Aberhill Primary School
SCHOOL IMPROVEMENT PLAN
SESSION 2026-2027
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	Education Directorate Improvement Plan: Improving Learning, Teaching & Assessment, Learner Pathways

	Focused Priority:  Through the co-construction and consistent implementation of a whole-school learning, teaching and assessment model and policy alongside a clear and shared curriculum rationale, all practitioners at Aberhill Primary School will enhance the quality, consistency and impact of classroom practice, resulting in improved learner engagement, more effective use of assessment to inform next steps, and raised attainment and achievement for all children.


	HGIOS4 Quality Indicators

	1.1 Self-evaluation for Self-improvement
1.2 Leadership of Learning
1.3 Leadership of Change
2.2 Curriculum
2.3 Learning, Teaching and Assessment            
2.4 Personalised Support
3.1 Ensuring wellbeing, equality and inclusion        
3.2 Raising attainment and achievement
3.3 Creativity & Employability 
   

	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
(Triangulation of Evidence/QI Methodology)
	Timescales

	
Through the consistent implementation of a shared Learning, Teaching and Assessment model, a clear policy framework and an inclusive curriculum rationale, Aberhill Primary School will provide a coherent, high-quality learning experience for all learners. Consistent pedagogical approaches and effective use of assessment will strengthen learner engagement, progression and achievement, leading to improved attainment and greater equity. Professional enquiry, collaborative dialogue and engagement with research will build staff confidence and capacity to deliver evidence-informed practice. The purposeful integration of digital technologies will enhance participation, independence and learner agency, enabling children to confidently apply digital skills and access high-quality learning experiences that support sustained improvement over time.

	
With collaborative professional enquiry and leadership at all levels, we will co-construct, implement and evaluate a refined whole-school learning, teaching and assessment model, transitioning from a 4-part to a 5-part model to explicitly embed meta-skills and take into account digital technology to enhanced learner engagement, differentiation, feedback, assessment and the development of digitals skills. Children will be provided with regular opportunities to use technology creatively, collaboratively and independently to support their learning across the curriculum. This will be supported by structured opportunities for practitioner dialogue, and ongoing self-evaluation.

Team teaching opportunities in partnership with the Professional Learning lead, enabling practitioners to collaboratively plan, deliver and evaluate high-quality learning experiences. This will provide targeted, in-class coaching and modelling of effective pedagogy, supported by professional dialogue and reflection. As a result, staff will develop increased confidence and competence.

Development of purposeful collaboration and looking outwards to effective practice at cluster, authority and national level, we will engage in professional enquiry, moderation and partnership working to inform and refine our approaches to learning, teaching and assessment which will underpin our policy.

Through effective self-evaluation and professional enquiry, we will co-construct, implement and embed a whole-school Learning, Teaching and Assessment policy, ensuring clarity, consistency and shared understanding of high-quality pedagogy. This will be informed by current research, national guidance, and school-level evidence, and developed through structured professional learning and practitioner dialogue ensuring clear consultation with all stakeholders.

Building on collaborative, stakeholder engagement and professional enquiry, we will co-construct a clear and shared curriculum rationale that reflects our vision, values and local context ensuring this is reflective of our children, developing a coherent and progressive curriculum that supports breadth, depth and personalisation across all curricular areas. The rationale will provide a clear framework for learning, teaching and assessment, improving consistency of approach, strengthening learner engagement, and raising attainment and achievement for all.
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Data · P1 BASE, P4 and P7 NSA · 
Attainment Tracking through Progress Framework · 

Tracking of individual cohorts over time (P1, P4, P7, EAL, CEC, CPR, SIMD 1 and 2, ARMED FORCES 

· Records of Understanding used to record pupil progress through a level. · Forward planning documents and evaluations. 

Views · 
Staff, pupil and parent views collected in collegiate sessions and through various surveys. ·
 Feedback from Learning Partnership Visit. ·

 Feedback from Pupil Focus Groups. 

Direct Observations · Learning Partnership Visits. · Regular classroom and playroom visits from SLT, outlined in Quality Assurance Calendar. · Professional Dialogue from Pace & progress Meeting.



	

August 2026

September 2026, November 2026, February 2027, April 2027


November 2026




April 2027






August 2026-February 2027,May 202, une 2027






	Ongoing Evaluation

	




[bookmark: _Hlk189071352]
	Education Directorate Improvement Plan: Improving Learning, Teaching & Assessment: Meeting Learner’s Needs: 

	Focused Priority: Through the development of a shared understanding and consistent application of Quality Improvement (QI) methodology, all staff at Aberhill Primary School will strengthen learning, teaching and assessment in Reading and Writing. This will support a coherent and progressive approach to Literacy across the school, ensuring that practice is evidence-informed, responsive to learners’ needs, and focused on improving attainment and achievement for all, particularly identified target groups (Year 1 of 2)

(Year 1) As a result of engagement with QI methodology overall attainment in writing.
Overall attainment in Literacy in Primary 1 will increase from 75% to 77%* 
Overall attainment in Literacy in Primary 4 will increase from 48.55% to 61.5%* 
Overall attainment in Literacy in Primary 7 will increase from 45.65% to 58.7%* 




	HGIOS4 Quality Indicators

	1.1 Self-evaluation for Self-improvement
1.2 Leadership of Learning
1.3 Leadership of Change
2.2 Curriculum
2.3 Learning, Teaching and Assessment            
2.4 Personalised Support
 

	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
(Triangulation of Evidence/QI Methodology)
	Timescales

	
By June 2027, through the systematic application of Quality Improvement (QI) methodology, Aberhill Primary School will improve attainment and achievement in reading and writing for all children, with a particular focus on identified target groups, by increasing the proportion of children achieving expected Curriculum for Excellence levels and demonstrating measurable progress in literacy skills, as evidenced through robust triangulation of assessment data, learner voice, and professional judgement.






	
All staff will engage in a structured programme of, evidence-informed professional learning focused on QI methodology for reading and writing supporting high quality learning, teaching and assessment, including pedagogy, moderation and effective assessment practice, leading to improved consistency in classroom practice and enhanced outcomes in attainment and achievement.

 All practitioners will engage in collaborative enquiry and practitioner research, resulting in a shared understanding of high-quality learning experiences, underpinned by the QI approach resulting in improved progression in learning, and more consistent approaches to literacy across the school. Transforming learning will also be used to enhance learning, improve accessibility, and improve outcomes for all.

[bookmark: _Int_b4xKxzEl]Structured professional dialogue will be embedded within regular collegiate sessions, with staff consistently analysing attainment data, learner voice and classroom evidence to inform next steps, leading to more targeted teaching and improved learner outcomes 

 Moderation and collaborative planning approaches will be consistently embedded across all stages, resulting in increased consistency in standards, shared expectations of progression, and improved confidence in professional judgement. 
This will also take place in collaboration with a cluster comparator school throughout the academic year to strengthen moderation, validate professional judgement, and share effective practice.


Leadership at all levels will be strengthened, with staff taking ownership of improvement priorities and contributing to school improvement, resulting in increased collective responsibility and sustained improvement in learning, teaching and assessment.

Robust monitoring and self-evaluation processes will be consistently implemented across the school, using a range of evidence to track impact, inform next steps, and drive continuous improvement in outcomes for learners.

Progress against agreed outcomes will be regularly reviewed using a clear focus on equity, resulting in improved attainment and achievement for all learners, particularly those most impacted by the poverty-related attainment gap.

	

V Brooks, C Houston, & I Couser
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·  Use of QI methodology to support analysis of attainment and progress data (e.g. BASE, CFE SNSA, teacher judgement, tracking data)
· Targeted intervention data (e.g. baseline, mid-point, and end-point measures through QI methodology.
· Attendance, engagement and participation data
· LP/ELP feedback to offer external scrutiny to support SSE validation and support effective next steps.
· Pupil voice (surveys, focus groups, learner conversations)
· Staff professional dialogue and moderation activity
· Parent/carer feedback (surveys, informal feedback, meetings)
· Partner views (e.g. Learning Partnership, external agencies)
· Learning visits and classroom observations
· Quality assurance activities linked to QI calendar
· Sampling of learners’ work and planning
· Observations of interventions and targeted support
· Termly tracking and monitoring
· Ongoing professional dialogue
· Evaluation against HGIOS4 - SSE
· Planned across the full session and embedded within the school’s quality assurance calendar as an ongoing process.
· Reviewed at key points (e.g. baseline, mid-year, end-of-year)
· Used to adapt actions in response to emerging evidence



	


Phase 1 August 2026 – Feb 2027 QI writing PL engagement and collaborative enquiry. 

Phase 2 Feb 2027 – June 2027 – QI Reading PL engagement and collaborative enquiry.


Moderation across with comparator school will take place November 2026 and Feb 2027 inset.

Structure professional dialogue agreed through SIP inputs and allocated through WTA.


Tracking and monitoring ongoing through the QA calendar and collaborative feedback agreed through collegiate time.

	Ongoing Evaluation

	





	Education Directorate Improvement Plan: Attendance & Engagement

	Focused Priority:  Through consistent application of a robust, whole-school attendance strategy that includes systematic tracking, monitoring and analysis of data, early identification of patterns, targeted support, and clear communication of expectations, alongside targeted interventions and strengthened partnership working with families, Aberhill Primary School aims to improve overall attendance, reduce persistent absence, and increase equity of access to learning. This will ensure all learners benefit from regular, meaningful engagement in school, leading to improved outcomes in attainment, achievement, and wellbeing.

	HGIOS4 Quality Indicators:

	
1.1 Self-Evaluation for Self-Improvement
1.2 Leadership of Learning
1.3 Leadership of Change 
2.3 Learning, teaching and assessment
2.4 Personalised Support
2.5 Family Learning
2.6 Transitions
2.7 Partnerships
3.1 Ensuring wellbeing, equality and inclusion
3.2 Raising Attainment and Achievement


	Expected Impact
	Strategic Actions Planned
	Responsibilities
	Measure of Success
(Triangulation of Evidence/QI Methodology)
	Timescales

	Almost all learners will benefit from an improved robust and rigorous approach to attendance management and the removal of potential barriers to attendance and engagement.

Increased family engagement and understanding of the importance of attendance, reflected in improved communication, earlier intervention, and stronger home–school relationships.

Almost all demonstrate increased punctuality and reduce late coming, supporting a stronger start to the school day and readiness to learn.

Greater confidence and clarity among staff in applying attendance procedures, leading to more timely, consistent and effective responses to emerging concerns.

Improved equity of outcomes for children impacted by socio-economic factors, through earlier identification of barriers and more targeted support.
More effective multi-agency collaboration, ensuring that children and families receive appropriate, coordinated support where attendance concerns are more complex.

A positive shift in school culture where regular attendance is valued, promoted, and understood by the whole school community.






	Develop, agree, and implement a clear, whole-school attendance policy, in line with the cluster, which defines roles, responsibilities and expectations for staff, learners and families, ensuring consistency in procedures, including recording, follow-up and escalation of attendance concerns. Within the policy, a bank of resources to be readily available for use to provide consistent messages around attendance to families.

Establish robust systems for the regular tracking, monitoring and analysis of attendance data at whole school, stage and individual level, including scheduled review points to identify emerging patterns early and inform timely intervention (use of Power BI).

Introduce a staged intervention pathway which outlines universal, targeted, and intensive support ensuring that barriers to attendance are identified promptly and addressed through appropriate, proportionate support.

Strengthen relationships with families through proactive communication, including regular attendance updates, supportive conversations, and clear messaging around expectations, promoting shared responsibility and increasing parental engagement in improving attendance. Improved communication will ensure there is a shared understanding of the importance of attendance across our school community. 

Implement targeted support for individuals and families facing barriers to attendance, including collaboration with partner agencies where appropriate including flexible approaches, wellbeing support, or practical assistance to reduce barriers.

Provide professional learning for staff (including office staff & PSAs) to ensure confidence and consistency in applying attendance procedures, analysing data, and engaging in supportive, solution-focused conversations with families.

Promote a positive attendance culture across the school through assemblies, classroom discussions and recognition of good and improving attendance reinforcing the importance of regular attendance and its link to success.

Monitor and evaluate the impact of interventions regularly, using data to refine approaches and ensure that strategies are leading to improved attendance, engagement, and outcomes for learners.

Continue engaging with the cluster attendance working group to agree on shared priorities and family-engagement approaches. Potentially launching a community initiative towards attendance and promotion of this through community partners (CLD, EFFC, shops, transport etc)




	
Strategic Lead – I.Couser

Operation Lead – R.Melville

Universally – all staff have an element of responsibility.



	· Attendance and Punctuality Data
· Tracking of targeted interventions
· Attainment date over time
· Engagement data
· Pupil and Parent Feedback
· Staff feedback 
· Parental engagement evidence
· Consistency of Practice (QI Methodology)
· Cluster comparative data
· Wellbeing data
 




	Term 1: Establish policy, expectations and baseline data
 Term 2: Implement tracking systems and early interventions
 Term 3: Embed targeted support and review impact
 Term 4: Evaluate outcomes and plan for sustainability

August – September (Term 1 – Establishment) - Whole-school attendance policy and procedures refreshed and shared with all staff. Clear expectations communicated to families. Baseline attendance data analysed (whole school, stage, groups, individuals) to identify priorities. Staff professional learning delivered to ensure consistency in processes and use of SEEMiS/monitoring systems.

October – December (Term 2 – Implementation and Early Intervention)
 Robust tracking and monitoring systems fully in place, with regular review meetings. Begin implementing staged intervention pathway, with early identification of emerging concerns. Targeted support introduced for individuals and families. Initial engagement and communication strategies with families strengthened.

January – March (Term 3 – Targeted Support and Review)
 Ongoing monitoring and analysis of attendance data to evaluate impact of interventions. Adjustments made to support strategies as required. Increased focus on persistent absence and identified groups. Continued partnership working with families and external agencies where appropriate.


April – June (Term 4 – Evaluation and Sustainability)
 Full evaluation of attendance data, including comparison with baseline and cluster data. Impact of interventions assessed, including case studies. Staff reflect on practice and identify the next steps. Refined approaches embedded to ensure sustainability in the next session.



	Ongoing Evaluation

	












PEF Plan  
	Pupil Equity Fund allocation for session 2026/27
	£ 172,725

	School Context (copied from SQR)  Aberhill Primary School currently serves a roll of 269 children, reflecting a slight decrease from 287 in the previous academic year. The school is organised into 11 mainstream classes, with a planned reduction to 10 classes from August 2026, ensuring that our structure remains responsive and sustainable.
Our school community is richly diverse, with a wide range of strengths, experiences, and needs. This includes 5 care-experienced children, with a further 2 anticipated to join us in August 2026, 3 children from armed forces families, 5 young carers, and 25 children with English as an Additional Language. In addition, 75 children are currently identified as having Additional Support Needs, reflecting a rising and increasingly complex profile of need across our community.
We are deeply committed to promoting equity, inclusion, and wellbeing for all. This is reflected in our Free Meal Entitlement rate of 55% and a SIMD average of 1.4, with 99.5% of our children living within SIMD deciles 1 - 3. This context shapes our leadership priorities and reinforces our collective responsibility to work compassionately and strategically to remove barriers to learning.
Through strong, values-driven leadership and nurturing ethos, we continue to develop targeted, inclusive approaches that recognise each child as an individual. By working closely with families and partners, we ensure that every child is supported to achieve, attain, and thrive.

	Cost of the School Day (In what key ways do you plan to mitigate against Costs within the School Day) 

	At Aberhill Primary School, reducing the Cost of the School Day is integral to our ongoing improvement work in ensuring wellbeing, equity and inclusion.  Raising attainment and achievement for all. Guided by our values of community, ambition, respect, equity and safety, we are committed to ensuring that every child is safe, included, and able to participate fully in learning and school life.
We recognise that financial barriers can impact attendance, engagement, and outcomes. Through a strategic, compassionate, and evidence-informed approach, we actively remove these barriers so that all learners' experience dignity, fairness and success.
Our approach is underpinned by a universal, targeted and individualised model of support, ensuring that the needs of all learners and families are met:
· Universal approaches reduce cost barriers for all, promoting equity and inclusion across the school community.
· Targeted supports are responsive to emerging needs, enabling timely intervention.
· Individualised support is provided sensitively and discreetly, ensuring children and families feel respected and supported.

This structured approach ensures that every child can attend, engage and achieve, while promoting equity in outcomes and sustained participation.
 Delivering Equity Through Action
Safe, Healthy and Ready to Learn 
Our universal free breakfast club ensures all children begin the day nourished, settled and ready to learn, supporting wellbeing across SHANARRI indicators. Funded through our pupil-led tuck shop, this initiative also promotes ambition, responsibility and learner leadership, contributing to improved attendance, punctuality and engagement.
Respect, Inclusion and Dignity 
Our “New to You” preloved clothing initiative reflects our commitment to respect and community. Delivered in partnership with families, this provides accessible, high-quality school clothing in a dignified and sustainable way. This removes stigma and financial pressure, strengthening confidence, inclusion, and a strong sense of belonging.
Equity of Access and Achievement 
All school excursions and after-school activities are fully funded to ensure equitable access to rich learning opportunities.  Residential experiences are also supported as Aberhill provides free transportation for all children and in terms of the full experience there is a payment plan scheme in place to support affordability. We provide the experience of a whole school trip for children and families annually, which is also fully funded. In mitigating circumstances, alternative funding is also sought to ensure this enables every learner to develop skills for learning, life and work, enhancing confidence, aspiration and attainment, regardless of financial circumstances. 
Proactive Planning for Inclusion 
Cost of the School Day is embedded within our ongoing strategic planning cycle. At the start of each session, we rigorously review planned activities to:
· Identify and reduce potential financial barriers
· Apply an equity lens to decision-making
· Ensure that no child is excluded from any aspect of school life

This proactive approach reflects our commitment to fairness, inclusion, and high expectations, ensuring alignment with our vision and values.


	Stakeholder engagement  
(in what ways have you engaged with your stakeholders – children/parents/community etc.) 

	Stakeholder engagement at Aberhill Primary School is strategically embedded within ongoing self-evaluation and improvement processes. Views are gathered systematically through the Parent Council and a range of inclusive methods, including digital consultation, parental engagement opportunities, and the annual SQR/SIP process, ensuring that feedback meaningfully informs school priorities. This is complemented by consistent partnership working, with Educational Psychologist input and wider partner feedback actively incorporated into continuous improvement cycles. Together, these approaches ensure that planning is evidence-informed, responsive, and focused on improving outcomes for all children.




	Rationale 
(what poverty-related attainment gap are you trying to address?)  
This does not all have to have a PEF cost 
	Amount of Fund allocated (if appropriate) £ 172,725


	 Through detailed analysis of attainment, attendance and wellbeing data, alongside professional judgement and meaningful engagement with learners, staff, families and partners, we have identified a sustained poverty-related attainment gap which continues to impact a significant proportion of our school community.
This evidence demonstrates that socio-economic disadvantages are a key factor affecting children’s attendance, engagement, and progress over time. A number of learner groups are disproportionately impacted, including care experienced children, young carers and those with additional support needs. These learners are over-represented within lower attainment groups and are more likely to experience disrupted patterns of engagement, which in turn limits their access to high-quality learning opportunities. Central to our strategy is the provision of high-quality, personalised support. This includes the implementation of targeted nurture provision through “The Bridge”, which offers a safe, inclusive and responsive environment for these children who require additional support to manage social, emotional and behavioral barriers to learning. This provision is strategically led to ensure a coherent and data-informed approach, with a clear focus on improving both wellbeing and attainment outcomes.
Our data further highlights that approximately 39% of learners (P2–P7) require targeted support to address gaps in literacy, numeracy and communication—skills which are critical for improving life chances and achieving equity. In addition, there is a clear need to accelerate progress within the current P4 cohort, with early indicators suggesting a similar trend emerging within P3. These patterns reinforce the need for timely, targeted and sustained interventions to prevent gaps in attainment from widening further.
In response, our PEF strategy adopts a holistic and preventative approach, recognising that closing the poverty-related attainment gap requires a strong and explicit focus on wellbeing, inclusion and readiness to learn. We have prioritised relational and strengths-based approaches to improving attendance, ensuring that barriers are identified early and addressed through supportive, trusting relationships with learners and families. This approach is critical in promoting engagement, improving consistency of attendance, and strengthening learners’ sense of belonging.
PEF funding is also used to sustain enhanced PSA support, enabling daily, targeted interventions for identified learners. These interventions are evidence-informed, carefully monitored and responsive to individual need, supporting progress in core areas such as phonics, reading, numeracy, and communication. This targeted approach ensures that learners develop confidence, independence, and the skills required to access the wider curriculum.
Recognising the impact of adverse childhood experiences and emotional wellbeing on learning, we have also prioritised targeted therapeutic intervention through a commissioned art therapy model. This provision supports emotional regulation, resilience and engagement for learners whose needs present significant barriers to participation. Its impact is monitored through a range of measures, ensuring strong alignment with our self-evaluation processes and a clear focus on outcomes.
Additionally, targeted investment in key cohorts, particularly P3 and P4, ensures early intervention where attainment gaps are emerging. This proactive approach reflects our commitment to equity and excellence, ensuring that support is both timely and preventative.
Across all actions, partnership working is central, ensuring that families and services are meaningfully involved in planning and delivering support. Collectively, our strategic use of PEF is designed to improve attendance, strengthen wellbeing, and accelerate progress, ensuring that all learners—particularly those most affected by poverty—experience increased equity of opportunity and improved outcomes over time.

	Expected Impact 
(What is the expected impact on outcomes for children and young people) 
 
If this links to a SIP priority, please reference 
	Interventions Planned 
(What is the intervention? How will it be delivered? Who is responsible?) 
	Measure of Success 
(Triangulation of Evidence/QI Methodology) 
	Impact on children 
Ongoing evaluation ongoing throughout school session and final evaluation in June 
(What has been the actual impact/outcome, in particular for the targeted group of children) 
(What data/evidence shows the impact of the project/intervention? Refer to outcome statement. Did you achieve what you set out?) 

	Furthest from Attainment (Additional)
To support progress for identified children furthest from attainment by delivering targeted PSA2 support across P2–P7, focusing on phonics, common words, early numeracy, speech and language, dyslexia support, handwriting, and physio interventions. This support will aim to reduce barriers to learning and demonstrate measurable improvement in attainment and engagement for at least 75% of the 107 children involved.










Care experienced, ASN and Young Carers (Additional)
Through the strategic development of high-quality, personalised support, we will strengthen early identification and targeted intervention. Particular focus will be given to disproportionately affected learner groups, including Care experienced children (7 – 2.5%), young carers (5 –2%) and those with additional support needs (75 –27%), who are currently over-represented within lower attainment cohorts. Central to this will be the continued implementation and refinement of “The Bridge” nurture provision, ensuring a safe, inclusive and responsive environment that effectively addresses social, emotional and behavioral barriers to learning.
















DAPL Access (intensive)
By June 2027, identified children affected by poverty-related barriers at Aberhill Primary School who are participating in targeted Art therapy will demonstrate improved emotional regulation and engagement in learning. This will be evidenced by:
At least 70% of targeted pupils showing measurable improvement in wellbeing and emotional regulation through CORS assessment data.

Improved engagement in learning, with a reduction in dysregulated behaviours impacting learning (tracked through school wellbeing and behaviour data)

Increased attainment outcomes, with the majority of targeted pupils demonstrating progress in CfE levels or narrowing of the attainment gap relative to peers
This will be achieved through a weekly, school-based Art therapy intervention, alongside family engagement opportunities and staff professional learning, supporting a holistic and systemic approach.




P4(moving to P5) attainment in Literacy is currently below national expectations, with emerging data indicating that the current P3 (moving to P4) cohort is also off track. In response, early intervention has been prioritised at P4) to secure improved outcomes ahead of transition into P5. Targeted support is being delivered through the allocation of two PSAs across both P4 and P5 classes, working collaboratively with class teachers to strengthen core literacy skills. This intervention is closely aligned to the School Improvement Plan, with a particular focus on improving the quality of writing and reading through consistent, evidence-based approaches. Ongoing tracking and moderation will ensure impact is measured and interventions are responsive, supporting improved attainment over time.




























[bookmark: _Int_1GBO7hoj]Through a consistent, nurturing and data-informed approach to attendance, the school will see improved overall attendance, with a particular focus on reducing persistent absence for targeted learners impacted by poverty-related barriers. Learners will experience increased engagement, improved wellbeing, and stronger relationships with staff, leading to enhanced readiness to learn and improved attainment over time. Families will feel more supported and empowered to prioritise attendance, strengthening home–school partnerships. Targeted interventions will ensure that barriers to attendance are identified early and addressed effectively, resulting in more equitable outcomes for all learners.



















	Daily targeted practice and over teaching of early skills to support class teaching of curriculum.
· Supported by Learning Support Teacher to oversee planning of experiences and outcomes and develop good practice in terms of tracking progress and evidence.
· Partnership with Speech and Language to ensure accessibility and progression of early skills. 
· Regular review of progress/value added to individual profiles and professional dialogue between LS Teacher and PSA2 to ensure early detection and intervention. 
· LS consultation with class teachers to ensure clear communication between class teacher and PSA and a shared understanding of profile of need.




· Targeted interventions will be informed through Boxall profiling, enabling a clear understanding of pupil wellbeing and identified needs.
· Ongoing assessment will be embedded within this process to ensure that key areas for support are identified early and reviewed regularly, allowing for responsive and timely intervention.
· The strategic lead for this work will be the Support for Learning (SfL) Teacher, working collaboratively with PSA2.
· Regular professional dialogue meetings with SLT and SFL will take place to review progress, monitor impact, and identify emerging needs, ensuring early intervention and appropriate support for learners.


















· [bookmark: _Int_zY90mTQz]Deliver weekly, school-based art therapy sessions for identified pupils to support emotional regulation, resilience and wellbeing. Sessions will provide a safe space for expression, develop coping strategies, and reduce barriers to learning linked to poverty and adverse experiences.
· Provide structured opportunities for parent/carer engagement, including wellbeing drop-ins and consultation. This will strengthen relationships, build shared understanding of children’s needs, and support consistent approaches between home and school.
· Implement a programme of professional learning, coaching and consultation led by DAPL to develop staff understanding of attachment, trauma and emotional regulation. This will ensure consistent, nurturing approaches across the school and support improved engagement and behaviour.
· Utilise CORS assessment data alongside school wellbeing, behaviour and attainment data to track progress over time. Regular review meetings with SLT and SFL will support responsive planning, ensuring interventions are adapted to maximise impact on engagement and attainment.


Targeted Early Intervention (P4)
· Identify off-track learners through baseline and ongoing CfE assessment.
· Implement structured small-group teaching (phonics, comprehension, sentence construction).
· Daily targeted interventions led by teacher/PSA to close gaps before transitioning to P4.

Targeted Attainment Support (P5)
· Use attainment data to create focused literacy groups with clear, measurable targets.
· Deliver intensive reading and writing support (e.g. guided reading, explicit writing instruction).
· Increased opportunities for application of skills across the curriculum.
Deployment of PSAs
· Two PSAs allocated across P4 and P5 to support targeted groups.
· PSAs trained to deliver structured literacy interventions alongside class teachers.
· Clear timetabling aligned to identified learner needs and priority cohorts. 
Consistent High-Quality Learning & Teaching
· Use of QI methodology to support consistent high-quality learning and teaching.
· Teacher out of class 0.2 to support team teaching of QI approaches.
·  Analysis of attainment and progress data (e.g. BASE, CFE SNSA, teacher judgement, tracking data
Assessment, Tracking & Moderation
· Regular tracking of targeted learners using CfE/SNSA and Base data along with summative and formative assessment and teacher-led assessment.
· Termly moderation activities to ensure consistency of judgements.
· Use data to adapt interventions quickly where impact is limited.







· Targeted tracking and monitoring systems will be used to identify patterns of attendance concern at an early stage, with a particular focus on SIMD data and PEF-identified learners. Regular attendance reviews will be undertaken by school leaders, with clear processes for escalation and support.
· A range of nurturing, relationship-based interventions will be implemented, including daily check-ins, trusted adult approaches, and flexible start arrangements where appropriate. PEF-funded staffing will support targeted intervention for identified learners, allowing for increased engagement, emotional support, and re-engagement programmes.
· Family engagement will be strengthened through regular, supportive communication, including attendance meetings, home visits where appropriate, and signposting to wider services. Partnerships with external agencies will be utilised to address complex barriers, in line with GIRFEC principles.
· Universal strategies will promote a positive culture of attendance across the school, including celebrating success, raising awareness of the importance of attendance, and embedding consistent expectations. A whole-school approach will ensure all staff take shared responsibility for promoting and supporting good attendance.
	· Tracking impact through regular SFL meetings and staff consultations to allow moderation.
· Quality Assurance through Pace & Progress Meetings
· Observations/CfE declarations
· Pupil voice















· Boxall profile assessments demonstrate measurable improvements in targeted pupils’ wellbeing and readiness to learn over time, with identified needs reducing across key strands.
· The SfL Teacher and PSA2 effectively coordinate interventions, with clear planning, tracking and impact evidence for all identified learners.
· Professional dialogue records show regular review meetings between SLT and SfL, evidencing informed decision-making, early identification of emerging needs and appropriate intervention planning.
· A reduction in dysregulated behaviours impacting learning, alongside improved engagement, is demonstrated through school wellbeing and behaviour data.
· Increased consistency in approaches across staff, supporting improved outcomes in wellbeing, engagement and attainment for targeted pupils.
· Pupil/parent and partner voice to provide qualitative data.


· Improved outcomes for targeted pupils, with at least 70% demonstrating measurable progress in emotional regulation and wellbeing through CORS data.
· improved engagement and a sustained reduction in dysregulated behaviours impacting learning.
· The majority of pupils will demonstrate progress in CfE levels or a narrowing of the attainment gap
· Regular SLT and SfL reviews will ensure interventions are responsive, embedded, and delivering sustained impact on wellbeing and attainment.
· Pupil, partner and parent voice.















· Increased % of P4 learners on track for CfE First Level (reading and writing)
· Increased % of P4 learners achieving national expectations in literacy (raising attainment over time)
· Targeted learners demonstrate accelerated progress within a level
· Attainment gap for identified learners in P5is reduced
· SNSA/BASE and teacher judgement data show improved literacy skills
· Writing evidence shows improved quality (structure, vocabulary, accuracy) through moderation
· Learners apply literacy skills consistently across the curriculum
· Targeted groups demonstrate progress against individual literacy targets
· Learning observations show increased engagement and independence along with feedback from pupil voice as part of QA calendar.
· Consistent use of agreed literacy approaches evident across P4 and P5 
· Staff confidence and consistency in assessment judgements improves (moderation evidence)
· Tracking data evidence sustained upward progress over time
· Clear evidence of responsive interventions based on data (QI methodology)
· Positive triangulation: data, observations and pupil voice demonstrate improved outcomes



· Quantitative measures will include an increase in overall school attendance and a reduction in the number of learners with attendance below agreed thresholds (e.g. below 90%), with a particular focus on targeted PEF cohorts. Data will demonstrate a narrowing of the attendance gap between SIMD groups.
· Qualitative evidence will include improved learner engagement, increased participation in learning, and positive feedback from pupils, staff, and families. There will be clear evidence of strengthened relationships and increased confidence among families in working with the school.
· Tracking data, wellbeing indicators (GIRFEC), and attainment information will be triangulated to demonstrate the impact of improved attendance on learner progress and outcomes.




	 
 
What has been the impact? Have you met your original expected impact? 
 
 













[image: ]Pupil Equity Financial Plan Session 2026-2027 (to be completed with Business Manager)
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