HEADLINES ROUTINE
A routine for capturing essence

This routine draws on the idea of newspaper-type headlines as a
vehicle for summing up and capturing the essence of an event, idea,
concept, topic, etc. The routine asks one core question:

1. If you were to write a headline for this topic or issue right now
that captured the most important aspect that should be
remembered, what would that headline be?

A second question involves probing how students’ ideas of what is
most important and central to the topic being explored have changed
over time:

2. How has your headline changed based on today’s discussion?
How does it differ from what you would have said yesterday?

Purpose: What kind of thinking does this routine encourage?

This routine helps students capture the core or heart of the matter being studied or discussed. It
also can involve them in summing things up and coming to some tentative conclusions.

Application: When and where can | use it?

This routine works especially well at the end of a class discussion or session in which students
have explored a topic and gathered a fair amount of new information or opinions about it.

Launch: What are some tips for starting and using this routine?

The routine can be used quite effectively with think-pair-share. For example, at the end of a
class the teachers can ask the class, “Think about all that we have been talking about today in
class. If you were to write a headline for this topic or issue right now that captured the most
important aspect that should be remembered, what would that headline be?” Next, the teacher
tells students, “Share your headline with your neighbor.” The teacher might close the class by
asking, “Who heard a headline from someone else that they thought was particularly good at
getting to the core of things?”

Student responses to the routine can be written down and recorded so that a class list of headlines
is created. These could be reviewed and updated from time to time as the class learns more
about the topic. The follow-up question, “how has your headline changed or how does it differ
from what you would have said? can be used to help students reflect on changes in their
thinking.
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CONNECT / EXTEND / CHALLENGE
A routine for connecting new ideas to prior knowledge

CONNECT: How are the ideas and information presented
CONNECTED to what you already knew?

EXTEND: What new ideas did you get that EXTENDED
or pushed your thinking in new directions?

CHALLENGE: What is still CHALLENGING or confusing
for you to get your mind around? What
questions, wonderings or puzzles do you now
have?

Purpose: What kind of thinking does this routine encourage?

The routine helps students make connections between new ideas and prior knowledge. It also
encourages them to take stock of ongoing questions, puzzles and difficulties as they reflect
on what they are learning.

Application: When and Where can it be used?

The natural place to use the Connect-Extend-Challenge routine is after students have learned
something new. It doesn’t matter how much they have learned — it can be a lesson’s worth, or
a unit’s worth. The routine is broadly applicable: Use it after students have explored a work of
art, or anything else in the curriculum. Try it as a reflection during a lesson, after a longer
project, or when completing a unit of study. Try using it after another routine!

Launch: What are some tips for starting and using this routine?

This routine works well with the whole class, in small groups or individually. Keep a visible
record of students’ ideas. If you are working in a group, ask students to share some of their
thoughts and collect a list of ideas in each of the three categories Or have students write their
individual responses on post-it notes and add them to a class chart. Keep students’ visible
thinking alive over time: Continually add new ideas to the lists and revisit the ideas and
quetions on the chart as students’ understanding around a topic develops.
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CLAIM / SUPPORT / QUESTION
A reasoning routine

CSi: Colour, Symbol, Image Routine

A routine for distilling the essence of ideas non-verbally

Claim: An explanation or
interpretation of some aspect of
the topic.

1. Make a claim about the topic -

2. Identify support for your claim —>  Support: Things you see, feel,
and know that support your

claim.

5 - Aska . ; Quesl.itm: What's left hanging?
question related to your claim 2 What isn’t explaified? What

new reasons does your claim
raise?

Purpose: What kind of thinking does this routine encourage?

Th_e routine helps students develop thoughtful interpretations by encouraging them to reason with
evidence. Students learn to identify truth claims and explore strategies for uncovering truth.

Application: When and where can | use it?

Use Claim Support Question with topics in the curriculum that invite explanation or are open to
interpretation.

Launch: What are some tips for starting and using this routine?

The routine can work well for individuals, in small groups and for whole group discussions. Be-
g%n by modeling the routine: Identify a claim and explore support and questions in a whole group
discussion. On the board make one column for SUPPORT and one column for QUESTIONS.
Ask the class for evidence that either supports a claim, or questions the claim and write it in the
appropriate column. Take turns using the routine so that each student makes a claim, identifies
support and asks a question.

Following each person’s report, take a moment as a group to discuss the topic in relation to the
claim before moving on to the next person. Be patient as students take a few moments to think.
You may need to probe further by asking: What are some other questions you might want to ask
about this statement? or Can you think of reasons why this may be true? Encourage friendly dis-
agreement — once a student comes up with an alternative perspective about a claim, encourage
other students to follow. The questions can challenge the plausibility of the claim, and often lead
to a deeper understanding of the reasoning process. Let students know it is fine to disagree with
one a}lother’s reasons and encourage them to come up with creative suggestions for support and
questioning.

ifter everyone has had a turn, reflect on the activity. What new thoughts do students have about

e topic?
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As you are reading/listening/watching, make note of things that you find
interesting, important, or insightful. When you finish, choose 3 of these items
that most stand out for you.

» For one of these, choose a colour that you feel best represents or
captures the essence of that idea.

» For another one, choose a symbol that you feel best represents or
captures the essence of that idea.

¢ For the other one, choose an image that you feel best represents or
captures the essence of that idea.

With a partner or group first share your colour and then share the item from your
reading that it represents. Tell why you choose that colour as a representation of
that idea. Repeat the sharing process until every member of the group has shared
his or her Colour, Symbol, and Image.

Purpose: What kind of thinking does this routine encourage?
This routine asks students to identify and distill the essence of ideas from reading, watching or
listening in non-verbal ways by using a colour, symbol, or image to represent the ideas.

Application: When and where can it be used?

This routine can be used to enhance comprehension of reading, watching or listening. It can
also be used as a reflection on previous events or learnings. It is helpful if students have had
some previous experience with highlighting texts for important ideas, connections, or events.
The synthesis happens as students select a colour, symbol, and image to represent three
important ideas. This routine also facilitates the discussion of a text or event as students share

their colours, symbols, and images.

Launch? What are some tips for starting and using this routine?

After the class has read a text, you might ask the class to identify some of the interesting,
important, or insightful ideas from the text and list these on the board. Write CSI: Colour,
Symbol, Image on the board. Select one of the ideas the class has identified. Ask students
what colour might they use to represent the essence of that idea? What colour captures
something about that idea, maybe it is the mood or tone. Select another idea and ask the class
what symbol they could use to represent that idea. You might define a symbol as a simple line
representation or uncomplicated drawing, such as two crossed lines to denote an intersection of
ideas, or a circle to represent wholeness or completeness. Then pick another idea from the list
and ask students what image they might use to represent that idea. You might define an image

" as a visual image or metaphor that is more complex and fully developed than just a symbol.
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