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SCENE SETTING

Williamwood High School and the associated cluster primaries, Busby Primary School, Carolside Primary School and Netherlee Primary School, are in the Busby, Clarkston and Netherlee areas of East Renfrewshire. These four schools have enjoyed a long established tradition of working together.
The Williamwood High School Art and Design department has provided CPD training for their primary colleagues. This has inspired the teachers and in turn impacted on the learners in the cluster primary schools. By providing a skill-based programme of study, the CPD programme has increased the confidence and understanding of Art & Design amongst primary teachers. This has ensured a common approach to learning and teaching across the cluster.
Seven skills were identified:
	Skill
	Subject matter

	Drawing
	Still Life and Portraiture

	Painting
	Still Life and Portraiture

	Printmaking
	Landscape and the Built Environment

	Sculpture
	Still Life and Portraiture

	Collage
	Landscape and the Built Environment

	Design
	Headgear

	Bookbinding
	Interdisciplinary Learning


Appendix 1: Overview of CPD courses – The Seven skills
The aims of the cluster were to initially train and teach the seven skills to the primary teachers, and then deliver the course to the primary learners to promote enjoyment and motivation within the Art and Design curriculum, thus creating engaged learners. This has supported effective Art and Design teaching and learning more widely across all curriculum areas. This philosophy has undoubtedly evolved over the years, particularly with the implementation of Curriculum for Excellence. 
Training and upskilling the teachers has not only increased the quality and standard of Art and Design teaching and learning at transition, but has also had an impact on the confidence and skill of the learners coming into S1. This unique approach of targeting teachers has had a notable impact. As a result, the S1-S3 course content required restructuring and updating, to afford and support a seamless transition and the new S1 learners are now able to complete courses that are more complex in content. 
SELF EVALUATION
To meet the requirements of BTC5 and CfE, the cluster group began to move its focus to the assessment of Art and Design across all levels. Assessment, moderation and reporting became our priority and the first aim was create an assessment model for Second Level. As a cluster we began to discuss and evaluate Assessment practices in Art & Design. Focusing on second level, we considered our aims.

In order to create an assessment model that has a consistent approach to learning, teaching and assessment across the cluster, the group opted for a single skill assessment focus. Although Art and Design is the vehicle for introducing this model for assessment, it is intended that the model will be adapted and used across the curriculum as a way to engage learners and staff in assessment. In addition, it is hoped that the model will create a positive experience of assessment for staff and learners, by celebrating success and providing an open ethos for dialogue.
Through discussion, the group agreed that the ‘Skill of Drawing’ was the most appropriate skill to assess, as it underpins the other six skills. Our primary colleagues are more confident in drawing using the subject matter still life. This still life unit contains four assessable tasks and will be delivered from early to third level, but the focus for the initial assessment activity is second level.

Although the skill of drawing has been selected as the area of focus for assessment purposes, the learners experience all seven skills as highlighted above. To ensure a balance of skills is achieved, a strategic planner has been devised to allow staff to track the learners’ experiences of each skill across each level.

Appendix 2: Strategic Planners

To raise the attainment of learners, we examined the Williamwood High School Art and Design assessment models.

Model 1. Summative - Teachers assess the work of learners 

Model 2. Formative - Learners carry out Self and Peer Assessment.

Appendix 3: Williamwood High School - An Approach to Assessment

Both of these models of assessment are for large groups of learners and staff. These models represent the style and ethos of assessment we wanted to adopt as a cluster. We decided that it was crucial to give teachers and learners time to assess work, yet enjoy and celebrate the process of assessment. The cluster coordinators agreed that large group, peer and self-assessment exercises were the appropriate methods to use during the assessment event. Approximately, an hour would be required to carry out this assessment event.

Cluster Assessment Aims:

· Provide a platform for large groups of learners to assess together as part of an event

· Create a consistent approach to learning, teaching and assessment across the cluster

· Adopt a consistent, skill-based approach to teaching the skill of Drawing 

· Develop teachers’ skills in Art and Design and assessment through CPD

· Devise an assessment model which can be adapted for use in other curricular areas 

· Raise attainment of learners through the assessment process, using self & peer assessment, reflection and next steps 

· Carry out Quality Assurance & Moderation of learning and teaching during the process of assessment
· Promote leadership at all levels through adopting a distributive leadership model 
· Gather and retain evidence to ensure next steps are met
PLANNING THE DEVELOPMENT
To carry out assessment with a large group of teachers and learners, it was agreed that assessment ‘events’ would take place in each of the cluster primaries. These ‘events’ would initially involve learners from second level, but would eventually include Early and First level. 

Learners would carry out peer and self-assessment during the event and following the event; take time in class to reflect on the assessment, establishing their own personal targets and next steps. For learners to carry out standardised assessment, they must all complete the same task. The skill of drawing was divided into four tasks: line drawing of ellipses; line drawing of a bottle; tonal drawing of a bottle; tonal drawing - composition of a collection of bottles. 
These four tasks will be undertaken across Primary 5, 6, and 7 as part of Second Level. The same four tasks will also be carried out at Third Level in the secondary school. Very simple drawing experiences will be developed for Early level learners to respond to, and our First Level learners will engage in a variety of drawing tasks which will lead in to the Second level Still life Unit

The Skill of Drawing: Second Level – Still life Unit

Primary 5: Two Tasks

· Line drawing of ellipses

· Line drawing of bottle

Primary 6: Three Tasks

· Line drawing of ellipses

· Line drawing of bottle

· Tonal drawing of bottle

Primary 7: Four Tasks

· Line drawing of ellipses

· Line drawing of bottle

· Tonal drawing of bottle

· Tonal drawing: composition of a collection of bottles
The tasks have intentionally been designed to allow pupils the opportunity to revisit their next steps and targets of their work carried out during the prior session, before beginning and extending the process again. 
Having established the tasks and learning intentions, the success criteria was created. To ensure a consistent approach across the curriculum the Art and Design Cluster adopted the pro-forma, which was created by the English Language cluster. The group devised generic success criteria for the skill of drawing for Second Level, providing teachers with an overview and breakdown of the whole skill, which they could apply to any drawing activity allowing them to carry out assessment. 

From this, we extracted discrete success criteria appropriate to the still life unit and the four tasks within it. 
Appendix 4: Learning Intentions

Appendix 5: Success criteria- Skill of Drawing 

Appendix 6: Success criteria- Skill of Drawing- Still life

To support staff and learners during the Art and Design assessment process, the group drew on the SQA Art and Design benchmark model of assessment. This method not only supports the marker, but also standardises the assessment process, resulting in confident and rigorous marking. 
Using this methodology, the cluster co-ordinators analysed the benchmark selection process. Examples of the four tasks were available from previous P7 learners and using the success criteria for still life, appropriate visual benchmarks were selected for each of the four tasks at Second Level. The drawings were then photographed to provide exemplars to support staff in reaching their decisions. 
It is important to note that a range of exemplars have been provided within each of the three categories classified as follows:

Progressing



Progressing well

Achieving

There are three statements which explain the level of progression within each category.

Beginning to Meet Requirements

Met Some Requirements 

Met Requirements

These examples highlight the range of possibilities that learners may produce within the criteria for Second Level. For example:

Learner A- Progressing – Beginning to meet some requirements
Learner B- Progressing - met some requirements

Learner C- Progressing - met requirements

We have provided a total of nine visuals for teachers to use during the assessment exercise. 

Appendix 7: Benchmarks
The Assessment Event 
In order to carry out self and peer assessment with large groups of learners simultaneously, an open area within the school must be identified, for example, a gymnasium, school hall, and cafeteria. The size of the year group should not curb this event. This should become an established, planned event, which has a real sense of occasion and celebrates the work of every learner, and eradicating the idea that assessment is a fearful negative experience.

Assessing large groups in this way allows teachers to incorporate different types of assessment during one event. It also becomes an active learning experience for the learners, ensuring that assessment becomes an integral part of teaching and learning. The opportunity for learner, teacher and SMT dialogue is key to the success and validity of the assessment being carried out. 
. 

· On the day of assessment, using a post-it note, each sheet to be assessed is identified by a number and is attached to the front of the drawing. This number is assigned to a particular learner and allows complete anonymity. Learners will therefore have trust and believe in the assessment exercise.

· SMT and teachers will take the anonymous drawings and arrange the work in a large open area within the school.

· The numbered work will be arranged in classes with relevant peer and self 

pro-formas placed beside. 

· Using the peer and self-assessment pro-forma, which are linked to the success criteria, the learners will evaluate first the work of others and then their own. This exercise should take approximately one hour.

· At a later date, the learners, in their class, are given time to properly reflect on the process and set their own targets for future achievement, using a reflection and next steps pro-forma. This exercise should take 40mins approx.
In-service Day: Staff Training

For teachers to understand and carryout the assessment it is important for them to experience the ‘event’ as learners themselves. This can be carried out during one, in-service day. This will allow staff to replicate the learner experience by completing three of the four tasks and carry out the self and peer assessment using the work they have creates rather than using the work of others. It is vital for teachers to experience what the learners will experience. This gives teachers an understanding of the process and the skills that they themselves will use whilst hosting the event with their learners. 
In-service Day
	Activity
	Timescale
	Teachers

	Presentation 

(Appendix 8: PwPt presentation)
	1 hour
	All teachers – led by Art and Design specialist and Primary representative

	Drawing Activity – using DVD and Learning Intentions teachers complete Tonal drawing of bottle (Appendix 9: video clip 1)
	1 hour
	All teachers – led by session leaders (teachers who attended CPD previously)

	Layout of Drawings – 3 drawings, labelled with Ass. No. laid out in groups
	1 hour 

(lunch break)
	Specialist, DHT and SMT

	Assessment Event – teachers participate in self and peer assessment (Appendix 10; video clip 2)
	1 ½ hours
	All teachers

	Plenary 

(Appendix 11; participant evaluations)
	½ hour
	All teachers - led by Art and Design specialist and Primary representative


Prior to the day of training, the following was undertaken: 
· Liaise with Head teacher to secure a day of in-service 
· Complete task 1 and 2 during a two hour collegiate session

  Task 1- Line Drawing of Ellipses ½ hour 

  Task 2- Line Drawing of Bottle 1 hour
·  Create guidelines for teachers  

Appendix 12: Guidelines for Teachers
·  Create pro-forma for self and peer assessment to suit Primary 5,6 

 and 7

· Create reflection and next steps pro-forma for P5, 6 and 7 Appendix 13
·  Produce teacher packs for the in-service event, containing copies of all    documentation and presentation materials

· Arrange for a member of the Art and Design department to document and evidence the event using photography and video.

IMPLEMENTATION AND IMPACT OF DEVELOPMENT
Case Study - The Assessment Event: Netherlee Primary

Adopting a distributive leadership model, the teachers that had attended the CPD sessions were asked to be involved in the delivery of the skill to a group. 
To refresh their knowledge of the task the leaders watched a supporting DVD and discussed the Learning Intentions of the tasks. These leaders delivered the training to the wider group of staff. The group leaders worked in pairs to deliver the training to groups of eight or nine staff; there were five groups in all. The purpose of the CPD has now come to fruition; this is the essence of successful professional development and collegiate working. 

Appendix 14: Session Leaders’ Evaluations

Through the training, the teachers were involved fully in the assessment process and their feedback has resulted in the revision of certain documents. The assessment events for Primary 5, 6 and 7 at Netherlee Primary will take place before the end of this session. The teachers are currently undertaking tasks 1-4 as appropriate with their classes, in preparation for the assessment events. The SMT will gather the learners’ drawings and lay them out appropriate to each primary year event. The work of Primary 6a, 6b and 6c would be laid out in three sets (all together if just a single class). When the classes arrive they move on one class (or to the next piece of work) to conduct the peer assessment. For example class 6a would assess the work of class 6b. On completion of the peer assessment, learners leave their evaluation sheets behind with the drawings that they have assessed, and move back to their own class to begin the self-assessment of their own work.

The SMT would organise the event, this would reduce teacher workload whilst providing a sense of occasion and celebration during the event. The class teachers would then be free to assess their learner’s work and engage in professional dialogue with colleagues and learners. After the event, the SMT gather in the work with the peer and self assessment comments, to deliver back to the class teacher. The class teacher will then decide when to carry out the reflection and next steps exercise.

This event is not only a celebration but also a platform for teaching teachers and SMT to quality assure and moderate work. At a later date, the work can also be quality assured at Cluster level. 

The cluster has purchased hand held compact video cameras to record responses of pupils at Early and First Level as well as pupils with Additional Support Needs. This is to promote assessment through effective questioning and allow the learners to respond freely without the burden of reading and writing. Again, the SMT will be on hand to assist and all the footage stored as evidence on the class hard drive, which will be transferred with the class as they progress through the school.
Impact of Training:

· Increase of confidence in the skill of drawing 

· Increase of understanding of the process of assessment relating to the skill of drawing

· Increase of awareness of how to meet the requirements of BTC 5

· Seeing assessment as a shared, open, integral part of learning and teaching

· Appreciating the ethos of enjoyment that can be created in celebrating assessment in this way

· Engagement in dialogue surrounding how to use this model of assessment in other curriculum areas

REFLECTING AND NEXT STEPS 

During the plenary session, the staff highlighted areas of success and identified areas for future improvement.

Areas of Success:

· The benchmark exemplars increased confidence and objectivity
· The time to engage in professional dialogue
· Conducting peer assessment prior to self assessment
Areas for development:

· Creation of phrase/wordbanks to support learners 

· Creation of criteria overview sheet to support teachers 

Creation of phrase/wordbanks to support learners 
Overall it was felt that the creation a phrase/wordbank would aid the learners in carrying out peer and self-assessment. Although the class teacher would engage in dialogue with the learners on how to complete the self and peer assessment sheets prior to the event, the general feeling was that a phrase/wordbank would be of benefit. 
Appendix 15: Revised pupil peer and self assessment sheets

Creation of criteria overview sheet to support teachers 

To allow the teachers to carry out the assessment more effectively an overview sheet listing the success criteria was suggested. This allowed the class teacher to assess the work simultaneously with learners. 

A classroom/clerical assistant could then transfer this information to the learners’ assessment workbooks at a later date. 

Appendix 16: Teacher Assessment overview

Next session, assessment in the skill of drawing will be rolled out at Early and First level learners. Our nursery and Primary 1 teachers will provide the learners with artwork and objects to respond to. The Art and Design department will work with colleagues to develop the assessment of the skill of drawing at Early and First levels. The use of the hand held compact video cameras will be used for all assessment at Early and First Levels.
Beginning at nursery and following learners through to Primary 7, each learner will have an art and design assessment folio in which all assessed pieces will be housed. At the transition stage, folios along with a photograph of the final piece of work plus the teacher assessment booklet will be passed to secondary colleagues at transition. 

A folder containing all necessary documentation and full DVD containing clips of the full day of teachers training and photographic stills, has been prepared for each of the cluster schools to hold as a master. This is also accompanied by an electronic version to enable each school to print the necessary documentation as required.
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