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	Demographic
	Blairhall Primary & Nursery is a non-denominational school serving the villages of Blairhall, Comrie and surrounding areas. We currently have 3 multi-composite classes, P1-7, and a term-time nursery offering all-day places from 9am-3pm. We work in partnership with Tulliallan PS & Nursery under a Joint Headship. This provides opportunities to learn with and from one another: staff and children collaboratively lead improvements, capitalising upon the strengths of each school, but also reflecting the unique qualities and needs of each.  

Nursery school roll:   26         
Primary 1 to Primary 7 roll: 64
Total roll N-P7:      90

FME: 23.44%
SIMD: Average profile is 5.1
ASN:    18.75%

	Vision, values and aims
	Our aim is ‘Blairhall Achieving Success Everyday’ (B.A.S.E.). Our children have identified our values as being Brave, Achieving, Supportive, and Equity.  These values shape our day-to-day interactions with each other and our ambitions for ourselves.  

Our vision is “In Blairhall, kindness, strong relationships and friendships help us to build a confident, rights-respecting community.  We are leaders who develop our skills and talents. Showing resilience and problem-solving we care for ourselves and the world around us.”

We value the strong partnerships we have developed with our local and wider community including our local community centre, the Social Enterprise Academy, Fife Active Schools, Fife Library Service, and Stephen’s Bakery.

	Attendance: 90.92%
	Authorised: 4.99%
	
	Unauthorised: 4.06%
	

	Exclusions
	2

	Summary of consultation with stakeholders
	As part of our approaches to self-evaluation, we try to engage stakeholders (children, families, staff and partners) in a range of ways so that we have robust data that informs our improvement priorities.  This year, this has included:
· all children, staff, and nursery and P1-7 families given opportunities to feedback on improvement priority work through questionnaires
· children’s ongoing feedback collected through Blairhall Blethers, assembly groups, children’s committees, and class discussions.
· Pupil wise, Parent wise and Staff wise Healthwise surveys 
· Termly Parent Council discussions
· Children’s survey about the use of IT to support learning (P6 & P7 children) – baseline and follow-up
· Children’s survey about Learning, Teaching and Assessment
· Rights questionnaires for children and staff

	Attainment Scotland Fund Allocation (PEF)
	£7371

	Cost of the School Day statement
	In Blairhall PS we recognise the need to reduce the Cost of the School Day for all our children, and particularly for our children who are already experiencing poverty. We try to keep costs as low as possible when thinking about school life.  Some of the steps we have taken to reduce the cost of the school day are setting up Blairhall Vinted for people to swap or take some pre-loved school uniform; working with Fife Active Schools to offer free sports clubs like football; making use of local transport where possible when planning trips; having toast in classes twice a week for all children; and using funds raised by Blairhall Bakes to fund things like cooking in school.



	
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps
 

	School Improvement Priority 1: Raise attainment through developing a cohesive assessment framework and revising personalised supports on a universal and additional level.

	Focus QI: QI 2.3 Learning, Teaching and Assessment
Other Relevant HGIOS4 Quality Indicators:  QI 1.2 Leadership of Learning; QI 2.4 Personalised Support; QI 2.2 Curriculum

	Has this priority been:
(please highlight)
	Fully achieved
	X
	Partially achieved
	
	Continued into next session
	

	Progress:
· A consistent whole‑school assessment framework was developed and Fife’s Maths Progression Overview and diagnostic assessments introduced.
· All teachers and PSAs engaged in assessment‑related professional learning (e.g., assessment frameworks, 5‑minute box literacy intervention). 
· All teachers engaged in moderation activities across literacy, maths and learning environments, improving consistency in approaches. 
· Balanced Reader assessments were carried out across P1–P7 to support identification of reading levels and clear skills focus.
· All teachers engaged in professional learning around adaptive approaches, supporting more responsive teaching.
· All teachers took part in moderation of daily planning and lesson structure to ensure consistency in pace and challenge. 
· Early level literacy approaches were updated and moderated to improve consistency. 
· Universal supports were revised across the school and embedded into classroom audit tools. 
· Sensory supports were enhanced (e.g., timetabled sensory rooms, ASIST visuals input, sensory profiles). 
· All PSAs engaged in play‑based learning professional learning and ‘Together We Can’ wellbeing support. 


	Impact:
· Children are making better progress in their learning because teachers are using assessment information more consistently to identify gaps, plan next steps and provide appropriate support. This is evidenced through termly Pace & Progress meetings across all classes.
· Children experience greater consistency in learning and assessment across stages, resulting in more accurate identification of their attainment and next steps. Shared level planning and moderation have strengthened teachers' understanding of standards and improved the reliability of professional judgement.
· Feedback from a learning partnership visit and classroom observations show that almost all children are engaged in learning, can explain what they are doing and why, and demonstrate a good awareness of skills and learning intentions. 
· Most children are articulate, confident and able to speak about their learning. Children in the school speak about differentiation, assessment and leadership roles. 
· Children can increasingly talk with confidence about skills they are learning.  Lesson observations and learning partnership observations provide evidence of emerging, consistent practice in linking learning to meta‑skills, particularly at Early and First Level.
· Focus group and planning discussions show that children receiving additional support experience highly personalised support because PSAs have a strong understanding of individual needs, targets and successful strategies. As a result, children remain engaged in learning and make progress towards their individual goals.
· Universal supports such as sensory breaks, visuals (now & next), and structured routines are embedded.
· In focus groups with learning partners, clear improvements in literacy and numeracy practice were identified by teachers and PSAs, who talk about the positive impact of the Five Minute Literacy Box, Fife Literacy Progression Overviews and Numeracy & Maths Progression Overviews, balanced reading assessments, diagnostic assessments, consistent use of structured approaches, and moderation with partner schools. 
· Assessment information is supporting improved practice. Staff can talk confidently about learners’ progress, targets and next steps. Moderation across both schools is helping clarify standards, as evidenced in pace and progress and planning discussions.
· Children benefit from consistent universal supports, including sensory breaks, visual prompts and structured routines, enabling them to participate successfully in learning and develop greater independence.

	Next Steps:
· Strengthen feedback, including the use of learning conversations and AiFL strategies such as hinge questions.
· Ensure tasks maintain appropriate pace and challenge.
· Embed assessment framework and develop curricular frameworks for literacy, numeracy and Maths to provide increased opportunities for moderation within and across stages.




	School Improvement Priority 2: 	
•	Embed digital approaches to learning and teaching across the curriculum
•	Support inclusive and accessible learning
•	Enhance teacher capacity & confidence in technology integration

	Focus QI: QI 2.3 Learning, Teaching and Assessment; QI 2.4 Personalised Support; QI 3.2 Raising Attainment and achievement
Other Relevant HGIOS4 Quality Indicators: QI 1.3 Leadership of Change; QI 2.2 Curriculum; QI 2.6 Transition;
QI 3.3 Increasing creativity and employability                

	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	
	Continued into next session
	X

	Progress 
· All teachers have engaged in a planned, progressive programme of digital professional learning (Apple Classroom, iPad accessibility, Showbie), resulting in more consistent approaches to embedding digital tools across all stages.
· iPads were deployed to all P6–P7 learners, with associated training for all P6 and P7 children and teachers, enabling increased use of digital tools for learning, teaching, feedback and assessment.
· Cluster‑wide collegiate sessions (accessibility tools; differentiation with iPads; using iPads for feedback/assessment; Book Creator) have strengthened shared expectations and moderation of digital pedagogy. 
· Clear baselines for staff, children and families on digital confidence informed targeted professional learning.
· A Digital Charter, co‑created by P6–P7, articulates rights‑based expectations for learning with iPads, strengthening the curricular rationale for digital learning and safe/ethical use. 
· Digital leaders now communicate through assembly newsletters, supporting wider curriculum engagement and learner leadership. 
· Teacher professional learning on iPad accessibility features is improving removal of barriers to learning, with universal supports increasingly embedded in classroom practice. 
· Family engagement sessions (iPad introduction for P6–P7 families) are beginning to enable meaningful support for learning at home.

	Impact:
· Comparing baseline questionnaires to follow up data in May 2026, there is clear evidence of improved teacher and child confidence in the use of digital tools.  Children in P6 and P7 are experiencing more consistent, engaging and interactive learning opportunities because digital tools are being integrated more effectively into teaching, feedback and assessment. As a result, children are increasingly able to access feedback, reflect on their learning and demonstrate their understanding in a variety of ways.
· Children are becoming more confident in evaluating their own learning and identifying next steps. Through leading self-evaluation activities across the school, P6/7 learners have developed leadership skills while supporting younger children to reflect on their progress and understand what successful learning looks like. This child‑led approach has increased participation in evaluating learning progress and demonstrates a growing culture of shared responsibility for improvement.
· Children demonstrate an improved understanding of their rights and responsibilities when using digital technology. Through the Digital Charter and child-led communications, learners are increasingly able to make safe, responsible and respectful choices when working online and using digital devices.
· Children are applying digital skills confidently across the curriculum by creating purposeful products for real audiences and contexts. This has increased engagement, creativity and opportunities for children to communicate their learning in meaningful and authentic ways.
· Children who require additional support are demonstrating increased independence and engagement in learning through the use of accessibility features, Clicker, Nessy and other digital tools. These supports enable learners to access the curriculum more successfully and participate more fully in classroom learning.


	Next Steps:
· Develop a consistent whole-school approach to digital learning portfolios through Showbie, enabling children to share their learning more regularly with families, reflect on progress and understand their next steps in learning.
· Further embed the effective use of 1:1 devices in P6-P7 to support learner agency, high-quality feedback, self-assessment and improved access to learning for all children.
· Expand and embed the use of digital and accessibility tools, including Book Creator and iPad accessibility features, across nursery to Primary 7 to increase engagement, remove barriers to learning and provide children with a wider range of ways to create, record and share their learning.



	Nursery Improvement Priority: 	
· To create a strong, shared vision and set of nursery values that reflect the voice of children, families and staff and strengthen agency, ownership and leadership at all levels
· Meet children’s development needs through carefully considered interactions, spaces and experiences.

	Focus QI: Leadership of continuous improvement; Play and learning
Other Relevant HGIOS4 Quality Indicators: Learning, Teaching and Assessment; High Quality spaces


	Has this priority been:
(please highlight)
	Fully achieved
	
	Partially achieved
	X
	Continued into next session
	

	Progress 
· There has been clear progress in developing high-quality spaces indoors and outdoors, with environments now calm, well‑organised and enabling independent choice and movement. 
· Implementation of Nursery Improvement Plan priorities has strengthened outdoor learning provision, including improved zoning, increased resources and early development of inquiry-based experiences. 
· Staff engagement in professional learning and ongoing self-evaluation has improved consistency in scaffolding play and reflective practice.
· There are increased opportunities for children’s voice and leadership through floorbooks, planning and daily decision-making.
· Improvements in learning, teaching and assessment, including more consistent high-quality interactions and more frequent use of observations and PLJs. 
· Early development of a shared vision and values is strengthening a collective understanding of purpose across the setting

	Impact:
·  Children experience a calm, nurturing and inclusive ethos, with almost all children settled and secure, as evidenced through SLT monitoring, Learning Partnership feedback and PT visit observations of respectful care and positive relationships. 
· Most children demonstrate high levels of engagement and sustained play and increasing independence in routines, evidenced through PT visit records and SLT learning walks noting self‑serving, choice and sustained play. 
· Children show increasing agency and leadership in their learning, confidently contributing to decisions about their environment and experiences, evidenced through Learning Partnership feedback, floorbooks and PLJ discussions with children.
· Staff interactions are consistently warm, responsive and support learning effectively, as evidenced through Learning Partnership observations, PT monitoring visits and SLT quality assurance highlighting increasingly skilled questioning and engagement. 
· Improvements to the outdoor environment are beginning to enhance meaningful, real-life learning experiences, evidenced through PT May visit observations of children engaging in planting, discussing growth and applying learning in context, alongside NIP floorbook evidence. 
· Planning approaches show increasing evidence of children’s progress and appropriate next steps, evidenced through sampling of PLJs, improved quality and frequency of DRP observations and PT feedback, though consistency remains an area for development.

	Next Steps:
· Strengthen curriculum coherence and progression, ensuring literacy and numeracy are consistently planned, visible and embedded across all areas and that opportunities for other curricular areas are fully supported across indoor and outdoor provision.










	
Improving Outcomes
 

		Stage
	Listening and Talking
	Reading
	Writing
	Numeracy

	
	Actual
	Actual
	Actual
	Actual

	P1
	67%
	67%
	67%
	75%

	P4 
	83%
	67%
	67%
	83%

	P7
	100%
	86%
	57%
	71%


Attainment

	Overall Attainment for 2025 - 2026

	
	Literacy
	Numeracy

	
	Stretch
	Actual
	Stretch
	Actual

	P1
	58% 
	67%
	83% 
	75%

	P4
	83% 
	67%
	83% 
	83%

	P7
	71% 
	57%
	71% 
	71%


Attainment Over Time Evaluative Statement:
Overall attainment data shows a mixed but well‑understood picture, strongly influenced by small cohort sizes and a changing ASN profile across stages.
At Primary 1, a majority of children are attaining appropriate early level standards in literacy, with overall literacy attainment (67%) exceeding the stretch target (58%). This indicates that the school is effectively supporting children to make good progress from their starting points, particularly in listening and talking, reading and writing, where attainment is consistent across organisers. In numeracy, attainment (75%) is below the stretch target (83%); however, this reflects the needs of a small number of learners within a small cohort. Targeted support is in place to ensure equity of progress, and evidence from tracking shows that children are making measurable gains over time. 
At Primary 4, attainment demonstrates some variation, which is well understood through ongoing assessment and moderation processes.  Numeracy attainment meets the stretch target (83%), demonstrating effective teaching approaches and targeted interventions are supporting most learners to achieve expected standards. In literacy, overall attainment (67%) is below the stretch target (83%). While listening and talking is a relative strength, attainment in reading and writing indicates that some learners require further support to consolidate skills and sustain progress. The school has a clear understanding of this cohort’s needs and has identified literacy as a priority to further improve outcomes and reduce variability.
At Primary 7, a majority of learners attain expected standards in numeracy, with attainment meeting the stretch target. Literacy attainment (57%) is below the stretch target (71%), primarily due to lower attainment in writing. In contrast, listening and talking (100%) and reading (86%) are clear strengths, demonstrating that learners can articulate their learning confidently and access texts appropriately. This pattern reflects cohort‑specific challenges and targeted strategies are in place to strengthen writing outcomes and ensure learners leave P7 with the skills required for the next stage.


	Impact of PEF on outcomes for children and young people:
PEF funding was used to increase PSA hours to support targeted learners through enhanced sensory and play-based experiences at both universal and additional levels. PSAs focused on individual and small group work with children in P1–P4, leading to improvements in literacy and self-regulation. Literacy interventions using the Five- and Ten- Minute Literacy boxes were introduced, with PSAs supporting the development of routines and assessments to help children build confidence in reading, blending, decoding and writing initial sounds and high-frequency words.  

Weekly professional learning, led by the Support for Learning teacher, developed PSA understanding of individual planning, sensory needs, effective communication systems and literacy interventions.  

Overall, the PEF plan led to positive impacts on engagement, emotional regulation, and attainment for targeted children, while also building staff capacity to deliver inclusive, responsive support across the school.


	Achievements
Across the year, children have demonstrated strong progression in the four capacities through meaningful leadership, community engagement and collaboration, developing a wide range of skills and attributes that support them as Successful Learners, Confident Individuals, Responsible Citizens and Effective Contributors.

Successful Learners & Confident Individuals
Children worked collaboratively with peers, families and community members to plan and lead the school’s Centenary celebration. Through this, they developed creativity, communication, organisation and teamwork skills while building confidence in presenting ideas and taking responsibility for event planning. 

Primary 5–7 pupils participated in Fischy Music sessions, whole‑school sing‑along activities and a cluster concert at Queen Anne High School, strengthening musical skills, perseverance, emotional expression and self‑belief.

Nursery have taken part in school events throughout the year, showing confidence in performing for others. They partnered with other classes to learn Scottish dancing and songs to show to families. 

Responsible Citizens
Primary 5/6/7 pupils wrote a child‑friendly version of the school’s Relationships, Wellbeing and Inclusion policy, demonstrating their understanding of rights, respect and caring relationships. They also created leaflets to raise awareness of children’s rights within families and the wider community, applying skills in writing for purpose, audience awareness and social responsibility. 
The Rights Committee met with community members to agree locations for promoting children’s rights throughout the village, showing active citizenship and advocacy. 

Primary 2/3/4 pupils developed a playground charter for all children, contributing to a respectful and inclusive school environment through negotiation and shared decision‑making.

Nursery children are increasingly learning to care for their nursery, through learning about SIMOA and our nursery values. 

Effective Contributors
Primary 5/6/7 learners worked with Social Enterprise Schools Scotland to refocus the social purpose of Blairhall Bakes. They partnered with the nursery to launch the Blairhall Bakes Book Nook, enabling nursery families to enjoy Bookbug stories alongside refreshments. This work strengthened enterprise skills, creativity, problem‑solving, leadership and community awareness. 

The Wellbeing Committee began planning ways to raise awareness of the school travel plan, demonstrating initiative, collaboration and a commitment to health, safety and sustainability. 

Digital Leaders improved communication processes by creating a new system for producing and sharing the assembly newsletter with families, developing digital literacy, responsibility and teamwork.

Nursery children participated in making decorations to sell at the Christmas Fayre, raising money to buy new  beanbag chairs for their quiet den.

Overall Impact
Children across the school have shown increasing independence, leadership, responsibility and creativity. Their contributions reflect meaningful progress in the development of CfE’s four capacities, supported by strong growth in essential skills and attributes such as teamwork, communication, digital skills, creativity, problem‑solving, empathy and responsible decision‑making.




	Evaluations (School)

	
	2023-24
	2024-25
	2025-26
	Inspection Evaluations
(since August 2024)

	1.3 Leadership of Change
	Very good
	Very good
	Very good
	

	2.3 Learning, teaching and assessment
	Good
	Very good
	Very good
	

	3.1 Ensuring wellbeing, equity and inclusion
	Very good
	Very good
	Very good
	

	3.2 Raising attainment and achievement
	Very good
	Very good
	Good
	

	Evaluations (ELC)

	
	2023-24
	2024-25
	2025-26
	Inspection Evaluations

	1.3 Leadership of Change
	Satisfactory
	Satisfactory
	Good
	

	2.3 Learning, teaching and assessment
	Satisfactory
	Satisfactory
	Good
	

	3.1 Ensuring wellbeing, equity and inclusion
	Satisfactory
	Good
	Good
	

	3.2 Securing children’s progress
	Satisfactory
	Satisfactory
	Good
	

	Care Inspectorate Evaluations (ELC)

	
	2023-24
	2024-25
	2025-26
	

	How good is our care, play and learning?
	
	Good
	
	

	How good is our setting?
	
	Good
	
	

	How good is our leadership?
	
	Good
	
	

	How good is our staff team?
	
	Good
	
	

	Statement about feedback from Education Scotland/Care Inspectorate if inspected this session.
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