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READY   RESPECT     SAFE

	Bellyeoman Primary School 
Standards and Quality Report 
Session 2023-2024
Achieving Excellence and Equity



	Context
	School Roll (including ELC/ASC)
	234 (Nursery and 8 classes)

	FME (%)
	24%

	SIMD (Profile)
	32.3% SIMD 1 and 2
Average SIMD quantile:  5.6 

	Attendance (%)
	Authorised
	4.38%
	Unauthorised
	3.09% 

	Exclusion (%)
	0%

	Attainment Scotland Fund Allocation
	£67,375

	Cost of the School Day Statement 
At Bellyeoman Primary School and Nursery we recognise the need to reduce the cost of the school day for all our children and families, most particularly for those who are already experiencing poverty or hardship. Our staff have a shared understanding of the cost of the school day and the impact this can have on learning and attainment. As a staff team, we work collaboratively to reduce any potential barriers for our children and families and examine the cost of the school day through the following headings: uniform, travel, food, learning, school trips, fun events and school clubs.  

Uniform 
Our uniform policy ensures equity across our school. All embroidered items can be purchased at the School wear shop but these are optional. Our P7 senior ties are passed onto the P6 class at the end of the session so these can be reused. Our most vulnerable families are supported with vouchers to purchase uniforms for the new academic session. This is funded through the Cash for Kids programme. The ‘Bellyeoman Boutique’ Swap Shop is available to all our families free of charge. Secondhand uniform, school shoes, school bags and coats are available. The school is in partnership with the Big Hoose project. Free items collected from the Big Hoose are distrusted to families in need, including water bottles, pencil cases and school bags.  

Travel 
Most of our children live within the catchment area. We encourage active travel to school as opposed to vehicle travel. This helps to reduce costs for families and increase physical activity for our children. We have an active travel plan that is regularly updated and shared with our school community on our website. Transport is provided for children travelling to an alternative provision/have a split school placement by the local authority.  

Food
Our breakfast club provides a free breakfast every morning for our most vulnerable children. This is funded through our partnership with Stephens the Bakers. Free fruit is available for all our children in school, and we have a low-cost healthy tuck shop available at break times. Children in P6 and P7 who qualify for free school meals are encouraged to sign up and we can support families to apply. Free school meals are also provided for all children in P1-P5 by the local authority. We are in partnership with Olio, Fareshare and the Big Hoose project where we provide free and low-cost food items to our families in our community hub space.  



Learning
Children at Bellyeoman do not need to pay for any core learning experiences. All stationery and learning resources are provided and they do not need to bring their own equipment. Our young people can borrow school equipment if needed for homework. Free digital devices are provided to children who require this to access homework and home learning.  

School Trips 
School staff, in consultation with the senior leadership team, organise all school trips and out of school activities. We try to reduce the cost of all school trips through school fundraising. We are supported by Carnegie Trust to ensure all our P7 pupils can attend their residential trip to Fordell Firs each year. We try to minimise the amount of times we are asking families for money for school trips and keep costs to a minimum.  

Fun Events  
Several of our school events are free of charge for families or we only ask for a very small donation. All children can participate in our fun events, and we consider the impact on all families. Our Parent Council will often support us with the cost of fun events in school to reduce the costs for parents.  

School Clubs and Activities 
We have a range of free clubs and activities that are run by school staff or in conjunction with Active Schools. We currently offer football, netball, choir, Ukulele, swimming and physical literacy classes. The children participate in a range of free taster sessions including badminton, rugby, Judo, dance and hockey. We are committed to providing a range of opportunities for wider achievement across the school and ensure that children facing hardship are given equity opportunities to succeed and take part.   


Our School
Bellyeoman Primary School was built in 1997. It is a single stream, co-educational, non-denominational school,
situated on an elevated site in east Dunfermline. Our school comprises of 9 classes and a nursery with capacity for 34 am and 34 pm children. 

The primary teaching bases are located in the east and west wings of the ground floor and are open plan in design. The school building also houses a games hall / dining room, a music / drama room, a library and office accommodation. Our building is bright and spacious. Wood, glass and bold primary colours have been used to good effect, creating a welcoming and warm, but stimulating, modern environment. A controlled entry system and external CCTV cameras provide a high level of security.

Bellyeoman Primary is part of the Queen Anne Cluster group. The school has excellent links with the high school and with the community.  We work in partnership with health professionals, our Educational Psychologist, DAPL, Speech and Language Therapy, the Supporting Learners Service, Family Support Services, Social Work and the Professional Learning Team.  We have two Support for Learning Teachers (0.4 and 0.3 making up our 0.7 allocation). 

The nursery too is on the ground floor. We run on a 52-week model with 4hr 40-minute sessions for 3- and 4-year olds and have capacity for 34 am and 34 pm children. The Nursery comprises of one playroom and one small outdoor space. 
We work closely with Active Schools and external providers to offer our children a range of extra-curricular clubs and activities including Netball, Football, Choir and Ukulele. 

We have a committed staff team who engage in professional development and involve themselves in leading curricular work and who contribute to the wider life of the school. We have members of staff who are involved in work across the cluster and Council e.g. Q.I Numeracy, Writing and Moderation Network, 1+2 Languages and SEIC. 
Our School Vision, Values and Aims
At Bellyeoman we believe children should have the right to the best possible childhood where they are respected, well looked after, listened to, safe and happy.
The Bellyeoman Way is “to nurture our children to the best they can be.” This is understood by our whole school community. 

Our core values are: 
Ready, Respect and Safe
Our vision is to create a culture of collaboration and respect that successfully contributes to the development of skills and qualities needed for lifelong learning. We want our pupils to experience a “quality education” which in turn produces young people who are “enterprising, respectful, responsible and imaginative.” 

We will achieve this by:
  
· Providing welcoming and nurturing learning environments that are inclusive and supportive of all learners’ needs
· Listening to pupil voice and working in partnership with all partners in learning 
· Encouraging all pupils to be confident in their own abilities and to develop a growth mindset 
· Provide an enriched, relevant and challenging curriculum that allows our pupils to develop the necessary skills for lifelong learning.  
· Celebrate the achievements of our children in and out of school and provide opportunities that help them to become Successful Learners, Effective Contributors, Confident Individuals and Responsible Citizens. 

Our Curriculum Drivers
The 3-18 curriculum aims to ensure that all children and young people in Scotland develop the attributes, knowledge and skills they need to flourish in life, learning and work and to appreciate their place in the world. Curriculum for Excellence is at the heart of what we offer children. When planning high quality learning and teaching, due consideration is made to the 4 contexts of learning, the CfE principles and the experiences and outcomes.

Our key drivers allow us to successfully deliver Curriculum for Excellence, whilst maintaining a focus on what we believe is most important for the children and community of Bellyeoman. Our drivers allow us to customise our curriculum content and give a focus to our approach to learning and teaching. They are embedded in all that we do. After consultation with pupils, parents, staff and our partners, and with consideration of our vision and values, the following curriculum drivers have been identified: 

Nurturing Relationships
Readiness to Learn
Challenging Opportunities and Raising Attainment
Empowerment for all
Nurturing Relationships 
Positive and nurturing relationships are fostered and encouraged and are at the heart of everything we do at Bellyeoman Primary School. This enables our learners to work in a caring, loving environment grounded on respect and teamwork. Our children are encouraged to share their views in school, knowing that their voice matters and that their ideas are valued and listened to. Staff are supportive of one another and work collegiately to share expertise for the benefit of our children. Our staff exemplify the importance of nurturing and respectful relationships in all that they do, acting as role models for the pupils. Cooperation, teamwork and mutual respect are seen as a key to successful learning. 

Our staff and parents work very well together to improve outcomes for our children and provide them with the best possible experiences in school. We pride ourselves on the positive relationships we have with our families and we aim for our parents to feel valued, respected and listened to.

Readiness to Learn 
We work closely with our families from the minute our children start Bellyeoman and we encourage and support our parents to see the benefits of having a ‘can do’ approach to learning. We want all children to develop self-reliance, perseverance and initiative so that they can become independent, resilient risk takers who accept challenges with confidence. 
Children need a safe, secure and nurturing environment in order to develop self-awareness and an ability to regulate their own behaviours and emotions so that academic learning can take place. We work hard to ensure we create the right conditions in school for all children and consider their holistic needs and wellbeing so that they feel safe, happy and loved.
Challenging Opportunities and Raising Attainment 
At Bellyeoman we continually strive to provide a broad, balanced and experiential curriculum that meets the needs of all our learners. We aim to plan exciting learning opportunities that allow children to engage in making the best use of their local outdoor environment, using digital technology and taking on leadership roles within school.  
We constantly adapt and reflect on our learners’ experiences to ensure we are preparing our children for today’s society and the world of work. Our staff aim to deliver relevant and meaningful learning experiences that will allow our pupils to become active leaders in their community, critical thinkers and life-long learners. The structure of the curriculum provides equity of opportunity in order to maximise the successes and achievements of all our children. Our staff continue to develop their own practice in order to improve the quality of learning and teaching and consider children’s opportunities to attain and achieve across the Broad General Education. 

The school works very closely with Active School and other partners to help create relevant and challenging learning experiences across all areas of the curriculum. We have an increasing number of our pupils taking part in local and national events and our extra-curricular clubs allow our pupils to be involved in creative, relevant and challenging opportunities. 

We believe that our Inter-disciplinary (IDL) approach to planning enables us to deliver enriched learning experiences, increase collaboration across subject areas and allows our pupils to make real connections across learning. Links are also being made with areas such as Rights Respecting Schools, Fairtrade, Eco Schools, Global Citizenship, Sustainable Education, STEAM and Developing Young Workforce in order to deliver experiences that allow our pupils to take on active leadership roles.  

We are committed to raising attainment and achievement of all our learners, throughout the school and nursery. Our stakeholders are invested in this shared vision to address inequality, secure children’s rights and ensure the wellbeing of all. 

Empowerment for All 
At Bellyeoman we believe in the importance of empowering our children to take ownership of their learning and encouraging a sense of responsibility in the development of our curriculum and bringing about change. We strive to develop children’s learning capabilities and self-belief and think about the ways in which they learn and overcome challenge. The school encourage a ‘can do’ attitude towards learning and are developing an ethos of high aspirations and ambition through the use of our values and growth mindset approaches. This is essential in order to develop resilient pupils who have the confidence to take risks and challenge themselves as learners.

Our learners are included, engaged and involved in the life of the school in a number of ways including through the use of Ambassador groups, Learning Council, Prefects, House Captains, other leadership roles, enterprise opportunities, class meetings, pupil voice discussions and in Assembly. We feel that we have a strong pupil voice and our children’s views and opinions are listened to and respected. We strive to ensure that learners are consulted in their learning and regularly adopt a child-centred approach to planning. 

The skills, attitudes to learning and attributes our children develop will provide the foundations for their development as lifelong learners enabling them to reach their full potential and achieve positive destinations in their future. We aim to Inspire and empower children to be actively involved in shaping their own future.
 
As a staff team we hold shared values and intentions to improve outcomes for all our learners. We value the strengths of our staff and encourage the development of learning and leadership at all levels. Both teaching and non-teaching staff in our nursery and school are encouraged to take on leadership roles that have a positive impact on the school’s development. 

We aim for our staff to feel that their opinions are valued and respected and to feel empowered to make a real difference to the lives and education of our learners. Through training sessions, school improvement discussions, reading reflections groups and working teams, staff are given opportunities to share their knowledge and skills and lead development directly linked to our School Improvement Plan. 

Our Parent Council play an active role in the life of our school. We value and respect the views and opinions of all our parents and encourage them to share their opinions with us regularly regarding school improvement. Our Parent Council are empowered to make decisions and take on leadership.
 


 



	Improvement for Recovery Priority: 1
Session 2023 – 2024
HWB/HNIOS (READINESS TO LEARN) 

	[bookmark: _Hlk74666835]Directorate Improvement Plan 
Health & Wellbeing 

	HGIOS 4 Quality Indicators
1.3  Leadership of Change  
2.4 Personalised Support 
2.5 Family Learning 
2.7 Partnerships 
3.1 Ensuring Wellbeing, Equality and Inclusion

HGIOELC Quality Indicators

1.3 Leadership of Change 
2.4 Personalised Support 
2.5 Family Learning 
2.7 Partnerships 
3.1 Ensuring wellbeing, equality and Inclusion 
 

	
	Has this priority been:
(please highlight)
	Fully
Achieved
	
	Partially 
achieved
	√
	Continued into next session
	



Progress:

Learning Environments 

· The HNIOS 6.1 learning environment audit tool was used to create a quality assurance graffiti wall and checklist - ‘What makes a Nurturing Classroom?’ Pre and Post data was gathered through learning environment monitoring using the graffiti wall to show the impact of this focused priority. 
· Classroom monitoring took place in both term 1 and term 4 showing how individual class teachers have made improvements within their classroom setting and the impact this was having on children’s overall learning experiences. 
· All Class Teacher were asked to reflect on their term 1 feedback and choose an area to focus on for improvement. This data helped to identify strengths, next steps and highlight gaps. 

Use Leuvens scale to ascertain next steps for learners/CIRCLE Resource 

· We used the Leuvens scale to collect pre and post scores which were collected for establishing nurture and learning groups throughout the session. 
· Key support groups were then established including an anxiety group to support learners who required additional support/ targeted intervention (where universal strategies alone were not meeting their individual needs). 
· Most PSA staff worked alongside our Support for Learning Team to be effectively trained in delivering these groups for targeted pupils. Staff feedback was gathered around the quality of this training. 
· The positive impact of these interventions on individual learners was recorded by PSA staff using our recently developed Records of Intervention and pupil voice was gathered as part of this process. 
· The Leuven scale was found not to be useful in pinpointing next steps for learners. Instead, we used the CIRCLE resource to identify focused needs for key children and to plan next steps.  
· All staff engaged in professional learning activities around using the CIRCLE resource to plan next steps for children with additional support needs and to ensure that targets set are clear, manageable and appropriate for individual learners. This was done through collegiate sessions led by the Support for Learning Team, professional reading and collegiate dialogue. Staff feedback was then gathered to measure impact through self-evaluation processes. 
· During consultations, SLT have worked alongside all class teachers to upskill staff in this approach. 


Sensory and Emotional Support/De-escalation  
 
· All staff participated in professional learning sessions led by the ASIST team around sensory sensitivities and supporting children with sensory issues in the classroom.  
· Observations of practice from SfL have taken place to determine the impact of this training on reducing barriers to learning for targeted pupils. Most PSA staff have also recorded impact using the Records of Intervention template. 
· Proprioceptive resources and activities were purchased for the hub classroom and a PSA trained to run a morning club for identified children. 
· Within the school we have developed 6 specific quiet zones that meet different needs for sensory breaks. These are well used by children to meet proprioceptive, vestibular and other sensory needs. 
· We have introduced sensory circuits to all classes and groups that use Hub. 
· Our outdoor learning environment has continued to develop, and the playground has been zoned to create spaces for purposeful play as well as to support children who find the outdoor environment challenging.
· Within the playground children can now enjoy quieter activities such as mindful colouring, drawing, reading, chess and snacks and ladders. We have invested in further outdoor resources to support the use of the playground markings.  
· All PSA staff working in the playground have conducted tally sampling to measure the impact this is having on reducing playground disputes. Observations have taken place to show how this is benefitting children’s social and emotional wellbeing. 
· Loose parts play sheds have been erected outside and our loose parts play resources are developing too. This is now a shared resource with the After-School Club to ensure that the children get full use of the resources.  
· All teachers and PSA have participated in professional learning around the 3R’s led by Educational Psychologist, Julie McGowan.  Staff have provided feedback through professional discussion. 
· The majority of Teachers and PSAs have engaged in professional reading around Bruce Perry’s Neuro-sequential model and how these can be implemented to support our most vulnerable learners. 
· Our De-escalation leads, ND and DC, participated in all training sessions around Core Approaches in De-escalation led by Education Support Officer, Lynne Tobin. Staff have shared their views on the training programme and identified next steps through a questionnaire. 
· De-escalation leads provided training for all staff on the November Inset day around the De-escalation professional development pack.    
· SLT and the de-escalation leads conducted audit of current practice using the De-escalation Development Pack.  
· All staff participated in a self-evaluation session to identify next steps around Physical Learning Environment, Leadership Readiness and School Structure and Systems.  

	Impact:
Learning Environments 
· Whole school approaches to nurture have been developed and we are seeing more consistency in the quality of the learning environments in most classes across the school through quality assurance processes. This is supporting children’s learning and social and emotional wellbeing. For example, almost all classes showed areas facilitating emotional support and security with a range of areas for children to use for different purposes e.g. calm areas, emotional check-ins, use of Emotion Works. 
· Pupils shared through Pupil Focus Group discussions that they feel safe in their classroom environments and benefit from these approaches being embedded. One pupil shared “I like that I can share how I’m feeling during the day with my teacher on our emotions wall. If I’m not having a good day my teacher will know and then helps me feel better.” 
· Staff feedback using the 2.4 Personalised Support evaluation wheel showed that most staff feel there are more consistent approaches to nurture being embedded across the school and staff are continuing to develop their confidence in this area. One staff member suggested “We have more nurturing spaces and resources for children to support emotional wellbeing.” 
· Pre and post HNIOs learning environment monitoring also showed improvement in evidence of pupil voice in most classrooms. Children are being provided with opportunities to provide feedback and there was evidence of pupil voice and participation in displays, shared planning, Class Charters and Floorbooks. 
· Sensory experiences are now being embedded for learners in almost all classrooms and sensory boxes have been developed to help support emotional wellbeing across the school. This is in line with advice given in the HNIOS toolkit. 
· Learning Partnership feedback highlighted nurturing learning environments as a key strength of the school and the impact this is having on relationships and behaviour. Almost all children were observed to be calm, ready to learn and effectively supported regarding their emotional wellbeing. 
· Feedback from parents shared through a recently questionnaire also highlighted the impact of this focused priority. One parent shared “I feel the school has an extremely nurturing ethos which is very apparent when you visit the school. Staff are approachable, caring and supportive. As a result of this ethos both my children feel happy, safe and loved coming to school.” Another parent added “We appreciate the quiet areas that have been developed around the school, R has found these helpful.” 
Use Leuvens scale to ascertain next steps for learners 

· The Leuven scale was useful in helping to determine which learners across Nursery-P7 required additional nurture support. This helped to identify gaps in provision and establish appropriate support groups to meet individual learners needs. 
· During self-evaluation processes, the majority of staff shared that they feel more confident in using the CIRCLE document to support planning for children with additional support needs as a result of participating in staff development sessions. This is having a positive impact on ASN planning across the school, ensuring that appropriate next steps are identified for individual pupils and actioned/evaluated accordingly. This has also helped to improve collegiate working and planning with all staff. One staff member stated “staff consistently discuss pupils needs and work together to meet their needs. Support for Learning, PSAs and teaching staff are all involved in this process.”  Another staff member shared “Staff have found the CIRCLE document really useful to identify strategies and share information with parents.” 
Sensory and Emotional Support/De-escalation  

· The majority of staff have shared that they feel more knowledgeable about sensory sensitivities and appropriate supports for pupils as a result of the ASIST training. The majority of Staff feel that this had a positive impact on the children who require this level of support and approaches are more consistent across the school. One staff member shared “I found the ASIST training really useful for supporting the learners in my class with ASN. I am using a number of the strategies suggested and can see the impact this is having on children’s readiness to learn in the classroom.” 
· The Parent Wise survey highlighted emotional support in school as a strength with 86% of parents sharing this a positive for their child. Our Parent Council representatives also shared this as a key school strength in feedback with one member stating “the sensory activities and supports for my child in class is fantastic. She feels safe and supported.”
· The de-escalation audit tool and our Learning Partnership feedback also helped to identify Nurturing approaches as a key strength. There is evidence through self-evaluation and quality assurance processes there is evidence that sensory and emotional support is being provided consistently for pupils across the whole school. During pupil focus group discussions some learners shared that sensory and emotional supports are available in every classroom “We all have sensory boxes, emotional check-ins, calm corners and sensory toys. We all have these.”  
· We have continued to develop our outdoor learning environment this session and children now benefit from quiet spaces as well as a variety of activities to support social and emotional wellbeing. PSA staff conducted pre and post tally sampling to show the impact this has had on the number of playground disputes and behavioural difficulties. There has been a significant reduction in the number of disputes coming into the classroom and impacting on learning and teaching time. Most children are more engaged in purposeful play activities and developing positive relationships with staff and peers. One member of staff said “It is like night and day in the playground. The children are getting on better and we see a huge improvement in behaviour. The kids seem much happier and it’s a nice place to be.”  A pupil also commented “I love our new playground and I like the quiet zone where you can do mindful colouring. I feel safe in the playground.” 
· Although all staff have participated in 3Rs training led by the educational psychologist, more work is required to embed this approach across the school. The majority of staff are beginning to use the 3Rs to support emotional wellbeing and regulation but this is not consistent. 

	Next Steps:
· Through continued self-evaluation next session continue to monitor the impact of embedding nurturing approaches and de-escalation strategies across the school on engagement, readiness to learn and attainment over time. Ensure approaches are fully embedded through a variety of QA processes. 
· Continue to develop the use of the CIRCLE document as a tool to help identify next steps for individual learners. 
· Branch Out – Due to P7 staff participating in the QI numeracy sessions this year, Branch Out has yet to be explored as a resource to support transition. This will be explored and developed next session. 
· More professional learning required around the use of the 3Rs as an approach to support emotional wellbeing and emotional regulation. Headteacher to contact Lynburn Primary School for support around implementation.  
· Identified next steps from self-evaluation and the de-escalation audit to be actioned and evaluated.  



	Improvement for Recovery Priority: 2

Session 2023 – 2024

 PLAY PEDAGOGY AND SEIC (INVOLVEMENT IN LEARNING)  


	Directorate Improvement Plan 

Equality & Equity 

Achievement 

	HGIOS 4 Quality Indicators

· 1.2 Leadership of Learning 
· 2.2 Curriculum 
· 2.3 Learning, Teaching and Assessment 
· 3.2 Raising Attainment and Achievement 

HGIOELC Quality Indicators

· 2.2 Curriculum 
· 2.3 Learning, Teaching and Assessment 
· 3.2 Securing Children’s Progress 

	
	Has this priority been:
(please highlight)
	Fully
Achieved
	
	Partially 
achieved
	√
	Continued into next session
	



Progress:

SEIC Twilights 

· The Primary 1 teacher has attended a number of twilights run by SEIC throughout the term based around play pedagogy. These have included sessions on observations, interactions, environments, the balance of the school day and the role of the adult. 
· All staff who participated in the working team developed their knowledge of and became more familiar with key play pedagogy documents, research and professional reading texts. 
· The class teacher shared what she had learned with other staff and has used this knowledge to continually adapt and better her practice throughout the session. 


Play Pedagogy Working Team

· The working team used the Play Pedagogy Audit tool along with the Fife Core Provision document to help us to identify gaps and areas for development with the Learning Environment in P1.
· The DHT and P1 teacher set up a working team consisting of teaching staff, PSA staff and EYOs from our nursery setting. 
· As a team we shared knowledge of Play Pedagogy through professional dialogue as well as engaging in professional reading around texts such as, Realising the Ambition, Can I Go Play Now by Gregg Bortrill and Starting from the Child by Julie Fisher. The impact has been evidenced through staff reflections and during professional discussions. 
· The Play Pedagogy working team have taken part in CPD sessions run by Upstart Scotland. These twilights included inputs on Assessment Through Play, Engaging Environments, The Role of the Adult in Play, Emotional Development, Social Development and Cognitive Development. The staff who engaged in these sessions have shared their knowledge and learning. 

Nursery and P1 Partnership 

· JD (SEYO) and MD (EYO) have worked closely with the P1 teacher in the P1 classroom to develop a neutral, calm and stimulating learning environment which is rich in Literacy and Numeracy experiences. This has been done through a PLAN, DO, STUDY, ACT approach which has allowed evaluations of the impact to be documented. Staff started by looking at the home corner and improvements were evidenced through photographs and observations. 
· These small tests of change have also been documented in a Working Team floorbook and include reference to the Core Provision Document as well as including pupil voice. 
· The working team and all PSAs participated in twilight training sessions led by the Peri Nursery Teacher and SEYO on the use of significant observations to assess and document learning through play. 

Looking Outwards 

· The Primary 1 class teacher and the EYO team have visited other settings to observe play and look at good examples of how play has been developed. 
· The staff have then used this to evaluate their own practice and make changes where necessary. 

High Quality Observations 

· The P1 teacher led a session on high quality observations, where the working team watched videos and looked at good examples. 
· The DHT then created timetables and working pairs enabling teaching staff and PSAs from the working team to be linked up with a member of the EYO team from the nursery. During scheduled times the EYO staff were able to share their expertise on significant observations, make links to the Early Level Benchmarks as well as give suggestions on possible next steps. 
· These working pairs also spent time together in the classroom settings taking observations and sharing examples. Through using OneNote staff were able to share observations and photographs easily.  


	Impact:

SEIC Twilights 

· Almost all staff have shared that the training sessions led by SEIC have been very beneficial in developing a shared understanding of play across Nursery -P1. This learning has been used to guide professional dialogue and identify next steps regarding play in P1 at Bellyeoman. 
· Almost all staff have developed their knowledge of the importance of quality observations, the balance of the school day and the role of the adult.

Play Pedagogy Working Team

Through reflective discussions and reflective reading tasks, almost all staff have developed their knowledge of play pedagogy. This has supported the creation of a play rationale sharing what play will look like within Nursery-P3 at Bellyeoman.


Nursery and P1 Partnership 

· Through a Plan, Do, Study, Act approach the P1 teacher, in collaboration with the nursery team, developed the Home Corner to develop a more purposeful play space. The core provision document was used to identify necessary next steps and resources were purchased accordingly. This has had a positive impact on the quality of the play experiences in this play area and children have been actively engaged in imaginative play. This was evidenced in Learning environment monitoring in term 1 and term 4. Photographic evidence of children’s positive play experienced have been added to the class floorbook and pupil voice was also gathered. 
· A time sample was used pre and post to assess how many children were accessing the area. This showed that the number of children choosing to play in the Home Corner significantly increased as a result of the developments. 
· Overtime, other areas of the classroom have been developed following the same process. The impact on pupil engagement and learning was evidenced through time sampling, observations, pupil voice and evaluated using the core provision document. It was evident that these developments have increased pupil engagement and are supporting learning across a range of curriculum areas. However, more work is required on developing staff understanding of the balance of the school day and developing context areas to support learning in literacy and numeracy. 
· The working team consisting of teaching staff, PSAs and EYOs have worked closely to develop a shared understanding of play using key readings, professional dialogue and sharing good practice. It has been very useful for all staff to be involved in this process as teaching staff and PSA’s are able to gain invaluable experience from EYO’s who have a wealth of knowledge and expertise. 
· Most staff have shared that they are beginning to develop their understanding of the balance of the day and how this looks within a P1 setting. The P1 teacher said “Staff feel more confident about what the balance of the school day looks like at Bellyeoman. I feel my confidence in developing the learning environments, taking pupil voice into consideration and using the small test of change model has increased.”

Looking Outwards 

· The P1 teacher has had the opportunity to visit a number of different play sessions this year and has reflected on her learning through professional dialogue with SLT. This has impacted positively on the learning environment and on some aspects of her practice. Progress has been documented in the play pedagogy working team floorbook, the SEIC report and in professional reflections. 

High Quality Observations 

· All staff have spent a significant amount of time working in partnership with EYOs to develop their understanding of what makes a good observation and how this should inform a pupil’s next step in their learning. Almost all staff are able to talk more confidently about how they are using observations as a form of assessment and this has been evident during planning and tracking discussions. 
· Almost all Staff have shared that they feel more confident in understanding the role of the adult during play and how this can support and deepen learning. The Primary 1 teacher shared “We spent time reading and having a professional dialogue about what the role of the adult is and this has meant staff feel more confident about what their role is and how to better facilitate learning within play and developing the learning environment with the children.”  





	Next Steps:

· Continue to build teaching/PSA staff’s confidence around significant observations and using these to inform next steps. This will be particularly beneficial for the PSA staff working with children who have complex needs as a way of documenting progress.
· The working team should continue to develop a rationale which will relate specifically to what play looks like in P1 at Bellyeoman. 
· Continue to develop daily responsive planning in P1 and adapt planning around the core provision and current areas of learning. 
· Continue to refer to the benchmarks and build teaching staff’s knowledge and understating of these. 
· Further develop pupil voice within Primary 1 with regards to how children understand and talk about their learning particularly through play. 
· We aim to develop a skills progression for Early Level using the benchmarks, UNCRC and meta skills. We hope to develop the use of this in Primary 1 and then begin to extend this to first and second level. This was identified in our extended learning partnership and through SLT observations as an area for development. The P1 teacher will engage in practitioner enquiry around this next session. 

	Improvement Priority: 3

Session 2023 – 2024

WRITING (IMPACT ON LEARNING)  


	Directorate Improvement Plan 

Equality & Equity 

Achievement 


	HGIOS 4 Quality Indicators

1.3 Leadership of Change 
2.2 Curriculum 
2.3 Learning, Teaching and Assessment  
 
HGIOELC Quality Indicators

1.3 Leadership of Change 
2.2 Curriculum 
2.3 Learning, Teaching and Assessment  


	 
	Has this priority been:
(please highlight)
	Fully
Achieved
	√
	Partially 
achieved
	
	Continued into next session
	



Progress:

Lesson Study Approach 

· The working team agreed to move the date for implementing the lesson study approach in P5-P7 to term 1 session 2024/25. This new date was to allow staff to embed the new Professional Learning and PM writing resources. Upon reflection, more time was required before monitoring the impact of these developments on the writing process. However, moderation of the writing process has taken place as part of the whole school moderation cycle.

Writing Rationale 

· Writing agreements and a whole school Writing Rationale has been created, shared and implemented across the school. This has been done in consultation with all stakeholders and staff feedback has been provided throughout this process. The Writing Rationale is a robust document which clearly outlines the writing process at Bellyeoman Primary School. 
· There is now a structure in place for the writing process which is in line with the 5-part model and the guidance provided in the Fife Writing resource pack. All staff have continued to develop their understanding of how this differs across the 9 text types. Pupils and staff feedback was gathered to measure impact. 

PM Writing Resources 

· The PM Writing resources have been purchased and are now being used consistently across the whole school. All staff provided feedback through self-evaluation. The parents and children were also consulted around the impact the new resources are having on the quality of the learning and teaching in writing across all stages. This has taken place through pupil focus group discussions/Bonus Ball and parental questionnaires. 
· All teaching staff participated in introductory training on the resources which was delivered by the PM Writing Representative Kalitza Thomson. Staff provided feedback on this training through professional discussion at the end of the training session. 





Additional Training 

· In addition to this, all teaching staff engaged with Stephen Graham’s online training session around the ‘Balanced Writer’. 
· The Headteacher, Acting PT, Primary 7 class teacher and Writing CT lead have all attended Effective Learning, Teaching and Assessment of Writing with Stephen Graham training throughout 2023/24. 
· This training was cascaded to all teaching staff in order to develop highly effective teaching and learning within writing. Our Extended Learning Partnership visit focused around the teaching of writing across the school and helped to measure impact of staff training and identify next steps. Pupil voice was also gathered as part of this process. 
· The Headteacher and class teachers also engaged in professional learning sessions led by the pedagogy team. These sessions focused on the process of creating written texts in the context of Fife’s Workshop for Literacy; tools for writing; as well as reading.  
· Targeted approach in P7 to improve attainment – Professional Learning Team working with P7 teacher in class in a number of team-teaching sessions. PL Team and CT also engaged in reflective discussions to identify appropriate next steps. 
· Principal Teacher worked closely with the P7 cohort to support improvements in attainment. 

Writing Working Team 

· Throughout the year, the writing working group have been reading “On The Write Track” by James Clements.  This was recommended to us by the Professional Learning Team as they suggested it would link into previous work on teaching writing through the 9 text types.  
· The focus of the reading was on ‘building a process-led sequence for teaching writing’ and at each meeting we focused on a different area of the writing process.  
· This informed professional dialogue about our school’s principles for teaching writing which we have included in the aims for our writing rationale. Teachers views were gathered through reflective conversations. 
· It aided us in developing a six-week teaching sequence example which was shared with all staff at an in-service day to support the pace of teaching when teaching a new text type.  
· The working team identified key themes coming through the chapters including: elements of choice, children as writers, opportunities to play with language, flexibility and developing good writing habits. 
· The team reflected on daily writing opportunities and how we can highlight and celebrate these across the school which were shared with all staff and added into our writing rationale.  
· The working team created a child friendly help sheet on maintaining the writing flow to use in all classes which was shared at an in-service day. All classes have now implemented this and Staff and pupils have shared feedback on how useful this has been in supporting the writing process. 
· Through in-service days and work in the writing working group, training from Stephen Graham has been shared with all staff.  We have particularly focused on the modelled lesson and using scaffolds when introducing a new text type.  

Moderation of Writing 

· The writing working group organised three moderation activities this year for all teaching staff.  Each moderation focused on a different text type. 
· In the first moderation activity, all staff used the same stimulus across the school and then brought three pieces of descriptive writing from different levels to assess. 
· In the second moderation task, staff shared three information reports from children who they were unsure about their level to moderate together. 
· The third task focused on expositions and staff moderated three exposition texts from different levels.  
· Staff have used a range of moderation strategies – professional dialogue, collegiate planning across levels, moderation of written work, sharing of jotters and pupil voice. This has been planned across the session as part of the collegiate hours. As part of the Writing Rationale, clear assessment agreements have been established including guidance and agreements around the writing structure. A bank of evidence and samples of children’s writing across of levels has been developed to support teachers with moderation at all levels.

Helicopter Stories 

· Helicopter stories have been implemented in our nursery setting. 
· All nursery staff have been trained in using Helicopter stories to support progress in literacy 
· Nursery staff have engaged in professional reading around Trisha Lee’s ‘Princesses, Dragons and Helicopter Stories’ text. 


Closing the Gap Statements/Cycle of Feedback in Writing

· A whole school approach to distance marking was delivered to teaching staff In November by the Acting Principal Teacher. The aim of the session was to develop a consistent approach to feedback in writing across all stages and to make marking more manageable for staff, and more meaningful and accessible for all children. The strategy was trialled by teachers for 6 weeks and then teacher and pupil feedback was gathered to measure impact.  

Writing Digital Supports

· The Acting Principal Teacher, as part of her strategic remit, conducted an audit on the current ICT resources in school to support learning in writing. We were then able to identify some resources that would be useful to implement across the school and training was organised for staff. 
· All PSAs and teaching staff have had Clicker 8 training led by the Support for Learning team. 
· Clicker 8 is now being used within writing to support a number of children with ASN including children with Dyslexia across the school. This has been evidenced through SLT observations in term 3. 
· All staff have had training on using Immersive Reader and audio tools, also led by Support for Learning. 
· All ICT across the school has been enabled with Immersive Reader. SfL have worked with specific groups of children to train them on how to use ICT to support them with their writing.
· Through self-evaluation processes, almost all staff have identified what digital supports they currently use within their class and what further supports they feel would benefit learners. These new supports are currently being sourced and costed.

	Impact:

Writing Rationale 

· Staff feedback has shown that the writing rationale has helped to ensure more consistency in how writing is being taught across the school with progressions in learning being clearer. One staff member shared “There’s a shared understanding across the school regarding expectations and the writing process. It’s reassuring to have the rationale and the progression links directly to the new resources and our training so it’s really helpful.” 
· Expectations are clearer for all staff in terms of the writing process and the writing structure. This is having a positive impact on the quality of the children’s learning experiences across the school. Staff feedback included comments such as “I feel more confident when teaching the 9 text types and having a structure helps to ensure that I am planning for effective teaching and learning in writing. My confidence is having an impact on engagement in my classroom. The children seem to be enjoying their learning experiences more and my reluctant writers and more keen to take part.” 
· Parent feedback has also been very positive regarding pupil progress in writing and the positive changes in relation to the teaching of writing across all stages. In May 2024, parents were consulted around the SIP priorities. One parent commented “I can see huge improvements in writing produced by both my children, particularly my son. Examples were shared with me at parents evening and it was clear to see the progression he has made over the year as a result of the school focus on writing.” Another parent commented “I can see an improvement in each of my children’s writing.” 


PM Writing Resources 

· Through SLT observations in term 3 and 4, we were able to observe better engagement in learning across almost all classes in the school. This had improved since our Learning Partnership visit in Term 2 with almost all learners effectively engaged in writing lessons across the school. 
· Pupil feedback gathered through Bonus Ball pupil group discussions evidenced that most learners were feeling positive about the new PM writing resources and that this was having a positive impact on the quality of the learning experiences taking place. One pupil said “PM writing really helps you to understand. The colours show you the different parts of our writing structure.” 
· We have observed an improvement in the majority of children’s ability to talk about their learning in writing during pupil focus group discussions. This was identified as an area for improvement during our LP visit and has continued to improve throughout the session. Children have been able to talk more confidently about their learning intentions, success criteria and identified next steps. 



Training 

· Training has helped to improve almost all teacher’s knowledge and understanding of quality learning and teaching in writing and this has had a positive impact on writing attainment in almost all classes. 
· In P1, attainment has decreased by 5% since the beginning of the session. This was due to a number of factors including pupil attendance and children in the class with complex additional support needs who follow an alternative curriculum. The P1 teacher was also working with SEIC and as a result missed some of the training sessions around writing. 5% within this cohort equates to one pupil in the class. We aim to continue to improve practice next session and closely monitor this impact this is having on attainment results. Our Writing lead will work closely with the P1 teacher next session, exploring ways that learning can be developed through the children’s play experiences.  
· In Primary 2 writing attainment has increased from 68% on track for learning to 76%. 
· In Primary 3, there has been a 2% increase in attainment from 66% to 68% by the end of the academic session. 
· In P4 writing attainment increased from 67% to 70% achieving First Level by the end of the session. 
· In Primary 5, writing attainment increased by 5% with 70% of children being reported as on track by the end of year. 
· Primary 6 attainment increased from 63% to 70%. 
· In Primary 7, writing attainment increased by 7% with 83% of pupils achieving Second Level by the end of P7. 
· Almost all staff have shared through self-evaluation processes that their confidence in teaching and supporting the writing process has continued to develop as a result of their professional learning and reflective dialogue with other colleagues. 
· Training has further supported the progression of skills and learning across the 9 text types from Primary 1-P7. Staff shared their feedback during SIP evaluation processes. One group of staff commented “The training around writing has been very practical in supporting staff to implement new approaches and use new resources effectively to support learning and teaching. Staff are understanding progression of learning across levels as we are looking at one text type at a time and moderating this together.” 

Writing Working Team 

· Staff engaging in professional reading and reflective dialogue has helped increase staff knowledge and understanding of effective teaching and learning in writing including areas such as providing quality feedback, building a process-led sequence and planning for flexibility and choice. Pupil, staff and parent feedback evidence the positive impact this professional learning has had on children learning experiences and engagement. 
· Reflective conversations allowed staff to clarify and challenge discrepancies and misunderstandings in knowledge and practice and to share effective practice and ideas. Teachers views gathered through these reflective conversations were recorded and used to identify next steps. 
· Examples, help sheets and the writing rationale that was created helped to ensure consistency in teaching and assessment of writing. Staff shared that they valued these resources and also benefitted from exploring one text type at a time. 
· The impact on learners is evident in writing jotters across the school. Jotters and samples of pupil work across each level were monitored and compared by SLT to identify gaps and next steps. Feedback was provided to staff on an individual basis. 

Moderation of Writing 

· Writing moderation activities have supported staff’s understanding of achievement of a level and encouraged the use of benchmarks and national standards to help inform professional judgements.  
· Almost all teachers have been more confident to talk about children’s progress and projections during planning and tracking meetings and have regularly been sharing moderated examples of children’s work to evidence learning. 
· Moderation allowed all staff to become more familiar with using the Fife Writing Assessment Pack, allowing teachers to discuss writing samples. 
· Example pieces of writing for three text types at each level have been gathered and moderated. This helped staff to develop a better understanding of what achievement of level may look like across Early, First and Second Level. This has had a positive impact on attainment in writing across almost all classes (see attainment figures above). 




Helicopter Stories 

· Helicopter stories have supported children’s ability to retell stories in a fun and engaging way. Nursery staff have evidenced the impact on children’s progress in PLJs and Floorbooks 
· All Nursery staff have been trained in using Helicopter stories to support literacy and emergent writing. 
· Through significant observations, the majority of children have shown progress in their confidence and communication skills. 
· Staff shared their feedback on the training and the impact this has had on children’s learning experiences. Commented included “It’s lovely to see the progress of how children develop during Helicopter Stories… I feel I have a better understanding of how the process works and how they fit into the Experiences and Outcomes for Early Level.” 



Closing the Gap Statements/Cycle of Feedback in Writing

· All teaching staff have trailed using closing the gap statements as a way to provide meaningful and effective feedback to pupils across P1-P7. 
· Some staff feedback showed that this is beginning to have a positive impact on children’s ability to identify their next steps and upskill their writing. One member of staff commented “The ‘Closing the Gap’ marking strategy has been a whole school focus which ensures consistency across the school from Primary 1 to Primary 7. The children’s response to the teacher’s marking focus has inspired teachers to persist. The children like the system and are more motivated to make improvements to their writing. It has had an increase in self-esteem as the children can see more visible improvements in their work. The teachers have found the marking system to be a very useful formative assessment strategy where they can see evidence of improvement. They are feeling more confident in providing feedback on writing as there is now a clear and consistent approach.”
· Pupil feedback also helped to show the impact this strategy was having on learning. One pupil said “I really like the closing the gap statements my teacher is using because it makes it really clear what you have to do to improve and it’s only one thing so it’s easier to make my writing better.” 

Writing Digital Supports 

· Immersive Reader is now being used to support key children who have been identified through SfL consultations. Staff continue to evaluate the impact of this intervention through consultation discussions and in planning and tracking meetings with SLT. More evidence is required to measure how this is impacting on attainment in writing. 
· [bookmark: _GoBack]Most pupils using Clicker 8 have shared positive feedback in pupil discussions regarding how the programme is supporting their learning in class. Most pupils have found it useful and have developed their confidence in using the features of Clicker. One pupil said “I like Clicker because you don’t start with a blank page and it gives you suggested words to help you. The computer helps me to do my writing.” More evidence should now be gathered and analysed to measure impact on engagement and attainment. 
 

	Next Steps:

· All teaching staff to engage with five additional online training sessions which will be delivered by Stephen Graham in session 2024/25.
· Purchase of the new digital supports in writing.
· Lesson study approach to be implemented in P5 to P7.
· To create a scope and sequence for each text type across the levels after the Stephen Graham training videos.
· To develop a more consistent approach across the school in regards to the ‘tools for writing’ in particular spelling and handwriting. 
· To develop the approach further at early level and provide more guidance on this. 
· To continue to use writing moderation 3 times a year and time table this in to the annual diary. 



	Attainment of Children and Young People at Bellyeoman Primary School
Literacy and Numeracy Stretch Targets 2023 -24
	Stage
	Listening and Talking
	Reading
	Writing
	Numeracy

	
	Actual
	Actual
	Actual
	Actual

	Primary 1 
	71%
	71%
	71%
	71%

	Primary 4 
	93%
	83%
	70%
	90%

	Primary 7 
	88%
	83%
	83%
	92%




Overall Attainment Figures 2023-2024 (P1, P4, P7) 
	Overall Attainment for 2023-24 

	
	Literacy
	Numeracy

	
	Stretch 
	Actual 
	Stretch 
	Actual 

	Primary 1 
	76%
	71%
	80%
	71%

	Primary 4 
	66%
	70%
	75%
	90%

	Primary 7 
	60%
	83%
	64%
	92%



Attainment Across Each Year Group 
	Year Group 
	Info Handling 
	Shape, Position and Movement 
	Number, Money and Measure  
	Talking and Listening 
	Reading 
	Writing 

	P1 
	71%
	71%
	71%
	71%
	71%
	71%

	P2 
	86%
	86%
	86%
	86%
	76%
	76%

	P3 
	82%
	82%
	82%
	68%
	68%
	68%

	P4 
	90%
	90%
	90%
	93%
	83%
	70%

	P5 
	74%
	74%
	74%
	81%
	78%
	70%

	P6 
	83%
	83%
	83%
	87%
	87%
	70%

	P7 
	92%
	92%
	92%
	88%
	83%
	83%



% Achieved Expected Level 
	
	Numeracy and Maths 
	Talking and Listening 
	Reading 
	Writing 

	
	P1
	P4
	P7
	P1
	P4
	P7
	P1
	P4
	P7
	P1
	P4
	P7

	2021-22
	74%
	81%
	79%
	62%
	88%
	93%
	65%
	81%
	76%
	62%
	78%
	79%

	
	79%
	80%
	74%
	73%

	2022-23 
	86%
	75%
	78%
	86%
	75%
	89%
	86%
	79%
	76%
	86%
	69%
	76%

	
	80% (+1)
	83% (+3)
	80% (+6)
	77% (+3)

	2023-24
	71%
	90%
	92%
	71%
	93%
	88%
	71%
	83%
	83%
	71%
	70%
	83%

	
	84% (+3)
	84% (+1)
	79% (-1) 
	75% (-2) 




Attainment Over Time % (P1, 4 & 7)
	Session
	Numeracy and Maths
	Talking and Listening
	Reading
	Writing

	2019-20
	80%
	85%
	75%
	71%

	2020-21
	78% (-2)
	85% (=)
	73% (-2)
	71% (=)

	2021-22
	79% (+1)
	80% (-5)
	74% (+2)
	73% (+2)

	2022-23
	80% (+1)
	83% (+3)
	80% (+6)
	77 (+3)

	2023-24
	84% (+3) 
	84% (+1)
	79% (-1) 
	75% (-2)



Attainment Over Time Analysis 
The school has maintained consistently high standards of attainment and achievement of a level for most of our learners in Reading, Writing, Numeracy and Talking and Listening. Most children are making very good progress from their prior levels of attainment in Literacy and English and Numeracy and Mathematics. We have exceeded our stretch targets for Literacy and English and Numeracy and Mathematics this session in Primary 4 and Primary 7 but not in Primary 1. 

By the end of Primary 1, the majority of learners achieved early level with an overall attainment percentage of 71% in Reading, Writing, Talking and Listening and Numeracy. Although this was under our stretch target for this session by 5%, there were a variety of factors that impacted on P1 attainment this year. There are a number of children in Primary 1 with complex additional support needs and who follow an alternative curriculum. Attendance for some of our learners has also been a concern and this has had an impact on overall attainment figures. A continued focus on supporting learner’s attendance and meeting the needs of children with complex needs is required to ensure almost all our learners achieve expected outcomes next session.  

For Primary 4, our Literacy stretch target was 66%. By the end of the session, the majority of P4 learners achieved first level in Writing (70%). In Reading, most P4 children achieved expected levels with an actual attainment percentage of 83%. In Talking and Listening, almost all P4 learners achieved first level by the end of the session with an overall attainment percentage of 93% Our actual attainment percentage overall for Literacy was 70% which exceeded our stretch target by 4%. By the end of Primary 4, most children achieved national expected CfE levels in Numeracy and Mathematics with an actual attainment figure of 90%. This exceeded our numeracy stretch target of 75% by 15%. 

For Primary 7, our Literacy stretch target this session was 60%. By the end of the session, most P7 learners achieved second level in reading, writing and talking and listening. 83% achieved expected level in reading and writing and 88% in talking and listening. Our actual attainment percentage in Literacy for P7 overall was 83% which exceeded our stretch target by 23%. Our P7 Numeracy stretch target this session was 64%. Almost all P7 learners achieved national expected levels in Numeracy with an overall attainment figure of 92%. This exceeded our stretch target by 28%. 

Overall, our actual attainment for Numeracy and Maths for P1, P4 and P7 combined was 84%. This is a 3% increase since last session. In Talking and Listening, most learners achieved anticipated levels with an overall percentage of 84%. This is a 1% increase from last session. We have maintained consistently high levels of attainment in Reading and Writing for most of our learners despite not meeting stretch targets in Primary 1. 79% of learners achieved expected level in Reading across P1, P4 and P7 collectively but this is still lower than last session by 1%. In writing, 75% achieved expected level in Writing. Although this is a 1% decrease in attainment overall since last session, writing attainment increased in almost all classes from the beginning of the session to the end of the session (see impact of priority 3). P1 attainment has impacted on the overall attainment figure for P1, P4 and P7 combined. 

The average SIMD quintile for learners is 5.6 which has increased since last session. The majority of children in SIMD 1 and 2 are achieving appropriate levels for Reading and Writing. 66% of children in SIMD 1 and 2 are on track for Reading with 60% on track for Writing. Most children in SIMD 1 and 2 are on track for Talking and Listening with an overall attainment figure of 79%. The majority of learners in SIMD 1 and 2 are on track for Numeracy and Maths with an overall attainment figure of 70%.  

There are direct correlations between attendance percentages and attainment results and attendance continues to be a concern for individual children across all stages. We have met our attainment stretch target this session of 92.1% but more targeted intervention is required to support individual families as this is impacting on attainment particularly in P1, P5 and P6. 

Tracking information, together with effective interventions, ensures sustained progress. Although there has been an increase in writing attainment across almost all year groups, writing attainment still remains lower in overall percentage than attainment in any other curricular areas. Due to lower attainment in P1 this session, our overall attainment figure has decreased by 2%. Continued progress is required to ensure approaches, strategies and learning is fully embedded across the school to support writing attainment. Staff should now develop their confidence in using and analysing standardised assessment data including e-lips, Base, GL assessments and NSA to help support professional judgements in achievement of a level. 



	Evidence of significant wider achievements

	There has been a wide variety of wider achievement opportunities across the ELC and school this session. All opportunities have developed a range of skills linked to the 4 capacities: Effective Contributors, Successful learners, Responsible Citizens and Confident Individuals. These experiences have also linked to our school values, UNCRC, skills for life, learning and work and the 4 contexts for learning.  

Wider Achievements have been shared throughout the session through Seesaw, Newsletters, school website and on our Facebook page. We have celebrated these through Pupil of the Week, Class of the Week, Creative Class of the Week, Talk Boost awards, positive postcards and achievement assemblies and ceremonies. 

Some of the awards achieved by the school this session include: 

· Social Enterprise Award 2024 
· Fife Dragon’s Den Award – Winners 2024 
· Dunfermline Press Young Enterprise Champions of the Year Award 2024 
· Rights Respecting Schools Bronze Award 
· School Travel Plan Bronze Award 
Some of the awards we are currently working towards are: 
· Renewing our Eco Flag 
· Digital Schools Award
· Rights Respecting Schools Silver Award 
· School Travel Plan Silver Award 
· School Sports Award
Below is an overview of the significant wider achievements across the school this session:  
· Our DYW ambassadors won the Fife Dragon’s Den competition in April 2024. 
· Our JRSO ambassadors (P5-P7) worked toward the bronze travel plan award and were successful. They are currently working towards achieving silver and have created an action plan for next session. 
· Our Rights Respecting Schools ambassadors worked towards achieving the RRS bronze award this session. They are now working towards the silver RRS award. 
· Our P6 Junior Leaders were involved in the Junior Leaders training programme supported by Active Schools and have played a key role in playground development and providing extra-curricular opportunities across the school. 
· Our school choir performed with the Dysart Colliery Development Band at the Carnegie Conference Centre 
· The DYW ambassadors also achieved a Social Enterprise award this session for their efforts and community support. They have supported the Dementia unit at Queen Margaret hospital, raised money for charity and ran a number of Community Cafes this session. 
· The P7 House Captains have lead responsibility for organising key House events throughout the session including House assemblies.
· The choir, P3/4, P4/5 and P5 all performed at the Fife Music Festival this session. 
· Primary 4/5 children entered an art competition based on the city of Dunfermline. Winners had their illustrations published as part of a book called ‘The Dunfermline Story.’
· Our Nursery – P7 children have all been involved in working towards our ECO flag this session and has developed the sensory garden. Each class participated in a planter competition which was judged by Sara Smith from Keep Scotland Beautiful. 
· The DYW ambassadors won the Dunfermline Press Young Enterprise Champions of the Year 2024 award for their community work.
· Our P7 pupils participated on a residential trip to Fordell Firs in term 4.  
· P7 performed for the school, parents and family members at their end of year show. 
· The P6 AND P7 Hockey teams have participated in the Dunfermline West Fife hockey tournaments across the session with P6 coming 2nd out of 12 schools. 
· The Bonnie Badgers House won House of the session and were awarded with a House treat. 
· A number of children successfully participated in Talk Boost sessions throughout the year. 
· Primary 1, 2 and 3 children visited the Deer Centre and successfully represented the school.
· Primary 1and 2 organised the Fun Funky Friday event for the whole school to raise funds for their school trip. 
· P3/4 went on a Forth Bridges school trip (STEAM focus). 
· P7 pupils have supported our Nursery and P1 pupils as buddies this year.
· Pupil of the Week is announced every Friday. Hot Chocolate Friday is a positive incentive for pupils and an opportunity to celebrate their achievements. All Pupils are awarded with Pupil of the Week at least once throughout the session.
· Class of the Week is also announced at assembly every Friday. All classes have managed to achieve this throughout the session.  
· Creative Class of the Week is awarded each week. All classes have achieved this throughout the session. 
· Pupils across the school participated in the Fife Sumdog Contest and were awarded with certificates for their efforts and achievements. 
· All classes had the opportunity to share their learning at a Community Café this session. 
· Pupils participated in ‘Fun Funky Friday’ to raise money for school funds. 
· Our Learning Council established a school newsletter for pupils.  
· All classes participated in Walk to School Week. 

	Extended Learning Partnership - Strengths and Areas for Development 

	Overview of focus/format of Learning Partnership
· The Learning Partnership visit consisted of a triangulation process looking at data, pupil views and observations.
· A key focus on Literacy/Writing as this links with our SIP priorities. 
· Identified focus on 2.3 Learning, Teaching and Assessment, 2.4 Personalised Support and 1.3 Leadership of Change.

Key Strengths
Observations: 2.3 Learning, Teaching and Assessment, 2.4 Personalised Support 
· Learning Environments welcoming and inviting. Wall displays around the school are bright and of good standard. 
· A positive ethos and welcoming environment with a real sense of belonging. This was also evident in the Nursery setting. Pupils understood the school values and these are fully embedded across the whole school. 
·  Pupil voice evident across the environment and throughout the Floorbooks. 
· Impeccable behaviour and respectful manner from all pupils – evident in all classrooms. 
· Clear impact of what is outlined in the SIP being evidenced through classroom observations, discussions and analysing data.
· Nurturing/positive relationships – pupil to pupil, staff to pupil and staff to staff. 
· Children collaborate and support each other very well.
· Range of support on offer and being used effectively for pupils with ASN. Planning for ASN is working – planned strategies are in place to ensure children with ASN are fully included, settled and thriving. 
· Universal supports evidence in most classes – consistent approaches to nurture across the school highlighted as a strength. 
· ICT being used to support learners in most classes – use of Smart TVs, Chrome books, Clicker 8, recording devices etc. 
· ICT being used well in the nursery to support EAL learners.
· Links were made to prior learning in majority of classes.
· Most children engaged and were enthusiastic about their learning experiences. 
· Elements of personalisation and choice in majority of lessons. Children’s interests considered particularly as a stimulus for learning. 
· Evidence of WAGOLLs being used effectively to support writing in majority classes.
· Lessons well planned for, prepared and organised. 
· Differentiation was evident to meet learners needs in most lessons (although sometimes not always pitched correctly for every learner). 
· Good to see the use of the PM writing resources being used as well as assessment tools from the writing resource pack. Staff still at the beginning of their journey with this but are making use of their recent training. 
· LI were shared and displayed. There was evidence of SC being co-constructed and staff using Steps to Success. 
· Good links made between expressive arts and literacy – collegiate planning between NCCT and class teachers evident. 
· Some good evidence in writing jotters of peer and self-assessment. Progress was evident and related to teacher feedback. 

Pupil Focus Group Discussion – 2.3 Learning, Teaching and Assessment, 2.4 Personalised Support
· Most children enjoyed their learning experiences and talked positively about their learning in writing. 
· Children in P1 talked about their opportunities to learn outdoors and valued these experiences. 
· The children were able to articulate what supports them most with writing including resources, Clicker 8, examples etc. 
· Some children able to articulate their learning but did need support to do this. 
· Children had a growth mindset – enjoy having a go and taking risks. 
· Children shared that they use WAGOLLs in every lesson. 
· Some children able to discuss the key features of a recount 
· Some children discussed opportunities for daily writing although this was not consistent. 
· Children felt that the staff in school are very supportive – they feel confident to ask for help and feel supported by all staff. 

Staff Focus Group Discussion – 1.3 Leadership of Change
· Staff feel empowered and are highly motivated to be involved in strategic change.
· Clear vision for change and staff are aware of the journey they are on.
· Communication and staff roles are clear.
· Leadership at all levels. Opportunities for all staff to be involved in leadership of change. 
· Highly motivated staff team working together to get it right for the children.
· School working with SEIC and clear progress being made through this intervention. Team work is fantastic. Skills being transferred from Nursery to P1. Core provision highlighted as a strength within P1 and nursery. 
· Good balance and given protected time for collegiate working.
· Sharing skills and strengths is clearly evident between nursery and P1. With these skills being transferred well.
· Excellent communication and team work between nursery and P1 staff.
· Learning environments have been developed really well and can be seen through the core provision in P1. A smooth transition between nursery and P1 is being developed.
· Staff involved in professional learning opportunities and value the time to learn together. 
· Real sense of collegiality. 
· Ethos within the school is very positive. 


Next Steps / Points to consider
· Continue to consider pace of learning and ensure that more able learners are being challenged throughout the learning process. Ensure the level of challenge is pitched appropriately. 
· Some children disengaged at times – ensure there are opportunities for ALL children to be involved and actively engaged in their learning. Some teachers not picking up on learners who had become disengaged particularly during initial teaching. 
· More work required on understanding what is in a level/benchmarks and how to use these to moderate assessment – staff still on a journey with this. 
· More training and discussion required with the children on the language of learning.
· Opportunities for daily writing needs to be consistent across school and consider pace in relation to how much time children are spending on the planning/redrafting stage of the writing process – this can be addressed through setting our whole school expectations as part of the new writing policy and guidance. 
· Staff could clearly articulate the journey and professional learning they are under taking, now need to work on measuring the impact and having professional dialogue around this.
· Have higher expectations in terms of using the Tools for Writing. Needs to be more evidence and focus on this.
· Sharing Weekly Overviews to summarise the activities across the week, outlinin

	Care Inspectorate - Strengths and Areas for Development 

	Our Nursery setting was inspected by the Care Inspectorate on Wednesday 1st February 2023. The following key strengths and areas for development were identified: 
Strengths 

· The staff team were passionate and dedicated to providing high quality early learning and childcare. 
· Children's rights were valued and respected. The value-based culture meant that very good staff practice evidenced placing importance on the rights of the child.
· Children’s needs were well met and they were supported to reach their full potential. All staff spoke confidently about children's next steps and how this was supported in the setting.
· Staff worked very well together as a team creating a warm, and welcoming atmosphere. 
· A robust approach to quality assurance and improvements led to improved outcomes for children. 
· Strong leadership resulted in staff who had high aspirations and confidence in their capacity to support children and families to reach their full potential. 
· A shared sense of responsibility had been developed between the staff. This meant that the whole team knew the service very well and that priorities for improvement were targeted, focused, meaningful and well understood by all. 
· A robust approach to support children with medication meant that children's medical needs were very well considered. 
· Professional development was a high priority for staff. Staff were encouraged to source specific training, which related to leadership roles within the nursery. Training was evaluated within a floor book, where staff reflected on the impact of their learning and outcomes for children. 
· A very effective keyworker system promoted strong links between home and nursery.
· The children were very well supported to develop independence skills. 
Areas for Development 

· The Nursery should review and develop the environment to ensure children consistently benefit from a rich play and learning environment.


	Consultation with Stakeholders 

	Parents/Carers 
· All parents/carers had the opportunity to feedback on improvement priority work through a Microsoft Forms Questionnaire. They were also consulted on what they feel should be our key priorities for the coming session. 
· Our Parent Council were also consulted and had the opportunity to feedback on what they feel has gone well this session and what we should continue to improve. Our Parent Council meetings have taken place termly. 
· Parent Wise feedback was analysed and used to assess progress and identify next steps. 
Staff 
· All staff were involved in self-evaluation processes throughout the session around the HGIOS 4/HGIO ELC quality indicators and the School Improvement Plan Priorities. 
· A number of staff have participated in the Staff Wise survey this session and this will also be used to identify appropriate next steps in school development. 
Pupils 
· Pupils on-going feedback has been gathered through regular pupil focus group discussions, learner ambassador group meetings, questionnaires and at assemblies. 
· Pupil focus group discussions were also part of our Extended Learning Partnership visit which linked to key improvement priorities. 
· Pupil Wise feedback was carefully analysed and used to consider improvement priorities for next session. 
Partners and Wider Community 
· External partners have provided feedback in a number of ways. Our Extended Learning Partnership visit included key partners who have been involved in supporting our development journey including a representative from the Professional Learning Team and a member of the South East Improvement Collaborative. Feedback from our Learning Partnership visit has been highly beneficial in shaping our development journey this session. 
· Community members have provided feedback at Community Cafes and through questionnaires. 

	PEF Evaluation/Impact:

	Targeted Intervention: 1 – Talk Boost 
To raise attainment in P5, P6 and P7 in Talking and Listening by 5% from 84% overall to 89% overall by June 2024. 

	Progress:
· Additional PSA hours were funded through PEF to support the delivery of the Talk Boost programme in P5-P7. 
· An acting Principal Teacher was appointed this session with a remit of raising attainment in Literacy and Numeracy. 
· Key PSA staff completed Talk Boost training in August 2023. 
· Baseline Talking and Listening assessment were conducted with all pupils to identify learners who would participate in the 10-week programme. The Talk Boost Pre-assessment tools were used 
· Idenfied learners completed a 10-week intervention programme (second level). 
· A Talk Boost timetable was created to ensure allocated time was given for pupils to participate in the programme successfully. 
· Next steps for individual learners were regularly discussed at planning and tracking meetings and staff were asked to monitor this impact this was having on raising attainment in Talking and Listening. 
· Post Talk Boost assessments were carried out at the end of the session to show impact of 10-week intervention on pupil attainment. 
· Talk Boost parent sessions were held to help parents understand the use of the programme and the impact this is having on their child’s learning. 
· The programme focused on developing children’s skills in listening, vocabulary, telling stories and working with others. 


	Impact:
· All pupils identified successfully participated in the 10-week intervention programme. The pre and post Talk Boost assessments showed progress and impact of the intervention. Almost all pupils who participated made some progress in learning in at least one of the identified focus areas. 
· Pupils who participated talked very positively about the programme and the impact this has had on their overall confidence and talking and listening ability. One pupil commented “I do feel more confident now to share my ideas with the class and speak to others. I think that I talk more confidently now.” 
· Parents who participated in the parent sessions provided positive feedback regarding the programme. “It was great to see S coming out of her shell and getting involved in discussions.” Another parent said “It was quite exciting and educational for the kids. It encourages both teamwork and individual work.”
· 50% of the children made progress in their listening skills according to the pre and post data that was analysed. 
· 62% of learners made significant progress in their use of vocabulary as a result of participating in the programme. 
· 88% of pupils made progress in their ability to tell stories according to assessment results.  
· 38% showed significant improvement in their ability to work with others with 50% staying the same in relation to their score in this area. 
· In Primary 5, overall attainment figures for achievement of a level increased from 77% at the beginning of the session to 81% by the end of the session.  
· In Primary 6, attainment increased from 84% to 87%.  
· In Primary 7, attainment increased from 80% on track to 88% on track. 
· Overall for Second Level cohorts (P5-P7) Talking and Listening attainment increased by 5% meeting our key aim for this intervention. 

	Targeted Intervention: 2 - PM Writing 
To raise attainment in writing in P7 by 5% overall by June 2024. 

	Progress:
· An Acting PT was appointed with a remit to raise attainment in Literacy. 
· The PM Writing resources have been purchased and are now being used consistently across the whole school. 
· All teaching staff participated in introductory training on the resources which was delivered by the PM Writing Representative Kalitza Thomson. 
· In addition to this all teaching staff engaged with Stephen Graham’s online training session around the ‘Balanced Writer’. 
· The writing working group organised three moderation activities this year for all teaching staff.  Each moderation focused on a different text type. 
· In the first moderation activity, all staff used the same stimulus across the school and then brought three pieces of descriptive writing from different levels to assess. 
· In the second moderation task, staff shared three information reports from children who they were unsure about their level to moderate together. 
· The third task focused on expositions and staff moderated three exposition texts from different levels.  

	Impact:
Please see Priority 3 – Writing for Impact of PEF spend on teaching, learning and assessment and pupil attainment in writing. Next steps are also identified in this section. 

	Targeted Intervention: 3 SEIC Play Pedagogy 
We aim to raise attainment by 5% in both Literacy and Numeracy for our P1 children and narrowing the attainment gap for our most vulnerable learners. 

	Progress:
· 0.3 Teacher was paid through PEF to retain existing member of staff at 1FTE. This enabled DHT to carry out her leadership remit of raising attainment in P1 working with the South East Improvement Collaborative group. 
· Pre and post evaluations were carried out around learning environments to highlight progress and next steps. 
· The Primary 1 teacher has attended a number of twilights run by SEIC throughout the term based around play pedagogy. These have included sessions on observations, interactions, environments, the balance of the school day and the role of the adult. The class teacher shared what she had learned with other staff and has used this knowledge to continually adapt and better her practice throughout the session. 
· The Primary 1 class teacher and the EYO team have visited other settings to observe play and look at good examples of how play has been developed. 
· Play resources to develop the P1 learning environment have been purchased using PEF. 
· The staff have then used this to evaluate their own practice and make changes where necessary. 
· Primary 1 teacher and DHT have worked collaboratively with EYO colleagues to develop the use of PLJs, Floorbooks and observations in the P1 setting. 
· DHT and P1 teacher have analysed base data to measure impact of intervention.

	Impact:
Please see Priority 2 – Play Pedagogy for Impact of PEF spend on Primary 1 attainment and quality of the learning experiences. Next steps are also identified in this section. 

	[bookmark: _Hlk169108785]Targeted Intervention: 4 Playground 
To develop a safe, stimulating and purposeful outdoor learning environment that supports the social, emotional and physical development and wellbeing of our learners. 
To reduce the number of playground incidents and disputes impacting on teaching and learning by a further 5%.

	Progress:
· All stakeholders were consulted in June 2023 regarding the progress made in developing our outdoor learning spaces and playground. From this feedback, it was evident that more work was required to create a stimulating and purposeful outdoor learning space and more resources were required. 
· All teachers and PSAs participated in Loose parts play training and loose parts play storage sheds and resources were purchased. 
· A loose parts play timetable was created for all classes to ensure regular access to the new resources. 
· Further outdoor learning resources were purchased for our new playground markings. 
· Resources were purchased to create calm/quiet spaces in the playground to support social and emotional wellbeing. The playground was zoned and staff deployed accordingly to ensure safe supervision and quality interactions during play. 
· PEF was used to help fund new trim trail equipment. We also received financial support from Carnegie Trust and won the Tesco grant competition. This funding was put together to fund this. 

	Impact:
Please see Priority 1 – under sensory and emotional support for Impact of PEF spend on supporting social and emotional wellbeing and reducing playground disputes. 
The trim trail equipment is yet to be installed and is scheduled to take place during the summer holidays. This was due to Sports Safe condemning the original trim trail in its entirety and new plans having to be submitted and approved by the local council for more equipment. Impact will be monitored next session 

	Targeted Intervention: 5 Nurture/ Regulate, Relate and Reason
We aim to reduce the barriers to learning for targeted individuals by developing staff’s understanding of the 3Rs and the use of proprioceptive activities/resources to support emotional wellbeing. 

	Progress:
· All staff participated in training around sensory sensitivities and sensory supports led by the ASIST team
· Proprioceptive resources and activities were purchased for the hub classroom and a PSA trained to run a morning club for identified children. 
· All staff participated in training around the 3Rs led by the Educational Psychology Service. 
· Teachers and PSAs have engaged in professional reading around Bruce Perry’s Neuro-sequential model and how these can be implemented to support our most vulnerable learners. 

	Impact:
Please see Priority 1 – HNIOS/Nurture for Impact of PEF spend on reducing barriers to learning for targeted pupils. 



School/Setting Name: Bellyeoman Primary School 
	NIF Quality Indicators (HGIOS 4) School Self- Evaluation

	Quality Indicator
	2021-22
	2022-23
	2023-24
	Inspection Evaluation
(within last 3 years)

	1.3 Leadership of change
	Good
	Very Good
	Very Good  
	N/A

	2.3 Learning, teaching and assessment
	Good
	Very Good
	Very Good 
	N/A

	3.1 Ensuring wellbeing, equity and inclusion
	Good
	Very Good
	Very Good 
	N/A

	3.2 Raising attainment and achievement
	Satisfactory
	Good 
	Good 
	N/A



	NIF Quality Indicators (HGIOS ELC) Early Years Self- Evaluation (Nursery)

	Quality Indicator
	2021-22
	2022-23
	2023-24
	Inspection Evaluation
(within last 3 years)

	1.3 Leadership of change
	Good
	Very Good
	Very Good 
	N/A

	2.3 Learning, teaching and assessment
	Good
	Very Good
	Very Good 
	N/A

	3.1 Ensuring wellbeing, equity and inclusion
	Good
	Very Good
	Very Good 
	N/A

	3.2 Securing children’s progress
	Good 
	Very Good
	Very Good 
	N/A



	Care Inspectorate (within last 3 years)
	Grade (if applicable)

	
	2021 -22
	2022-23
	2023-24

	Quality of care and support
	N/A
	Very Good 
	N/A 

	Quality of environment
	N/A
	Good 
	N/A

	Quality of staffing
	N/A
	Very Good 
	N/A

	Quality of leadership and management 
	N/A
	Very Good 
	N/A
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