indicators

· 2.2 Curriculum

· 2.3 Learning, Teaching and Assessment

· 2.4 Personalised Support
· 2.5 Family Learning



	Progress and Impact 

At all stages of nursery and school, pupils are encouraged to take responsibility for their own learning and have an input into what and how they learn. Learner Conversations and the consistent use of the 4 part model in school have encouraged children to be more reflective, to know where they are in their learning and their next steps. Almost all children can articulate the progress they are making in relation to their learning and PLJs are used in nursery to record and reflect learning journeys.
Our Curriculum Rationale has recently been refreshed by staff, pupils and parents to reflect changes since its introduction in 2019. Our Curriculum framework is broad, balanced and relevant, taking account of the four contexts for learning and national/local priorities. Our curriculum focuses on equity and equality of opportunities for all children to achieve their potential across all capacities, entitlements and principles. A family friendly summary version has also been created which sums up what our Curriculum looks like at Carnegie.
Pupils with additional support needs are well supported by staff. The planning, implementation and review of individual targets is robust and ensures progress. Targeted support and the effective use of Assistive Technologies are used to meet the needs of learners with additional needs, such as the use of Clicker to support writing for targeted pupils. Independent learning through technology is actively encouraged both within and out with the school and nursery. PSAs support these and other learning and teaching programmes. Boardmaker symbolisation is used effectively in all classes and both nursery rooms to support pupils with additional needs to access the curriculum with greater independence. This was endorsed and praised in a very recent Care Inspectorate inspection.
For those learners who have additional support needs we work closely with the family and other agencies to develop an effective support package and their progress is reviewed regularly.

However, challenging the most able learners continues to be an area for development which is reinforced by our data analysis and feedback from our recent learning partnership.

Learning approaches within the early years are firmly based on play and active learning. The Playful Pedagogy approach has been developed successfully into P2 with an emerging progression pathway focussed on skills development. Feedback from staff and learners has been very positive with all practitioners feeling that Playful Pedagogy was embedded in their classrooms and positively appraising the skills-based planning tool as a means to plan meaningful play opportunities for learners. The common theme in the next steps identified by P2 practitioners was to look at differentiated planning for play with challenge incorporated for our most able learners. Further next steps identified included, explicit teaching of the skills used within play and development of play plenaries. This would then be incorporated into the 4 part model.
Feedback from our learners in P2 has also been positive with our learners sharing positive feedback about the play experiences within their classrooms. The children shared feedback as part of a focus group and the one child commented on how learning through play provides opportunities for collaborative working with his peers to solve problems. Another child shared that learning through play gives him the opportunity to build his confidence by practising key skills in numeracy which he can then apply to his learning. The common theme of comments were how the play adapted in the classroom as they progressed in their learning to help them develop a variety of skills. The children were also vocal about how the play in the classroom provided fun experiences to engage in and that at times they did not realise they were learning until later in the learning episode. 
SLT observations confirm high quality play experiences where children are able to apply skills with clear evidence of improved learner participation.
The next step will be to use this model throughout the school, linked to core skills development (DYW) and provide increased challenge for learner and greater opportunity to apply new learning in more meaningful and creative contexts.

This year staff all contributed to working groups to further develop our curriculum and improve learning experiences for pupils. Considerable progress has been made with progression pathways under development for Listening and Talking, 1+2 Languages, Financial Education and Expressive Arts. In particular there has been a significant improvement in learning experiences through expressive arts and pupils evidence and teacher feedback endorses this.
However, all staff have agreed that additional time to complete, pilot and review progression pathways is necessary in order to ensure sustainability and consistency across the school. These working groups will remain on our improvement plan until December 2022.
Next Steps (school):
· Complete, implement and review the work done by curriculum working groups last session. Including clear and consistent progression pathways for Listening and Talking, 1+2 languages, financial education and expressive arts

· Develop pedagogy and progression pathways to enhance the pace and challenge of learning for our more able learners.

· Review progression pathways for RME and Science

· Develop play pedagogy across the school linked to skills development and with a focus on Creativity and Developing the Young Workforce

Next Steps (nursery):

· Review the strengths and areas for development within the planning and update accordingly.
· Regular audits of core provision and resources to ensure relevant resources selected to promote rich learning opportunities. 
· Self-evaluation and moderation to be fully embedded in the quality assurance overview.


	How good are we at ensuring the best possible outcomes for all our children/learners?                                                                                          (3.1, 3.2)









Evaluation: Good

	NIF Priority

· Closing the attainment gap between the most and least disadvantaged children
· Improvement in children's and young people’s health and wellbeing

	School Priorities

· Building a strong culture of Wellbeing across the school community

· Build strong links with our school partners and local businesses


	NIF Driver(s) 

· school leadership

· teacher professionalism

· parental engagement

· performance information
	HIGIOS 4 Quality Indicators

· 3.1 Ensuring Wellbeing, Equality and Inclusion
· 3.2 Raising Attainment and Achievement
HIGIOELC Quality Indicators

· 3.1 Ensuring Wellbeing, Equality and Inclusion

· 3.2 Securing Children’s Progress



	Progress and Impact 

Since August 2021, we have taken a school community approach to supporting and improving the wellbeing of staff, families and pupils by introducing ‘The 5 Ways to Wellbeing’ to supplement and extend the work already started with the Emotion Works Programme.

The implementation of this programme was initiated with staff training in August 2021, delivered by Our Minds Matter. We then rolled it out across the school and nursery to build the children’s awareness of ‘The 5 Ways’ and established activities which encouraged the children to talk about it at home in order to make the connections with our families. In addition, ‘The 5 Ways’ became a weekly focus at huddles and throughout Health Week, was regularly promoted on our Social Media platforms and showcased on display boards across the school. This initiative was led by our Health and Wellbeing working group and supported by the Health and Wellbeing Committee with representation across all year groups. 

In May 2022, an online questionnaire poll was then carried out to gather views gaining a better understanding of what we have achieved so far. As part of this process, teaching staff came together to reflect on successes, challenges and next steps for ‘The 5 Ways to Wellbeing’. 

90% of teachers agree or strongly agree that they know where to find resources to help them plan, however, only 55% of teachers say that ‘5 Ways to Wellbeing’ is regularly included in their planning. 

52% of teachers feel that children can talk confidently about ‘The 5 Ways to Wellbeing’, therefore identifying an area for improvement. With only 33% of teachers agreeing that they feel families are aware of the approach, this is another area for improvement. As a result of these findings we will continue to focus on this improvement priority in 2022-23 and based on previous experience expect to see a significant improvement in the use and understanding of the approach with this additional time given. We plan to seek parental feedback before the end of this session which will also be reflected in our next steps.
In February 2022 we also introduced The Glasgow Motivation Wellbeing Profile survey across P2-P7 to allow us to monitor and track the wellbeing of our children over time. This tool will be used again in 2024 to assess progress made.  We plan to use the data this provides as a tool for staff/pupil dialogue and to plan next steps. Key strengths identified were:
· Children like school, have friends and feel good about themselves.

· Children feel they belong and feel that they are important to the school.

· Children say they work hard and feel proud of the work they do in the school.

· Children agree that they follow school rules. 

· Agency and affiliation are areas of strength across the school.
While no area was identified as a cause for concern there were key messages from the profile that give us areas for development for the coming session:
· Children feel they cannot stand up for themselves in school, particularly across P2 and P3.

· Children feel they are not good at working with others, particularly across upper classes.

· Some classes felt that people in the school do not listen to them, particularly across P2, P4 and P7 classes.

· There is an inconsistency across the school based on the statements relating to if adults and other children would look out for them in school. 

· Autonomy is an area for improvement across the school.

While COVID restrictions still prevented us, until very recently, from having families in school our regular use of twitter and SeeSaw enabled us to stay connected with families. On these sites we showcased school achievements and shared the learning that was happening in school.
The school website which is now well stocked with information was regularly updated and used to:

· signpost to learning opportunities

· provide guidance and resources for those with children who have additional support needs 

· provide parental workshop videos created by PTs demonstrating approaches to supporting learners with literacy and conceptual numeracy learning

P7 took part in the new Branch Out Health and Wellbeing resource and a small number of parents attended an online information event. We will continue to develop this programme and promote with families next session.

The ‘My Wellbeing’ pupil booklets which go home termly to share with families were also updated to include information relating to ‘The 5 Ways to Wellbeing’ and again, promote the work we are doing in school.
Furthermore, we recognise that in order to support wellbeing in our children effectively, we need to improve and support staff wellbeing. To end the academic year, all staff, including teachers, PSAs and EYOs, came together to participate in a staff wellbeing session. This allowed us as a staff to identify where our priorities lie and identify next steps for the year ahead.

In the past three years the school has consistently maintained positive levels of attainment. See data information below. 

These attainment levels compare favourably with comparator schools within Fife and with the Fife average as well as exceeding our stretch tagets. Children’s progress is monitored and tracked using a variety of summative data, including 

P1 – BASE

P2 – SWST 

P3 - SWST 

P4 –SNSA: Reading, Writing and Numeracy, STAR Reading, SWST
P5 - SWST and STAR Maths, STAR Reading

P6 - SWST and STAR Maths, STAR Reading

P7 - SNSA: Reading, Writing and Numeracy, STAR Reading, SWST
This data is analysed along with broader assessment data and informs discussions around support and challenge during Pace and Progress meetings. An increased focus on the development of 
pedagogy and professional learning through engagement from the pedagogy team, support from PTs and planned moderation  contributes to improved attainment over this period and has led to increased pupil engagement. Next steps in relation to this will be introducing a critical friend model for peer classroom visits.
There is a ethos of achievement in the school both in attainment and in wider personal achievements although COVID restrictions have had a significant impact on opportunities for achievement either within or outwith the school. This will be a focus for next session. 

The principles and purposes of Curriculum for Excellence are evident across the school with a particular focus on literacy, numeracy and health and wellbeing. Formative and summative assessment strategies are used in all classes to support learning. Using formative assessment stragtegies staff discuss the learning with the children and all children contribute to planning next steps in their learning. Children are articulate when talking about their learning and next steps and demonstrate a personal responsibility for their learning.

Health and wellbeing is well established across all areas of the school and nursery. All classes have at least 2 hours of quality PE every week and we are working closely with our Active Schools Coordinator to re-establish additional opportunities both in and out of school. 
Next Steps (school):
· To effectively embed ‘The 5 Ways of Wellbeing’ across the school, nursery and into the school community
· Work with pupil groups to improve pupil autonomy

· Prioritise staff wellbeing with opportunities to engage with ‘The 5 Ways to Wellbeing’
· Review our tracking of wider achievement and how we ensure planned opportunities for those who need them.
Next Steps (Nursery):

· Regular learning conversations, PLJ monitoring and use of data to ensure clear next steps identified for learners.
· Prioritise staff wellbeing with opportunities to engage with ‘The 5 Ways to Wellbeing’



	Attainment of Children and Young People

	Data Analysis 
Pupils at Carnegie are assessed using both formative and summative assessment methods. Across Fife Council all P1 pupils take part in BASE assessments in Literacy, Numeracy and a Personal, Social and Emotional Development assessment both at the start and the end of their first year at Primary School. Our Primary 4 and 7 pupils take part in Scottish National Standardised Assessments in Reading, Writing and Numeracy and Mathematics. Curriculum for Excellence attainment levels are based on teacher judgement.

Base Data: 
Primary 1

End of Year Assessment

Literacy

Numeracy

Overall
20/21
21/22
20/21
21/22
20/21
21/22
130+ (Top 2% across Fife)

5%

1%

4%

7%

3%

3%

115 (ahead of average)

5%

9%

12%

6%

8%

8%

85-115 (on track)

73%

77%

73%

80%

75%

78%

-85 (off track)

17%

13%

15%

7%

14%

11%

This data shows an increase in the percentage of children who are working on track or ahead of average in both literacy and numeracy. Literacy has seen an improvement from 83% in 2021 to 87% in 2022 and in numeracy there has been an increase from 89% in 2021 to 93% in 2022. 

The percentage of children scoring below 85 and therefore off track, whilst still significant, has decreased in both literacy and numeracy for another year. 

The data highlights the need to target intervention in challenging our most able children as we have seen a decrease in those children performing in the top 2% in literacy from 5% in 2021 to 1% in 2022. This aligns with our analysis of CfE data and identified next steps. 
SNSA Data:

Primary 4

Writing
Reading
Numeracy

Band
20/21
21/22
20/21
21/22
20/21
21/22
9+
7%
2%
13%
5%
5%
3%
8
14%
8%
16%
14%
16%
3%
7
28%
17%
33%
17%
20%
20%
6
27%
24%
19%
23%
39%
35%
5

14%
16%
6%
17%
16%
26%
4-
10%
31%
12%
25%
5%
10%
The data above shows that in Numeracy, SNSA results align closely with CfE attainment levels although compared to last year’s P4 group, there is an increase in pupils performing below in all areas. This may be due to the timing of the assessments as these were done immediately after the summer holidays, ie at the start of the session rather than midway through as in the previous year. However, the timing also provided us with the opportunity to plan and implement appropriate support interventions particularly in literacy to reduce the number of children off track. As a result, there is a marked difference between SNSA literacy data at the start of the session and CfE levels declared at the end of the session.
These interventions were reviewed to ensure that those children had appropriate and planned support in place, supported by PSA and the class teacher. Holistic assessments were carried out with an outcome of four children being identified as dyslexic and one child dyscalculic. Children are now making good progress with the support plan in place. Furthermore, during June 2022, sampling of writing and end of level assessments were carried out to confirm whether each child identified is on track achieving First level in Numeracy, Reading and Writing. Results showed that almost all children performed well and all had achieved the level supporting teacher judgement. Children identified as requiring support in writing which will be a focus early next session. 
SNSA Data:

Primary 7

Writing

Reading

Numeracy

Band
20/21
21/22
20/21
21/22
20/21
21/22
11+
9%

2%
13%
8%
12%
3%
10
23%
15%
27%
17%
13%
12%
9
25%
39%
27%
36%
20%
24%
8
27%
21%
19%
23%
35%
41%
7
9%
14%
8%
9%
13%
15%
6-

6%
9%
6%
7%
7%
5%
This data demonstrates a similar picture to the P4 data and for the same reasons. We have definitely seen a dip in attainment for our P7 pupils this year however this is a common theme nationally with a dip in attainment greatest in P7 pupils in SIMD 8-10.
Again, because these assessments were carried out at the start of the session teachers have been able to implement interventions to support those learners with additional needs. There are also 3 children off track who will be attending an ASN provision when they go into S1.

CfE Data:

Stage

Reading

Writing

Listening and Talking

Numeracy

20/21

21/22

20/21

21/22

20/21

21/22

20/21

21/22

P1

84%
92%
84%
92%
95%
96%
87%
92%
P4

80%
85%
81%
83%
97%
97%
88%
92%
P7

79%
82%
78%
78%
85%
89%
80%
80%
This data tells us that we have continued to raise (or maintain) attainment across all stages and in all curriculum areas assessed and are also exceeding our stretch targets. Achievement of a level assessments, moderation activities, jotter monitoring, SLT observations and summative/formative assessment approaches used in class support teachers’ judgements. This data does not however reflect the number of children who we have on track who should be ahead. This is where the discrepancy lies. Also, as indicated above, this data does not align closely to our SNSA data which was gathered at the start of session 21/22 as interventions (particularly at P4) have impacted positively on CfE levels as session 21/22 comes to an end.
Attainment over time:
Although early data was not robust and there was no evidence to support declarations, from this data we can see that the P4 cohort in the 2017-18 made significant progress in P7. Ohterwise attainment is generally maintained or improved although we have seen a dip in reading and writing during the years affected by the pandemic.

Curriculum Area
Listening and Talking

Reading

Writing

Numeracy and Maths

P1
P4
P7
P1
P4
P7
P1
P4
P7
P1
P4
P7
17-18
89
67
94
73
58
93
84
40
85
88
50
92
18-19
93
90
90
90
78
86
88
75
83
88
83
81
19-20
90
83
93
85
81
92
81
78
89
90
86
89
20-21
95
97
85
84
80
79
84
81
78
87
88
80
21-22
96
97
89
92
85
82
92
83
78
92
92
80
Data/ Data/ Data- Year group over time

	Evidence of significant wider achievements

	Successes and Achievements

The highlight of our school year was our Rights Respecting School Committee leading us to Silver accreditation. This was a huge achievement in a relatively short timeframe and with the added complications of COVID restrictions. We now have our sights firmly focussed on achieving gold.

Although restrictions were in place for much of the year we were able to send our P6 and P7 pupils to Ardroy and combined with work they have done more locally and on-site the pupils are on track for achieving their John Muir Discovery Award in both year groups.
The Natural Connections programme has also provided a framework for outdoor education across the school and combined with support and input from our partners at the Ecology Centre has enhanced children’s experiences
Although late in the session and with limited notice we signed up for all Sporting Tournaments that were available and took 3rd place in the Fife Hockey Tournament. This achievement generated a lot of ambition across the classes.

We re-established our Music Afternoon with outstanding performances from children learning musical instruments both in school and privately let by our visiting instrumental tutors and expressive arts working group.

All P5 pupils have been learning to play the African Drums, curtesy of the YMI and showcased their talents for families and pupils across the school.

Our Pupil Council’s commitment to raising awareness of charities and people in need was as strong as ever, organising a variety of awareness raising and fundraising events throughout the year for Dunfermline Foodbank, ‘Children in Need’, ‘Save the Children’ and ‘The Brain Tumour Charity’.
Our nursery children engaged in fundraising events to raise awareness of Spina Bifida and Meningitis while raising money for the Shine Charity and The Meningitis Research Foundation.  

We held a Scottish Country Dance Festival in November and a Creative Dance festival in March which classes participated in and were showcased on social media platforms for families to view.

Our P1 and P2 pupils attended virtual bedtime stories, organised and delivered by our class teachers. Our nursery children also engaged in bedtime stories which were organised and delivered by our Early Years Officers in nursery. 
A Big Breakfast was organised during Health Fortnight and attended by all children.

P6a worked alongside Social Enterprise and took part in a live Dragon’s Den event

Groups of pupils took part in this year’s Rotary competitions, including P4 and P5 in the Young Artist competition, P6 in the Young Photographer competition and P7 in the Young Writer competition. 2 pupils in P7 were then shortlisted and selected to go through to the district round. 

This session the school registered for the Digital Cultures Programme which will help us to achieve our Digital Schools Award.

To finish the session off we were visited by the Smogmobile! This gave our JRSOs and ECO committee a great opportunity to play a big part in the ‘Clean Air Day 2022’ and raised awareness of air pollution. This project also provides data which can be used for further learning opportunities.



	Impact of Local/National resources to support recovery within your setting (additionality of staffing) (primary, special and secondary sector only)



	This session we benefitted from an additional 0.6FTE in our staffing. As a result, we were able to run attainment groups in literacy and numeracy as well as provide additional one to one support for children who were struggling to be in class using programmes such as kitbag, lego therapy and Seasons for Growth. This was not always consistent due to significant teacher absence and there were periods where our additionality was used simply to ensure every class had a teacher. However, our positive PEF data will illustrate that despite the challenges of the last session we have still been able to deliver on our targets and improve outcomes for our most disadvantaged. We could not have done this without the additionality.


	Scottish Attainment Challenge Funding

	Progress and Impact

The activities and interventions funded by the Scottish Attainment Challenge were additional to core activity in enhancing teaching and learning opportunities. The funding focused on activities and interventions with planned outcomes to improve Literacy, Numeracy, and Health and Wellbeing. Interventions were considered within the context of school priorities and align closely with School Improvement Plans. 
During the sixth year of the Scottish Government's Scottish Attainment Challenge, we were awarded £105,367 to support our most vulnerable pupils. We were fortunate enough to continue to fund two Principal Teachers and three Pupils Support Assistants.  In monitoring and tracking attainment and achievement, our Principal Teachers have worked together to ensure that support is targeted and equitable.

PTs have been involved in delivering targeted interventions with learners, delivered over the course of 6-8 weeks, in short, active bursts, ensuring the children are motivated and engaged. Literacy and English targeted support have placed focus on building our learners’ skills in reading, writing, listening and talking, with a particular emphasis on common words, comprehension, the use of punctuation and developing key listening skills, particularly in the Early Years.  In Numeracy and Mathematics, targeted support focused on developing pupil understanding of place value, fractions and conceptual written strategies across the four operations.  Baseline assessments were carried out at the beginning to establish where the greatest need lies and in turn, informed the planning process. Children were informally assessed throughout and adaptations made where necessary, before formally reassessing at the end to measure progress and impact. Data is evidenced and reported analytically. 

The Support for Learning team have reviewed processes and procedures to ensure the most effective targeted support for our most vulnerable learners. This system continues to be in place and will continue into next session. Needs are identified early through rigorous summative and formative assessment within Literacy, Numeracy and Emotional Wellbeing. When required, targeted intervention is put in place. Class Teachers direct PSAs in carrying out these interventions and robust recording and assessment measures are in place, ensuring continuity and effective communication between the PSA and CT.

Evidence shows that interventions have had a largely positive effect on our learners. Questionnaires were carried out to gather the views of the children involved. Almost all reported that they benefited from the sessions with most reporting that it has then helped them transfer skills back into the classroom, particularly with the areas of learning they were focussing on. Some children reported that they enjoyed working in a small group session and felt this helped them to work towards a planned outcome.
Reading

Aug ’21 

May ‘22

Gap closed

Gap reduced

P1 and P2

14 children

52% off-track

12 children

44% off-track

+8%

8 children

+30% 

P3 and P4

15 children

45% off-track

12 children

36% off-track

+9%

3 children

+9%

P5, P6 and P7

9 children

28% off-track

8 children

 25% off-track

+3%

1 child

+3%

Whole School

38/92

41% off-track

32/92

34% off-track

+7%

12 children

+13%

Writing

Aug ‘21

May ‘22

Gap closed

Gap reduced

P1 and P2

15 children

55% off-track

13 children

48% off-track

+7%

5 children

+18%

P3 and P4

16 children

48% off-track

13 children

39% off-track

+9%

6 children

+18%

P5, P6 and P7

10 children

31% off track

10 children

31% off-track

+0%

 2 children

+6%

Whole School

41/92

44% off-track

36/92

39% off-track

+8%

13 children

+14%

Numeracy

Aug ‘21

May ‘22

Gap closed

Gap reduced

P1 and P2

11 children

41% off-track

9 children

33% off-track

+8%

8 children

+30%

P3 and P4

13 children

39% off-track

11 children

33% off-track

+6%

2 children

+6%

P5, P6 and P7

8 children

25% off-track

8 children

25% off-track

+0%

1 child

+3%

Whole School

32/92

35% off-track

28/92

30% off-track

+5%

11 children

+12% 

The data above includes all children supported by SAC who have attended Carnegie PS from August 2021. An additional four children have joined within the academic year, however those children are not included in the comparison numbers. Progress has been made in all areas with children moving closer to being on track, therefore reducing the attainment gap and for some moving from off track to on track, closing the gap completely. Whole school figures where the gap has been reduced (Reading +14%, Writing +13% and Numeracy +12%) confirms we have superseded our stretch targets of +5%. The data suggests that across upper stages an area for improvement in all areas is to close or reduce the attainment gap for some due to numbers staying the same when a comparison was made between August 21 and May 22. Further interrogation of the data identifies a group of 5 children across P1 and P2 where there is support intervention required to reduce the attainment gap within Numeracy, and a group of 7 children across P3 and P4 where there is a need to reduce the attainment gap in Reading and Writing. 
Our Principal Teachers also spent time working with teachers collaboratively both in the class and with planning. All collaboratives carried out involved collaborative planning, modelling effective practice, team teaching and assessing learners needs. At the end of the collaborative, an observation of the class teacher was carried out. This was then followed up by professional dialogue and quality feedback, highlighting areas of strength and future developments. Results from assessments carried out report that all teaching staff involved in this process indicated an increase in their levels of confidence by an average of 30%.
We work closely with outside partners to ensure we are best meeting the needs of our most vulnerable learners. We work with NHS staff in Paediatrics, SALT, OT and the School Nursing Service. We have a close working relationship with our link EP as well partners from the Supporting Learners Service. 

All our children with an identified disability, health issue or social and emotional needs benefit from a range of target support at Carnegie. Most of our skilled PSAs are trained to support children through our Art Resilience programme, Kitbag, Lego Therapy, motor groups, breakfast club and sensory circuits. Support interventions were carried out to support and improve emotional and mental wellbeing of our most vulnerable learners, with expected outcome of readiness to learn and increased level of engagement in learning for pupils. The use of Emotion Works and the implementation of the 5 Ways to Wellbeing provides a common language across the school and into the school community, supporting our most vulnerable families. 

PSA staff, who supports interventions such as Seasons for Growth reported a positive impact on the children involved, particularly relating to emotional literacy which was a direct result of the positive relationships between children and staff. Children who have previously experienced emotional and social difficulties are becoming more able to share and express their feelings and talk about coping or regulation strategies that help. Pupil feedback clearly indicates an increase in confidence and they are happier in class. The aim is that children will be able to use skills learned to encourage further engagement in learning. 

The Glasgow Motivation Wellbeing Profile has allowed us to measure the wellbeing of all of our children. 
Results tell us that children supported by Scottish Attainment Challenge feel happy at school and report they have friends. Children scored between 85%-89% when asked if they felt proud of their work, they agreed they keep trying even if the work is hard, and teachers tell them what they are good at. Finally, 84% of children said that they feel good about themselves in school, suggesting positive wellbeing. 
However, results also identified areas for improvement. These are to ensure all children feel they belong in the school and feel important, and also to ensure children feel safe. Both statements scored below 80%. 


	Next Steps 

· Targeted support in numeracy across P1 and P2
· Targeted support in Reading and Writing across P3 and P4

· Targeted support across upper stages in all areas to reduce the attainment gap

· Continue to offer a range of support interventions run by PSA staff to support social and emotional wellbeing

· Further develop and improve pupil and staff wellbeing by using ‘5 Ways to Wellbeing’ supporting our most vulnerable families
· Provide opportunities for family engagement sharing a range of life experiences and building positive relationships between our families and their children
· Extend support into the school community where there is an area of deprivation, working with partnerships across Halbeath to achieve the best possible outcomes for our most vulnerable children and families



Impact on Pupil Attainment (SAC Supported Pupils)

LITERACY AND NUMERACY REPORT - Session 2021/2022

Literacy / Numeracy Collaborations and Interventions carried out by Principal Teachers

	Class
	Type of Support
	Impact Statement

	P6c
	Teacher Collaboration

(Mrs Paterson)


	CT confidence in planning for, organising and delivering Conceptual Numeracy rose from 50% to 80%. An increase of 30%.

It is expected that this will have a positive impact on Numeracy attainment.


	P7c
	Subtraction Intervention

(Mrs Paterson)
	100% of targeted learners (7 pupils) can now confidently add use the partitioning strategy to subtract up to 4-digit numbers.

	P7a
	Fractions Intervention

(Mrs Paterson)
	100% of targeted learners (4 pupils) can represent fractions up to and including tenths.

75% of targeted learners (4 pupils) can find a fraction of a given shape or amount.



	P7a
	Fractions Intervention

(Mrs Paterson)
	100% of targeted learners (1 pupil) can represent halves and quarters visually.

100% of targeted learners (1 pupil) can find halves and quarters of basic shapes and simple amounts.



	P5b, P5c, P6a, P7a
	Conceptual Numeracy Training

(Mrs Paterson)
	100% of Class Teachers (4 CTs) saw an improvement in their confidence in delivering Conceptual Numeracy. It is expected that this will have a positive impact on Numeracy attainment.




	Class
	Type of Support
	Impact Statement

	P4b
	Writing Intervention

(Mrs Paterson)
	86% of targeted learners (7 pupils) can now confidently identify where a full stop should be placed within a sentence.

	P4a
	Writing Intervention

(Mrs Nicholson)
	100% of targeted learners (7 pupils) saw an improvement in the level of detail and punctuation in their writing.

	P4a
	Conceptual Numeracy training

(Mrs Paterson)
	100% of Class Teachers (1 CT) saw an improvement in their confidence in delivering Conceptual Numeracy. 

It is expected that this will have a positive impact on Numeracy attainment.

	P3C
	Reading Intervention

(Mrs Nicholson)


	50% of targeted learners (4 pupils) can confidently read the first 12 high frequency words.

	P3a
	Teacher Collaboration

(Mrs Nicholson)


	CT confidence in planning for, organising and delivering Workshop for Literacy rose from 70% to 90%. An increase of 20%.

It is expected that this will have a positive impact on Literacy attainment.


	P3b
	Teacher Collaboration

(Mrs Paterson)
	CT confidence in planning for, organising and delivering Conceptual Numeracy rose from 70% to 90%. An increase of 20%.

It is expected that this will have a positive impact on Numeracy attainment.



National Improvement Framework Quality Indicators

	NIF Quality Indicators (HGIOS 4) School Self- Evaluation

	Quality indicator
	2019-2020  
	2020-2021
	2021-22
	Inspection Evaluation

(within last 3 years)

	1.3
Leadership of change
	Good
	Good
	Good
	

	2.3
Learning, teaching and assessment
	Satisfactory
	Good
	Good
	

	3.1
Ensuring wellbeing, equity and inclusion
	 Good
	Good
	Very Good
	

	3.2
Raising attainment and achievement
	Good
	Good
	Good
	


	NIF Quality Indicators (HGIOS ELC) Early Years Self- Evaluation (Nursery)

	Quality Indicator
	2019 – 2020
	2020 - 2021
	2021- 2022
	Inspection Evaluation

(within last 3 years)

	1.3 Leadership of change
	Good
	Good
	Good
	

	2.3 Learning, teaching and assessment
	Satisfactory
	Good
	Good
	

	3.1 Ensuring wellbeing, equity and inclusion
	 Good
	Good
	Good
	

	3.2 Securing children’s progress
	Satisfactory
	Good
	Good
	


	Care Inspectorate (within last 3 years)

Grade (if applicable)

	
	2019 – 2020
	2020 - 2021
	2021- 2022

	Nurturing Care & Support 
	
	
	Very Good

	Play & Learning
	
	
	Very Good

	Children Experience High Quality Facilities
	
	
	Very Good

	Quality Assurance & Improvement are Well Led


	
	
	Very Good

	Staff Deployment


	
	
	Very Good


The Care Inspectorate visited our nursery on Wednesday 8th June and carried out a full inspection under the new framework. Accordingly, the nursery was evaluated against the Quality Indicators indicated above. The evaluation for each QI was level 5 - Very Good. 
It was noted that the children were happy, settled, safe and secure within a nurturing environment. Key strengths identified included personalised support for children with additional support needs and the effective communication within the team. The learning was of a high quality with evidence of learning embedded and extended throughout children's interactions and experiences. Quality assurance measures were found to provide effective self-evaluation processes which supported management to identify strengths and areas for development.[image: image3.jpg]
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