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	Quality Assurance



The ensuring of quality within the Inclusion and Wellbeing Service is everyone’s responsibility and will take place across all staff and learners. The views of external partners (including parents/carers) will also be sought. We will audit our practice on a regular basis, plan for improvement, evaluate our progress and review our priorities.

We are supported in this process at national level by How Good Is Our School 4? (HGIOS) and other associated HMIe documentation (Journey to Excellence / Included, Engaged and Involved), and at local level by Falkirk Council’s Quality Assurance Policy. 

All Quality Assurance procedures are intended to support staff and affirm the good practice evident within the service, creating a climate of continuous improvement across Inclusion and Wellbeing Service.  
How good is our school? (4th edition) offers a framework that underpins effective self-evaluation. It will support practitioners and school leaders at all levels to:

· ensure educational outcomes for all learners are improving;

· address the impact of inequity on wellbeing, learning and achievement;

· consistently deliver high-quality learning experiences;

· embed progression in skills for learning, life and work from 3-18;

· further strengthen school leadership at all levels;

· improve the quality and impact of career-long professional learning;

· extend and deepen partnerships to improve outcomes for all learners;

· increase learning for sustainability; and

·    tackle unnecessary bureaucracy.
	Audit of Practice



Annually there will be an on-going audit of practice during which all staff (support, teaching and inclusion support) will evaluate particular areas of the service as identified in HGIOS 4 and as directed by the management team through Quality and Standards documentation and the Service Improvement Plan (SIP). The Inclusion and Wellbeing Service will routinely measure itself against the four capacities and this will in turn be linked to the quality indicators using appropriate challenge questions: 
· 1.3 Leadership of Change

· 2.1 Safeguarding- (not reported on)

· 2.2 Curriculum- (not reported on)
· 2.3 Learning, Teaching and Assessment

· 2.4 Personalised Support- (not reported on)

· 2.7 Partnerships in evaluating the impact of parental engagement (would be our focus area)
· 3.1 Ensuring Wellbeing, Equality and Inclusion
· 3.2 Raising Attainment and Achievement 

Inclusion and Wellbeing Service works in partnership with other establishments and has developed an Improvement Partnerships with two other local authorities. The partnership agreement means that Inclusion and Wellbeing Service will: 

· Undertake self-evaluation of a QI identified by the partnership. 

· Have visits from and to other schools within the partnership to discuss the identified QI and self-evaluation for self-improvement.
· Each Service / School within the partnership will participate in a Validated Self Evaluation (VSE) visit annually. This will have a focus QI identified by the improvement partnership and one other QI identified by the service. This will mean that every year there will be a VSE for Inclusion and Wellbeing Service.
· Safeguarding remains a key focus of the service 
Staff will have an opportunity for debate and discussion around the service performance measured and evidenced against the four capacities. Staff will have access to a copy of the necessary documentation, including illustrative levels for QIs (HGIOS4).
	Planning for Improvement




The SIP will be the principal vehicle for planning for improvement. This will be set within the context of national and local priorities, the Children, Young People and Education Service’s plan and the priorities as established by Inclusion and Wellbeing Service staff and user groups. It is essential that all staff contribute to the planning and implementation of improvement strategies.

The plan will identify actions required, timescales, personnel and resources needed, including staff development, to implement the planned developments. Success criteria will be specific, measurable and achievable.

It is the responsibility of all staff to have read HGIOS4 and ensure that they regularly self-evaluate and support self-improvement
	Monitoring and Evaluating



Within Inclusion and Wellbeing Service monitoring will take place systematically and regularly to provide useful information about how well we are performing (Appendix 1). Monitoring will be both descriptive and evaluative.

As illustrated in HGIOS4 the significant relationship between effective self-evaluation and school improvement can also be seen as an “inwards, outwards, forwards” approach to help you and your partners answer the questions which remain at the heart of self-evaluation:

· How are we doing?

· How do we know?

· What are we going to do now? 
To establish how well we are doing, we use information from the monitoring of:

· Teachers’ and Support Staff planning
· Programmes of work- Universal through to targeted 
· Classroom practice

· Pupils’ work and attainment, within class and examination/assessment results

· Support for pupils

· Attendance figures
· Exclusion Figures
· Class and service ethos

· Staff development as identified through the Education Review and Development (ERD) process

· Progress in the SIP

· Service audits using HGIOS/4 capacities
· Peer monitoring

· Pupil feedback

· Data including the recording of exclusions, racial incidents,  reports of bullying and leavers’ destinations

· Consultation with staff, parents/carers and others

	Reviewing Priorities




It is essential that we prioritise our planned improvements. We will aim to deliver improvements in all key areas (HGIOS) whilst ensuring our annual priorities are those which will improve the quality of pupils’ experiences and have a positive impact on maximising attainment. 
	Responsibilities




Members of the Leadership Team will be responsible for the monitoring and evaluation of all aspects of the service. They will:

· Offer staff opportunities to develop skills in self-evaluation which will be further supported through creating a calendar of monitoring activities (Appendix1)
· Keep themselves up to date with publications from the Scottish Government and HMIe which give advice and/or reports on standards and quality in Scottish schools and educational establishments

· Be aware of the current expectations for practice and standards both at a local level and a national level.
· Actively seek parental/carer views and respond to all expressions of concern or complaint within 48 hours

· Prepare an annual Standards and Quality Report which will accurately describe the service’s strengths and areas for improvement and reflect requirements of reporting on the NIF. This will be based on evidence, some of which will be gathered through the procedures detailed below.

· Facilitate the creation of the Service Improvement Plan, providing a detailed plan of improvement. This will follow wide consultation with staff, pupils and partners (including parents/carers)
Teaching staff will be responsible for ensuring:

· Balance, breadth and progression of the curriculum
· Tracking and monitoring of learning
· Target setting

· Management of resources

· Verification of NQ courses where appropriate

· A link with a subject specialist for secondary teachers
· Engagement in moderation activities

· Support Key Teacher roles (secondary teachers)
· Use of various assessment techniques to inform learning and teaching

· Maintenance of an accurate record of training/CPD

· Identification of their own development needs
· Moderation of evidence
This will be in evidence in timetables, annual plans, daily planning and recording, termly reports, classroom organisation and management, displays, assessment materials, records of classroom observations, CPD records, pastoral notes, chronologies and PRD documents.

Pupils will be responsible for:

· Good attendance, as agreed at termly Team Around the Child (TAC) meetings

· Behaving appropriately 

· Trying their best to engage with all learning opportunities

· Setting their own targets in class work and behavioural terms

	Procedures




In line with HMIe Inspection and Review Model all evaluation will use the 6 levels of performance as used in HGIOS.

	Level 6
	excellent
	outstanding or sector leading

	Level 5
	very good
	major strengths

	Level 4
	good
	important strengths with areas for improvement

	Level 3
	adequate
	strengths just outweigh weaknesses

	Level 2
	weak
	important weaknesses

	Level 1
	unsatisfactory
	major weaknesses


	Pupil Tracking, Monitoring and Target Setting




Pupil tracking is the method we use to monitor pupil progress over a period of time.  Teaching and support staff will use their evaluation of pupils’ initial assessment, abilities and attainment to forward plan and arrange study at appropriate levels. Teachers will use their evaluation of pupils’ initial assessment, abilities and attainment to forward plan and arrange study at appropriate levels for national awards and qualifications. The tracking process will allow staff to evaluate the pace of learning and assist in target setting. Staff will set targets for every pupil and progress in this will be monitored by teachers and management through assessment, class work and observation. Child’s Action Plans will be the significant documents in this process and will be reviewed and updated termly as part of the planned programme of meetings. Daily recording of pupils’ progress allied to additional recording as deemed useful by subject teachers, will also evidence pace and progression.

All pupils should have access to their current targets – both in formal and informal curricular areas - and staff should ensure pupils know their core targets appropriate to the work being covered. Pupils ought to be encouraged to work with staff to set their own targets and review progress on a regular basis. This should be supported by the pupil’s key teacher.

	Sampling Pupil’s Work and Supporting Paperwork



As part of our self evaluation programme to improve performance and raise attainment, the Head Teacher, Depute Head Teacher and Principal Teachers will sample pupils’ work on a regular termly basis. The work of two/three pupils will be examined across all subject areas, as well as the supporting pupil support paperwork for those pupils (Child’s Action Plans, Record of Child’s Meeting, external reports, etc). Written feedback will be given to staff and pupils, evaluating the materials sampled, and comments will be provided.

	Classroom Visits




A number of classroom visits will be undertaken by the Extended Leadership Team during the course of each session. These will be a combination of informal and formal visits and in the case of the latter the visiting teacher will agree with each teacher a suitable lesson to visit.  Observation of classroom practice may involve a combination of the following:

· General observation of lessons/activities (including within the classroom)
· Team teaching alongside staff
· Assisting with assessment

· Participation in and support of planned activities

· Meetings with individuals or classes following a taught lesson

For Teachers all of the fore going will be in accordance with the relevant protocols as agreed between the council and the relevant teaching unions (LNCT agreements). Teachers will be advised of the particular focus of a classroom visit (i.e. HGIOS indicators) and oral and written feedback will be given as soon as practicable. Examples of good practice sought by class visits could include the use of assessment strategies, promoting the four capacities, co-operative learning strategies, etc.

On an annual basis the council’s Quality Improvement Officer (S) may arrange to visit a selection of classes/interventions.

	Consultation, Support, and Challenge




This is intended as a means of:

· providing all staff with an opportunity to identify their good practice

· providing staff with any support they need

· providing feedback/follow up on classroom observation

· supporting tracking and target setting

· supporting the PRD process

· responding to staff requests
· supporting attainment discussions and planning
All staff will be given an opportunity for consultation with their line managers on a termly basis, although ad hoc discussion is available as and when required. The council’s PRD process will be undertaken to further support staff
It is important to emphasise that all members of staff within the establishment have an obligation to ensure that we are fulfilling our service aims and are working towards achieving the improvements as detailed in the SIP. Any member of staff who has concerns about their role or progress should bring these to the attention of their line manager as soon as time allows.
Appendix 1- Classroom Observation Record (HGIOS 4/ HNIOS)
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	Class:
	Date:
	Time:

	Agreed action points from last observation



	SIP Focus:

	Learner Experiences:

	Learning and engagement
	Quality of teaching
	Effective use of assessment
	Planning, tracking and monitoring

	· Learners are eager, engaged  and active participants in learning

· Learners are appropriately challenged 

· Learners are independent in their learning and set realistic targets for themselves 

· Learner-teacher interaction 
· Children are given some level of choice about the mode of learning they engage in
	· Teaching is underpinned by shared school values

· Use a variety of innovative resources and approaches, including digital technologies and outdoors

· Clarity and purposefulness of dialogue 

· 
	· AiFL strategies use to improve outcome for learners 

· Feedback effectively informs learning 

· Assessment approaches are matched to the needs of the learners 


	· Plan appropriate learning tasks, differentiated and devised to promote progress of all learners

· Tracking and monitoring is used effectively to improve learners attainment 

· Skilled analysis of data which focuses on improving learners progress 

	


	2.4 Personalised Support
	
	

	Universal Support
	Targeted Support
	Removal of barriers to learning

	· There are clear, visible routines in the classroom

· Clear and consistent expectations and boundaries are set within the classroom – orally, visually, written

· Designated safe areas for children

· Staff use language that supports co-regulation

· The principles of TCI are embedded in practice

· Appropriate adult support and structure is provided

· Relationships within the class are built on trust and staff take time to develop a rapport with the children

· Language used by staff suits the developmental needs of the children
	· Individual timetables for each learner are clearly displayed

· Tasks are differentiated around social and emotional competence as well as around curricular ability

· Relevant support staff are involved in planning, reviewing and supporting individuals or groups of learners

· Learners are fully involved in decisions about how their needs will be met

· The learning environment and teaching approaches are meaningfully adapted to support the individual learners progression pathways
	· Highly-responsive to circumstances of at risk children and are proactive in ensuring that barriers to learning are minimized

· Work with partners to remove barriers to learning 

· Provide an inclusive learning environment 

· Reflect on own practice and work collaboratively with others to meet the needs of all learners 
· Staff build up resilience in children by helping them to achieve small successes in tasks before setting more challenging tasks

· Negative beliefs are challenged by staff in a sensitive way

· Staff promote growth mindset in children


	

	Success and Achievements 
	
	

	3.1 Improving wellbeing, equality and inclusion
	3.2 Raising attainment and achievement
	3.3 Increasing creativity and employability

	· Learners feel valued and supported 
· Positive pupil-teacher relationships
· All learners are included, engaged and involved in learning
· Sensitive and responsive to the wellbeing of  individual learners 
· Classroom is a secure and nurturing environment 
· There are opportunities for play based learning dependent on the developmental level of the child
	· Learners are attaining appropriate levels in curricular areas 
· Emphasis of HWB across the curriculum 
· Learners active participants in leading their learning – target setting
· Confident teacher’s judgment of learners progress
· Recognise learners wider achievements and contribute to raising attainment 
	· Learners are confident and ambitious 
· Learners are motivated to explore and challenge their learning
· Learners are developing technological skills for learning, life and work
· Learning experiences are linked to employability 
· Learners are supported  to make suitable, informed choices bases on  their skills, strengths and preferences 
· Learners have a ‘growth mindset’ when facing new or challenging learning experiences 

	


	Notes of discussion with pupil group:




	Comments by observer:




	Agreed Action Points:




	Comments by teacher:




Appendix 2- Forward Planning Professional Dialogue 2018-2019
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	Planning block: Term
	Class:


	
	Questions
	Notes

	Evaluations
	· What was the impact of the previous block of learning on pupil progress?

· What are the planned next steps to progress learning for individuals and groups? – link to achievement grids/ Form 4s

· Have you used attainment/tracking and monitoring information/benchmarks to decide next steps for the pupils?

· What are some examples of quality feedback you have provided to pupils to ensure improvement and learning?
	

	Literacy/ Numeracy & HWB skills
	· What significant aspects of learning are you focusing on this term?

· How do you plan to differentiate learning in…?

· How are you ensuring progression in…?

· How will you assess learning in…?

· How are children learning to regulate their emotions?

· How are you promoting independence and responsibility for pupils’ own learning?

· How are you providing opportunities for your pupils to lead on their own learning?

· Are experiences planned for beyond the classroom setting?
	

	Other subjects
	· How are pupils involved in leading their learning?

· What are the key skills pupils will develop through this context?

· How will you ensure breadth and depth of learning and opportunities to apply learning in a range of contexts?

· What activities have you planned for to develop regulation skills?

· How is your pace and challenge?

· How will you assess learning?  What evidence will you generate? 

· How are you tracking and monitoring progress?  Where is this recorded?

· Are experiences planned for beyond the classroom setting?
	

	Nurturing Approaches
	· What are the key skills pupils will develop to help them learn about their emotions?

· What planning have you done to offer choices to reduce the need for control?

· How are you using your learning support to improve outcomes for pupils?

· What activities have you planned for to develop skills/ knowledge/ understanding in social skills? 

· How are you monitoring and tracking progress in the development of their social and emotional skills?
	

	Personal Learning Planning 
	· How are pupils involved in leading their learning?

· How do pupils, in partnership with you, review their learning and set targets? (examples of good practice)

· How are pupils’ success and wider achievements celebrated and recorded?
	

	SIP priorities 
	· How are you implementing improvements from the RACI groups into your classroom practice? – 
	

	Concerns/ Action points
	
	


Appendix 3- Planning for Intervention Professional Dialogue 2018-2019
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	Planning block: Term
	Class:


	
	Questions
	Notes

	Evaluations
	· Have the action points been implemented from the last professional dialogue?

· Have you used self-evaluation tools to evaluate for improvement?


	

	Child’s Plan
	· Does the child have all relevant paperwork?

· Is the paperwork up-to-date?

· Is pupil voice recorded?

· Are the parents’ views sought and recorded?

· Are other agencies’ goals recorded in the paperwork?


	

	FORM 7
	· Are the recorded incidents relevant for a chronology?

· Is all information recorded in chronology?

· Is there a multi-agency chronology?  Is one needed?

· Does the chronology match the reporting of TCI incidents?

· Is there analysis and change of practice occurring from the monitoring of the chronologies?


	

	Pastoral Notes
	· Are notes being maintained?

· Are they up-to-date?

· Who is maintaining the notes?  Are they properly recorded?


	

	Training
	· Are all staff trained in chronologies/pastoral notes and aware of them?

· Do all staff have access to chronologies/pastoral notes?

· What further training is required?


	

	Concerns/ Action points
	
	


Appendix 4- Dialogue with Learners 
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How good is your classroom?  How good is our school?
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	Name something that works well in your classroom or school that you want to continue.
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	Name something that you would like to start happening in your classroom or school.
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	Name something that happens that you think does not work well and you would like to change. 
	


	Last time you said...
	What we did...
	How is this now?
	What else can we do?

	
	
	
	

	Tell me something you have learned this month.

	· 

	Tell me about a skill you have developed this month.

	· 

	Tell me the best thing  about the Inclusion and Wellbeing Service  ( learning, activities, house events, school events, 

playground, lunches)

	· 

	Tell me something we could do to make the Inclusion and Wellbeing Service even better.

	· 

	Shared with:
	

	Actions
	· 


Appendix 5- Monitoring activities

	Mariner: Tasks
	QA Staff
	Freq
	Aug
	Sept
	Oct
	Nov
	Dec
	Jan
	Feb
	Mar
	Apr
	May
	June

	Forward Plans/Evaluations
	DHTs & PTs

	Termly
	
	(
	
	(
	
	(
	
	
	(
	
	

	Weekly plans/Daily Plans (in case of absence)
	DHT/HT
	Drop in checks
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Weekly/Daily plans
	DHT- BGE

DHT – Senior Phase
	Weekly
	(
	
	(
	
	(
	
	(
	
	(
	
	

	Baseline Assessment/Reviews
	ELT
	Termly
	
	(
	
	
	
	(
	
	
	(
	
	

	S3 Profiles / Pupil Profiles
	DHT- BGE

DHT – Senior Phase 
	Monthly At Consultation, support and attainment meetings
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	R.A. Safety plans/ICMP
	DHT- BGE

DHT – Senior Phase
	On-going
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Class obs/Learning walks
	ELT
	Termly
	
	(
	
	(
	
	
	(
	
	
	(
	

	Peer obs
	Teaching 

Staff &ELT
	Termly
	
	(
	
	(
	
	
	(
	
	
	(
	

	Attendance/Exclusions
	DHT- BGE

DHT – Senior Phase
	Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Curriculum Entitlements
	DHT- BGE

DHT – Senior Phase
	Termly
	(
	
	(
	
	
	(
	
	
	(
	
	

	Pupils views on school- including pupil council
	Pupil Council 
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	Parents views on school- including parent council
	FSW/DHT
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	Staffs views on school
	DHT/HT
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	Partner views on school
	DHT?HT
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	SIP/RACI
	ELT
	Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	16+ planning
	DHT Senior Phase/CEW
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	SBNC
	HT &

Co Chair SBNC
	Bi-Annually
	
	(
	
	
	
	
	
	
	
	(
	

	TCI Implementation and monitoring
	Incident Monitoring Group
	Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Health & Safety
	DHT_ Senior Phase
	Weekly/Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	School Handbook
	HT
	Annually
	
	
	
	
	
	
	(
	
	
	
	

	Standards and Quality

Report
	HT
	Annually
	
	(
	
	
	
	
	
	
	
	
	

	CP Referrals
	HT
	Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	GIRFEC paperwork 
	DHTs & HT
	Monthly
	
	(
	
	(
	
	(
	
	(
	
	(
	

	Key Teacher Folders
	DHT- BGE

DHT – Senior Phase
	Monthly At Consultation, support and attainment meetings
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Pastoral notes/contact sheets
	DHT- BGE

DHT – Senior Phase
	Ongoing
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Audit ERD
	HT
	Annually
	
	
	
	
	
	
	
	
	(
	
	

	Winter Plan
	DHT-Senior Phase
	Annually
	
	
	
	(
	
	
	
	
	
	
	

	Complaint Handling
	HT
	Termly
	
	(
	
	
	(
	
	
	(
	
	
	(


	Oxgang: Tasks
	QA Staff
	Freq
	Aug
	Sept
	Oct
	Nov
	Dec
	Jan
	Feb
	Mar
	Apr
	May
	June

	Forward Plans/Evaluations
	ELT

	Termly
	
	(
	
	(
	
	(
	
	
	(
	
	

	Weekly plans/Daily Plans (in case of absence)
	DHT/PT/HT
	Drop in checks
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Weekly/Daily plans
	DHT


	Weekly
	(
	
	(
	
	(
	
	(
	
	(
	
	

	Baseline Assessment/Reviews
	DHT/PT
	Termly
	
	(
	
	
	
	(
	
	
	(
	
	

	Pupil Profiles
	DHT- Teachers

PT- Support Staff (Where applicable) 
	Monthly At Consultation, support and attainment meetings
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	R.A. Safety plans/ICMP
	DHT


	On-going
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Class obs/Learning walks
	PT/DHT
	Termly
	
	(
	
	(
	
	
	(
	
	
	(
	

	Peer obs
	Teaching 

Staff
	Termly
	
	(
	
	(
	
	
	(
	
	
	(
	

	Attendance/Exclusions
	DHT


	Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Curriculum Entitlements
	DHT/PT- BGE


	Termly
	(
	
	(
	
	
	(
	
	
	(
	
	

	Pupils views on school- including pupil council
	PT
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	Parents views on school- including parent council
	DHT
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	Staffs views on school
	HT
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	Partner views on school
	HT
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	SIP/RACI
	ELT

	Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Transition planning
	DHT 
	Bi-Annually
	
	
	
	(
	
	
	
	
	
	(
	

	SBNC
	HT &

Co Chair SBNC
	Bi-Annually
	
	(
	
	
	
	
	
	
	
	(
	

	TCI Implementation and monitoring
	Incident Monitoring Group
	Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Health & Safety
	DHT
	Weekly/Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	School Handbook
	HT
	Annually
	
	
	
	
	
	
	(
	
	
	
	

	Standards and Quality

Report
	HT
	Annually
	
	(
	
	
	
	
	
	
	
	
	

	CP Referrals
	HT
	Monthly
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	GIRFEC paperwork 
	DHT, PT & HT
	Monthly
	
	(
	
	(
	
	(
	
	(
	
	(
	

	Key Teacher Folders
	DHT


	Monthly At Consultation, support and attainment meetings
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Pastoral notes/contact sheets
	PT
	Ongoing
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(
	(

	Audit ERD
	HT
	Annually
	
	
	
	
	
	
	
	
	
	
	(

	Winter Plan
	HT
	Annually
	
	
	
	(
	
	
	
	
	
	
	

	Complaint Handling
	HT
	Termly
	
	(
	
	
	(
	
	
	(
	
	
	(


Appendix 6
Framework for Quality Assurance –offsite provisions

HGIOS4 Challenge Questions should be considered for relevant aspects
	Aspect
	What?
	evidence/examples/next steps/areas of good practice/outcomes for learners
	Date (s)

	Positive Behaviour
	QA of TCI paperwork and plans- Sample and ensure consistent use across all staff

Are TCI Plans updated regularly?

	
	

	
	Quality Assurance of Risk Assessments - Sample and ensure consistent use across all staff

	
	

	
	QA of Restorative Approaches

· Use of restorative language

· Use of restorative meetings LSIs
· 
	
	

	
	Data Evidence to support QA (PT/DHTS to ensure data is gathered by Clerical and recorded using excel) :

· Month on month number of restorative meetings

· Month on month internal exclusion figures

· Month on month formal exclusion figures

· Month on month number of physical interventions

· Month on month number of health and safety incident forms

· Month on Month number of police incidents
	
	

	Pupil Voice
	Tracking of impact of pupil council and eco-council etc. within each base
	
	

	
	Tracking opportunities where pupils are actively involved in taking forward their own learning and development
	
	

	
	Tracking pupil voice through Child’s Plan (GIRFEC form 4)
	
	

	
	Tracking of pupil voice through key teacher sessions (Secondary)
	
	

	Leadership of Change

Themes:
· Developing a shared vision, values and aims relevant to the school and its community

· Strategic planning for continuous improvement

· Implementing improvement and change
	Lead and ensure that:

· Staff involved in leading and contributing to  change and improvement

· Staff ensuring that they uphold the values of the service

· 4 capacities are discussed, evidenced, areas of success are recorded, and areas for improvement are actionable

· Annual opportunities for parents, carers, children and wider community to be involved in evaluation, improvement and designing rationale

· Protected collegiate time for staff to lead improvement areas

· Improvement science model used in professional enquiry to measure impact and outcomes for learners
	
	

	
	Coordinate and record collegiate meetings
	
	

	
	QA standard of reporting to parents
	
	

	
	QA termly Newsletters
	
	

	
	Ongoing tracking of priorities identified within SIP
	
	

	 Raising Attainment and Achievement 

Themes:

· Attainment in literacy and numeracy

· Attainment over time

· Overall quality of learners’ achievement

· Equity for all learners
	Baseline tracking:

· SNSA, reading, spelling, writing, numeracy etc
· Wellbeing Assessments (Wheels)  introduced to establish baseline and improvement
· Assessments utilised to monitor and plan improved wellbeing
· ASN assessments to support planning e.g. dyslexia screener
· 
	
	

	
	NQs / Accreditation –PT Secondary

	
	

	
	Tracking achievement (including achievement folders- each child to have individual achievement folder)

	
	

	
	Evidence that formative and summative assessments used to examine and plan next steps in learning

	
	

	
	Tracking of pupil attendance

	
	

	
	Display boards highlighting examples of pupil attainment and achievement 

	
	

	
	Tracking of mainstream experiences

	
	

	
	Tracking of direct involvement from specialist staff supporting education, e.g. Music Therapist, Social Care, Educational Psychologist, Forth Valley College, Youth Services, Active Stirling, etc. and evaluate impact / outcomes for learners

	
	

	Curriculum

Themes:

· Rationale and design

· Development of the curriculum

· Learning pathways

· Skills for learning, life and work
	Tracking effectiveness and progress of curriculum development

	
	

	
	Opportunities to develop children and young people’s skills for learning, life and work

	
	

	
	Induction success to and from Inclusion and Wellbeing Service Offsite Provisions
	
	

	
	Post 16 tracking for Secondary, including tracking of positive destination
	
	

	
	Effective use of Es and Os within planning
	
	

	
	Ensuring children’s entitlement for Broad General Education are established and delivered effectively (Primary and Secondary BGE)
	
	

	
	Secondary – Measuring progress to accreditation across senior phase subjects
	
	

	
	Evidence of and effective use of the 7 principles of curriculum design
	
	

	
	Evidence of and relevant use of interdisciplinary learning
	
	

	
	All staff take responsibility for developing literacy,

numeracy, health and wellbeing and digital literacy across the curriculum
	
	

	Learning, Teaching and Assessment

Themes:

· Learning and engagement

· Quality of teaching

· Effective use of assessment

· Planning, tracking and monitoring
	Classroom visits to evidence:

· Principles of CfE

· Use of AiFL

· Effective use of support staff

· Appropriate challenge within learning

· Creative use of resources

· Learners being responsible and engaged positively in learning

· Evidence of active learning within and out with the classroom environment

· Promotion of positive behaviour

· Using information from IEP and PBP to support learning

· IAF paperwork in place for all children accessing Inclusion and Wellbeing Service offsite provisions including My World Triangle

· Individual Education Programmes meet learners needs

· Structure to lessons that ensure learning intentions are clear, purposeful learning take space, regular check in with learners and progression in learning

	
	

	
	Clearly defined timetables in place for SLAs, Teachers, and PTs

Secondary- Cover in place for each period

	
	

	
	Ensuring teachers contact time is above 18 hours pro rata and below 22.5 hours pro rata (including cover periods)

	
	

	
	Jotter sampling/work sampling

	
	

	
	Peer visits to support feedback (refer to previous assessment and moderation training notes)

	
	

	
	Display boards up to date and clearly linked to learning and outcomes of learning

	
	

	
	Display boards highlighting examples of pupil attainment and achievement 
	
	

	
	Tracking of mainstream experiences
	
	

	
	Tracking of direct involvement from specialist staff supporting education, e.g. Music Therapist, Social Care, Educational Psychologist, Forth Valley College, Youth Services, Active Stirling, etc. and evaluate impact / outcomes for learners
	
	

	
	Forward Planning

· Assessment and Moderation clearly planned for within teacher forward plans

· Annual, Termly, and Weekly Plans in place for all subject areas

	
	

	Partnerships

Themes:

· The development and promotion of partnerships

· Collaborative learning and improvement

· Impact on learners 


	QA  purpose and outcome of engagement with parents through:

· Tracking attendance at meetings

· Tracking attendance at base events- Celebration of success, charity events, base initiatives etc.

· Engagement with pupil learning (including monthly parents afternoons)

· QA standard of reporting to parents

· QA termly Newsletters
	
	

	
	Regular planning with parents/carers in meeting needs of children and young people
	
	

	
	Engagement and communication between partners is regular, structured, supportive and efficient.
	
	

	
	Partners are clear about their roles, responsibilities and contributions.
	
	

	
	Raised attainment and achievement for children and young people working with partners through:

· Additional pathways identified

· Personalisation of curriculum opportunities
· Potential positive destinations identified
	
	

	Ensuring Wellbeing, Equality and Inclusion

Themes:

· Wellbeing

· Fulfilment of statutory duties

· Inclusion and equality
	My World Assessments undertaken and regularly reviewed with TAC
	
	

	
	Wellbeing Assessments directly influencing interventions and impact upon engagement 
	
	

	
	Regular Pupil Council
	
	

	
	Regular Key Teacher time
	
	

	
	Individual Education Programmes in place for all learners accessing offsite provision
	
	

	
	Regular Staged Intervention reviews (4 per year)
	
	

	
	CSP considered at Staged Intervention Reviews
	
	

	
	Cross agency planning coordinated in meeting the needs of the child, young person of family
	
	

	
	Environments created that make children, young people, and families feel safe
	
	

	
	Risk Matrix identifying areas of need in relation to wellbeing
	
	

	
	Record of Meetings focussed upon improvements and desired outcomes for children and young people
	
	


Appendix 7
Framework for Quality Assurance - Outreach

	Aspect
	What?
	Evidence/Examples
	Date (s)

	Positive Behaviour
	QA of Positive Behaviour Plans- Where they exist
	
	

	
	Quality Assurance of Risk Assessments- Where they exist 
	
	

	
	QA of Restorative Approaches

· Use of restorative language

· Use of restorative meetings and supportive restorative paperwork

· Coaching and Reflecting approaches evident through planning
	
	

	
	Data Evidence to support QA (requested through admin support) :

· Month on month absence figures for children being supported

· Month on month formal exclusion figures for children being supported

· Observation data for time spent in whole class/on task
	
	

	Pupil Voice
	Tracking pupil voice through use of appropriate evaluation tools
	
	

	
	Tracking opportunities where pupils are actively involved in taking forward their own learning and development in relation to interventions
	
	

	
	Tracking pupil voice through Child’s Plan (GIRFEC form 4) and other suitable mechanisms
	
	

	Leadership of Change

Themes:
· Developing a shared vision, values and aims relevant to the school and its community

· Strategic planning for continuous improvement

· Implementing improvement and change
	Lead and ensure that:
· Staff involved in leading and contributing to  change and improvement

· Staff ensuring that they uphold the values of the service

· 4 capacities are discussed, evidenced, areas of success are recorded, and areas for improvement are actionable

· Annual opportunities for parents, carers, children and wider community to be involved in evaluation, improvement and designing rationale
· Protected collegiate time for staff to lead improvement areas

· Improvement science model used in professional enquiry to measure impact and outcomes for learners
	
	

	
	Coordinate and record collegiate meetings
	
	

	
	QA standard of reporting to parents
	
	

	
	QA termly Newsletters
	
	

	
	Ongoing tracking of priorities identified within SIP
	
	

	Raising Attainment and Achievement 

Themes:

· Attainment in literacy and numeracy

· Attainment over time

· Overall quality of learners’ achievement
· Equity for all learners
	Baseline tracking

· Baseline Assessments undertaken linked to nature and focus on interventions
Once established baseline will be taken with 4 weeks of initial SEBN intervention and repeated in 10-12 weekly cycles thereafter for tracking purposes.
	
	

	
	Wider Achievement directly linked to SEBN interventions
	
	

	
	Tracking engagement within school setting linked to SEBN Intervention
	
	

	
	Ongoing Tracking of outreach priorities identified within SIP
	
	

	
	Measure impact of training delivered across previous sessions
	
	

	Curriculum
Themes:

· Rationale and design

· Development of the curriculum

· Learning pathways
· Skills for learning, life and work
	Tracking effectiveness and progress of delivered interventions
	
	

	
	Forward Planning

· Intervention Plans

· Evaluations and assessments
	
	

	
	Induction success to and from Inclusion and Wellbeing Service Offsite Provisions
	
	

	
	Effective use of Es and Os within planning, specifically in relation to H&W
	
	

	
	Evidence of and effective use of the 7 principles of curriculum design
	
	

	
	Evidence of and effective use of the four capacities and eight Health and Wellbeing indicators (SHANARRI)
	
	

	Learning, Teaching and Assessment
Themes:

· Learning and engagement

· Quality of teaching

· Effective use of assessment
· Planning, tracking and monitoring
	Supportive visits by leaders to evidence:

· Principles of CfE

· Use of AiFL

· Effective use of support staff

· Appropriate challenge within learning

· Creative use of resources

· Learners being responsible and engaged positively in learning

· Evidence of active learning within and out with the classroom environment

· Promotion of positive behaviour
· Using information from IEP and PBP to support learning

· IAF paperwork in place for all children accessing Inclusion and Wellbeing Service offsite provisions including My World Assessment
· Individual Education Programmes meet learners needs

· Structure to intervention activity that ensure learning intentions are clear, purposeful learning take space, regular check in with learners and progression in learning.
	
	

	
	Clearly defined timetables in place for SLAs, Teachers, and PT
	
	

	
	Ensuring teachers contact time is above 18 hours pro rata and below 22.5 hours pro rata (following advice on LNCT agreements)
	
	

	
	Ensuring ISW contact time is above 19 hours pro rata 
	
	

	
	Work sampling/session sampling
	
	

	
	Ensuring no duplication of multiagency roles
	
	

	
	Planning clearly linked to learning and outcomes of learning
	Peer visits to support feedback (refer to previous assessment and moderation training notes)
Forward Planning

· Assessment clearly planned for within intervention plans

· Intervention plans in place for all supports
· Evaluations clearly identify impact, outcomes and proposed next steps
	
	

	
	
	
	

	
	Ensuring teachers take lead role for assessment of needs in relation to SEBN
	
	

	Partnerships
Themes:

· The development and promotion of partnerships

· Collaborative learning and improvement

· Impact on learners 


	Coordinate and record collegiate meetings
	
	

	
	QA standard of reporting to parents and schools
	
	

	
	Tracking of pupil attendance including

· Month on month attendance figures

· Month on month record of sessions offered and attended
	
	

	
	QA  purpose and outcome of engagement with parents through:

· Tracking their attendance at meetings

· Tracking through IAF

· Parental Questionnaires distributed 
	
	

	
	Attendance and contribution to Staged Intervention meetings and other appropriate reviews
	
	

	Ensuring Wellbeing, Equality and Inclusion
Themes:

· Wellbeing

· Fulfilment of statutory duties

· Inclusion and equality
	My World Assessments undertaken and regularly reviewed with TAC
	
	

	
	Wellbeing Assessments directly influencing interventions and impact upon engagement 
	
	

	
	Individual Education Programmes in place for all learners with SEBN contributions  clearly identified
	
	

	
	Cross agency planning coordinated in meeting the needs of the child, young person of family
	
	

	
	Support development of environments to make children, young people, and families feel safe
	
	

	
	Contribution to Risk Matrix identifying areas of need in relation to wellbeing
	
	

	
	Ensuring skills for learning, life and work are integral to intervention planning
	
	


Support for Leaders

· The monitoring calendar should include moderation events, peer supportive visits, and feedback sessions

· Quality assurance discussions to be built into consultation, support, and challenge meetings
· Quality Assurance Feedback sessions to teams built into collegiate calendar
	Updates to HT no later than
	Term 1
	Term 2
	Term 3
	Final Report

	
	27.10.19
	15.12.19
	9.3.20
	1.5.20











