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1. INTRODUCTION

We would like to thank the leadership team, staff and children for their warm welcome to the school, for the opportunity to speak with staff and pupils during the assessment and for the evidence detailing the work towards becoming a Level 2 rights-respecting school. Prior to the assessment visit you provided a comprehensive self-evaluation form and an impact evaluation form. It was clear to the assessor during the visit that everyone places a real importance on developing and embedding a rights respecting ethos and that this ethos permeates the life of the school in every way. Pupils explained ‘School systems revolve around rights; we enjoy learning about rights, we refer to them a lot and we care about each other.’
Kirkhill Primary School has received very little external support outside of their local authority and so their progress is all the more notable for that. The local authority lead for RRSA identified that the school was ready for their Level 2 assessment following their thematic review on support and protection. 
Standards A, B, C and D have all been achieved. Pupil voice is extremely strong.
2. REQUIREMENTS BEFORE ATTAINING LEVEL 2

None required
3. MAINTAINING LEVEL 2

Our experience has shown that there are actions that have proven useful in other RRSA schools and settings in helping them to maintain and build on their practice at Level 2. Here are our recommendations for your school:

· Continue with the good practice evidenced within this report

· Develop links with other Level 2 schools within the authority so pupils and staff can showcase practice.
· Map rights across the curriculum to ensure coverage and depth of learning.

· Continue to develop links with the local community underpinned by rights.

· Ensure confusion about golden rules is resolved.

· Take more opportunities to campaign for the rights of children 
4. THE ASSESSMENT IN DETAIL

4.1. The school context

Kirkhill Primary School is a large non-denominational suburban primary school with a roll of 620 in Newton Mearns, East Renfrewshire The catchment area is predominately private housing. The school roll has been rising steadily with approximately 19.8% of children on a placing request. 4.5% of pupils are eligible for free school meals. The majority of children are of White Scottish heritage, 17% of pupils are from Black and minority ethnic groups. 6.3% of children speak English as an additional language 

The school has its third Green ECO schools flag, is a Fairactive school, is a Dyslexia Friendly school, has a Diana award and is working to achieve the advanced International Schools Award. East Renfrewshire has just completed a thematic review on support and protection – findings were excellent across all areas.
The school has been working towards becoming a rights-respecting school since August 2009 and achieved Level 1 in October 2011
4.2. Assessment information

	Self-evaluation form received
	Yes 

	Impact evaluation form received
	Yes 

	Attendees at SLT meeting
	Both deputes/ RRSA coordinator 
Headteacher was available for feedback

	Number of children and young people interviewed
	4  children in learning walk

20 children in focus group
30 children in class visit

	Number of staff interviewed
	6 teaching staff

1 support staff

Parents views were taken from the thematic review

	Evidence provided
	Learning walk

Written evidence 
P2 song and lesson
Observation at playtime


	Standard A: 

Rights-respecting values underpin leadership and management



	Standard A has been achieved


The values of the school were derived from the Getting it Right for Every Child (GIRFEC) SHANARRI (safe, healthy, active, nurtured, achieve, respect, responsible and included) indicators, each of which had been linked to appropriate articles. The leadership team identified the difference since achieving Level 1 as being as ‘children thinking about their rights and recognising rights as linking them with other children.’ The depute and several staff explained that ‘children are able to articulate their rights’ and that this had given them a ‘common language.’ The thematic review identified a strong focus on rights that permeated all aspects of school life and contributed to a very positive, supportive and empowering ethos. There was good evidence provided in the portfolio of thorough review and analysis of impact on behaviour and attainment. The impact evaluation form identified significant impact across all areas.
RRSA is identified as a focus in the cluster improvement plan. The school improvement plan references RRSA under Building capacity for improvement: target 4 and has done so since 2011; resources are available for development. The role of the RRSA coordinator has already changed hands on several occasions. The role was described as ‘forming part of the circle from cluster plans, to school plans, the SHANARRI indicators and rights.’ The coordinator works closely with the teachers who lead the pupil groups and the Convention provides a overall framework for the groups. RRSA is on the agenda for year, stage and full staff meetings. New staff receive induction from the coordinator and her support with planning and resources is clearly valued. Policies have been reviewed to refer explicitly to the Convention and we saw many examples ranging from Promoting positive behaviour and Child protection to Modern languages and Homework policies.
The school has a very strong focus on inclusion and participation and this was evident throughout the visit. The depute explained that the high proportion of placement requests reflects the perception of the community that Kirkhill is very inclusive and offers a wide range of opportunities for pupils. Data is used very effectively to identify where additional support is required. Parents and children are both involved in setting targets and developing strategies for learning. Children with dyslexia record their strategies in a passport and hearing impaired children have a Getting it right for me booklet. The school has a sensory room which is available for all children to ‘come and relax.’ There is a nurture team and Kirkhill also provides Seasons for Growth. Opportunities for participation through the pupil group structure were excellent.
Kirkhill has shared their rights respecting progress with their cluster and staff have also shared their approach at authority wide Health and wellbeing events. East Renfrewshire has identified RRSA as a priority and there are many opportunities for staff to share RRSA experiences. We suggested that children might like to visit other schools to share their experiences. Pupil groups have worked successfully with the local community as part of their enterprise work. Kirkhill pupils read at the local nursery; links are being developed with the library and they have good contacts with the local paper which regularly promotes activities that the school has done.
There is a very strong commitment to learning for sustainability through ECO schools, outdoor learning, the John Muir award, being Fair Achieving, the Sportsscotland gold award. The children pointed out their impressive row of flags during the learning walk. The school is also working towards becoming an International school. Children and staff could describe how these were underpinned by the Convention.
	Standard B: 

The whole school community learns about the CRC



	Standard B has been achieved


All pupils and staff we talked to had a good knowledge of articles and an understanding of how they were universal and inherent. ‘Everybody has rights and they allow you things.’ said a P6 boy. A wide range of articles were mentioned in discussion: the right to play, to be safe, to be protected from harm, to clean water and nutritious food, to be heard, to education, to practice your religion, to speak your own language. P2 pupils told us that adults have to do their best for children and that all children should be include. Pupils are ambassadors for rights in assemblies; the P2 pupils explained ‘it’s really important for everyone to know about rights’ after they had sung their rights song. Pupils had made presentations to the parent council.
Parents received information about RRSA through newsletters and the ‘Friday bundle,’ (school information sent home at the end of each week with the eldest child) ‘nearly always provided reference to rights’ explained a P6 boy. The website left virtual visitors in no doubt about the importance of rights at Kirkhill. The recent local authority review identifies that parents were very well aware of GIRFEC and the rights respecting school agenda.  Parents attended assemblies and contributed their views through rights homework. The parent council had received presentations and welcomed them on RRSA.
Pupils explained that they learned about rights in Health and wellbeing (a dedicated lesson held every Thursday afternoon for all classes), in pupil groups, in assemblies, through displays and posters, through their charters and in lessons and through rights homework. The portfolio provided evidence of a systematic approach: a right of the month was introduced through a Unicef assembly and then pupils took home questions focused on this article. Some very articulate and interesting responses were seen in the portfolio. Displays were prominent throughout the school. Pupils took responsibility for identifying which article was most appropriate for each display and the coordinator explained that pupils regularly came up to her requesting an article. Rights were even displayed on playground fences. Evidence of planning linked to a range of articles was provided in the portfolio. Staff explained that ‘rights permeate the curriculum’ and that they were identified in their forward planning and also arose in lessons spontaneously. Children gave examples of children’s rights being denied in Victorian times, during WWI and WWII, in some of their reading books and learning about rights in Religious and Moral education. 
Global issues and sustainability topics are built into the curriculum. Staff described various Fairtrade activities such as the Banana game and identifying Fairtrade products; the Rainforest topic comparing the rights of children in the rainforest tribes, learning about China as part of their Mandarin lessons. Children described their world mapping topic and Wateraid. ‘It’s easy to bring rights into planning’ said a teacher.
	Standard C: 

The school has a rights-respecting ethos



	Standard C has been achieved


All classrooms visited had charters on display. Many of them used articles linked to SHANARRI indicators; ‘what affects us as a class’ explained a P5 girl. Children explained they discussed and agreed which rights they should focus on and what the article meant to them and then they and their teachers agreed what actions they should take. Children explained that they used the charters to discuss not only their actions but also the teacher’s actions. There was some confusion from the children about golden rules, how they linked with charters and indeed whether they were necessary. ‘Just for P1’ suggested a P4 girl.  The school charter attractively displayed every person in the school community and a P7 girl explained that someone hid Wally in the display so that children could look at the articles while trying to find him. The charter is also displayed on the plasma screen in the school entrance.
Throughout the visit there was evidence of rights respecting language and attitudes. In a very large school we heard no raised voices in classes, the playground or the lunch hall and saw well organised and confident children sensibly going about their business. Relationships between staff and pupils and between pupils were very respectful. The coordinator explained ‘children have respect for each other.’ During the pupil group interviews children listened carefully to one another; the older children helped the younger ones. The Playground Support assistant identified how children were ‘definitely more respectful in the playground.’ There was clear evidence in the portfolio that the number of children referred to Thinking time had reduced since the school achieved Level 1 and that reflecting on how behaviour has impacted on rights means that ‘reoffending rates are low.’
The depute explained that ‘children feeling happier, safe and confident are ready to learn’ and that becoming rights respecting had improved attainment. Children understood their right to education and agreed that most children respected other children’s rights. A P3 girl described how they were involved in setting their targets and reviewing them, how pupils from P1 to P5 had personal learning plans and P6 and P7 had e-portfolios. ‘We have home and school targets’ explained a P2 boy. 
All children we talked to were emphatic that they felt safe at school. ‘The school provides systems and things to keep us safe’ explained a P7 boy. ‘We can talk to a teacher or the headteacher at any point,’ stated a P5 girl when asked about processes if something was going wrong. Worry boxes were in all classrooms and ‘you just put your name in and the teacher will talk to you.’
Peer mediators have been trained in restorative practices and most playground issues are resolved by the pupils. ‘We manage to sort things out,’ explained a P6 mediator. The reduction of low level incidents spilling into classrooms after break and lunch was commented on by pupils, teachers, support staff and the leadership team. Rights were linked to the mediation but as a P7 explained ‘It depends on the problem.’
Children understood that some children might not be able to access their rights because of poverty and infrastructure in parts of Africa and could be quite specific ‘poor access to water in Zimbabwe’, ‘too far to walk to school in parts of Kenya.’  With prompting they could identify events such as the earthquake in Nepal and war in Syria and how this impacted on their rights to shelter and education. They also had some understanding of how some children in Scotland might not access their rights due to poverty but found it difficult to develop this further.
	Standard D: 

Children are empowered to become active citizens and learners



	Standard D has been achieved


Pupil voice was acknowledged as a key strength in the recent local authority review. Evidence throughout the assessment reinforced this and demonstrated some exceptional practice. There are a number of opportunities for pupils to be involved in groups such as Wellbies (RRSA Group), Eco Committee, Kirkhill Press Group, Pupil Council, Sport Committee, Librarian and KPod reporters. About 100 pupils are involved in the groups. Pupils apply in June for membership of a group for the next school year, there is a job description and an application form and they are interviewed by members of the current group. Each group has its own plan linked to the school improvement plan informed by pupil priorities and is reviewed each session. Pupils’ experiences within the group are reviewed. To maximise involvement pupils can only be in a group for two years. Groups and committees ensure information about their activities is shared; during the visit we saw displays with plans and minutes for all groups and heard about assemblies. Each group organises school events linked to their focus, raises money to support their area and decide how it is spent to improve the school building and playground. Children were extremely proud of what they had achieved and all agreed that their views are listened to and valued. For example the Eco group alone had developed a Scottish garden, set up a bug garden, introduced labelled recycling bins, started a recycled garden. When asked about the process for change we were told ‘We use a suggestion box or tell a teacher who will tell the pupil group and then they will carry out a survey to find out whether people agree.’ 
Outside of the pupil groups pupils contribute to the annual school quality improvement review and examples of their responses were in the portfolio. Pupil views about teaching and learning are sought using Pupil Views booklets. Focus groups inform developments. Two pupils from the pupil council had met the Director of Education and talked about what they had achieved at Kirkhill and the authority wide pupil voice questionnaire.
Timetabled library visits and access to ICT following the agreed safety protocols encourage children to access information. Healthy eating is a priority of the school. ‘We only have sugary snacks on Wednesdays but that’s when the queue is biggest’ explained a P6 boy. Fruit snacks were evident in the P2 class. There are a very large number of after school clubs supporting health and well-being and pupil attendance is tracked so those children who come from placement requests are also included. 

Pupils described lots of activities they had taken action to uphold the rights of children: the Welly walk for Africa, Fairtrade events, Red Nose Day, Children in Need, Mary’s meals, Shoebox appeal, Wateraid. They also described their Volunteer Day when people talked about what they could do locally. Some pupils had contributed to a review of the local area and had met members of the local council.
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