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English as an Additional Language 
This guidance aims to provide a description of the process for support for children and young people who have English as an additional language. 
Note: The term parent is taken to cover parent/ guardian within this guidance. 
Rationale for EAL 

This guidance is written with reference to the key policies and documents that are relevant for EAL learners. ‘Scotland has a wide range of legislation to support inclusion and equality in education which ensures rights and entitlements for children and young people to education, support and wellbeing.’ (Supporting Bilingualism and EAL - Glow Blogs site)
The Education (Additional Support for Learning) (Scotland) Act 2004 as amended (2009)). The broad and inclusive term “additional support needs” applies to children and young people who, for whatever reason, require additional support, long or short term, in order to help them make the most of their school education and to be included fully in their learning. English as an additional language has been specifically identified as a potential additional support need within the Supporting Children’s Learning Code of Practice.
EAL – a definition

Learners with English as an Additional Language (EAL) are learning English in an English-speaking environment while also accessing the curriculum in English. These learners are bilingual, i.e. they use two or more languages to communicate in their daily life. Being bilingual does not necessarily imply that a pupil is fully fluent or can read or write in the languages used at home. Bilingual learners are a diverse group (language background, previous educational experience or cultural, religious, social and economic backgrounds). Furthermore, they also differ in the level of support they have from their home and community as well as their breadth of exposure to English language and Scottish culture. They have individual personalities, learning styles and other individual differences and some have other additional support needs, too.

Falkirk Situation

Almost every school in Falkirk has at least some children and young people with English as an Additional Language on its roll.  In June 2020 more than 1800 children and young people were bilingual.  Over 75 languages are now spoken in Falkirk’s schools and ELCCs. 
Who refers? 
All referrals are made by the school in which the child or young person is enrolled. Each must be authorised by the Head Teacher. New arrivals notification can be passed on by email, telephone call or face to face conversation with EAL staff but needs to be followed up by using the EAL Alert Form which should  be sent directly to IAS@falkirk.gov.uk and also to EAL@falkirk.gov.uk. 
For pupils already in school the EAL Referral Form should be completed and sent directly to IAS@falkirk.gov.uk and also to EAL@falkirk.gov.uk.
Possible reasons for referral

Referrals can be made for:

· New arrivals for whom English is an additional language. 
· New arrivals who are English speakers but whose previous education was not in English.

· Pupils who are starting formal education in Nursery or P1 who grew up in a family where the main language is not English.

· Bilingual pupils already enrolled in a school who are not making the expected progress
The EAL Pathway – New to school
The Pathway sets out the procedures schools should follow when a new pupil for whom English is an additional language is being enrolled.
Pre-Enrolment Checklist

1. On Initial contact with the family obtain a contact name and telephone number.
2. Ensure the correct home language has been identified. For parents who speak little or no English you might want to use your school’s ‘Language Identification Chart’. 

3. If English language is a barrier parents should be offered the assistance of a trained interpreter which can be booked for the enrolment meeting. 

4. Arrange an enrolment meeting with pupil/s, parents and school management. A calendar can be used to agree a suitable date and time to return for the meeting.

5. Complete an EAL Alert Form which should be sent directly to IAS@falkirk.gov.uk and also to EAL@falkirk.gov.uk.








The Pathway sets out the process schools should  follow if they have concerns regarding the progress of pupils with English as an additional language.
EAL Pathway – English is an additional language and this impacts on education achievement





EAL Team details
The EAL Team are based at The Cottage, 85 Grahams Road, Falkirk FK2 7DD.  
Email address: EAL@falkirk.gov.uk 
EAL blog: https://blogs.glowscotland.org.uk/fa/asnfalkirk/additional-support-for-learning-outreach/eal-team/
The EAL Team consists of two EAL teachers working 1.6 FTE and two bilingual home/school liaison workers working 1.2 FTE who are supporting Urdu/Punjabi/Hindi and Cantonese/Mandarin/Hakka speaking families. 

Team members have specialist expertise and are available to provide advice, training and support to schools, nurseries and relevant agencies. 

EAL teachers’ main roles are:

· Supporting the enrolment and settling in process for school and pupils

· Assessment of pupils 

· Direct Teaching

· Providing CPD

Home/School liaison workers’ main roles are:

· Supporting home/school communication

· Liaising with relevant agencies 
· Supporting learners in school 

· Consultation
Interpreters

Falkirk Council has a contract with a company to provide interpreting and translation services. The contracted provider for this language support is Bigword.  It is the school’s responsibility to organise this service in advance of any meetings to be held. Information on how to use this service is available on the intranet.  The link is also provided below. 

http://inside.falkirk.gov.uk/policy/equality/interpretation-translation.aspx
The Council’s contact for any queries is Linda Gilliland on 01324 506028 or by email linda.gilliland@falkirk.gov.uk.
The use of an interpreter, where needed, for any meeting is vitally important so that all parties can express themselves without fear of misunderstanding. Using an interpreter at an Enrolment meeting is crucial if the meeting is to be successful in allowing the child to make a smooth transition into school. Best practice guidelines about how to work with and when to book an interpreter can be accessed here:
Working with Interpreters, Best Practice Guidelines
Recording EAL on SEEMiS

SEEMiS data provides numbers, language(s) spoken and English language levels of pupils with EAL both to the authority and to the government in their scotXed report. It is important that this data is maintained on a regular basis, to support the Council in its strategic developments and planning.

Notice

In addition to recording the languages spoken by the learner, the English language level needs to be recorded otherwise the system records English as a “First-language”. If the language levels are not yet known then use the ‘not assessed’ option.
Time allocation 

A member of the EAL Team would visit the pupil in school for one 45 minute time slot per week/fortnight at a time to suit the school timetable and EAL teacher diary.
Partnership working
As directed by the school the EAL Team will work with any partner agencies supporting the child. 

The EAL Team work in close collaboration with the Learning Resource Service to provide dual language and home language resources as well as age appropriate English Language resources. 
Parental Engagement with EAL
Following the EAL Pathway for enrolling new pupils will ensure that EAL staff are able to engage with parents at the start of their child’s education in Falkirk. The EAL Team will provide information for parents in home language at enrolments.

The EAL Team is working towards increasing parental engagement through Parental Drop-in sessions at the EAL Team base in the Cottage. We are also creating an EAL Blog Parent Section  which has information on bilingualism and education.
We attend school TAC meetings on request.
The EAL Team have created a number of Forms for schools to use in relation to referring, enrolment, 

tracking and  assessing EAL pupils. 

The following forms have been devised by the EAL Team for use by ELCCs and Schools.  The Alert and Referral forms must be used by all establishments to request support from the EAL Team. The other forms are examples of good practise in the enrolment of EAL pupils, planning for and tracking attainment for EAL pupils and support to identify possible additional support needs.  Please click on the links below for the relevant forms.
EAL Alert Form
EAL Referral Form
Enrolment Meeting Summary Sheet For ELC
Enrolment Meeting Summary Sheet For Primary 


 HYPERLINK  \l "Secondary" 

Enrolment Meeting Summary Sheet For Secondary
 

 EAL Development – Planning and Tracking Sheet for ELC
EAL Development - Planning and Tracking Sheet for Primary
EAL Development - Planning and Tracking Sheet for Secondary
Identifying Support Needs EAL/ASN
EAL Pathway – New to School


 HYPERLINK  \l "Pathwayimpact" 

EAL Pathway – Impacts on Achievement

Working with Interpreters, Best Practice Guidelines
EAL Team

Alert  Form   - New enrolment request

	Date:


	

	School:
	

	Contact person at school:
	

	

	Pupil’s name:
	

	DOB:
	

	Stage:
	

	

	Home language(s):
	

	

	Date and time 

of enrolment meeting:
	


Send completed form to:

EAL Team, ASN Outreach Team 

Email: eal@falkirk.gov.uk and IAS@falkirk.gov.uk
EAL Team

  Referral Form - EAL and this impacts on educational achievement
	Date:


	

	School:
	

	Contact person at school:
	

	

	Pupil’s name:
	

	DOB:
	

	Stage:
	

	

	Home language(s):
	

	

	Concerns: 
	


Send completed form to: EAL Team,  eal@falkirk.gov.uk  and  IAS@falkirk.gov.uk 
EAL Enrolment Meeting Summary Sheet for ELC
	Date: 
Present at enrolment meeting:




Child’s name: 





Child is known as:

Date of Birth:

Nursery-Home Communication

Parent/Carer:
Daily communication: 
Preferred  
(   Verbal communication
    

(   Written communication 

More formal discussions of your child’s progress
(   Interpreter required








           Language: _____________________

    


(   No interpreter required

Child’s language and cultural experience 

a) What is your child’s position in the family?

b) How old are your child’s siblings?

c) What languages is your child exposed to?
	Language
	Who with?

E.g. dad, grandparents, playgroup
	How often?

For how long?
	Comment

	
	
	
	

	
	
	
	

	
	
	
	


d) Do you have close family connections in another country?

(Where? / Who? / What language? / What contact does the child have with them?)

e) Does your child have any experience of 

	Setting

Nursery/playgroup/school
	Attendance

Hours per week/for how long
	Language/s
 
	Comment

	
	
	
	

	
	
	
	


Child’s learning so far

What can your child already do in your home language?
	Can your child …
	Beginning to
	With confidence 
	Comment

	understand most of what is said at home


	
	
	

	understand instructions with 2-3 parts

	
	
	

	listen to a story & ask/answer questions about it
	
	
	

	be easily understood when talking to friends and family
	
	
	

	be easily understood

by most people
	
	
	

	ask and answer simple questions
	
	
	

	put three word phrases together
	
	
	

	speak in sentences


	
	
	

	imitate nursery rhymes easily
	
	
	

	join in singing 


	
	
	

	interact well with peers
	
	
	

	engage in pretend play
	
	
	

	recognise own name 

(which script?)
	
	
	

	recognise letter names/sounds
	
	
	

	name at least three parts of the body
	
	
	

	name basic colours
	
	
	

	chant numbers


	
	
	

	count a number of objects 
	
	
	

	name basic shapes


	
	
	

	Can your child do anything else you like to tell us about?


	

	What does your child like doing/feels confident about?


	

	Is there anything which your child doesn’t like doing/feels less confident about
	


Support for your child’s learning
f) Are you familiar with the Scottish Curriculum?


( Yes                    ( No

g) Do you already know other families in the nursery/school?

( Yes                    ( No

h) Do you know other families in your home language community?
( Yes                    ( No

i) Are you interested in helping out in the nursery?


( Yes                    ( No

Do you have any concerns about your child? 

EAL Team

EAL Enrolment meeting summary sheet - Primary
	Date:


	

	School:
	

	Contact person:
	

	Pupil’s name:                                                                  Child is known as:

	DOB: 

According to circumstances questions are addressed to parents or the child/young person.

How long have you been in Scotland?

Have you made friends already?

Do you know any other (home language speaker) in Falkirk?

Can you describe in a few words the place you lived before (urban or area/ access to outdoors?)

Home language(s)

Language(s) used at home and with family: 

If more than one home language

Which language is used with whom? When?

If the home language does not use Latin script, does the pupil know the Latin script:                      (  Yes                 ( No

Has the pupil have experience of writing the Latin script


                                                                (  Yes                 ( No



	Pervious education

Did the pupil attend nursery: (P1-P3 pupils only)       (  Yes                 ( No

At what age did the pupil start formal education:  

For how many years did the pupil attend primary school:

Language of instruction:

Was more than one language used in school (except MFL teaching):  

 (  Yes                 ( No

If yes, please expand:

School size:

Class size:

Coeducation:                                                      (  Yes                 ( No

Was English taught in school: :                    (  Yes                 ( No

For how many years:



	Further information


	

	Does the pupil have siblings:                             (  Yes                 ( No

If yes, note further details: 

Hobbies:     

Interests:

What would you (pupil) like to let your class teacher know:

Is there anything the parent/carer would like to share with the class teacher:



	
	


Communication with parents/carer

Preferred method of communication 

( by text message/email

( by phone

( face to face 

For formal meetings an interpreter is required:

(  Yes              ( No

Do you have friends or family with children who already attend a school in Falkirk?

(  Yes              ( No

EAL Team, ASN Outreach Team 

Email: eal@falkirk.gov.uk

EAL Team

EAL Enrolment meeting summary sheet - Secondary
Date:

School:

Contact person:

Young person’s name:                                               Known as : 

DOB: 

According to circumstances questions are addressed to parents/carer or the young person.

How long have you been in Scotland?

Have you made friends already?

Do you know any other (home language speaker) in Falkirk?

Can you describe in a few words the place you lived before (urban or area/ access to outdoors?)

Home language(s): 

Language(s) used at home and with family: 

If more than one home language

Which language is used with whom? When?

If the home language does not use Latin script, does the young person know the Latin script:    :                    (  Yes                 ( No

Has the young person experience writing the Latin script

                                                                (  Yes                 ( No

Previous education

For how many years did the young person attend formal education:

Language of instruction:

Was more than one language used in school (except MFL teaching):  

 (  Yes                 ( No

If yes, please expand:

School size:


Class size:

Coeducation:                                                   (  Yes                 ( No

Was English taught in school: :                    (  Yes                 ( No

For how many years:

Favourite subject(s):

Further information

Does the young person have siblings:                    (  Yes                 ( No

If yes, note further details: 

Hobbies:     

Interests:

What would you (young person) like to let your teachers know:

Is there anything the parent/carer would like to share with the teachers:

Communication with parents/carer

Preferred method of communication 

( by text message/email

( by phone

( face to face 

For formal meetings an interpreter is required:
(  yes              ( no

Do you have friends or family with children who do already attend a school in Falkirk?

(  Yes              ( No

A copy of the completed form should be sent to all subject teachers. 

EAL Team, ASN Outreach Team 

Email: eal@falkirk.gov.uk

EAL Team
EAL Development – Planning and Tracking Sheet ELC
	Name:


	Date of Birth:
	Language(s) spoken



	Date started UK education:


	Other Additional Support Needs

Yes  /  No
	Expected Primary School Start:


	Listening


	Date
	Date



	1.
	Follows simple spoken instructions
	
	

	
	Follows complex instructions

	
	

	2.
	Follows a little a game/activity with peers 
	
	

	
	Follows confidently a game/activity with peers

	
	

	3.
	Follows a little a game/activity with adults
	
	

	
	Follows confidently a game/activity with adults

	
	

	4.
	Listens to part of a story
	
	

	
	Listen to all of a story

	
	


	Talking


	Date
	Date



	1.
	Rarely uses body language to communicate
	
	

	
	Frequently uses body language to communicate

	
	

	2.
	Rarely uses home language
	
	

	
	Frequently uses home language

	
	

	3.
	Rarely uses English
	
	

	
	Frequently uses English

	
	

	4.
	Rarely uses a mixture of languages
	
	

	
	Frequently uses a mixture of languages
	
	

	
	

	5.
	Rarely is able to convey meaning
	
	

	
	Frequently Is able to convey meaning
	
	

	6.
	Rarely uses single words
	
	

	
	Frequently uses single words

	
	

	7.
	Rarely uses phrases/sentences
	
	

	
	Frequently uses phrases/ sentences

	
	

	8.
	Limited vocabulary
	
	

	
	Developing vocabulary
	
	

	
	Broad Vocabulary


	
	

	9.
	Unclear articulation
	
	

	
	Sometimes unclear articulation
	
	

	
	Clear Articulation


	
	

	10.
	Structure of phrases and sentences are poor
	
	

	
	Structure of phrases and sentences are adequate
	
	

	
	Structure of phrases and sentences are appropriate 


	
	

	11.
	Talks with peers only
	
	

	
	Talks with adults only
	
	

	
	Talks to peers and adults
	
	


	Early Literacy /Numeracy / Activities


	Date
	Date



	1.
	Singing /rhymes / action songs
	Does not participate 
	
	

	
	
	Mouth words 
	
	

	
	
	Joins in with actions
	
	

	2
	Shows interest in books
	Rarely
	
	

	
	
	Frequently
	
	

	3. 
	Fine motor skills
	Limited
	
	

	
	
	Developing
	
	

	
	
	Good
	
	

	4.
	Alphabet – sounds
	Limited
	
	

	
	
	Developing
	
	

	
	
	Good
	
	

	5.
	Alphabet – 

letter names
	Limited
	
	

	
	
	Developing
	
	

	
	
	Good
	
	

	6.
	Counts/names numbers in English
	Limited
	
	

	
	
	Developing
	
	

	
	
	Good
	
	

	7.
	Counts/names numbers in home language
	Limited
	
	

	
	
	Developing
	
	

	
	
	Good
	
	

	8.
	Writes letters / numbers in English


	Limited
	
	

	
	
	Developing
	
	

	
	
	Good
	
	

	9.
	Writes letters / numbers in home language if different script
	Limited
	
	

	
	
	Developing
	
	

	
	
	Good
	
	

	10.
	Writes name in English


	
	

	
	Writes name in home language if different script


	
	

	11.
	Use of puzzles


	Limited
	
	

	
	
	Developing
	
	

	
	
	Good
	
	

	12.
	Use of Art/ Craft materials
	Limited
	
	

	
	
	Developing
	
	

	
	
	Good
	
	


	Social / Emotional


	Date
	Date



	1.
	Relates to adults only
	Yes 
	
	

	
	
	No
	
	

	2. 
	Plays alone
	Rarely
	
	

	
	
	Frequently
	
	

	
	
	Often
	
	

	3.
	Observes peers but does not participate
	Rarely
	
	

	
	
	Frequently
	
	

	
	
	Often
	
	

	4.
	Plays alongside peers
	Rarely
	
	

	
	
	Frequently
	
	

	
	
	Often
	
	

	5.
	Plays with one or two friends
	Rarely
	
	

	
	
	Frequently
	
	

	
	
	Often
	
	

	6.
	Plays with some group
	Rarely
	
	

	
	
	Frequently
	
	

	
	
	Often
	
	

	7.
	Leads play
	Rarely
	
	

	
	
	Frequently
	
	

	
	
	Often
	
	


Other comments:
EAL Team
EAL Development - Planning and Tracking Sheet Primary





 

	Name:
	Date of Birth:
	Languages spoken

	Date started UK education:


	Other Additional Support Needs

Yes / No
	Literate in:


:

Profiles should be updated twice a year.

	
	P1
	P2
	P3
	P4
	P5
	P6
	P7

	L&T
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Reading


	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Writing


	
	
	
	
	
	
	
	
	
	
	
	
	
	


· Enter the month (M) & year (Y) achieved in the right hand column. If not achieved, leave blank.

· A learner is working at a given stage when they begin to achieve descriptors at that stage and have achieved most of the descriptors at the previous stage.

· As an approximate guide, a bilingual pupil who has no other additional support needs (emotional, social or learning) may take approximately 6 - 18 months to pass through Stage 1, 6 – 18 months to pass through Stage 2, 2 – 3+ years to pass through Stage 3, and similarly 2 - 3+ years for Stage 4. It is common for a newly arrived pupil to pass through a ‘silent period’, which may last for 6+ months.

· L1 is the child’s first language –the ‘mother tongue’

Level 1 - New to English

	Listening and Talking
	M/Y

	1
	Watches others and joins in activities and routines
	

	2
	Follows simple routine instructions
	

	3
	Echoes words and phrases modelled by other pupils and adults
	

	4
	 Participates in very basic, short, formulaic spoken exchanges (e.g. Good morning, How are you?)and may respond non-verbally (e.g. with a gesture or smile)
	

	5
	Understands and names some familiar classroom/everyday objects
	

	6
	Expresses need using gesture/1-2 words/home language
	

	7
	Shows understanding of simple information, given with visual support and gesture
	

	8
	Beginning to communicate meaning using known vocabulary in single words/short phrases
	

	9
	Responds to yes/no and either/or questions
	


	Reading
	M/Y

	1
	Recognises own name (Eng/L1)
	

	2
	Knows some 2 letter sounds
	

	3
	Knows most English letter names and sounds 
	

	4
	Starting to accurately correspond letter shapes (initial sounds) with sounds
	

	5
	Can accurately correspond letter shapes (initial sounds) with sounds
	

	6
	Starting to decode simple words (e.g. CVCs)
	

	7
	Recognises high frequency common words
	

	8
	Handles English language books with correct directionality (front cover, left to right, top to bottom) if new alphabet/script
	

	9
	Starting to engage with and gain meaning from short familiar texts using: contextual information (e.g. pictures, illustrations); prior knowledge; dual language dictionary (age -appropriate)
	

	10
	Starting to read and understand a range of basic vocabulary (age-appropriate)
	

	11
	Starting to recognise some subject-specific vocabulary using: contextual information (e.g.pictures, illustrations); recent experiences/prior learning; dual language dictionary (age-appropriate)
	


	Writing
	M/Y

	1
	Can write own name
	

	2
	Beginning to form letters and copy words
	

	3
	Consistently writes from left to right (if new alphabet/script)
	

	4
	Copies text reasonably accurately (if new alphabet/script)
	

	5
	Writes letters accurately when sounds are given orally
	

	6
	Writes some high frequency common words with some accuracy
	

	7
	Writes short, simple sentences with support
	


Level 2 – Early Acquisition
	Listening and Talking
	M/Y

	1
	Beginning to interact in group activities
	

	2
	Follows a short sequence of instructions
	

	3
	Beginning to use a wider range of basic vocabulary and some mature and subject-specific vocabulary
	

	4
	Requests support when needed and asks simple questions to aid understanding and participation
	

	5
	Shows some understanding of curriculum topics, presented with visual or contextual support and rephrasing
	

	6
	Communicates meaning using basic vocabulary in simple phrases and sentences, though with some inaccuracies
	

	7
	Beginning to use plurals, articles, pronouns and prepositions, though with some inaccuracies
	

	8
	Uses present simple tense appropriately, (he/she, it – s, e.g. I dance but he dances) although with some inaccuracies
	

	9
	Beginning to use past simple tense regular verbs (e.g. I played, I listened) and common irregular verbs ( e.g. I went, I did, I had, I got) appropriately although with some inaccuracies
	

	10
	Responds verbally to closed and simple open questions
	

	Reading
	M/Y

	1
	Knows all letter sounds
	

	2
	Knows all letter names
	

	3
	Starting to decode longer words (e.g. words with consonant blends/vowel digraphs)
	

	4
	Can decode longer words (e.g. words with consonant blends/vowel digraphs)
	

	5
	Reads high frequency common words with some accuracy
	

	6
	Starting to read and follow simple written instructions
	

	7
	Shows some understanding of a variety of short fiction and non-fiction texts using: contextual information (e.g. pictures, illustrations); recent experiences/prior learning; dual language dictionary (age-appropriate)
	

	10
	Reads and understands a range of basic and some mature vocabulary (age-appropriate)
	

	11
	Reads and understands some subject-specific vocabulary using: contextual information (e.g. pictures, illustrations, diagrams); prior learning; dual language dictionary (age-appropriate)
	

	12
	Starting to demonstrate an understanding of the functions of basic punctuation (e.g. capitalisation, full stop, question mark)
	

	13
	Starting to show understanding of the function of connectives (and, but) and pronouns (he, she, it)
	

	14
	Shows understanding of the function of connectives and pronouns
	

	Writing
	M/Y

	1
	Copies text accurately (if new alphabet/script)
	

	2
	Writes simple familiar words (e.g. hat, sun) using phonic knowledge with some inaccuracies
	

	3
	Writes some high frequency common words accurately (age-appropriate)
	

	4
	Writes short, simple sentences without adult support, though with some inaccuracies
	

	5
	Beginning to use basic vocabulary and some taught subject-specific vocabulary
	

	6
	Beginning to use basic punctuation (capital letter, full stop
	

	7
	Uses basic punctuation (capital letter, full stop
	

	8
	Beginning to use basic connectives (e.g. and, but) to build longer sentences
	

	9
	Uses basic connectives (e.g. and, but) to build longer sentences
	

	10
	Beginning to use plurals, articles, pronouns, prepositions, though with some omissions and inaccuracies
	

	11
	Beginning to use present simple tense appropriately (uses third person inconsistently)
	

	12
	Beginning to use past simple tense regular forms (e.g. I played, I listened) and common irregular forms (I went, I saw)
	

	13
	Beginning to monitor own writing for spelling and omissions, with support
	


Level 3 - Developing Competence 

	Listening and Talking
	

	1
	Beginning to contribute to whole class discussion e.g. giving group feedback, sharing opinions,etc.
	

	2
	Understands and uses a wide range of basic vocabulary and an increasing range of mature and subject-specific vocabulary
	

	3
	Shows understanding of the detail of curriculum topics, with visual/contextual support and repetition
	

	4
	Communicates meaning using some extended/more complex sentences with increasing accuracy
	

	5
	Uses plurals, articles, pronouns and prepositions with increasing accuracy
	

	6
	Uses present simple and continuous tenses appropriately and accurately (he/she, it – s, e.g. I dance but he dances; we are dancing)
	

	7
	Uses past simple regular verb forms and a wider range of irregular forms (e.g. I played, they caught, you bought), with increasing consistency and accuracy
	

	8
	Beginning to use a wider range of tenses: past continuous, future and conditional (e.g. I was playing, I will go, I would like)
	

	9
	Beginning to use structures to express higher order thinking: express prediction, probability and hypothesis (might, may, could, would be)
	

	10
	Responds appropriately to a variety of questions
	


	Reading
	M/Y

	1
	Knows letter names and sounds (P1)
	

	2
	Reads familiar age-appropriate texts fluently, accurately and with understanding
	

	3
	Reads high frequency common words accurately, with understanding
	

	4
	Shows understanding of a variety of short fiction and non-fiction texts with the support of contextual  information (visuals); prior learning; dual language dictionary (age-appropriate)
	

	5
	Reads and understands a wider range of basic and mature vocabulary (age-appropriate)
	

	6
	Shows understanding of most subject-specific vocabulary using: contextual information (e.g pictures, illustrations); prior learning; dual language dictionary (age-appropriate)
	

	7
	Shows understanding of the functions of a wider range of punctuation (e.g. speech marks, parentheses
	

	8
	Beginning to make simple inferences and draw conclusions when reading
	

	9
	Can identify and use a range of cohesive markers to establish the meaning in text (e.g. connectives, pronouns)
	

	10
	Reads and follows simple written instructions
	


Level 3 - Developing Competence cont.
	Writing
	

	1
	Copies text accurately and at a steady age-appropriate pace (if new alphabet/ script)
	

	2
	Writes familiar words using phonic knowledge independently with accuracy
	

	3
	Writes unfamiliar words using phonic knowledge, with increasing accuracy
	

	4
	Writes most high frequency common words accurately (age-appropriate)
	

	5
	Writes a paragraph of at least 2-3 sentences with contextual/visual support/frames/ models
	

	6
	Writes a longer paragraph with contextual/visual support/ frames/ models
	

	7
	Uses a wider range of basic vocabulary and some mature and taught subject-specific vocabulary
	

	8
	Uses basic punctuation regularly and appropriately (e.g. capital letters, full stop
	

	9
	Uses a range of punctuation regularly and accurately (e.g. capital letters, full stop,

comma, question mark, exclamation mark)
	

	10
	Beginning to use a wider range of connectives and structures to write longer and more complex sentences
	

	11
	Uses a wider range of connectives and structures to write longer and more complex sentences
	

	12
	 Uses plurals, articles, pronouns, prepositions with increasing accuracy
	

	13
	Uses present simple and continuous tenses appropriately and accurately (third person –s – I dance, he is dancing)
	

	14
	Uses past simple regular verb forms (e.g. I played, he walked) and a wider range of irregular forms (e.g. they caught, you bought) with increasing consistency and accuracy
	

	15
	Beginning to use some other tenses (past continuous, present perfect/past perfect, conditional) though with some inaccuracies
	

	16
	Monitors own writing for spelling, omissions and grammar with support
	


Level 4- Competent

	Listening and Talking
	M/Y

	1
	Contributes to whole class discussion, e.g. giving group feedback, sharing opinions, etc.
	

	2
	Understands and uses a wide range of basic, mature (including less common words) and subject specific vocabulary
	

	3
	Shows understanding of the detail of curriculum topics, with reduced visual/contextual support, by answering a variety of questions
	

	4
	Speaks at length and with accuracy on curriculum and social topics, e.g. debating, presenting, evaluating, summarising, etc.
	

	5
	Uses plurals, articles, pronouns and prepositions accurately
	

	6
	Uses all regular and most irregular past simple tense forms accurately and consistently (e.g. I played, they caught, they taught)
	

	7
	Uses other tenses (e.g. past continuous, future and conditional, I was playing, I will go, I would like) appropriately and mostly accurately
	

	8
	Uses structures to express higher order thinking: prediction, probability and hypothesis (might, may, could, would be) accurately
	

	9
	Communicates meaning, including more complex ideas and concepts, using extended/more complex sentences, with accuracy
	


	Reading
	

	1
	Reads unfamiliar age-appropriate texts fluently and accurately, with understanding
	

	2
	Shows understanding of most of the detail of a variety of fiction and non-fiction texts (age-appropriate) without visual support/explanation


	

	3
	Shows understanding of most age-appropriate mature vocabulary and most taught subject –specific vocabulary
	

	4
	Makes simple inferences and draws conclusions when reading
	

	5
	Makes inferences and draws conclusions independently when reading
	

	6
	Understands a wide range of cohesive markers e.g. pronouns, connectives (age-appropriate)
	


	Writing
	

	1
	Writes with accuracy and at length for different purposes using features of different text types e.g. lists, labels, letters (age-appropriate)
	

	2
	Writes stories/accounts/reports of at least a short paragraph independently 
	

	3
	Writes stories/accounts/reports of at least 2 paragraphs independently
	

	4
	Uses a wider range of mature and subject-specific vocabulary (age-appropriate
	

	5
	Uses a wider range of punctuation more accurately (age-appropriate)
	

	6
	Uses a wide range of structures to write longer and more complex sentences
	

	7
	Uses all regular and most irregular past simple tense forms accurately and consistently (e.g. I played, she caught, they taught)
	

	8
	Uses other tenses (e.g. past continuous, present/past perfect, conditional) mostly appropriately and with increasing accuracy
	

	9
	Uses structures to express higher order thinking (e.g. prediction, probability, hypothesis) appropriately and accurately (age-appropriate)
	

	10
	Independently monitors own writing for spelling, omissions and grammar
	


Level 5- Fluent

	Listening and talking
	

	1
	Speaks confidently, fluently and accurately on a variety of topics, both informal and academic with no more non-standard features than a monolingual speaker of English of similar age and ability
	

	2
	Understanding is commensurate with that of a monolingual speaker of English of similar age and ability
	


	Reading
	

	
	Reads, understands, selects, interprets and responds appropriately to a range of fiction and non-fiction, age-appropriate texts with no more errors or difficulties than a monolingual speaker of English of similar age and ability.
	


	Writing
	

	1
	Copes confidently and competently with the writing demands of all areas of the curriculum with no more errors or difficulties than a monolingual speaker of English of similar age and ability
	

	2
	Demonstrates age-appropriate control of language (vocabulary, structures, punctuation) to produce a variety of text types (age-appropriate)
	


EAL Team

EAL Development Planning and Tracking Sheet Secondary 









	Name:


	Date started UK education:


	Languages spoken:



	Date of Birth:
	Other Additional Support Needs

Yes / No
	Literate in:




The profile should be updated twice a year
	
	P7
	S1
	S2
	S3
	S4
	S5
	S6

	L & T
	
	
	
	
	
	
	
	
	
	
	
	
	

	Reading
	
	
	
	
	
	
	
	
	
	
	
	
	

	Writing
	
	
	
	
	
	
	
	
	
	
	
	
	


· Enter the month (M) & year (Y) achieved in the right hand column. If not achieved, leave blank.
· A learner is working at a given stage when they begin to achieve descriptors at that stage and have achieved most of the descriptors at the previous stage.
· As an approximate guide, a bilingual pupil who has no other additional support needs (emotional, social or learning) may take approximately 6 - 18 months to pass through Stage 1, 6 – 18 months to pass through Stage 2, 2 – 3+ years to pass through Stage 3, and similarly 2 - 3+ years for Stage 4. It is common for a newly arrived pupil to pass through a ‘silent period’, which may last for 6+ months.

· L1 is the child’s first language –the ‘mother tongue’

Level 1 – New to English

	Listening and Talking
	M/Y

	1
	Watches others and joins in activities and routines
	

	2
	Follows simple routine instructions
	

	3
	Beginning to echo words and phrases modelled by other pupils and adults
	

	4
	Can participate in very basic, short, formulaic spoken exchanges (e.g. good morning, how are you/) and may respond non-verbally (e.g. with a gesture or smile
	

	5
	Understands the names of some familiar classroom/everyday objects
	

	6
	Expresses needs using gesture/1-2 words/home language
	

	7
	Shows understanding of simple information by responding to yes/no, either/or questions, with visual support and gesture
	

	8
	Beginning to give information on familiar topics (e.g. self/home) using basic vocabulary, single words and short phrases
	


	Reading
	M/Y

	1
	Knows most English letter names and sounds


	

	2
	Understands class signs and labels in context
	

	3
	Beginning to read and understand simple text with some familiar vocabulary, with clear context and visual support
	

	4
	Beginning to decode text but with limited understanding
	

	5
	Understands the gist of curriculum texts with clear context, visual support (pictures, diagrams etc.) and use of a dictionary or key word glossary
	

	6
	Understands a range of basic vocabulary and beginning to recognise some subject-specific vocabulary
	


	Writing
	M/Y

	1
	Beginning to form letters and copy words (if early literacy or new alphabet/script)
	

	2
	Consistently writes from left to right (if early literacy or new alphabet/script)
	

	3
	Copies text reasonably neatly and accurately (if early literacy or new alphabet/script)
	

	4
	Writes words when spellings are given orally
	

	5
	Writes short, simple sentences with support using basic punctuation (capital letter, full stop)
	

	6
	Writes short phrases without support
	

	7
	Uses basic vocabulary and beginning to use taught subject-specific vocabulary
	


Level 2- Early Acquisition

	Listening and Talking 
	M/Y

	1
	Beginning to interact in group activities
	

	2
	Can follow a short sequence of instructions relating to familiar classroom procedures
	

	3
	Shows understanding and is beginning to use a wider range of basic and some mature and subject-specific vocabulary.
	

	4
	Requests support when needed and asks simple questions to aid understanding and participation
	

	5
	Shows understanding of some details of teacher’s oral presentation, with visual support and rephrasing
	

	6
	Communicates meaning using basic vocabulary, simple phrases and sentences, though with some inaccuracies
	

	7
	Uses present simple tense appropriately, with some inaccuracies (e.g. he/she/it –s, e.g. I dance, but he dances
	

	8
	Beginning to use past simple tense regular verbs (e.g. I played, I listened) and common irregular verbs (e.g. I went, I did, I had, I got) appropriately
	

	9
	Beginning to use some grammatical features though with some inaccuracies (plurals, articles, pronouns and prepositions)
	

	10
	Responds verbally to closed and simple open questions.
	

	Reading
	

	1
	Knows all letter names and most sounds
	

	2
	Decodes text with some accuracy and understanding
	

	3
	Reads and understands some information in curriculum texts, with clear context and visual support
	

	4
	Understands a range of basic vocabulary, some mature vocabulary and an increasing range of subject-specific vocabulary 
	

	5
	Beginning to use contextual clues to establish meaning of unfamiliar words
	

	6
	Understands function of basic punctuation (full stop, comma, question mark, exclamation mark, speech marks)
	

	7
	Beginning to identify common cohesive markers e.g. connectives (firstly, then, finally) and pronoun referents
	

	8
	Shows awareness of different text types
	

	9
	Beginning to use texts for research purposes with guidance and collaboration with supportive peers
	

	Writing
	M/Y

	1
	Writes familiar words using phonic knowledge, with some inaccuracies
	

	2
	Writes short, simple sentences with limited but correct sentence structure, with some inaccuracies (e.g. omission, word order)
	

	3
	Uses basic punctuation (capital letter, full stop, comma, question & exclamation mark, speech marks) independently
	

	4
	Uses basic vocabulary, some mature and subject-specific vocabulary
	

	5
	Writes a short paragraph with support
	

	6
	Uses present simple tense appropriately (he/she/it –s, e.g. I dance but he dances) with some inaccuracies
	

	7
	Beginning to use past simple tense regular verbs (e.g. I played, I listened) and common irregular verbs (e.g. I went, I did, I had, I got)
	

	8
	Uses basic connectives (e.g. and, but) to build longer sentences
	

	9
	Beginning to use plurals, articles, pronouns, prepositions, though with some omission and inaccuracies
	

	10
	Beginning to monitor own writing for spelling and omissions with support
	


Level 3
- Developing Competence

	Listening and Talking
	

	1
	Communicates meaning using a wider range of vocabulary and structures with increasing accuracy to express complex ideas and concepts
	

	2
	Engages in informal everyday conversations
	

	3
	Beginning to contribute to whole class discussion
	

	4
	Understands and uses a wide range of basic vocabulary and an increasing range of mature and subject-specific vocabulary
	

	5
	Shows understanding of most of the detail of a teacher’s oral presentation including abstract concepts, with some visual support and repetition
	

	6
	Shows understanding by responding appropriately to a variety of questions
	

	7
	Communicates meaning using extended/more complex sentences and vocabulary, with increasing accuracy
	

	8
	Uses present simple tense appropriately and accurately (e.g. he/she/it –s, e.g. I dance but he dances)
	

	9
	Uses past simple tense regular forms (e.g. I played, I listened) and irregular forms (e.g. I bought, I caught) appropriately
	

	10
	Beginning to use a wider range of tenses (e.g. future, conditional, present and past continuous)
	

	11
	Uses plurals, articles, pronouns and prepositions with increasing accuracy
	


	Reading
	M/Y

	1
	Knows all letter names and all sounds
	

	2
	Decodes accurately and with understanding
	

	3
	Understands most of the detail of curriculum texts, with some support/explanation
	

	4
	Understands a wider range of mature vocabulary and subject-specific vocabulary
	

	5
	Uses contextual clues to establish the meaning of unfamiliar words
	

	6
	Understands function of a range of punctuation, including colon, semi-colon and dash
	

	7
	 Makes some inferences and draws conclusions independently
	

	8
	Understands a range of cohesive markers (although, however, whilst) and can identify some pronoun referents
	

	9
	Can identify some of the language features of different text types
	

	10
	Beginning to use text independently for some research purposes
	


	Writing
	M/Y

	1
	Writes unfamiliar words using phonic knowledge, with increasing accuracy
	

	2
	Writes a longer text with paragraphing, supported by prompts/frames/ models
	

	3
	Uses a range of punctuation including colon, semi-colon, dash
	

	4
	Uses a wider range of mature vocabulary and taught subject-specific vocabulary
	

	5
	Uses a range of structures to write longer, more complex sentences
	

	6
	Uses present simple tense appropriately and accurately (e.g. he/she/it –s, e.g. I dance but he dances)
	

	7
	Uses past simple tense (regular and irregular forms) appropriately and accurately (e.g. played, listened and caught, bought)
	

	8
	Beginning to use a wider range of tenses (e.g. future, conditional, present and past continuous
	

	9
	Uses plurals, articles, pronouns, prepositions with increasing accuracy
	

	10
	Monitors own writing for spelling, grammar and omissions with support
	


Level 4 
- Competent

	Listening and Talking
	M/Y

	1
	Contributes to whole class discussion
	

	2
	Uses a wide range of mature vocabulary, including less common words, and subject-specific vocabulary
	

	3
	Shows understanding of the detail of a teacher’s oral presentation, including abstract concepts
	

	4
	Shows understanding of the detail of a complex topic by responding to a variety of questions
	

	5
	Communicates meaning, including more complex ideas and concepts, using a wide range of mature vocabulary and extended more complex sentences, with accuracy
	

	6
	Speaks at length and with accuracy on curriculum topics, e.g. presentations, feedback, debates
	

	7
	Uses plurals, articles, pronouns, prepositions accurately
	

	8
	Uses past simple tense regular and irregular forms appropriately and accurately
	

	9
	Uses other tenses (e.g. conditional, future, present and past continuous) with some accuracy
	

	10
	Uses structures to express prediction, probability and to hypothesise (e.g. might/may /could/would be)
	


	Reading
	

	1
	Reads unfamiliar texts fluently and accurately
	

	2
	Understands much of the detail of complex curriculum texts without visual support or explanation
	

	3
	Understands most mature vocabulary, including less common words, and most taught subject-specific vocabulary
	

	4
	Makes most inferences independently
	

	5
	Understands most cohesive markers (nevertheless, despite, on the other hand) and can identify most pronoun referents
	

	6
	Can identify the language features of most text types
	

	7
	Uses texts independently for most research purposes with reference to index and glossary
	


	Writing
	M/Y

	1
	Writes with accuracy and at length using language features appropriate to the text type
	

	2
	Texts have logical overall structure and paragraphing
	

	3
	Uses a wide range of mature vocabulary including less common words and subject-specific vocabulary
	

	4
	Uses a wide range of structures to write longer and more complex sentences
	

	5
	Moves between simple tenses appropriately
	

	6
	Uses other tenses (present/past continuous, present/past perfect, conditional) mostly appropriately and with increasing accuracy
	

	7
	Uses a range of punctuation appropriately and effectively
	

	8
	Independently monitors own writing for spelling, grammar and omissions
	


Level 5 
-Fluent

	Listening and Talking
	M/Y

	1
	Speaks fluently and accurately on a variety of topics, both informal and academic with no more non-standard features than a monolingual speaker of English of similar age and ability
	

	2
	Understanding is commensurate with that of a monolingual speaker of English of similar age and ability
	


	Reading
	M/Y

	
	Reads (decodes), understands and responds appropriately to a range of age-appropriate texts with no more errors or difficulties than a monolingual speaker of English of similar age and ability. Growing cultural awareness allows understanding of cultural references in texts.
	


	Writing
	M/Y

	
	Copes competently with the writing demands of all areas of the curriculum with no more errors or difficulties than a monolingual speaker of English of similar age and ability. Demonstrates age-appropriate control of language (vocabulary, structures and punctuation) to produce a variety of text types
	


Working with Interpreters -       Best Practice Guidelines
Pre-session
· Allow enough time for the actual appointment (twice as long as a standard appointment). 
· Consider seating arrangement: recommended is a triangle- or circle-shaped arrangement so that all participants can have eye contact. 
· Brief the interpreter beforehand on purpose of meeting and on what is expected of the interpreter (to interpret everything that is said and to report back everything – not to make decisions about what is appropriate to interpret – not to give his/her personal opinion – not to add anything  or leave out anything because he/she does not think it is important )

During the meeting please ensure that you:

· Introduce everyone and explain their roles. 

· All parties  should know that interpreter will translate everything said

· The interpreter’s role is to facilitate communication
· The interpreter is trained to remain impartial. Do not compromise the interpreter’s position by asking for his/her personal opinion on the parent or situation discussed.

· Speak directly to the parent not to the interpreter, i.e. address parent not interpreter.  For example, when you address the parent, say ‘You’ rather than saying to the interpreter, ‘Please explain to Mr... that.....’

·  Do not get involved in discussion with the interpreter as this can make a parent feel suspicious and isolated.

· Maintain eye contact with the parent 
· Speak plainly – avoid jargon, euphemisms and abbreviations

· Explain and clarify/simplify educational terms, for instance, Phonics, Curriculum for Excellence, Guidance Teacher, Pastoral Head, challenging behaviour etc. 

· Keep your sentences concise and remember to pause frequently to allow the interpreter to relay the information accurately to the parent.

· Listen actively to both parent and interpreter

· Be aware of body language

· Clarify and summarise main points at the end of meeting

· Ensure that the parents have the opportunity to ask questions
If appropriate, have a post-interview discussion/debriefing with the interpreter

 
 
When to book an interpreter? 
 
The use of an interpreter, where needed, for any meeting is vitally important so that all parties can express themselves without fear of misunderstanding. If language is a barrier, using an interpreter at a meeting is crucial in order to achieve a successful and satisfying outcome where all participating parties had a voice.  
 
It is obvious that an interpreter needs to be booked if parents/carers speak no English or only little English. If parents/carers are not yet fluent English speakers, you should offer to arrange an interpreter.  Otherwise you might get a lot of nods but puzzled eyes. Furthermore, when communicating in an additional language, comprehension is often easier than articulation. Parents/carers might be able to understand you but might be very reluctant to ask further questions or share more complex information.  If you want to make sure parents/carers have a voice and a two-way communication can take place, an interpreter might be needed.   
 
Don’t ask this: 
· You won’t need an interpreter, will you?  
· Do you speak English?  
Parents/carers may not want to state that that they might find it challenging to engage in a longer, more complex conversation.  Sometimes people overestimate their fluency levels. 
· Will an interpreter be needed?  
Parents/carers may think they have to arrange the interpreter themselves and/or they have to meet the cost.  
 
 
Do ask this:
· In our school we use interpreters to make sure we can communicate effectively with parents/carers. Do you want me to arrange for an interpreter to come along to the meeting?   
 
Before arranging an interpreter, you will need to know what language/ dialect parents/carers speak. 
 
 
EAL Team
Identifying Support Needs EAL/ASN

These sheets are designed to test for the probability of a specific special educational need in a pupil with EAL. 

They should be used when a pupil is failing to make expected progress in class despite: 

· having been screened for any sensory or physical difficulties that may be impeding 

 progress; and 

· having been receiving EAL support and/or some differentiation in class. 

Each sheet deals with one of six hypotheses and only the sheet or sheets that appear to apply to the pupil need be used. 

Each sheet contains a series of questions which will elicit a ‘Yes’ or ‘No’ answer. A tick should be placed in either the ‘Yes’ or ‘No’ column for each question. 

The ‘Source & date’ column should indicate where the information was obtained from to answer the question and when it was obtained. The sources of information are: 

· observation of the pupil; 

· the pupil’s work; 

· talking to the pupil; 

· talking to the class or subject teacher; 

· talking to members of the pupil’s family; and 

· the pupil’s records. 

These can be coded. The codes are listed on each sheet. 

A series of ‘Yes’ answers will indicate that the reasons for the pupil’s lack of progress are more likely to be because of his/her lack of fluency in English. A series of ‘No’ answers will indicate that the reasons for the pupil’s lack of progress are more likely to be because of the existence of a specific special educational need. Support can then be appropriately targeted. 

The answer to any one question in itself should not be taken as conclusive evidence of the need for either EAL or ASN support. A weighting towards ‘Yes’ answers indicates that EAL factors are more likely to be the cause of lack of progress; a weighting towards ‘No’ answers indicates that a specific difficulty is more likely. In some cases, particularly with the questions on ‘Behavioural difficulties’, some of the ‘Yes’ answers simply indicate that the lack of progress is due to temporary difficulties rather than deep-rooted ones and will point to issues that require specific intervention from someone other than the EAL Co-ordinator / EAL TA. 

Hypothesis 1: 

The pupil is failing to make progress because of difficulties with oral 

communication and interaction. 

	NO
	Date & Source
	
	Date & Source
	YES

	
	
	Has he/she had less than two years’ exposure to English? 


	
	

	
	
	Did he/she start to talk at a normal time in his/her first language? 


	
	

	
	
	Is he/she a confident user of his/her first language? 


	
	

	
	
	Are his/her structures in English influenced by those of the first language (e.g. does he/she consistently make the same mistakes in English such as reversing 

noun/adjective – the table red, the dog big)? 


	
	

	
	
	Can he/she use a range of age-appropriate linguistic functions in his/her first language (e.g. asking, classifying, describing, explaining, justifying etc.)? 


	
	

	
	
	Is the practice of classroom talk a culturally unfamiliar 

one (e.g. has the child come from a very different 

education system where children are expected to be 

quiet)? 


	
	

	
	
	Can he/she understand and participate in age-

appropriate conversation in his/her first language? 


	
	

	
	
	Will he/she only respond in small group or one-to-one 

settings? 


	
	

	
	
	Can he/she only understand with visual support or 

gestures? 


	
	

	
	
	Are his/her structures in English consistent with the 

usual pattern of EAL development (e.g. single words / learnt phrases - adapting modelled phrases - using mainly present tense - beginning to use a range of tenses)? 


	
	

	
	
	Is he/she using language as a tool for thinking and 

learning (e.g. does he/she talk in either the first 

language or English when solving a problem)? 


	
	

	ASN
	
	
	
	EAL


 NB – If any of these questions are not applicable, please note this down. 

 Source: 

O = Observation
W = Pupil’s work 

P = Pupil 

T = Teacher 

F = Family 


R = Records 

Hypothesis 2: 

The pupil is failing to make progress because of difficulties with reading. 

	NO
	Date & Source
	
	Date & Source
	YES

	
	
	If he/she has achieved an age-appropriate oral 

proficiency in any language, is he/she a confident 

reader of age-appropriate texts in that language? 


	
	

	
	
	Could the barrier to reading be due to lack of 

familiarity with the English phonetic system? 


	
	

	
	
	Is he/she motivated to read and shows an interest 

and enjoyment in it? 


	
	

	
	
	Is he/she able to use cues and strategies to aid 

reading, e.g. picture cues, phonics, syntax, 

semantics, prediction? 


	
	

	
	
	Does he/she show classic EAL errors (e.g. 

mispronunciation of some –ed verb endings, 

misreading of medium-frequency phonetically 

irregular words such as busy, tough etc.)? 


	
	

	
	
	Does he/she retain new vocabulary when reading? 


	
	

	
	
	 Does he/she require explanations of idiomatic 

expressions in the texts he/she is given (e.g. It took 

me ages to find him/This is getting on my nerves 

etc.)? 


	
	

	
	
	Is he/she able to extract meaning and information 

from non-fiction texts by using features such as index, 

contents page, headings, sub-headings, captions, 

charts and tables etc.? 


	
	

	ASN
	
	
	
	EAL


 NB – If any of these questions are not applicable, please note this down. 

 Source: 

O = Observation
W = Pupil’s work 

P = Pupil 

T = Teacher 

F = Family 


R = Records 

 Hypothesis 3: 

The pupil is failing to make progress because of difficulties with writing. 

	NO
	Date & Source
	
	Date & Source
	YES

	
	
	Does he/she have adequate fine motor skills? 


	
	

	
	
	Should he/she be able to write in the first or another 

language (e.g. if attended school in the country of origin 

for several years)? If so, can he/she do this to an age-

appropriate level? 


	
	

	
	
	Is he/she still unfamiliar with the English script (e.g. if 

he/she is literate in a non-Roman script like Arabic, 

Chinese and other Asian languages, Greek, Russian 

etc.)? 


	
	

	
	
	Is he/she able to write legibly in any language? 


	
	

	
	
	Is he/she able to communicate meaning through writing 

in any language? 


	
	

	
	
	Is he/she able to sequence images, events, or ideas in 

any language? 


	
	

	
	
	Is he/she able to write sentences appropriate to his/her 

oral fluency in English? (In the case of younger 

children, can they articulate what they want to write?) 


	
	

	
	
	Is he/she motivated to write? 


	
	

	
	
	Could his/her difficulties be attributed to an unfamiliarity 

with the different genres of writing across the 

curriculum? 


	
	

	
	
	Has he/she had less than two years’ experience of 

writing in either English or the first language? (It may 

be helpful to discuss with parents at what age literacy 

skills are taught in the country of origin.) 


	
	

	
	
	Are his/her structures in English influenced by those of 

the first language (e.g. does he/she consistently make 

the same mistakes in English such as reversing 

noun/adjective – the table red, the dog big)? 


	
	

	ASN
	
	
	
	EAL


 NB – If any of these questions are not applicable, please note this down. 

 Source: 

O = Observation
W = Pupil’s work 

P = Pupil 

T = Teacher 

F = Family 


R = Records 

Hypothesis 4: 

The pupil is failing to make progress because of behavioural difficulties. 

	NO
	Date & Source
	
	Date & Source
	YES

	
	
	Has he/she been in schools in the UK for less than 

one year? 


	
	

	
	
	Could his/her behaviour be due to lack of familiarity 

with culturally appropriate conventions? 


	
	

	
	
	Could the behaviour be due to any racism that he/she 

or the family may have experienced? 


	
	

	
	
	Could the behaviour be due to any financial or 

housing problems the family may have encountered? 


	
	

	
	
	Is he/she subjected to conflicting demands or 

expectations between home and school (i.e. in 

relation to the family’s cultural background or 

religion)? 


	
	

	
	
	Does he/she behave better in lessons that are more 

practical and where there is less focus on language? 


	
	

	
	
	Is he/she frustrated because of his/her lack of fluency 

in English? 


	
	

	
	
	Is he/she behaving appropriately at home? 


	
	

	
	
	Is he/she being given tasks that don’t match his/her 

cognitive abilities (e.g. tasks that are either over-

simplified to account for his/her limited English or 

tasks that are too difficult)? 


	
	

	ASN
	
	
	
	EAL


 NB – If any of these questions are not applicable, please note this down. 

 Source: 

O = Observation
W = Pupil’s work 

P = Pupil 

T = Teacher 

F = Family 


R = Records 

Hypothesis 5: 

The pupil is failing to make progress because of poor attitude to learning

	NO
	Date & Source
	
	Date & Source
	YES

	
	
	Does he/she use any strategies to get help or 

information? 


	
	

	
	
	Is he/she willing to participate at some level in 

discussions and/or other group tasks? 


	
	

	
	
	Is he/she willing to participate at some level in whole-

class activities? 


	
	

	
	
	Does he/she respond positively when spoken to?


	
	

	
	
	Does he/she persevere with challenging tasks? 


	
	

	
	
	Does he/she appear alert? 


	
	

	
	
	Does he/she have difficulty in understanding 

instructions? 


	
	

	
	
	Is he/she willing to carry out any class responsibilities 

or duties? 


	
	

	
	
	Does he/she take risks in his/her learning? 


	
	

	
	
	Does he/she show independence in and responsibility 

for his/her learning? 


	
	

	ASN
	
	
	
	EAL


 NB – If any of these questions are not applicable, please note this down. 

 Source: 

O = Observation
W = Pupil’s work 

P = Pupil 

T = Teacher 

F = Family 


R = Records 

Hypothesis 6: 

The pupil is failing to make progress because of learning difficulties.
	NO
	Date & Source
	
	Date & Source
	YES

	
	
	Is he / she making progress in some areas of the curriculum?


	
	

	
	
	Are the task demands too abstract for his/her current 

level of English? 


	
	

	
	
	Has he/she been learning English for less than two 

years? 


	
	

	
	
	Is he/she a confident speaker of his/her first 

language? 


	
	

	
	
	Can he/she successfully engage with tasks that have 

been differentiated to account for his/her level of 

EAL? 


	
	

	
	
	Does he/she participate at some level in class or 

group activities? 


	
	

	
	
	Does he/she retain new information and skills, 

applying these in subsequent lessons? 


	
	

	
	
	Does he/she use any strategies to aid his/her 

understanding (e.g. use of reference materials 

including word lists, 100 squares, classroom displays 

etc; asking a friend for help)? 


	
	

	
	
	Does he/she have good concentration (e.g. when 

engaging in a problem-solving activity; when 

engaging in a favourite learning activity)? 

	
	

	
	
	Is his/her fluency in English developing appropriately 

(refer to the EAL Profile of Competence)? 


	
	

	
	
	Does he/she take risks in his/her learning? 


	
	

	
	
	Can he/she generalize learning and apply it in 

another context? 


	
	

	ASN
	
	
	
	EAL


 NB – If any of these questions are not applicable, please note this down.
EAL Pathway – New to school   





Pre-enrolment


See pre-enrolment checklist above in EAL guidelines





Alert EAL Team (please use �HYPERLINK "https://blogs.glowscotland.org.uk/fa/asnfalkirk/homepage/forms/"��EAL Alert Form)�


Email: � HYPERLINK "mailto:EAL@falkirk.gov.uk" �EAL@falkirk.gov.uk� and


� HYPERLINK "mailto:IAS@falkirk.gov.uk" �IAS@falkirk.gov.uk�





Arrange enrolment meeting. If family is new to the country 


invite a member of the EAL team      to the meeting





Book interpreter if required








Enrolment Meeting


(SMT/ Parents /Pupil(s) /EAL)





Collect background information using EAL Enrolment Meeting Summary Sheet �HYPERLINK  \l "Nursery"��ELC�/�HYPERLINK  \l "Primary"��Primary� or �HYPERLINK  \l "Secondary"��Secondary� as appropriate))


Provide parents with relevant school information 


Agree starting date, factor in time for CT to prepare and gather resources


Arrange post-enrolment meeting in 6 to 8 weeks 


Make parents aware of EAL Blog � HYPERLINK "https://blogs.glowscotland.org.uk/fa/asnfalkirk/additional-support-for-learning-outreach/eal-team/" �https://blogs.glowscotland.org.uk/fa/asnfalkirk/additional-support-for-learning-outreach/eal-team/�

















First Contact


Parents contact school to enrol child/young person











EAL support as arranged





Ongoing consultation (CT and EAL)





CT updates EAL Development Planning and Tracking Sheet


(� HYPERLINK  \l "TrackingNursery" ��ELC�/� HYPERLINK  \l "TrackingPrimary" ��Primary�/� HYPERLINK  \l "TrackingSecondary" ��Secondary� as appropriate) 





Following up enrolment meeting


School sends off EAL Summary Sheet to EAL team if  no member of the EAL team was at the meeting





Book interpreter for Post Enrolment Meeting if required (see guidelines)





Pass on information to class teacher (CT)


EAL Summary Sheet


� HYPERLINK "https://blogs.glowscotland.org.uk/fa/asnfalkirk/additional-support-for-learning-outreach/eal-team/" �https://blogs.glowscotland.org.uk/fa/asnfalkirk/additional-support-for-learning-outreach/eal-team/�





Make arrangements for Initial EAL Assessment with a member of the EAL Team











Priority Pupil





EAL support starts as soon as possible once pupil has started school











Post Enrolment Meeting


(SMT/ CT/ Parents / SfLT / EAL)





Agenda:


Settling-in feedback


Questions


Concerns


Further information on school 





Identify support needs


Formulate initial support plan














EAL Team contacts school and arranges time for observation  and English language assessment. 





Followed by a meeting with CT and/or SfLT to review outcomes of the EAL Development  Planning and Tracking Sheet and Identifying Support Needs EAL/ASN form. 








Direct EAL support 





Inform referrer











Complete � HYPERLINK  \l "Referral" ��EAL Referral form� with brief outline of concerns. 


Attach completed EAL Development Planning and Tracking Sheet (� HYPERLINK  \l "TrackingNursery" ��Nursery�/ � HYPERLINK  \l "TrackingPrimary" ��Primary� / � HYPERLINK  \l "TrackingSecondary" ��Secondary� as appropriate) and � HYPERLINK  \l "EALASN" ��Identifying Support Needs EAL/ASN form.� 


Send documents to





� HYPERLINK "mailto:EAL@falkirk.gov.uk" �EAL@falkirk.gov.uk� and


� HYPERLINK "mailto:IAS@falkirk.gov.uk" �IAS@falkirk.gov.uk�








No direct support but ongoing consultation with school who might at this point refer pupil to other agencies,  for example SpLD or SALT.





Inform referrer 





School has concerns that English as an Additional Language (EAL)  impacts on pupil’s educational achievement. 
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