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Achieving Excellence and Equity



	Context
Review of Progress Session 2023-24

	Anstruther Primary School and ELC
The school and ELCC serve the town of Anstruther and the outlying areas of Kilrenny and Cellardyke. The community take great pride in its fishing heritage and traditions. These are reflected in the school’s context for example with the ‘school house names’ reflecting the fishing heritage. Employment locally is diverse, with a range of local businesses many providing for visitors to the area. There are still some businesses directly involved in, or connected to the fishing industry. 

· The children and staff enjoy a well-equipped learning environment provided the modern facilities within our building. We have a large multipurpose hall with changing facilities and also have full access to the extensive playing fields and the use of the large sports hall that we share with Waid Academy and the local community.
· The school provides outdoor learning experiences within the context of pupils’ learning in school and in addition offers visits to Ardroy residential trip for pupils in P6 and Broomlee residential trip for pupils in P7 
· The school has established and maintains close links with cluster primary schools and with Waid Academy, our associated High School. 
· We have an average SIMD 6 however our SIM data is not reflective of the circumstances due to the impact of both hidden poverty and seasonal poverty linked to fishing and farming industry in our location within North East Fife. 
· We currently have an ASN population of 31%.
· School roll: 285   11 classes
· ELC roll: (40 am and 13 PM) 52 weeks
· ELC am session time: 8.00am – 12.40pm
· ELC pm session time: 1.20pm - 6.00pm


	FME
	· 2022-19.8%
· 2023-25.6%
· 2024 – 19%

	SIMD Profile for establishment
	           3 – 9 (average 6)

	Attendance (%)  
	Overall
	92.3%
	Authorised
	5%
	Unauthorised
	2.7%

	Exclusion (%)
	                     0.02%

	Attainment Scotland Fund Allocation (PEF and SAC)
	PEF 2022 £60,025
PEF 2023 £60,025
PEF 2024 £60,025

	Cost of the school day statement
	In Anstruther Primary School and ELC we recognise the need to reduce the cost of the school day for all children and particularly for children and families who are already experiencing poverty. 
All children in Primary 1-5 have access to free school meals. Free school meal grants are promoted to all families.  The grant also enables access to free school milk.  Fruit is available for children who do not have a snack, for whatever reason.
We promote the school clothing grant through our website, school emails, school website and at the P1 Information Session.  We share promotions run by our school uniform provider (e.g. 20% off) and promote uniform recycling. We also promote using pre-loved clothes through our cosy coat appeal in the lead up to autumn/winter months as well as the reusing preloved Christmas jumpers. 

	Vision and Values
	Our school vision statement, Explore Discover Achieve Together is under review in consultation with our children, staff parents and the school community
Our school values are:
Care, Contribute, Succeed. The children know these values very well and these are well embedded in the life of the school through whole school assemblies. 

	Attainment Overview



	Stage
	Reading
	Writing
	Listening and Talking
	Numeracy

	P1
	86%
	71%
	89%
	89%

	P4
	70%
	63%
	67%
	77%

	P7
	74%
	69%
	82%
	79%


	Evaluative statement of attainment over time.
The overall quality of attainment in literacy and numeracy is satisfactory and as a result the pace of teaching and learning is a focus for school improvement. Across all stages the majority of children are achieving expected levels and in a few cases are achieving beyond expected levels. 

Most children who face particular challenges in their lives, or who face barriers to learning are well supported and make steady progress in literacy and numeracy from their previous levels of attainment. High quality approaches to learning and teaching and raising attainment in writing across the school will continue to be a focus for the school.

Recent refreshed approaches to robust quality assurance, high expectations and a focus on staff professional learning and development are beginning to have a positive impact on pace and challenge. This will continue to be a focus as we move into next session.



	Improvement Priority Session 2023-34

	School Improvement Priority 1: 

2.3  High quality, creative approaches to learning and teaching that engage and motivate children

	Directorate Improvement Plan NIF Priority
Improvement in attainment, particularly in literacy and numeracy. 
Closing the attainment gap between the most and least disadvantaged children.
NIF Driver
Leadership
Professionalism
Curriculum & Assessment
Improvement
	HGIOS 4 Quality Indicators
1.2 Leadership of learning
1.3 Leadership of change
2.3 Learning, teaching and assessment
2.4 Personalised support
2.5 Family learning
3.2 Raising attainment and achievement
3.3 Increasing creativity and employability



	Has this priority been:

	Fully
Achieved
	Partially 
achieved
	Continued into next session

	Progress:

Staff have worked collaboratively to create an ‘agreed lesson model’ which identifies the key features of high-quality learning experiences. They are in the early stages of using this model to plan learning and to evaluate practice. SLT have been supporting staff to be reflective and motivated to work collaboratively to support improvement and early progress is evident in this area.

Staff have engaged in professional reading to explore ‘What’s in a level’ and have engaged in rich professional discussion, improving confidence, knowledge and skill in relation to the pace and progression in learning and teaching.

Teachers have engaged in moderation activities within the school. The accuracy and confidence of teacher judgements is improving in literacy and numeracy as a result.

Progression pathways are available for teachers to use to inform their planning and these are now being used by all teaching staff. Teachers’ use of these progression pathways to plan learning experiences for children across curricular areas is variable and we now need to build a more consistent and progressive approach to how these are used.

SLT meet with teachers four times a year to review planning and assessment and to discuss children’s progress in learning. They use the school tracking system to record progress. Together, they identify interventions and support strategies. The quality of professional dialogue is improving during these focused meetings.

Quality assurance processes have been reviewed this session to ensure that the focus of QA activities is clear, meaningful and instigates change and improvement. A clear and coherent quality assurance calendar is in place and early work in relation to QA is beginning to impact on outcomes for children. 

	Impact:

Across the school, there are calm and nurturing relationships between most staff and children in most classes. Senior leaders and staff have recently reviewed the school’s approaches to supporting inclusion and positive relationships. As a result, in the majority of classes, and around the school, children engage positively with staff and each other.

In the majority of lessons, children are actively engaged in their learning and contribute their ideas and opinions. Children are motivated and engaged when lessons move briskly between teacher-led discussion, working in pairs/groups and independent tasks.

Most teachers provide clear instructions and explanations during learning activities. Teachers are developing their approaches to sharing the purpose of learning clearly with children. This is discussed and displayed clearly throughout most lessons. Teachers should now ensure that learning is progressive and focused on the development and consolidation of skills and knowledge linked to shared standards.

Focus group feedback indicates that children have enjoyment and interest in their activities. Across the school.

In department and whole staff meetings it is clear that teachers are enthusiastic about providing high quality play experiences for children. Improvement is evident in this area throughout the school learning environment and children’s experiences although there is more work to do to ensure consistency for all children.

	Next Steps:

· Although our improvement targets have mostly been achieved, we will build on this and continue this priority into next session as planned.

· Ensure that planning and assessment processes are more robust. This should support teaching staff to track more effectively children’s progress in learning and to plan for progression more effectively.

· Staff will continue to review their approaches to short and medium-term planning to ensure there are clear expectations for progress in learning in each class and for each subject. Teachers should ensure that assessment is integral to the planning process.

· Review approaches to written and oral feedback to support improvement in children’s learning to ensure feedback is clear, consistent, meaningful and progressive. This should inform children’s next steps in learning.

· Teaching staff, along with cluster colleagues, will build on the positive approaches started in relation to moderation by engaging in moderation activities with other schools across the local area. This will help to further develop a shared understanding of national standards.

· Consider how learning experiences can be extended to include well-planned, progressive outdoor learning experiences across the school.

· Consistent, high expectations of behaviour will continue to be embedded throughout the school. Teaching staff and support staff will work together to ensure learning is matched well to children’s needs to promote positive engagement in learning. 

· Staff at all levels will continue to support children to use techniques and strategies to regulate their emotions where appropriate. This will enable all children to engage more positively in their learning.

	Improvement Priority Session 2023-24

	School improvement priority 2: 

3.1 Improve wellbeing, equity and inclusion for all children.

	Directorate Improvement Plan NIF Priority
Improvement in attainment, particularly in literacy and numeracy. 
Closing the attainment gap between the most and least disadvantaged children.
NIF Driver
Leadership
Professionalism
Curriculum & Assessment
Improvement
1.3 Leadership of change 
1.4 Leadership and management of staff 
2.1 Safeguarding and child protection 
2.4 Personalised support 
3.1 Ensuring wellbeing, equality and inclusion  
3.3 Increasing creativity and employability                    

	Has this priority been:
	Fully Achieved
	Partially Achieved
	Continued into next session                      
	
	

	Progress:

Wellbeing and inclusion have been at the heart of improvement work this session. Senior Leaders continue to share clear key messages at school level to promote an ethos of kindness and respect. These messages are having a positive impact on the culture of the school with clear evidence of improvement in this area.

Staff are developing their understanding of nurturing approaches and restorative practice well as a result of their engagement in professional learning. Working with. local authority partners including the Inclusive Practice Team has enhanced knowledge and understanding of inclusive practice including using Circle approaches to meeting children’s needs.

Staff at all levels throughout the school show caring, respectful relationships with children, staff show understanding of the importance of developing children’s wellbeing.

Staff are now using consistent approaches to support children’s wellbeing. Staff use regular wellbeing and emotional check-ins with children. Senior leaders and staff are developing the use of the wellbeing indicators with children. They discuss wellbeing and positive relationships regularly in lessons and assemblies. As a result, relationships and behaviour across the school are showing clear signs of improvement. There are now fewer recorded incidents and complaints.

Teachers take appropriate account of experiences and outcomes when planning programmes of children’s learning in health and wellbeing. Children are becoming increasingly confident in dealing with emotions and seeking help when needed. 

Children can now talk more confidently about strategies for support and who they should speak to if they have concerns. Staff have recently revised the school’s positive behaviour and relationships policy appropriately to reflect expectations around wellbeing and inclusion appropriately. 
Most children show consideration for each other’s feelings. They are developing a range of strategies to help to regulate their behaviour where appropriate. Children are beginning to use these strategies well, to help them to become calm and more ready for learning. Children report positively, for example, about the choices they now have to move to quiet learning bases if needed. Senior leaders should continue to review the use of learning bases to ensure that children access key teaching inputs and purposeful learning activities at all times.

Children are developing increased confidence in exploring and learning about the United Nations Convention of the Rights of the Child. Children speak confidently about particular rights, including the right to be heard. A significant number of older children are unsure if the school takes their views into account. Senior leaders will continue to work on ensuring children’s voices are heard through pupil focus groups and leadership groups. Senior leaders plan to reestablish a Pupil Council group next session to support with this.

Senior leaders and staff work proactively with parents and partners to address learning needs and provide support for all. Support for learning teachers carry out their roles with dedication and sensitivity. They support individuals and groups of learners with a wide range of needs and provide staff with helpful guidance and strategies. 

Through targeted interventions, support for learning teachers demonstrate improvement in aspects of children’s learning. These include, for example in phonics work, numeracy learning and in children’s ability to recognise and manage their emotions. 

Pupil Support Assistants (PSAs) work effectively as part of the staff team to support children individually and in groups, where specific needs have been identified.

Staff make effective use of appropriate education action plans and summary of support plans to support individual learners achieve their targets. Staff, parents, children and partners create plans to support children to progress appropriately in their learning. Staff review children’s progress towards targets regularly and take account of the views of children and parents. 

Through their revised approaches to inclusion and wellbeing, senior leaders and staff are working well to reduce the number of occasions where exclusion is used. 

Children are developing their understanding of issues related to diversity and equality well through class lessons and whole school assemblies.


	Impact:

Almost all parents feel that staff treat children with high levels of dignity and respect. The majority of children agree that other children treat them fairly and with respect. A few children are unsure if they feel safe. A minority of children and parents feel that bullying is not always dealt with well. Senior leaders and school staff continue to work on ways to ensure processes in relation to bullying incidents are robust and that these are clearly shared with children and parents.

Staff’s use of restorative language and conversations is beginning to support most children to develop their understanding of how they can resolve any disagreements.

The valuable work of the support for learning teachers helps class teachers to support the varying needs of children in classes appropriately. The strategies and supports implemented has helped children to engage more meaningfully in class lessons.  

Significant improvement has been made in terms of the planning around the child. Clear and robust plans are in place for those children who need them including summaries of support, pro active management plans, child’s plans, medical health care plans and alternative arrangements/flexible packages.

The number of plans needed has reduced this session as a result of improved approaches to meeting children’s needs and the positive relationships developed between staff and children. Success stories are evident throughout the school of children who previously required an intense/additional level of planning but who are now supported universally and have improved learning and wellbeing.  

	Next Steps:

· Implement a systematic monitoring and tracking of wellbeing and use this data more effectively to inform planning. This should support staff to evidence how well children’s wellbeing is improving and more directly inform next steps for individuals and groups of children.

· Develop children’s understanding of wellbeing during learning activities. This will ensure all children can express with confidence what it means to be safe, healthy, achieving, nurtured, active, respected, responsible and included.

· Reinforce the recently introduced strategies to support further improvements in positive relationships and children’s readiness to learn. They should continue to engage with children and parents in developing a shared understanding of inclusion and anti-bullying education.

· Children in each pupil leadership group could now take a greater lead in sharing how their views inform changes in the life and work of the school. This will help children to develop further an understanding of their own rights and those of others.

· Senior leaders should continue to work with the whole school community in improving attendance levels, and reducing exclusions, through embedding positive relationships and behaviour across the school.

· Senior leaders, school staff, parents and carers work together to support children well to develop their understanding of equality and diversity within a context of local and global issues.


	Improvement Priority Session 2024-25

	ELC Priority 1:

3.1 Strengthen partnerships with a focus on equity and wellbeing

	Directorate Improvement Plan NIF Priority
Improvement in attainment, particularly in literacy and numeracy. 
Closing the attainment gap between the most and least disadvantaged children.
NIF Driver
Leadership
Professionalism
Curriculum & Assessment
Improvement

	Has this priority been: Fully achieved        Partially achieved        Continued to next session
(please highlight)

	Progress:

The nursery team have made very good progress in improving the wellbeing of most children partly because of the strong relationships they have developed with the children.

All practitioners are nurturing and caring towards children and families. Practitioners interact sensitively with children, resulting in a very positive ethos in the nursery. 

Practitioners have created an attractive display to share the wellbeing indicators in a relevant and meaningful way with children and families. 

Practitioners have introduced children’s rights through discussion and links to displays.

Most children risk assess activities in the outdoors and within the playroom confidently. They are supported well by practitioners to make safe choices through engaging with developmentally appropriate resources.

Most children move in and out of the nursery confidently, engaging well in risky play outdoors. 
Almost all children develop their gross motor skills well, for example, by taking part in gymnastics in the gym hall. 

All practitioners understand their responsibilities and statutory duties in relation to keeping children safe. Practitioners keep their knowledge and practice up to date through attendance at regular training. 

Practitioners know their children and families very well and continue to offer support in a respectful and sensitive manner. Children and families receive timely and targeted support through effective partnerships with outside agencies. 

Practitioners have facilitated PEEP and Book Bug sessions throughout the year and offered tea and toast sessions for parents with focussed conversations. 

Parents have had the opportunity to use the clothes swap scheme set up in the nursery to help keep costs low.

Within the nursery, practitioners actively promote inclusion and equality. Practitioners continue to treat children and families fairly and with respect.  

The practitioner team have created engaging spaces to support all children in their learning.


	Impact:

As a result of all practitioners interacting in a nurturing, sensitive and caring manner, almost all children are confident, kind and respectful to each other and adults. In addition to this, most children are developing friendship groups within the nursery class and take care of each other. 

Due to practitioners modelling positive behaviours, there has been has a positive impact on most children’s relationships and behaviour.

Through a focus on the wellbeing indicators, most children are beginning to use the language of wellbeing in their daily play. By using the fix-it folder, most children can discuss their emotions when things go wrong and solve problems together. 

Allowing children to have opportunities to share and take turns throughout the nursery session, for example outside on the bikes, serving themselves at snack and getting themselves dressed for outdoors, most children have developed their independence successfully. 

Almost all children access the outdoors daily, which has developed their resilience and confidence well.

The increased focus on children’s emotions has supported most children to recognise and identify how they are feeling. A majority can therefore understand the consequences of their own actions and that of others.

Due to effective partnerships with outside agencies, all children who require additional support with learning have detailed plans which contain effective strategies to support their learning and progress. 

Most children’s individual health and wellbeing needs are well met because of the effective systems in place.

Practitioners recognise and support children who face barriers to learning very well. By using a range of suitable and engaging resources and strategies, most children have their needs met daily. 

Specific interventions to support these learners are clear and manageable and evaluated regularly to ensure they are having a positive impact.

Due to the many opportunities for parental involvement, most parents have gained a deeper understanding on how best to support their child’s learning resulting in more consistent experiences both at home and at nursery, for the children.


	Next Steps:

· Practitioners should continue to develop children’s understanding of the wellbeing indicators and do this at an appropriate pace to ensure interest and validity.

· Having introduced children’s rights through discussion and links to displays, practitioners should continue to develop this, as planned.

· Practitioners should continue to ensure that all children’s needs are met through thorough, personalised support.



	How is SQR, IP and PEF Plan shared with stakeholders?


	In term 1 our school improvement plan and SQR are shared with all parents/carers through Seesaw, Groupcall and a termly sway. A copy is also posted on our school website.

A child friendly display within school with a summary of key priorities

Termly newsletters share with parents/carers progress throughout session as well as some informal updates through the weekly newsletter. Parents have shared positive feedback feeling more informed about the life of the school

Parent council meeting are given a progress update at each meeting.  This is then available for all parents/carers through PC minutes.

	PEF Evaluation/Impact  

	Targeted Interventions 
· Intervention 1: PSA 2 to help to support outdoor play and learn sessions
· Intervention 2: 0.6 additional teacher
· Intervention 3: Quality and purpose of learning spaces to meet children’s needs (Resources)

	Progress:

Intervention 1
Data collected and analysed thoroughly by support for learning teachers in relation to ASN, FME, SIMD as well as staff knowledge of children and families to identify cohorts of children. All identified pupils for targeted intervention were included in play and learn groups. The aim was to ensure that children identified had improved wellbeing as a result of outdoor learning sessions. Following an initial review the decision was made to reduce the size of the group further due to safety and needs of children within the groups. 
Smaller group sizes and further consideration of the focus and dynamic of the group also helped to improve the effectiveness of the groups.
Both the pre-inspection pupil survey and the wellbeing indicator assessment done at the Play & Learn highlighted 'Respect' as one of our main areas for improvement, so we planned for both groups to work on this theme as a key focus initially but interpreting it in the most appropriate way for each group. 

Intervention 2
The initial focus for the 0.6 was to create and timetable a learning base which would offer children a chance to break out into a quieter space to complete learning tasks. This required careful planning as initial attempts had to be adapted and improved due to the dynamics and relationships between the target children. Due to staffing challenges, the 0.6 teacher was required to teach, however, SLT continued the work to improve the quality and use of additional learning spaces available for children to enhance learning and support.

Intervention 3
We have improved the quality and purposes of 3 additional learning spaces within the school. Our early years learning base is now a warm, nurturing and play based environment which offers a few children a much needed space away from the busier classroom environment. The addition of the new learning and wellbeing resources and soft furnishings has improved the quality of learning and play happening in the room.
Our upper school learning base is now also a much more purposeful, calm learning environment. Consultation between educational psychology and school staff has ensured that timetabling of the room for key children who need it, helps it to run effectively. PSA staff working within the room support children with learning for short periods before they then return to class.
A small sensory room has been developed in our early years area of the school which has been a welcome space for children who need access to a safe, relaxing space. The sensory room benefits a range of children including those with additional support needs.

	Impact:

Intervention 1: SFL data, observations and engagement levels indicate the positive impact of play and learn groups on the children identified. Early data from the wellbeing indicator web scoted children in different areas and helped to identify focus common themes to work on such as respect. Children’s evaluations evidence a growth in confidence, resilience and relationships. Teacher evaluations were also very positive and indicate that the early work was beginning to make an impact on positive outcomes for children.

Intervention 2 and 3: The quality, use and purpose of additional learning spaces has improved significantly this session as a result of careful planning, timetabling and resourcing. The number of children accessing the spaces has reduced from X to X. Despite the challenges we faced in terms of staffing we kept focused on ensuring our plan could be sustained. SFL and SLT took a lead in continuing to facilitate and coordinate learning experiences and spaces to benefit all children but with a particular focus on children living experiencing disadvantage.
The number of proactive safety plans required has reduced significantly.
The number of incidents recorded as violence and aggression has reduced.

The number of exclusions has reduced significantly with the implementation of Circle approach and a re-focus on the vision and values of the school. Since Jan ’24 there have been 0 school exclusions. Early signs of positive impact are evident due to establishing shared, high expectations of behaviour and learning. GIRFEC principles are drawn upon to meet children’s needs and support wellbeing and positive relationships. 

Next steps: 

This session we have made significant improvement as a result of the attainment fund. However, as a school, our next step is to ensure that we measure this in a more quantitative way next session.



	Evidence of significant wider achievement

	Children have benefitted from a wide variety of wider achievement opportunities across the ELC/School this session. All
opportunities have developed a range of skills linked to the 4 capacities. 
Our school values, Care, Contribute and Succeed and the 4 capacities have been the focus of our weekly assemblies this session. These assemblies are prepared and delivered by the senior leadership team.

Wider achievement is also celebrated through assemblies along with certificates to recognise achievements linked to our values and the 4 capacities. 

Our leadership groups ensure that every child in school has the opportunity to lead change and improvement. This has helped to improve a sense of ownership and pride in the school throughout the session.

	
Nursery

	· Successful PEEP programme in ELC supports parents and pupils with play-based learning and their child’s development.
· All children and their families have the opportunity to opt into regular Bookbug sessions which have been extremely popular throughout the year and support early language skills.
· Regular out and about days allow nursery children a wide variety of rich learning experiences outdoors.
· Successful pedal and push sessions promoting health and wellbeing
· Nursery to P1 transition activities throughout the session to support peer relationships and progression through early level.

	P1
	· P1 children led our Easter service confidently singing for parents and carers.
· P1 buddies supported nursery children during the transition process.
· A few children benefited Horse Riding Therapy

	
P1/2

	· A few children from P2 involved in a local traditional ceremony ‘The Fisher Lad and Lass’ promoting the history of the fishing industry in the local area.
· P1 buddies supported nursery children during the transition process.
· P2 reading buddies achieved lots of success through joint work with P7.
· P2 children performed a nativity.

	P2
	· P2 children performed a nativity.
· P2 reading buddies achieved lots of success through joint work with P7.
· P2 children contributed to Scottish Fisheries Art Competition.
· Children helped to develop the school nature garden creating a better quality outdoor space

	
P3

	· P3 children benefitted from a historical trip exploring Stirling castle
· A few children benefited Horse Riding Therapy 
· Children shared a Scottish learning assembly with families

	
P3/4

	· ZM celebrated for her contribution and success in gymnastics at Scottish level.
· P3/4 children organised a food collection for the local foodbank and a Harvest Assembly for families.

	P4
	· P4 children organised a food collection for the local foodbank and a Harvest Assembly for families.
· A few children benefited Horse Riding Therapy

	
P5

	· YMI projects have seen percussion development in music and in particular this session P5.
· P5 children participated in Forth Rivers Trust project.
· Two children from P5 were involved in a local traditional ceremony ‘The Fisher Lad and Lass’ promoting the history of the fishing industry in the local area.

	P6
	· Residential outdoor learning education opportunities for all P6 children at Ardroy OEC. This provides pupils who attend with the opportunity to develop skills and attributes outlined in the four capacities of Curriculum for Excellence.


	P5/6
	· Residential outdoor learning education opportunities for all P6 children at Ardroy OEC. This provides pupils who attend with the opportunity to develop skills and attributes outlined in the four capacities of Curriculum for Excellence.
· 

	
P6/7

	· The majority of P6 children had the opportunity to be a playground pal.
· Residential outdoor learning education opportunities for all P6 children at Ardroy OEC. This provides pupils who attend with the opportunity to develop skills and attributes outlined in the four capacities of Curriculum for Excellence.

	
P7

	· Winners of the St Andrews rotary 7-a-side football competition.
· Bikeability training for P7 pupils to develop skills in health and Wellbeing.
· P7 Winners of the Rotary Quiz Competition.
· Our football team took part in and were winners of St Andrews Rotary Seven-a-Side competition, netball teams, running clubs achieve great success at Cluster, competitions.
· P7 children were voted as peer mediators.
· P7 transition programme with residential experience at Broomlee Camp which enables all P7 pupils to develop attributes of independence, collaboration in preparation for high school.
· House Captains 

	
Whole school achievements

	· All children included in leadership groups based on their interests, skills and abilities.
· Our extra-curricular programme allows for and encourages all children to take part in physical activity that supports achievement in health and wellbeing.
· All children were part of a leadership group based on their area of strength/interest, this was facilitated by members of staff.
· Large numbers of pupils took part in various running events during the session. Anstruther PS had winners in the 1K event, 4x400metres event and Fife cross-country competition.
· Anstruther PS Choir was well attended during lunchtimes.
· Awarded Bronze Sports Award.
· Almost all children participated in our Christmas concert developing pupils’ skills in expressive arts, and literacy. 
· All children participated in our mini marathon fundraiser.
· Whole school local photography competition resulting in the creation of an East Neuk calendar. The funds raised contributing towards a new Trim trail for the playground.
· Individual talents showcased through an ‘Anstruther’s Got Talent’ show.
· Targeted support was delivered through play and learn sessions. This created opportunities for children facing barriers to learning and wellbeing to achieve success in different outdoor contexts.
· Almost all children have benefited from links with our local church during Christmas and Easter Service.
· Almost all children took part in our annual Scots Poetry competition.
· All classes created crafts to sell at our Christmas fayre. They also linked with local businesses who joined the fayre too.
· A large group of P4-P7 children benefited from Junior Leader training and went on to successfully lead games and activities for younger children.
· Children throughout the school benefited from Horse Riding Therapy to support with a variety of additional support needs.
· All classes enjoyed sharing learning with parents and carers in relation to a whole school project on Scotland
· Every class benefited from an out of school trip linked to their class learning.

Through this wide range of wider achievement activities children across the school have the opportunity to develop a range of skills linked to the four capacities.




Anstruther Primary School and ELC
	NIF Quality Indicators (HGIOS 4) School Self- Evaluation

	Quality Indicator
	2021-2022
	2022-2023
	2023-2024
	Inspection Evaluation
(March ‘24)

	1.3 Leadership of change
	Satisfactory

	Satisfactory
	Satisfactory

	Satisfactory

	2.3 Learning, teaching and assessment
	Satisfactory

	Satisfactory
	Satisfactory

	Satisfactory


	3.1 Ensuring wellbeing, equity and inclusion
	Satisfactory

	Satisfactory
	Satisfactory

	Satisfactory


	3.2 Raising attainment and achievement
	Satisfactory
	Satisfactory
	Satisfactory

	Satisfactory




	NIF Quality Indicators (HGIOS ELC) Early Years Self- Evaluation (Nursery)

	Quality Indicator
	2021-2022
	2022-2023
	2023-2024
	Inspection Evaluation
(since August 2023)

	1.3 Leadership of change
	Good
	Good
	Very Good

	Very Good

	2.3 Learning, teaching and assessment
	Good
	Good
	Very Good

	Very Good

	3.1 Ensuring wellbeing, equity and inclusion
	Good
	Good
	Very Good

	Very Good

	3.2 Securing children’s progress
	Good
	Good
	Very Good

	Very Good





Headteacher Sharon Easton
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	[image: ]Education Directorate Improvement Plan:  Equality & Equity/Achievement/Health & Wellbeing/Positive Destinations/Attendance & Engagement

	2.3     High quality, creative approaches to learning and teaching that engage and motivate children with appropriate pace and challenge.

	HGIOS4 Quality Indicators 

	1.2 Leadership of learning 
1.3 Leadership of change 
2.3 Learning, teaching and assessment 
2.4 Personalised support 
3.2 Raising attainment and achievement 
3.3 Increasing creativity and employability 

	Expected Impact 
	Strategic Actions Planned 
	Responsibilities 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Timescales 

	Clear and robust quality assurance processes in place ensure high quality experiences for children and promote positive outcomes.
 
 
 
 
 
 
 
 
 
Robust planning processes across different timescales including medium and short term plans, are clear, coherent and progressive.
 
 
 
 
 
 
 


All children feel appropriately challenged and supported in their learning as a result of high quality learning and teaching.
 
Children have high levels of engagement and are motivated by creative teaching approaches which captures interests through play based approaches
 
All children experience engaging, high quality learning experiences to develop literacy skills, with a focus on reading and writing skills.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All children have access to a range of universal supports that they can identify and use.
 
All children are taught appropriate strategies that support independence in their learning.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All teachers have confidence in approaches to assessment and moderation. Assessment data is used effectively to inform next steps in teaching and learning.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All children will experience planned, progressive learning experiences across the broad general education.
 
All staff will track children’s progress across the broad general education and use assessment evidence to support professional judgements to ensure children experience their entitlement to a broad general education.
 
 
 
 
 
 
 
 
 
 
 
 
	Clear QA calendar shared and used.
Clear, meaningful guidance  and expectations shared for lesson observations, jotter monitoring and planning and tracking meetings.
Shared expectations set out and agreed during early staff session to ensure clarity and importance of QA processes.
 
 
 
Revise medium and short term planning formats to ensure consistent approaches to planning by all teaching staff.
 
Discuss and agree consistent approaches to use of progression pathways
 
 

 
CDE: What makes an excellent lesson/features of high quality learning and teaching. Agreed Anstruther ‘recipe’ created focusing on:
· Creative approaches to L&T
· Engagement
· Motivation
· Pace
· Differentiation
· Real-life links
· Formative assessment strategies
 
Devise L&T policy
 
P1 and P2 teachers

Collaborative practice in planning learning and teaching – pairs/trio’s.
 
Teaching and learning of writing - continued from last session – use of Fife Assessment Pack and use of as a key resource.  
 
Pupil groups/ Pupil voice – focus group questions around 2.3.
 
Collaboration sessions. Sharing good practice.
 
Collaboration- sharing practice and use of attainment data 
What’s in a level? 
 
Policy – update/revise Learning, Teaching and Assessment guide.
 
Assessment Progression development.
 

SFL consultations x 3 throughout the session
 
Implementation of a clear SFL review calendar
 
Circle approach and toolkits implemented and reviewed at key points throughout the session
Re-visit from IPT to follow up on work from 2023-24
 
 
 
 
 
 
 
 
 
 
Cluster HT’s to devise self evaluation questions.
Self evaluation task to be completed by class teachers.
Analysis of writing data.
Professional learning session (Writing).
Cold writing piece Nov inset.
3 moderation sessions throughout year with witing focus.
Class teachers to gather assessment data in a clear and consistent way across the school with a focus on reading, writing and numeracy and maths
P1 teachers to use Elips data to inform planning during nursery/P1 transition
P1 teachers to complete BASE assessments
Base assessment data to be used to inform planning by P1 and P2 teachers
P4 and P7 teachers to complete NSA assessments. 
NSA assessment data to be used to inform planning by P4,P5 and P7 and S1 teachers
Assessment data to be transitioned thoroughly to ensure smooth and positive transitions 
 
 
As part of collegiate sessions staff will engage in professional dialogue on assessment of all/identified areas of the curriculum e.g. drama, sciences and social studies.
All staff will use the progression pathways for all curriculum areas to ensure planned learning experiences are progressive for all children.
 
Planning and attainment discussions will support assessment within identified curriculum areas linked to assessment evidence which informs professional judgements.
 
Staff will develop confidence in planning for assessment.
 
All staff in liaison with SLT will develop their understanding of the Progress Framework.  This will be used to track progress in learning across the curriculum and record targeted interventions for individual or cohorts of children.
 
All staff will be familiar with the reporting framework built into Progress and this will support reporting to parents/carers at key points throughout the session.
 
All staff will use the reporting aspect of the framework to complete end of session written reports to ensure all parents/carers have access to an annual written report which is informed by professional judgements.
	HT
DHT
Teaching Staff
Support Staff
 
 
 
 
 
 
 
 
 
 
Planning working group
HT
DHT
Teaching staff
 
 
 
 
 
 
 


 
SLT to teaching team to develop action plan and focus targets 
 
Teachers within departments to agree collaboration activities - sharing practice, use of data and observations.
 
 
 
 
SLT/small working party 
 
CT (CA) to share professional session on Stephen Graham approaches to writing.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Support for Learning Teachers to support Class Teachers in universal and individual supports for independence of learning.
 
Class teachers working collaboratively on regular moderation and assessment tasks.
Teachers & SLT to contribute to policy revision.
SLT monitoring calendar.
Workshop for literacy training
 
 
 
Cluster HT’s
Cluster PT Becs Oakenfull
Chloe Armour 
Class teachers
PT Literacy Vicky Nash
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Led by HT/DHT
All staff
 
 
	· QA feedback
· Children’s voice
· Staff professional dialogue
· Planning and attainment meetings
 
 
 
 
 
 
 
 
· Planning folder monitoring
· Planning and attainment meetings
· Evaluations
 
 
 
 
 
 
 


· Gather sample views of children each term – included in SLT monitoring calendar 
· (See QA calendar/ learning walks- pupil focus)  
 
 
· Record of action plan/QI method led by departments, test of change
 
 
· Observations of lessons, including Learning Partnership 
 
· Lexia data 
· Use of SNSA/Base data 
· Sumdog data 
· Teacher baseline and progress assessments 
 
· APS Visual Model of teaching and learning 
 
· L&T policy living and breathing in classroom practice by all. 
 
 
 
 
 
 
 
 
 
 
 
 





 
· Test of change
· SFL consultation records
· Attendance/exclusion data
· QA feedback
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
· Self evaluation data
· Baseline writing data v follow up data
· Feedback from teaching staff
· Pupil views
· Attainment data
· Elips data
· Base data
· NSA data
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Analysis of attainment data in Literacy, Numeracy along with all/identified areas of the curriculum
Analysis of CFE and BASE/NSA data
Analysis of data for identified cohorts eg SIMD  ASN, EAL, LAC, AF etc
Teacher views on new system
Teacher professional dialogue with SLT at Planning & Attainment Meetings
 
	QA calendar to be shared Aug ‘24
 
Review feedback:
Oct ‘24
Jan ‘25
May ‘25 
 
 
 
 
 
 
 
Review block one planning Nov ‘24
 
 
 
 
 
 
 
 
 
 


3 CDE sessions focusing on 2.3 over the year – August, Jan, April
 
Self Evaluation May Inservice

Playful pedagogy professional learning sessions.  One session per term in person with follow up online sessions
  
 
Pupil focus groups – gathering of views of children 
 
APS version of 4 part model by Oct ‘24
 
L&T policy June ‘25
 
 
Block 3 – annual survey, specific questions related to outcomes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
SFL annual review calendar by Aug ‘24
 
SFL Consultations
Block 1 Aug/Sept ‘24
Block 2 Jan/Feb ‘25
Block 3 Apr/May ‘25
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Self evaluation by Aug ‘24
Baseline by inset day Nov ‘24
Prof learning sessions Aug ’24, Nov ’24 and Feb ‘25
Follow up writing piece by Feb ‘25
Feedback form May ‘25
Reading assessment data to be gathered and recorded at the beginning and end of session
Writing assessment data to be gathered and recorded and the beginning and end of session
Numeracy assessment data to be gathered and recorded at the beginning and end of the session
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
By Feb ‘25
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Block 1 Aug/Sept ‘24
Block 2 Jan/Feb ‘25
Block 3 Apr/May ‘25
 
 
 
 
 
 
 
May/June ‘25
 

	Ongoing Evaluation 

	





	[image: ]Education Directorate Improvement Plan:  Equality & Equity/Achievement/Health & Wellbeing/Positive Destinations/Attendance & Engagement

	3.1    Improve wellbeing, equity and inclusion for all children.

	HGIOS4 Quality Indicators 

	1.3 Leadership of change 
1.4 Leadership and management of staff 
2.1 Safeguarding and child protection 
2.4 Personalised support 
3.1 Ensuring wellbeing, equality and inclusion  
3.3 Increasing creativity and employability                   

	Expected Impact 
	Strategic Actions Planned 
	Responsibilities 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Timescales 

	Children’s wellbeing is tracked and monitored in a clear way and support in place where needed to improve wellbeing of all children
 
 
Clear, shared vision and values lead to a positive and inclusive learning environment where children feel safe, happy and included in school life. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All children engaged in learning in their own class or identified learning spaces using strategies and supports provided with increasing independence and success (see targets and plans for individual children).
 
All children can identify how their wellbeing needs are supported, giving them confidence and resilience to face challenges. 
 
 
For targeted pupils there is improved engagement and a reduction in distressed/dysregulated behaviours (see individual plans/ targets).
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Clear and coherent safeguarding protocols in line with national and Fife Guidance.
 
Clear and coherent planning in place in relation to safeguarding
 
Children’s needs to be understood using a wide range of data to support planned interventions.
 
 
 
 
 
 
 
	GWBS to be completed by all children
Implement a systematic monitoring and tracking of wellbeing and use this data more effectively to inform planning
 
SLT to ensure vision and values are shared at school level, consistently helping all children, staff and partners to have a shared understanding of the high expectations of Anstruther PS and ELC. 
Robust approaches to bullying and equalities (recording, sharing, reviewing and addressing information).
You said/we did visual representation
Diversity theme running through assemblies
Explore Cool In School – Online Resource as well as Emotion Works approaches
 
Assembly wellbeing focus to be followed up in class lessons to develop children’s understanding of wellbeing during learning activities. This will ensure all children can express with confidence what it means to be safe, healthy, achieving, nurtured, active, respected, responsible and included
 
PSA staff professional learning led by EP and SFL using HNIOUS self evaluation to focus attention on nurture and support
 
 
 

 
The school team will continue to improve knowledge, understanding and skill in using the Circle resource, supported by ASIST, IPT and EP.
 
The team will support this work with reference to Equity and Nurture.
Equity toolkit 
How nurturing is our school? 
 
Use of / familiarisation with Fife De-escalation Professional Development Pack.
 
Update/revision of our Relationships and Behaviour (Getting it Right at Anstruther) policy as the work progresses.
 
Family workshops to develop understanding of approaches and consider their role as key partners.
 
Liaising with other support agencies for targeted pupils as inclusive practice develops- ASIST, regular and focused partnership work with EP, local ASC, PSS. 
Anti-bullying leadership group to support the development of current school policy and practice.
 
 
CPC and DCPC to ensure CP one note is shared and understood by all.
 
 
Update overview of CP information across the whole school and nursery.
 
Update of medical health care plans to ensure all health information is accurate and current.
 
Effective use of data to plan interventions for cohorts of children:
 
Universal 
Complete audit tools for:
Physical 
Social
Structures and Routines
 
Additional
Targeted planning based on outcomes of audit tools
Summary of supports in place for all children who require one
 
Intensive
Child’s Plans
Pro active safety plans in place for those who require one
Regular multi agency reviews (CSP’s)
 
Care experienced, ASN, EAL, FME, Attendance etc.
	HT 
DHT
All staff
Active school coordinator
 
 
 
HT/DHT
All staff
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
PSA Team
EP
SFL teachers
 
 
 
 
 
 
HT/DHT
SFL
Class teachers
Support staff
EP
Inclusive Practice Team
ASIST
 
SLT and all staff reporting and recording consistently
 
SLT reviewing weekly
CT’s Chloe Armour and Caitlin Muldoon.
 
HT/DHT
SFL
EP 
Teaching staff
Support staff
 
 
 
 
 
SFL/class teachers in collaboration with partners.
Asist
EP
PSS key staff
ASC key staff
 
Anti Bullying Leader/ facilitator
 
 
 
HT/CPC Sharon Easton
DHT/DCPC Michelle McNeill
SFL Teachers
Teaching Staff
Support Staff 
Admin Staff
Sofia McGarry
 
 
	Wellbeing tracker
Identified cohorts – pupil voice
GWBS Baseline and follow up
 
 
· QA processes 
· Attainment data
· People’s views:
· Children
· Parents
· Staff
· Partners
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
· HNIOUS self evaluation
· Engagement levels
· HS1/Incident data
· GWBS data
· PSA voice
 
 
 
· Circle audit and review 
 
· De-escalation audit & progress 
 
· Included in SLT monitoring calendar 
 
· Gathering of pupil views 
 
· Audit tools
 
· Participation scales
 
· Feedback from families 
 
· Peer, SLT and ELP observations. 
 
· Bullying & Equalities data.
 
· V&A data 
 
· Annual surveys 
 
· Note or parent wellbeing group sessions
· Staff views 
· Check ins 
· Debriefs 
· Audits
· Participation scales
 
· CP school overview.
· CP Action plan
· CP training record
· Seemis records
· PPR records
· Medical records
· Bullying data
· HS1 forms
· Exclusion data
· Attendance data
· Evidence and progress of inclusive approaches (Baseline v follow up)
· All staff following robust CP and medical procedures.
· Girfec folders up to date and stored securely.
 
 
 
 
 
	GWBS TBC by ‘Sept ‘24
 
Wellbeing tracker to be developed by Feb ‘25
 
 
 
Termly QA activities. Review towards end of block 1 Nov ‘24
 
Baseline pupil survey March ’24/Follow up pupil survey March ‘25
De-escalation action plan by Nov ‘24
 
Anti-bullying policy developed by Jun ‘25
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6 CDE sessions (3.1) planned throughout the year
Block 1 x 2 sessions
Block 2 x 2 sessions
Block 3 x 2 sessions
 
Each term gathering of pupil views 
 
De-escalation audit completion with EP 
 
 
  3 x De escalation sessions 
November
February/March
June
 
Anti-bullying action group – pupil group monthly. 
 
ASN Parent Wellbeing network group Sept ‘24
 
May in-service self-evaluation.
 
Reflect on progress in May and plan next steps for session 2024-25.
 
 
 
 
 
 CP Overview Aug ‘24
CP Action Plan Sept ‘24
MHCP’s Aug ‘24
 
Safeguarding audit tbc with SM Sept ‘24
 

	Ongoing Evaluation 

	




















	[image: ]National Improvement Framework Priority:     
To improve the learning progress of every child, by reducing inequality in education. 
 To improve attainment for all, particularly in literacy and numeracy.

	Focused Priority ELC 1:  Embed high-quality approaches to ensure the wellbeing, equity and inclusion for all children

	HGIOSELC Quality Indicators 

	1.3 Leadership of change 
2.1 Safeguarding and child protection 
2.4 Personalised support 
3.1 Ensuring wellbeing, equality and inclusion  
3.3 Increasing creativity and employability                   

	Expected Impact 
	Strategic Actions Planned 
	Responsibilities 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Timescales 

	A clear leadership framework will support continued improvement in inclusive approaches
















All children in the ELC will benefit from an inclusive learning approach and environment.







All children will benefit from all practitioners working effectively to minimise the impact of potential barriers to learning.



















Planned personalised support enables all children to achieve their personal best .

 














Practitioners will work closely with parents/carers to match learning activities and resources effectively to the age, needs and abilities of individual children.
 











All children to be emotionally literate using early skills to be able to express themselves, problem solve and develop positive communication with children and adults
 
 











Data such as ELIPS, attendance and other sensitive data will inform and allow for individual targeted support

	Clear, robust quality assurance calendar 
 

3 weekly full team planning meetings with DHT 
 
Fortnightly staff planning focus meetings with SEYO’s 


EYO action plans linked to NIP







Self evaluation task of progress so far in relation to inclusive approaches (Up, Up an Away) 


NT to attend professional learning sessions (x2) and feedback to team



To create a focussed action plan:
Universal
Targeted (Count Me Ins)
Intensive (Child’s Plans)


Audit tools and learner profiles where identified

DHT/SEYO’s  to take the lead on looking at common themes coming through the assessments (stages of development profiles)










Liaising with other support agencies for targeted pupils as inclusive practice develops.

High quality observations recorded in PLJ’s with planned next steps

Planning and target setting to be reviewed and tightened. Universal, additional and intensive planning formats will take account of all leaners.  

The nursery team will engage in the Up, UP and Away resource, supported by DHT, ASIST and EP 
 
Family workshops: 
Informal drop in/coffee mornings
With focus on…
Literacy activities at home
ASN resources and strategies
PEEP sessions
Bookbug sessions
 

Update/revision of our Getting it right at Anstruther policy as the work progresses – ensure ELC voice within policy 
 
Practitioners to be familiar with the ‘Learning to read in Early Years’ toolkit.

Practitioners to refer to ‘Supporting Early Literacy
Learning and Development in the Early Years’ document by SEIC for support.

Further explore restorative approaches to express themselves in an appropriate way.

Early work in Emotion Works to be continued



SLT/SEYO’s to include protected time in SLT/SEYO meeting time to reflect on trends in attendance and attainment data. 
Create action plans based on this data with support of visiting nursery teacher in planning interventions based on data

	SEYO/EYO/DHT



















SEYO’s/DHT/EYO’/Nursery teacher/EYDO 
 



NT Amanda Smith





DHT
EP
ASIST
EYO’s/ SEYO’s
NT
SFL

 
 

 DHT














EYO’s/SEYO’s
SFL  
EP
ASIST
 
 
 DHT/SEYO’s/EYO’s 
 
 
Area PT/EYDO/SEYO’s 
 
 
 








SEYO/EYO










SEYO/DHT/EYO





SEYO
DHT
EYO


















SLT
Area PT
NT
SEYO
SfL
	 Quality assurance calendar

Attainment
Playroom observations
Quality PLJ’s
Quality environment, interactions and experiences measured through QA activities
EYO action plans and impact









Outcome of self evaluation task.
Inclusive approach action plan.
Quality of planning for individual children.
Playroom observations
QA activities Included in SLT monitoring calendar .



Thorough planning and evaluations.
Children’s plans and reviews.
Higher attainment and
engagement levels.
 
Clear SFL overview for nursery children.
Enhanced transition arrangements in place for those who need them.
Thorough plans in place including Summary of support/ Child’s Plans/ Pro Active Management Plans.
PLJ’s/Learning walls/ Floor books/Staff focus sheets/ responsive planning.
 




Evaluations/reviews of children’s child plans/Summaries of support/parental views/.
PLJ observations.
 














Parent feedback/questionnaire after specific interventions/events.




Strategies from the toolkit being used with children.

Increased number of children using the Fix-It folder successfully, to help resolve problems








SLT/SEYO meeting minutes
Attendance data
Attainment data
Child’s plans/Summary of support plans
Responsive planning
	Aug ‘24


Block 1 – review QA activities and feedback 








EYO action plans reviews
Block 1 – Nov 24
Block 2 – March 25
Block 3 – May 25




Session 1 Sept 2024
Session 2 Nov 2024









August 2024

September 2024






















Planning audits in Aug/Sept ‘24

Review stages of development profiles at end of block 1



SFL overview Aug ‘24
SFL consultation
Block 1 Aug/Sept
Block 2 Jan/Feb
Block 3 Mar/Apr

QA PLJ monitoring 
Block 1 Nov
Block 2 March
Block 3 May


End of Block 1 - gather children’s/parent views 
End of Block 2  - gather children’s/parent views 
End of Block 3 - - gather children’s/parent views 

 
 
 

 
 
 
 
 
 
 





















August 24 – June ‘25

	Ongoing Evaluation 

	 
This should be updated as part of on-going cycle of self-evaluation 




	Pupil Equity Fund allocation for session 2024/25 
	[image: ]£ 60,025

	School Context 

	 Anstruther Primary School and ELC
The school and ELCC serve the town of Anstruther and the outlying areas of Kilrenny and Cellardyke. The community take great pride in its fishing heritage and traditions. These are reflected in the school’s context for example with the ‘school house names’ reflecting the fishing heritage. Employment locally is diverse, with a range of local businesses many providing for visitors to the area. There are still some businesses directly involved in, or connected to the fishing industry. 

· The children and staff enjoy a well-equipped learning environment provided the modern facilities within our building. We have a large multipurpose hall with changing facilities and also have full access to the extensive playing fields and the use of the large sports hall that we share with Waid Academy and the local community.
· The school provides outdoor learning experiences within the context of pupils’ learning in school and in addition offers visits to Ardroy residential trip for pupils in P6 and Broomlee residential trip for pupils in P7 
· The school has established and maintains close links with cluster primary schools and with Waid Academy, our associated High School. 
· We have an average SIMD 6 however our SIM data is not reflective of the circumstances due to the impact of both hidden poverty and seasonal poverty linked to fishing and farming industry in our location within North East Fife. 
· We currently have an ASN population of 31%.
· School roll: 285   11 classes
· ELC roll: (40 am and 13 PM) 52 weeks
· ELC am session time: 8.00am – 12.40pm
· ELC pm session time: 1.20pm - 6.00pm


	Cost of the School Day 

	In Anstruther Primary School and ELC we recognise the need to reduce the cost of the school day for all children and particularly for children and families who are already experiencing poverty. 
All children in Primary 1-5 have access to free school meals. Free school meal grants are promoted to all families.  The grant also enables access to free school milk.  Fruit is available for children who do not have a snack, for whatever reason.
We promote the school clothing grant through our website, school emails, school website and at the P1 Information Session.  We share promotions run by our school uniform provider (e.g. 20% off) and promote uniform recycling. We also promote using pre-loved clothes through our cosy coat appeal in the lead up to autumn/winter months as well as the reusing preloved Christmas jumpers.

	Stakeholder engagement  
(in what ways have you engaged with your stakeholders – learners/parents/community etc.) 
	Participatory Budgeting  
(Are you using any of your PEF allocation to support participatory budgeting. If yes, what is the focus?) 

	· Share with parents and partners through group call at start of session
· Consultation with Pupil Council and Parent Council 
· Parental permission to include identified children in intervention groups
· Feedback from planned interventions

	PSA2: x 5 hours (Breakfast Club)
PSA2: 27.5 hours (intervention groups: HWB, Literacy, Numeracy)
% of budget to support inclusion for wider experiences, achievements including residentials/trips for children living in financial disadvantage




	Rationale 
Improve punctuality and attendance by creating a smooth transition between home and school

	Amount of Fund allocated: £60,024

	We are targeting 12 children who’s punctuality and attendance are impacted by a variety of poverty influences such as ASN, mental health, finance, larger families. The morning routines for these children can be very inconsistent. By funding a PSA2 to support with breakfast club, we aim to give the target group (as well as other children attending breakfast club) a positive, consistent morning routine and a good start to their day.
 

	Expected Impact 
(What is the expected impact on outcomes for children and young people) 
 
If this links to a SIP priority, please reference 
	Interventions Planned 
(What is the intervention? How will it be delivered? Who is responsible?) 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Impact on learners 
Ongoing evaluation Dec/June 
(What has been the actual impact/outcome, in particular for the targeted group of learners) 
(What data/evidence shows the impact of the project/intervention? Refer to outcome statement. Did you achieve what you set out?) 

	 
Intervention 1: A supervised  breakfast cafe will offer target children a positive start to the day where they can enjoy a healthy breakfast, supported by a pupil support assistant


Intervention 2: PSA2 27.5 hours to work alongside EP, SFL and Cluster PT to coordinate the use of high quality learning spaces for target children to close the gap for target pupils




Intervention 3:
All identified learners, will be able to
experience the same as their
peers including wider experiences and achievements.
This will be reviewed on an
individual basis.



	 
1: Breakfast Club will continue to support smooth transition between home and school. 

PSA2 to facilitate a soft start approach with literacy and numeracy games and activities to opt into after breakfast


2: Literacy intervention (Writing) 8 Target pupils in P7. Daily short bursts of learning minimum x3 per week following on from Cluster PT’s input to help to reduce the gap for target learners

Assistive technology to support children with ASN: PSA2 to support target pupils with use of speech to text in a quiet learning space



3. PEF budget will be used to ensure all identified children will have the same opportunities and experiences as their peers
All children will have the opportunity to attend and take part in all experiences facilitated by school.






	 
1. Attendance & engagement data gathered daily.
Attainment data for target pupils
Observations during breakfast club




2. Attainment Data
Spelling Age Data
SNSA Data Baseline 
Writing baselines and follow up







3. All children will have the opportunity to attend and take part in all experiences facilitated by school


	 
 
 




Appendix D – Pupil Equity Financial Plan Session 2024-2025 (Business manager has this template)
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