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EAST AYRSHIRE COUNCIL: DEPARTMENT OF EDUCATIONAL AND SOCIAL SERVICES
	EAST AYRSHIRE DYSLEXIA AND LITERACY DIFFICULTIES ASSESSMENT GUIDELINES



1. INTRODUCTION

“Literacy is fundamental to all areas of learning, as it unlocks access to the wider curriculum. Being literate increases opportunities for the individual in all aspects of life, lays the foundations for lifelong learning and work, and contributes strongly to the development of all four capacities of Curriculum for Excellence.” 
(Curriculum for Excellence: Literacy Across Learning Principles and Practice, p.1) 
1.1
Children/young people with dyslexia or literacy difficulties can experience pronounced difficulties in mastering basic literacy skills.  However, there is no particular profile of cognitive skills that needs to be identified in order to describe a child/young person as having dyslexia. Dyslexia can occur as a specific area of difficulty, as part of a more general learning difficulty or may overlap with other specific learning difficulties. Co-occurring difficulties may be seen in aspects of language, motor coordination, mental mathematics, motivation, attention, levels of co-operation and personal organisation, but these are not by themselves indicators of dyslexia. Dyslexia is complex in its nature and can only be fully understood by taking account of a range of learning contexts. 

1.2
Professionals have not come to an agreement regarding the factors that underlie dyslexia. The processes underlying the development of reading and spelling are complex and it is likely that there are a number of different reasons as to why a child/young person experiences literacy difficulties. As such, we require to have a robust framework in place for the assessment of such difficulties. 

2. 
ASSESSMENT 
2.1
In order to ensure that our process of identification is robust, reliable and valid and intervention leads to improved outcomes for children and young people, we need to follow good practice in assessment. 

Building the Curriculum 5 states:

· Above all, assessment needs to meet learners’ needs and enable all learners to achieve aspirational goals and maximise their potential. 

· Assessment practice should follow and reinforce the curriculum and promote high quality learning and teaching approaches. 

· Assessment needs to support learning by engaging learners and providing high quality feedback. 

· Assessment approaches should be proportionate and fit for purpose: different forms of assessment are appropriate at different stages and in different areas of learning. 

2.2
With regards to assessing Additional Support Needs such as dyslexia, the ASL Act Code of Practice (2009) states: 

· Assessment is seen as an ongoing process of gathering, structuring and making sense of information about a child/young person, and his/her circumstances.

· The purpose of assessment under the Act ultimately is to help identify the actions required to maximise development and learning.

· Assessment is a dynamic process with the child/young person at the centre. As a result it should not be divorced from other aspects of the child’s/young person’s life either at school, home or in the community It will usually include discussion with parents and professionals involved with the child/young person, for example, class teacher, support for learning staff.

· It should build on other assessment information already available. It may involve observation in one or more day-to-day situations and/or individual work with the child or young person as required. 

· The education authority should always endeavour to seek and take account of the views of the child/young person.
Assessment of dyslexia and literacy difficulties should thus be an ongoing process, building upon information available and selectively adding to it, through professional discussion and dialogue. 

3. 
DEFINITIONS OF DYSLEXIA 

3.1
The following working definition of dyslexia has been developed by the Scottish Government, Dyslexia Scotland and the Cross Party Group on Dyslexia in the Scottish Parliament. East Ayrshire supports this working definition of dyslexia.

‘Dyslexia can be described as a continuum of difficulties in learning to read, write and/or spell, which persist despite the provision of appropriate learning opportunities. These difficulties often do not reflect an individual's cognitive abilities and may not be typical of performance in other areas.
The impact of dyslexia as a barrier to learning varies in degree according to the learning and teaching environment, as there are often associated difficulties such as:
· auditory and /or visual processing of language-based information

· phonological awareness

· oral language skills and reading fluency

· short-term and working memory

· sequencing and directionality

· number skills
· organisational ability
Motor skills and co-ordination may also be affected.

Dyslexia exists in all cultures and across the range of abilities and socio-economic backgrounds.  It is a hereditary, life-long, neurodevelopmental condition.  Unidentified, dyslexia is likely to result in low self esteem, high stress, atypical behaviour, and low achievement.

Learners with dyslexia will benefit from early identification, appropriate intervention and targeted effective teaching, enabling them to become successful learners, confident individuals, effective contributors and responsible citizens.

http://www.scotland.gov.uk/Topics/Education/Schools/welfare/ASL/dyslexia
www.frameworkforinclusion.org/assessingdyslexia : Addressing Dyslexia Toolkit for Teachers
The British Psychological Society also defines dyslexia as being

‘… evident when accurate and fluent reading and /or spelling develops very incompletely or with great difficulty. This focuses on literacy learning at the ‘word level’ and implies that the problem is severe and persistent despite appropriate learning opportunities. It provides the basis for a staged process of assessment through teaching’.

(British Psychological Society, 1999)

Other definitions found in professional literature also encapsulate the essential aspects of dyslexia from an educational perspective.

‘Dyslexia is a processing difference experienced by people of all ages, often characterised by difficulties in literacy, but it can affect other cognitive areas such as memory, speed of processing, time management, co-ordination and directional aspects.  There may be visual and phonological difficulties and there is usually some discrepancy in performances in different areas of learning.’              

 (Gavin Reid, 2003)
3.2
There are many reasons why children/young people struggle with literacy, for example poor vision; not having had access to appropriate teaching, or absence from school through sickness. Literacy difficulties exist on a continuum. There is no clear or absolute cut off point where a child/young person can be said to have dyslexia. A child/young person can be seen as having dyslexia if their reading and/or spelling skills develop incompletely or with great difficulty and the problem is severe and persistent. In describing a child/young person as dyslexic, many factors should be taken into account, not simply one score on a reading test viewed in isolation from other factors. Some cases will not be clear cut and whether or not to describe a child’s/young person’s literacy difficulties as dyslexia will be a matter of professional judgement.

3.3
In East Ayrshire the skills necessary to identify a child/young person with dyslexia should be embedded within the school, with support from EAST and Psychological Services. 
Increasingly, teachers are able to identify a child/young person with a range of literacy needs and to this end EAST / Psychological Services will provide information, training and support for school staff on how they can do so effectively.

3.4
Whilst this policy provides a definition of dyslexia it also recognises that:
‘what matters most is that children’s difficulties with literacy learning are identified and addressed in ways that promote progress, whether or not they are described in terms of ‘dyslexia.’’
(Rose review 2009).

There is no one test for dyslexia, rather, assessment should take place over time and involve careful evaluation of a child/young person’s response to teaching and targeted intervention. As such, the model of assessment attached is a guiding framework for assessment of dyslexia and literacy difficulties. 
4. 
IMPORTANT INFORMATION REGARDING PARENTAL REQUESTS
4.1
Parental Verbal requests
When a verbal request has been made to the school the procedures in this document should be followed from points 1-9. 

4.2
Parental Written Requests

The Education (Additional Support for Learning) (Scotland) Act 204 as amended gives parents / carers the legal right to request appropriate assessment for their child.  This written request initiates a process which has to be acknowledged and progress reported back to parents within ten weeks and has legal implications for the authority.
Written requests should be fairly infrequent as it is anticipated that parents / carers who approach the school informally would have their concerns acted upon satisfactorily.

1. Head Teacher (or designate) should issue the standard authority letter (Appendix 1) to the parent/carers, acknowledging receipt of the request and commencement of the assessment process. 

2. Head Teacher (or designate) should contact rose.ford@east-ayrshire.gov.uk  to advise that a written parental request for dyslexia assessment has been received.  


Procedures in this document should be followed beginning at point 1. All evidence collection and reporting back to parents/carers should be completed within ten weeks to share progress made to date.
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THE EAST AYRSHIRE DYSLEXIA AND LITERACY ASSESSMENT PROCESS

	1. Concerns raised 
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	· This may be from a teacher or a parent/carer
· Agreement  there is an need for assessment

· Consent for assessment to be gathered should be sought from the parent /carer
· ASN Coordinator emails completed Dyslexia Assessment Request Form  to rose.ford@east-ayrshire.gov.uk 
(Appendix 2)

	2. 
Decide appropriate assessments 


	
	· Best practice would suggest that initial assessment may include some or all of the following:

· Child/young person’s observations

· Samples of the child/young person’s work

· Child/young person’s Assessment Profile

· Visual Stress Questionnaire

· Hearing and vision checks, if appropriate(NHS)

· Possible Indicators of Dyslexia Checklist (teacher & child/young person) (Appendix 3a and 3b)

· Record of previous interventions/ impact



	3. Assess 


	
	· Best Practice would suggest that assessment on the whole should be gathered by:
· the class teacher and overseen by the ASN Coordinator in primary schools 

· PT SfL supported by class teachers in secondary schools 

· The EAST teacher’s role is to advise and assess as appropriate.



	4. 
Analyse assessments 
	
	· Appropriate personnel should discuss the findings of the above assessment re dyslexia and note them on the Assessment Summary sheet. (Appendix4)

· This discussion may include the Educational Psychologist
· At this stage it may be possible to:

· Identify or refute a dyslexic difficulty 

· Gather further evidence

· Request further assessment which may include:

· Dyslexia Screener

· Wilkins Rate of Reading

· Boxall

· Referral to other agencies for e.g. 

· ADHD

· Dyspraxia

· SALT

· An intervention plan is required


	5. 
Devise intervention plan based on assessment 


	
	· Appropriate personnel should then devise an appropriate intervention plan targeted at the child’s/young person’s specific needs

· Information , to date, should be shared with parent/carer (meeting/phone call) 

· See (Appendix 5) for examples of possible  interventions


	6. 
Share targets with child/young person

	
	· Where an intervention plan is required, with supports being provided  beyond that of the class teacher, the child/young person should be logged as having Additional Support Needs and an AP/ILP put in place using SC 76 paperwork

· This should be discussed with the child/young person and parents

· Chronology should be started or updated

· Complete “Dyslexia Evidence gathered Feedback Form” (Appendix 6) and email to Rose Ford



	7. 
Adapt curriculum, environment and/or staff practice  
	
	· Best practice would suggest that adaptations to within class learning and teaching are likely to be advantageous

· Individual or group based approaches may also be helpful, depending on the areas of development identified from the assessment
· See “East Ayrshire Dyslexia Friendly School Pack” for examples on Dyslexia Friendly classroom approaches 


	8. 
Assess ongoing progress to targets 
	
	· Regular monitoring within agreed time frames to review progress should be in place.

· Adaptations to plans should be made on an ongoing basis to meet learner needs



	9. Review 
	
	· Appropriate personnel should then discuss the information gathered from the intervention and class work for impact

· Based on the child’s/young person’s progress, an identification of dyslexia may be made or refuted.

· Additional assessment may also be gathered if required

· This may involve :

· standardised assessment from

· EAST

· Psychological Assessment 

· Speech & Language

· Assessment

· Occupational Therapy

· Assessment

· If standardised assessment from EAST is required Dyslexia Portfolio Referral Form (Appendix 7) should be completed and emailed to Rose Ford 

Educational Psychologist  should be  involved in the decision to use standardised tests  or to undertake psychological assessments  

The cycle of assessment and intervention continues as appropriate.  


5. 
ROLES AND RESPONSIBILITIES OF STAFF

Please see below for an outline of the roles and responsibilities of everyone involved in the assessment process.

5.1
Class teacher

· Provide a high quality learning experiences and evidence based literacy curriculum

· Implement appropriately differentiated within class supports and teaching/learning approaches based on the class teacher’s ongoing assessment, this may include an Individual Learning  Plan 

· Contribute to initial information gathering process including curriculum-based and contextual assessment

· Collaborate with the ASN coordinator /PT SfL and parents to identify appropriate intervention plan based on assessment

· Monitor & assess progress and update the ASN Coordinator /PT SfL where:
· problems persist and/or associated with behavioural changes 

· progress is being made 

5.2
ASN Coordinator/ Principal Teacher (Support for Learning)

· Support class teacher in providing appropriate teaching/learning experiences 

· Support class teacher in gathering and analysing initial curriculum based and contextual information as part of assessment process

· Oversee and quality assure the assessment process  

· Monitor and support class intervention strategies and any individual or group intervention deemed appropriate

· Ensure  Individual Learning Plans are implemented by the class teacher 

· Consult with class teacher & EAST teacher, if appropriate,  to identify if further assessment is necessary

· Ensures that parents have access to information on the child’s/young person’s progress and are enabled to support the child/young person effectively

· Coordinate input from other professionals (e.g. EAST, Educational Psychology, Speech and Language therapy, Occupational Therapy)

· Support children and young people as individuals or in small groups, as considered appropriate

· Ensure staff are given appropriate CPD opportunities and are kept up to date with current developments in dyslexia, literacy and assessment 

5.3
EAST Teacher

· Support class teacher  and ASN coordinator, PT SfL with appropriate differentiated within class supports and teaching/learning approaches 

· Support class teacher and ASN coordinator/PT SfL in gathering and analysing initial curriculum based and contextual information as part of assessment process 

· Support school in identifying and implementing appropriate evidence based literacy interventions, based on assessment

· Support the school in further assessment of a child/young person’s needs, as appropriate

· Support children/young people as individuals or in small groups, as considered appropriate by the ASN

Coordinator/PT SfL  

· Monitor and evaluate child/young person’s progress in response to intervention together with school staff

· Consult with school and other agencies in gathering further assessment where deemed appropriate

5.4
Educational Psychologist

The ASN coordinator/PT SfL and/or EAST teacher may consult with the Educational Psychologist at any stage of the assessment process. The Dyslexia Toolkit outlines the role of the psychologist is:

To offer advice and intervention to young people, parents, schools, and partners in the assessment, identification and educational planning for children/young people with dyslexia. This may include working:

· With individual children/young people and the staff who support them in contributing to the assessment process and giving advice on learning approaches. 
· With staff in reviewing assessment methods and evidence of dyslexic difficulties, as well as providing staff development and training. 
· At school level in validating Assessment Arrangements, as per Scottish Qualifications Authority (SQA) guidance. 
· With parent groups, voluntary organisations, and other bodies in ensuring shared understanding of up to date developments in approaches to literacy, numeracy and other matters relating to dyslexia. 
· At authority level and nationally in contributing to and ensuring that there is appropriate and effective policy and guidance, including research and development.”
The Educational Psychologist can become involved at any stage of the assessment and intervention process. The main focus of psychological assessment will evaluate the key areas identified by the definitions above:

· that the child/young person has difficulty in learning or maintaining accurate fluent word reading and/or spelling, or (in older children/young people) continues to have difficulties in applying learnt skills in a classroom context

· that appropriate learning opportunities have been provided

· that progress has been made only as a result of much additional effort/instruction and that difficulties have, nevertheless persisted

The nature of the psychologist’s involvement will vary according to school context and the individual’s requirements.

Letter format:  Response to a formal written request from parent or guardian

Dear Mr, Mrs, Ms

Thank you for your letter of…….requesting that your son / daughter be assessed for Dyslexia. Your request is being regarded as a formal application in terms of the Education (Additional Support for Learning) (Scotland) Act 2004 as amended.

This process will usually involve discussion with parents and professionals, including the class teacher and Support for Learning Staff. It will also look at samples of the child’s/young person’s work and behaviour in context and obtain their views. It may also involve standardised assessment.

Yours sincerely

Head Teacher

cc 
Psychologist

           
Rose Ford

INITIAL DYSLEXIA ASSESSMENT REQUEST FORM

	Establishment
	

	Child/Young Person’s Name
	

	Gender
	

	Stage
	

	Date of Birth
	

	SQA Number
	

	Name of EAST Core Teacher
	

	Who Initiated Request

(If parental request, please state whether written or verbal)
	



	Name of child
	
	Establishment:
	

	D.O.B:
	
	Early Learning and Childcare Practitioner or Class Teacher:
	

	Stage:
	
	Session:
	


	
	For discussion with parents
	Yes
	No
	Unsure
	Comments

	1
	Is there family history of dyslexia or difficulties with reading or spelling?
	
	
	
	

	2
	Was the child slow in developing clear speech as a pre-schooler?
	
	
	
	

	3
	Has there been any history of hearing problems?
	
	
	
	

	4
	Is there a history of difficulty learning to ride a bike or dressing?
	
	
	
	


	
	Development of  Phonological Awareness
	Yes
	No
	Unsure
	Comments

	1        
	Can the child listen attentively?
	
	
	
	

	2        
	Can the child keep a simple rhythm?       
	
	
	
	

	3         
	Can the child identify and generate rhyme?           
	
	
	
	Please state whether identifying and/or generating

	4         
	Can the child distinguish words in a sentence orally?
	
	
	
	

	5
	 Does the child confuse syllables e.g. ephelant?
	
	
	
	


	
	Literacy Development
	Yes
	No
	Unsure
	Comments

	1.
	Does the child have poor visual discrimination?
	
	
	
	

	2
	Does the child show an interest in reading?
	
	
	
	

	3.
	Can the child recognise signs and labels within the environment?
	
	
	
	

	4.
	Does the child show an interest in mark making/ drawing?
	
	
	
	


	
	Development of Comprehension/Talking & Listening
	Yes
	No
	Unsure
	Comments

	1.
	Does the child show an understanding of stories which have been read to him/her?
	
	
	
	

	2.
	Does the child contribute to discussions?
	
	
	
	

	3.
	Can the child follow simple oral instructions?
	
	
	
	

	4.
	Does the child willingly and effectively join in group activities?
	
	
	
	



	Numeracy Development
	Yes
	No
	Unsure
	Comments 
	

	1
	Does the child have an understanding of positional language (under, above, on)?
	
	
	
	

	2
	Can the child sequence numbers orally?
	
	
	
	

	3
	Does the child have an understanding of time sequences (today, tomorrow, yesterday etc)?
	
	
	
	


	
	General Development
	Yes
	No
	Unsure
	Comments

	1
	Does the child find it difficult to find the correct word when talking?
	
	
	
	

	2
	Does the child show poor organisation skills (getting changed, school bag. Desk/tray)
	
	
	
	

	3
	Does the child shows poor co-ordination skills (gross and fine motor skills)
	
	
	
	

	4
	Is there confusion between left and right?
	
	
	
	

	5
	Are there significant levels of frustration/ restless behaviour?
	
	
	
	


Dyslexia Observation Profile

First and Second Levels

	Name of child
	
	Establishment:
	

	D.O.B:
	
	Early Learning and Childcare Practitioner or Class Teacher:
	

	Stage:
	
	Session:
	


	
	For discussion with parents
	Yes
	No
	Unsure
	Comments

	1
	Is there family history of dyslexia or difficulties with reading or spelling?
	
	
	
	

	2
	Was the child slow in developing clear speech as a pre-schooler?
	
	
	
	

	3
	Has there been any history of hearing problems?
	
	
	
	

	4
	Is there a history of difficulty learning to ride a bike or dressing?
	
	
	
	


	
	Phonological Awareness
	Yes
	No
	Unsure
	Comments

	1
	Can the child distinguish words in sentences?
	
	
	
	

	2
	Can the child distinguish the number of syllables in words?
	
	
	
	

	3
	Can the child hear the individual sounds or phonemes in a word?
	
	
	
	

	5
	Can the child recognise and generate rhyme?
	
	
	
	Please enter whether identifying and/or generating

	6
	Can the child recognise and generate alliteration?
	
	
	
	Please enter whether identifying and/or generating


	
	Reading
	Yes
	No
	Unsure
	Comments 

	1
	Is the child’s oral reading slow and hesitant?
	
	
	
	

	2
	Does the child omit words or syllables when reading aloud?
	
	
	
	

	3
	Does the child confuse letters that look similar (b/d, u/n/m/n)?
	
	
	
	

	4
	Does the child similar looking words e.g. for, from, form, of, off, them, then?
	
	
	
	

	6
	Does the child reverse words (was/saw, on/no)?
	
	
	
	

	7
	Does the child transpose words (left/felt)?
	
	
	
	

	8  
	Does the child lose the place when reading?
	
	
	
	

	9
	Does the child lack comprehension after reading?
	
	
	
	

	10
	Does the child / young person complain of letters or words moving on the page?
	
	
	
	

	11
	Does the child have difficulty with left to right visual scanning of text?
	
	
	
	

	12
	Does the child / young person remember big words but regularly misread small words?
	
	
	
	


	
	Comprehension/Talking & Listening
	Yes
	No
	Unsure
	Comments

	1
	Does the child contribute to discussions about written text?
	
	
	
	

	2
	Does the child contribute to general discussions?
	
	
	
	

	3 
	Does the child willingly and effectively join in group activities?
	
	
	
	


	
	Spelling
	Yes
	No
	Unsure
	Comments

	1
	Does the child have bizarre spelling errors that are hard to decipher?
	
	
	
	

	2
	Does the child write letters out of sequence (said/said)?
	
	
	
	

	3
	Does the child reverse letters or words (was/saw)?
	
	
	
	

	4
	Does the child omit letters?
	
	
	
	

	5
	Dos the child put capital letters in the middle of a word?
	
	
	
	

	6
	Is the child’s spelling inconsistently g – a word spelt several different ways in one piece of writing?
	
	
	
	

	7.
	Can the child recall words in weekly spelling tests but is unable to retain them in class work?
	
	
	
	


	
	Writing
	Yes
	No
	Unsure
	Comments 

	1
	Is there a marked difference between spoken and written language?
	
	
	
	

	2
	Is the child’s handwriting untidy and disjointed?
	
	
	
	

	3
	Does the child experience difficult when copying written work?
	
	
	
	

	4
	Does the child lose place when writing?
	
	
	
	

	5
	Does the child have difficulty writing on lines?
	
	
	
	

	6
	Does the child have difficulty sequencing/organising ideas?
	
	
	
	

	7
	Dos the child have difficulty with punctuation?
	
	
	
	

	8
	Is there a lack of spacing in writing?
	
	
	
	


	
	Maths
	Yes
	No
	Unsure
	Comments

	1
	Does the child confuse similar numbers 9/6, 12/21?
	
	
	
	

	2
	Is the child struggling with mental maths?
	
	
	
	

	3
	Does the child have difficulty switching between mathematical processes?
	
	
	
	

	4
	Does the child find it difficult to remember times tables/ months of the year?
	
	
	
	

	5
	Does the child have difficulty learning to tell the time?
	
	
	
	



	General
	Yes
	No
	Unsure
	Comments
	

	1
	Is the child displaying significant levels of frustration/ restless behaviour?
	
	
	
	

	2
	Difficulty remembering and/or following instructions
	
	
	
	

	3
	Does the child show poor organisation skills (getting changed, school bag. Desk/tray)
	
	
	
	

	4
	Word finding problems when talking
	
	
	
	

	5
	Is there confusion between left and right?
	
	
	
	

	6
	Does the child shows poor co-ordination skills (gross and fine motor skills)?
	
	
	
	

	7
	Is the child often tired?
	
	
	
	


Dyslexia Observation Profile
Third & Fourth Levels

	Name of child
	
	Establishment
	

	D.O.B
	
	Early Learning and Childcare Practitioner or Class Teacher:
	

	Class
	
	Date completed
	


	
	For discussion with parents
	Yes
	No
	Unsure
	Comments

	1
	Is there family history of dyslexia or difficulties with reading or spelling?
	
	
	
	

	2
	Was the child slow in developing clear speech as a pre-schooler?
	
	
	
	

	3
	Has there been any history of hearing problems?
	
	
	
	

	4
	Is there a history of difficulty learning to ride a bike or dressing?
	
	
	
	


	
	Phonological Awareness
	Yes
	No
	Unsure
	Comments 

	1
	Difficulty isolating words, syllables and/or phonemes
	
	
	
	

	2
	Difficulty manipulating and sequencing words, syllables and/or phonemes
	
	
	
	

	3
	Difficulty with non-word reading
	
	
	
	

	4
	Difficulty with spoonerisms (King John/John King
	
	
	
	

	5
	Difficulty identifying and /or generating rhyme and alliteration 
	
	
	
	



	Reading
	Yes
	No
	Unsure
	Comments 
	

	1
	Slow and hesitant rate of reading
	
	
	
	

	2
	Muddling of words or syllables when reading aloud
	
	
	
	

	3
	Confusion of letters that look similar (b/d, u/n, m/n)
	
	
	
	

	4
	Confusion of letters that sound similar (v/f/th, g/k, d/t)
	
	
	
	

	5
	Misreading of visually similar words (them, then)
	
	
	
	

	6
	Reversals (was/saw, on/no)
	
	
	
	

	7
	Transposition of words (left/felt)
	
	
	
	

	8
	Loses place when reading
	
	
	
	

	9
	Appears to lack comprehension after reading
	
	
	
	

	10
	Unwillingness to read aloud
	
	
	
	


	
	Comprehension/Talking & Listening
	Yes
	No
	Unsure
	Comments

	1
	Shows greater understanding when using an alternate text format
	
	
	
	

	2
	Contributes to discussions on written text
	
	
	
	

	3
	Contributes to general discussions
	
	
	
	

	4
	Effectively and willingly joins in group activities
	
	
	
	


	
	 Spelling
	Yes
	No
	Unsure
	Comments

	1
	Bizarre spelling with little phonetic sense 
	
	
	
	

	2
	Letters written out of sequence (said/said)
	
	
	
	

	3
	Reversal of letters with words (was/saw)
	
	
	
	

	4
	Letters omitted or incorrect phoneme used
	
	
	
	

	5
	Capital letters in the middle of words
	
	
	
	

	6
	Inconsistency in spelling – a word spelt several different ways in one piece of writing
	
	
	
	


	
	Writing
	Yes
	No
	Unsure
	Comments 

	1
	A marked difference between spoken and written language
	
	
	
	

	2
	Untidy and disjointed handwriting
	
	
	
	

	3
	Copying inaccurately and with difficulty
	
	
	
	

	4
	Losing place when writing
	
	
	
	

	5
	Difficulty planning and writing essays
	
	
	
	

	6
	Difficulty sequencing/organising ideas
	
	
	
	

	7
	Difficulty with punctuation and paragraphs
	
	
	
	

	8
	Lack of space in writing
	
	
	
	


	
	Maths
	Yes
	No
	Unsure
	Comments 

	1
	Confusion of similar numbers (9/6, 12/21)
	
	
	
	

	2
	Struggling with mental maths
	
	
	
	

	3
	Difficulty remembering times tables
	
	
	
	

	4
	Difficulty switching between mental processes
	
	
	
	


	
	General
	Yes
	No
	Unsure
	Comments

	1
	Significant levels of frustration in coping with school work
	
	
	
	

	2
	Difficulty remembering and understanding simple instructions
	
	
	
	

	3
	Difficulty with short term memory (instructions, formulae, phone numbers, tables)
	
	
	
	

	4
	Lack of organisational skills (diary, planning projects, preparing for exams)
	
	
	
	

	5
	Often loses or forgets things
	
	
	
	

	6
	Left/right confusion, easily disorientated 
	
	
	
	

	7
	Shows poor co-ordination skills (gross and fine motor skills)
	
	
	
	

	8
	Avoids physical activities (team games and sports)
	
	
	
	

	9
	Often tired
	
	
	
	


Primary -  Child/Young Person’s Checklist

	Name:
	
	D.O.B:
	
	Class:
	


	What are your strengths?

	

	
	Yes
	No
	Not sure

	Do you enjoy coming to school?
	
	
	

	Do you often read books for fun?
	
	
	

	Do you like reading aloud in class?
	
	
	

	Do you find it difficult to remember what you have just read?
	
	
	

	Do you often lost your place when reading?
	
	
	

	Do you mix up letters which look similar, b/d, m/n?
	
	
	

	Do you mix up similar words when reading, saw/was; no/on?
	
	
	

	Do you find spelling hard?
	
	
	

	Do you find it difficult to copy from the board?
	
	
	

	Is your handwriting difficult to read?
	
	
	

	Do you find it difficult remembering instructions?
	
	
	

	Do you ever have difficulty finding the right words when you are talking or listening?
	
	
	

	Do you feel confident speaking out in a group or in front of the class?
	
	
	

	Do you mix up your numbers when writing them?
	
	
	

	Do you find it hard to learn times tables?
	
	
	

	Do you mix up left and right?
	
	
	

	In P.E, do you find throwing and catching hard?
	
	
	




‘Possible Indicators of Dyslexia at the Secondary Stage’

Child/Young Person’s Checklist
Name: _________________ 
Establishment: ____________________

Class: __________ 

DOB: ____________ 
Date: ________________
If you think you may have dyslexia, you should complete this checklist by ticking the boxes. There are no right or wrong answers – each person is an individual, with different strengths. Think carefully, but not too long about your answers – ask for help if you are not sure about how to answer any question.
	Writing

	Do you...
	Yes
	No
	Not sure

	1. Find it hard to organise ideas on paper compared to explaining
	
	
	

	2. Find it hard to listen and take notes at the same time

	
	
	

	3. Have difficulty copying accurately at the same speed as others
	
	
	

	4. Have problems finding the exact word you want to use
	
	
	

	5. Miss out or add in letters of words
	
	
	

	6. Do you miss out little words
	
	
	

	7. Confuse or reverse letters in a word e.g. b/d; b/p; f/t; n/v
	
	
	

	8. Have problems writing essays / reports in the right order
	
	
	

	9. Have messy or illegible writing
	
	
	

	10.Have difficulties with spelling
	
	
	

	11. Is there anything else that bothers you about your writing
	
	
	

	
	
	
	


	Reading

	Do you...
	Yes
	No
	Not sure

	1. Read very slowly
	
	
	

	2. Find reading difficult and tiring
	
	
	

	3. Misread or misinterpret text
	
	
	

	4. Have to read text over again to make sense
	
	
	

	5. Have difficulty finding information in a text
	
	
	

	6. Lose the place when reading
	
	
	

	7. Forget the beginning in longer questions
	
	
	

	8. Find it hard to use a dictionary or index
	
	
	

	9. Find black print on white paper difficult to see clearly
	
	
	

	10. Is there anything else that bothers you when reading?
	
	
	


	Numbers/Maths

	Do you...
	Yes
	No
	Not sure

	1. Mix up numbers or confuse Maths symbols
	
	
	

	2. Confuse dates and times
	
	
	

	3. Have difficulty with directions (left / right)
	
	
	

	4. Find it hard to remember tables
	
	
	

	5 Find it hard to get information from graphs and charts
	
	
	

	6. Have problems holding numbers in your head when calculating
	
	
	

	7. Get muddled when doing a complicated Maths problem
	
	
	

	8. Have problems reading and understanding Maths words
	
	
	

	9. Find it hard to remember the order of steps to solve problems
	
	
	

	10. Is there anything else that makes Maths hard for you?
	
	
	


	In general

	Do you...
	Yes
	No
	Not sure

	1. Avoid reading if you can
	
	
	

	2. Avoid writing if you can
	
	
	

	3. Find it hard to finish work in time allowed
	
	
	

	4. Forget or lose books and equipment
	
	
	

	5. Find it hard to follow instructions
	
	
	

	6. Lose answers because your work is messy
	
	
	

	7. Find it hard to remember names, and messages
	
	
	

	8. Often put things in the wrong order
	
	
	

	9. Have problems judging speed and distance
	
	
	

	10. Have poor balance, or clumsy
	
	
	

	11. Find you are easily distracted
	
	
	

	12. Miss deadlines, appointments etc
	
	
	

	13. Tend to bump into things / people
	
	
	

	14. Feel confused when you find simple tasks hard
	
	
	

	15. Try to hide your difficulties from others
	
	
	

	16. Lack self confidence
	
	
	

	17. Feel angry and frustrated at times
	
	
	

	18. Think of yourself as a failure
	
	
	

	19. Wonder if you really are stupid
	
	
	

	20. Sometimes think you will never succeed
	
	
	


	Is there anything you would like to add?

	


CONFIDENTIAL - ASSESSMENT SUMMARY

Name: 

Date:

Initial concerns: 

	Assessment
	Strengths
	Areas of Development 
	Questions
	Possible Interventions 

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	







	Establishment:
	
	Stage:
	

	Name:
	
	Date of birth:
	

	Assessment Evidence Considered.

Please √
Class work

Observations

Teacher/Early Learning and Childcare Practitioner Checklist

Child/Young Person’s Checklist

PAP

Dyslexia screener

Visual Stress questionnaire/ Wilkins Rate of reading

Other ( please note)



	Outcome

Dyslexia Identified                    
Not Identified   
        Intervention to be put in place

	Signature:

	Designation:
	
	Date:
	



	Establishment:
	
	Stage:
	

	Name:
	
	Date of birth:
	

	Professional discussion took place on _________________________.

Educational Psychologist was involved in the discussion to request Dyslexia Portfolio on _________________.

	

	Assessments carried out
Dyslexia Screener:





Level _______

PAP


Visual Stress Assessment                            
Outcome__________________________

Other assessment. Please note 


	Signature:

	Designation:
	
	Date:
	


Concerns raised





2. Decide appropriate assessments





3. Assess





4. Analyse assessments





5. Devise intervention plan based on assessment





6. Share targets with child





7. Adapt curriculum, environment and/or staff practice





8. Assess ongoing progress to targets





9. Review
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APPENDIX 1





APPENDIX 2





Possible Indicators of Dyslexia Checklist


Early Level





APPENDIX 3a





Possible Indicators of Dyslexia Checklist


First & Second Level





APPENDIX 3a





APPENDIX 3b





Appendix 3c





APPENDIX 3c





APPENDIX 4





APPENDIX 5





Text Detectives





Support for Basic Spelling 





Lexia





Nessy





Stareway to Spelling





Alpha to Omega





Spelling


Using Multi Sensory Approaches





Units of Sound





Word Wasp





Possible Interventions





Number Shark





Ivona





Co-writer





Clicker 6





Read and Write Gold





Power of 2





Plus 1





Easy Learn Phonics





Active Literacy Kit





Code Cracker





Toe by Toe





Nessy





Typing Tutor





Units of Sound





Word Shark





Fast Lane





ICT





Numeracy 





Writing





Reading 





Text Talk





Reading 


Text to speech 


Text to speech 





Rapid Reading/ Rapid Phonics





Rainbow Readers





Stride Ahead





Lighthouse





Phonics





Sound Linkage





Phonological Awareness





APPENDIX 6





DEPARTMENT OF EDUCATIONAL AND SOCIAL SERVICES


DYSLEXIA ASSESSMENT EVIDENCE FEEDBACK SHEET


DYSLEXIA PORTFOLIO REFERRAL FORM 














APPENDIX 7





DEPARTMENT OF EDUCATIONAL AND SOCIAL SERVICES


DYSLEXIA PORTFOLIO REFERRAL FORM 


DYSLEXIA PORTFOLIO REFERRAL FORM 
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