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School Improvement Planning
Returns to Local Authority

(2020 - 2021)


School: ​​

Date:

	1. Vision, Values and Aims     
An essential element in the improvement process is a shared and agreed vision and set of values. These need to be dynamic, reviewed and referred to continuously.    The Vision, Values and Aims statement should indicate the school’s stance in empowering the school community and partners, and in ensuring excellence and equity for all learners.                                                                                                                                                                     

	Refer to HGIOS?4 / HGIOELC?:  Leadership and Management - QI 1.3 Leadership of Change – Theme 1:  Developing a shared vision, values and aims relevant to the school and its community; Learning Provision - QI 2.2 Curriculum – Theme 1:  Rationale and design;  Successes and Achievements - QI 3.1 Ensuring Wellbeing, Equality and Inclusion - Theme 1:  Wellbeing & Theme 3:  Inclusion & Equality; Successes and Achievements - QI 3.2 Raising Attainment and Achievement - Theme 4:  Equity for All Learners

	Our Vision, Values and Aims 

School Statement 
Our Vision

Creetown – TEAM – Together Everyone Achieves More

Minnigaff – Learners For Life

Our Values

In Creetown Primary and ELC we value – 

· Care and consideration   

· Teamwork 

· Honesty

· Kindness

· Respect 

· Commitment 

In Minnigaff Primary we value – 

· Successful Learners who are enthusiastic, good learners, creative, hard workers, literate and numerate.

· Effective Contributors who are team workers, co-operative, problem solvers, leaders and enterprising.

· Confident Individuals who are happy, confident, honest, independent and resilient.

· Responsible Citizens who are polite, respectful, responsible, friendly and forgiving.

Our Aims
Creetown
Written by our pupils – 

It is our aim that all pupils - 

•
Learn in all areas of the curriculum with help from teachers, other students, staff members, parents and family members and our wider           community.

•
Are able to read, write, communicate, understand numbers, keep ourselves safe and healthy to help us get ready for all parts of life.

•
Are supported by staff, each other and the school community to help them succeed in life.

•
Are ready to move on to the next step in school.

•
Are able to understand how we are doing and work out our next steps.

•
Try new things and achieve their goals.

•
Look after and respect each other.

Minnigaff
Written by our pupils

We aim to - 

•
Take learning at the right speed for every child and help them when they have problems with their learning. We will look after everyone’s wellbeing.

•
Make sure everyone plays their part and joins in with the learning and helps everyone move on to their next class.

•
Give pupils the opportunity to work in their community to develop life and work skills.

•
Get better results by making sure everyone joins in and does their best.

•
Make sure all pupils can read, write, spell, do their maths, have good social skills and work well together.

•
Celebrate all achievements in and out of school.

•
Make sure all staff meets the curriculum so that all children get a better education.

Review Date: November 2017
Review Activities (as appropriate)
In line with The Curriculum refresh narrative both schools will revisit and revise VVA and Curriculum Rationale. Acitivities may include

· Pupil focus groups in both schools to ensure the pupil voice and the inclusion of pupil friendly language

· Staff focus groups during INSET/ Collegiate sessions
· Parent VVA Poster Survey– Parent Question of the Month Newsletter  - parent focus groups
· Future4 steps for next review – find strategies to involve all school partners
Schools should evidence how all of their stakeholders; parents, learners, staff and partners are closely involved in creating and reviewing the Vision, Values and Aims. (If these have not been recently reviewed, please indicate likely review date).


	2. School Improvement Progress Report 
Looking inwards, looking outwards:  What key outcomes have we achieved?  What are our strengths and areas for

improvement?  What is our capacity for improvement?

	In completing this section, it may be useful to refer to the statements of impact within the Level 5 Illustration for relevant HGIOS? 4 / HGIOELC? Quality Indicators, National Improvement Framework (NIF) 4 key priorities and the 6 NIF drivers.  

	2.1 Progress against Previous Year’s School Improvement Priorities

	Area for Improvement


	Progress and Impact on: 

Learners’ successes and achievements 

The school community’s successes and achievements - as appropriate (Include evidence of impact.)
	Next Steps (Looking Forwards)



	School Priority 1

Raise attainment in Literacy and Numeracy through developing assessment – capable learners.
NIF Priority

Improvement in attainment, particularly in Literacy and Numeracy

NIF Driver

Teacher Professionalism

School Leadership
HGIOS?4 / HGIOELC QIs

3.2 Raising Attainment

2.3 Learning, Teaching and Assessment

3.2 Securing children’s progress


	Staff embedded DNK progression into planners and introduced these in January. Initial data suggests that at almost all stages there has been a positive effect on attainment and that most cohorts are showing a % increase in attainment. Staff continue to work on presenting rubrics in child friendly language.
Most pupils at First and Second level are able to articulate aspects of their learner journeys.
Staged introduction to learner characteristics via Assemblies and class lessons. Agreed use of shared language between staff. Pupils across all levels are beginning to identify and articulate learner characteristics. Use of related stickers have provided opportunity for pupils to share their knowledge with others and articulate their understanding of learner characteristics. Poster Presentations suggest that at First and Second levels pupils are more able to articulate “What a good learner looks like”. 
Using walkthroughs and observations it was evident that all classes are routinely using and referring to learning intentions and success criteria. Almost all pupils fully understood what these meant, were able to co-create relevant, meaningful Success Criteria and gave feedback to pupils based around these.


	Introduce and embed use of Literacy and Numeracy rubrics in a visible manner in each classroom to enhance pupil ability to articulate their learner journey, progress made and next steps.
Embed DNK strategies into children’s daily tasks.
Develop further, pupil ability to be able to identify how and when they are using effective learner characteristics.
Collate and interrogate focus group data across classes and partnership to identify gaps and build on these.



	School Priority 2

Raise attainment in Literacy and Numeracy to provide excellence and equity for all children.

NIF Priority

Closing the attainment gap between the most and least disadvantaged children and young people.

NIF Driver

Teacher Professionalism

Performance Information

HGIOS?4 / HGIOELC Qis

3.2 Raising Attainment

2.3 Learning, Teaching and Assessment

3.2 Securing children’s progress


	Staff provided a wide range of experiential learning opportunities. However these were experimental and inconsistent across schools and the partnership. 

Almost all staff built on opportunities well, planning writing activities in a variety of genre based on the activity.

Almost all cohorts in Minnigaff increased attainment and achievement in writing by at least 8.3% from a targeted 5%.

Some classes within Creetown showed high % of attainment and achievement.

Data analysis suggests that use of experiential learning opportunities is beginning to close the poverty related gap at most stages across the schools and partnership.

Four staff members trained in Developing Number Knowledge skills. DNK progression placed into the school planners.
Two staff members trained in Closing the Numeracy Gap intervention. Staff presented during a collegiate session. Relevant resources bought to ensure all classes were able to carry skills and strategies forward. Initial assessments concluded and programmes of study with related timetabled support were introduced.
100% of children achieved first level in Creetown. A 4.2% increase in achievement of first level and an 8.9% increase in achievement of Second level in Minnigaff from a very optimistic 10% predicted increase.
Data suggests significant closing of the poverty related gap in Numeracy at most stages in both Creetown and Minnigaff Schools.

	Formalise use of experiential learning opportunities into yearly Literacy planners.
Identify and close the gap at all stages and levels.
Continue to embed DNK strategies across all levels.
Increase CNG interventions across schools and partnerships.

% increase of pupils achieving at all levels and stages.
Identify and close the gap at all stages and levels.


	School Priority 3

Embed a culture of collaborative planning, moderation, assessment and tracking across the school, partnership, cluster to raise attainment in Literacy and Numeracy.

NIF Priority

Improvement in attainment, particularly in literacy and numeracy
NIF Driver

Assessment of children’s progress.

HGIOS?4 / HGIOELC Qis

3.2 Raising Attainment

2.3 Learning, Teaching and Assessment

3.2 Securing children’s progress


	Work to develop a tracking system for Wider Achievements requires to be ongoing. 

Staff developed Holistic assessments to moderate reading at Early, First and Second levels across the partnership. However circumstances meant that the process was interrupted due to school closure. 

Staff were empowered to work collaboratively in small teams to moderate acoss the partnership.

Introduction of Snapshot jotter to replace PLPs provided an indepth and informed snapshot of attainment, achievement and participation across a specified weekly timescale. Most pupils were able to discuss their learning and make written comment. Teacher comment supported this and provided a written report to parents.

High percentage of parental attendance at open event led to 100% positive feedback comments.

	Develop tracking system to include Wider Achievements enabling children who are at risk of being disadvantaged to be identified.
By May 2021 almost all children to be able to evidence wider achievements.
An empowered and collaborative learning community will work together to further embed a moderation framework and shared understanding of standards to ensure progressive raised attainment for children.
By May 2021 a 5% increase in children achieving a level in all areas of Literacy and Numeracy assessed.

Further develop use of snapshot jotters – increased pupil voice and collaboration in developing the contents of the snapshot jotter, streamline snapshot jotter to tackle staff workload, link snapshot jotters to Visible Learning journey.

By June 2021 80% of children will be able to assess and discuss learning and next steps within their Snapshot jotter in terms of what is required to progress on to the next stage of learning.


	Cluster Shared Focus
1+2
Numeracy & Mathematics
Moderation

Literacy
Science
NIF Priority

Improvement in attainment, particularly in literacy and numeracy.

NIF Driver

Improvement School Leadership, Assessment of Children’s Progress, School, Performance Information

HGIOS?4 / HGIOELC QIs
1+2

1.2, 2.2, 2.3, 2.7, 3.3

Numeracy & Mathematics

2.3, 2.7, 3.2

Moderation

2.3, 2.7, 3.2

Literacy

2.3, 2.7, 3.2

Science

2.3, 2.7, 3.2
	1+2

Lead practitioners to plan Spanish programme P5-7. 

From Aug 19 P5-7 in almost all cluster schools implemented new Spanish programme.

Lead practitioners to agree / create a range of assessment materials for French (1st Language). Assessments have been agreed.

Primary HTs moderated French through learning conversations with pupils at each stage using an agreed shared proforma. Almost all cluster schools completed the moderation and found that all pupils were accessing French from P1-7 and there was consistent use of the programme across the cluster. Not enough consistent use of French out with taught lessons.

Numeracy & Mathematics

‘Developing Number Knowledge’ – training continued for staff. Almost all schools now have initial training for core staff.
Assessment materials at all levels created to ensure progression, pace and depth of learning. Moderation identified to ensure progression across levels. Shared assessments & updated programme with representative from Maths Dept at DEHS.
Literacy

Primary headteachers reviewed Literacy frameworks to ensure progression across stages Early to Second, beginning of Third. 

HTs to plan and develop Literacy Frameworks to share with cluster.

Science

Headteachers reviewed 3 year programme with secondary Science department to ensure coverage of benchmarks and to raise attainment. Change of staffing means that secondary not secure in analysis of impact however a sample of pupils were able to share a good knowledge and skills. 
 
	Continue to deliver the programme ensuring progression.

Make staff aware of assessments and begin to implement from Aug 20.to check
Feedback to staff to encourage staff to use French language across the week. E.g. numbers, weather, colours

Partnership schools will continue to develop skills in ‘Developing Number Knowledge’ in their own settings to measure impact on pupil learning. 

Continue to implement ‘Developing Number Knowledge’ strategies and moderate the impact on closing the numeracy gap.

Cluster QAMSO to lead moderation programme.

Share reading progression with secondary colleagues to raise attainment and show progression.

More work to be done on approaches. Further work to be done to refresh skill progressions.



	2.1.1 Report on the impact of PEF  

· Comment specifically on how PEF is making a difference / closing the attainment gap for identified cohorts of children / young people? 

· How rigorous is the school’s approach to providing robust evidence of closing the attainment gap?
· How well are you removing barriers to learning and ensuring equity for all?

	Visible Learning – Staff and learners revisited dispositions to embed these within the learning process. Observations indicate that learners are beginning to use the dispositions and language of learning effectively to impact on progress. Walkthroughs indicate that almost all learners are using LI/SC effectively to evaluate their learning and next steps. Some learners were able to co-create and discuss SC. Staff have completed training based on Know Thy Impact, had carried out initial assessments, created and carried out focus group question sessions and had planned the next step in assessing impact on learning. However due to school closure, the remainder of this cycle is incomplete and impact has not been assessed.
Relax Kids – due to school closure, we were unable to complete this block of work in Minnigaff and unable to commence in Creetown. However it is expected that we will be able to restart in the future. Classes were selected due to the % of PEF attracting pupils who required support to be able to learn, who were at transition points and required support to ensure smooth transition strategies and/or whose behavior suggested that they were struggling to deal with emotions and therefore finding it difficult to learn. Individual PEF attracting pupils were targeted for the After School Club under the same criteria. Prior to commencing, HT and CTs completed the Lueven scale of engagement and wellbeing for each pupil. Completing this at the end would have ensured that we were able to understand improvements in readiness to learn and ability to deal appropriately with emotions. This would have either led to additional interventions and/or the use of suggested strategies within the class to sustain improvement. Ultimately this would have supported closing the gap. Continuing to allocate PEF to HWB initiatives will be essential in the recovery period of schools reopening and beyond to ensure positive outcomes for pupils.
Experiential Learning – a wide range of experiential learning activities were planned to support writing in a variety of genre. Using Big Writing Criteria alongside benchmarks CTs and HT were able to track progress throughout the session until March 2020. Data analysis indicates that in Creetown there was a positive effect of 33.3% in closing and surpassing the gap, 16.6% affect size in maintaining achievement on a par with peers and 33.3% where the gap remains to be closed but that progress could be identified. In Minnigaff there was a positive effect of 40% in closing the gap and a 13.3% effect size in maintaining achievement on a par with peers. Initial data is encouraging and PEF money should be continued to be allocated here whilst staff work on sustainable programmes of experiential learning.
DNK/CNG – initial progress has been slow whilst staff were undergoing training. However almost all initial CNG assessments had taken place and timetables had been altered to incorporate CNG interventions taking place. Resources have been purchased to ensure sustainability both of CNG and embedding DNK skills and progression into programmes of study. Initial experimental data based on teachers judgment and assessment within classes suggests that in Creetown there has been a positive effect of 50% on closing the gap and in Minnigaff a positive effect of 60%. Continuing to allocate PEF funding in this area should ensure sustained and improved outcomes for pupils.
PEF money had also been allocated to purchase Lego WeDo and Knex kits and to pay entry/transport into competitions to ensure that pupils were afforded the same opportunities as their peers in less rural settings thus improving their understanding of life pathways available to them and increasing positive outcomes. Resources had been purchased but school closure meant that other than entering the Young Engineers challenge, this initiative had stalled. PEF money to be allocated to similar next session to continue being able to offer equitable opportunities to pupils.



	2.2 Summary of Key Strengths and Areas for Improvement     

(What is our capacity for continuous improvement?)

Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.  

	Quality Indicator
	How well are you doing?

What’s working well for your learners?  

(Include evidence of impact.)
	Areas for Improvement

	Evaluation of this QI using the HGIOS?4 six-point scale

	1.3 Leadership of Change
· Developing a shared vision, values and aims relevant to the school and its community

· Strategic planning for continuous improvement

· Implementing improvement and change.

	Developing a shared vision, values and aims relevant to the school and its community

We have reviewed our VVA with the school community ensuring that they are written in child friendly language and more appropriate to the individual nature of each setting providing greater ownership. As such our VVA are evident within the ethos and culture of our school. Our VVA informs practice within our classes and school community. VVA are inclusive of all learners within our community and support our progress towards improvements within our school.

Our VVA continues to be the basis for curriculum development providing a more coherent and progressive approach to the learning opportunities provided for our learners as evidenced in the school rationale.

Strategic planning for continuous improvement

Collegiate work shows that most staff are aware of and are able to discuss the strengths and areas for development in individual settings and across the partnership.

Senior leaders promote initiatives and change based on research, National and Local priorities which enhance the learning environments.

Senior leaders encourage and provide opportunities for staff and learners to initiate change, interventions based on data, dialogue and professional judgments.

We have an agreed Collegiate training calendar lead by the SLT which develops the SIP priorities.
We have an agreed monitoring and tracking yearly calendar which focuses on aspects of SIP priorities and Learning and Teaching. 

HT and SLT promoted collegiality through use of Teams during school closure – staff meetings and training sessions were held online.

Staff and SLT negotiate protected time to contribute to continuous improvement.

Staff PRD targets include aspects of leadership development.
Implementing improvement and change

All staff are involved in the self-evaluation cycle and activities

A shared GLOW group promotes the sharing of ideas across the partnership.
A shared GLOW school site tile promotes the sharing of resources across the partnership.
Staff is expected to reflect on their practice through reflection on learning and teaching observations, collegiate sessions and PRD/PRI process. Teaching staff continually reflect on personal development through the upkeep of their GTC profile.

Parents are informed of developments in school priorities through annual report and are given opportunity to respond to this.
SLT seeks stakeholder opinion throughout the year in the form of pupil focus groups and Parent Question of the Month opportunities.
All staff are aware of the social, cultural and economic contexts within our communities and factor these into decisions made regards opportunities and achievement for learners. We seek alternative and supportive arrangements to address the equity and equality agenda for learners with regards to school. improvement. PEF interventions are discussed and evaluated regularly at tracking meetings.
All class teachers and almost all support staff adapted to online learning styles during school closure to support learners and parents with home learning. Most staff supported learning opportunities in the hub.

SLT continued to focus on and adapt home learning guidance for parents and staff in response to parent feedback and National Guidance issued.

ELC

VVA in line with school – we plan to review these (had planned November 2020) to ensure that they continue in line with school VVA but use language that is relevant to stage/age/development of our children, and have the input of parents/carers.

ELC Staff are committed to the vision, values and aims utilising their understanding and knowledge of these in daily interactions with children, families and colleagues. 

ELC Staff encourage children to use the language of visible learning dispositions – VL stickers support this in discussion with parents at end of the day and children can explain what they got their sticker for. 

ELC Staff are encouraged by Manager to use regular discussions and staff meetings to plan for improving areas in the setting and improving engagement of parents. 

Informal daily conversations with parents at drop-off and pick-up times allows staff to be informed of any news from home and informs parents of their child’s play/development from the day. Parents are also kept informed through newsletters (emailed out), the planning board in setting and ‘Blether Board’ which is a two-way communication area for staff and parents/families

The free flow organisation of the setting encourages children to take charge of their play and make their own choices as they can move between areas accessing/requesting a variety of resources/materials to extend their thoughts and ideas. 

The daily evaluation sheet records success of activities to allow planning for any areas/activities that may need to be changed or extended to meet children’s interests or stage of learning. Children’s comments also inform responsive planning. 

Regular staff meetings for planning and the introduction of regular self-evaluation meetings involving all staff are encouraging discussions to initiate change and planning for improvement. Self-evaluation activities are also planned with the school staff which is positive for communication and progression planning across whole early level. 


	Developing a shared vision, values and aims relevant to the school and its community

In line with Government Curriculum refresh – review VVA, Curriculum Rationale and Curricular Overviews.
In response to school closure, review curriculum to initially focus on stabilizing and recovery of the school community.
Strategic planning for continuous improvement

Fluid and flexible use of SIP and 35hr week agreement to ensure improvement from stabilizing and recovery through to continuous improvement.
School/Partnership collegiate calendar/monitoring and tracking calendar to take cognizance of school closures and our new starting point.

Staff PRD to reflect on staff HWB.
Implementing improvement and change

Creative and flexible use of PEF to ensure stability and recovery whilst addressing the attainment gap.
Flexible staff working groups to be implemented to ensure improvement and change priorities are moved forward with greater pace.
ELC
Provide regular feedback to parents of improvements made from their comments, in relation to questionnaires provided by ELC staff, and implement changes effectively. (‘You said…..so we did…..’ format)

Plan for regularly refreshing VVA to compliment the school but also have specific relevance to ELC children and their families. Also ensure meaningful contributions and involvement from parents/families and the children of the setting.

Develop ELC staff knowledge of Visible Learning to inform next steps planning (use of rubrics/ language of VL)
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	2.3 Learning, Teaching and Assessment
· Learning and engagement

· Quality of teaching

· Effective use of assessment

· Planning, tracking and monitoring.

	Learning and engagement

The learning environment across the partnership continues to build on Visible Learning approaches. Staff is committed to ensuring learner’s individual needs are recognized and work with partners in the Inclusion Support Team to deliver Nurture Groups and I-I Emotion sessions. Some PEF interventions were specifically linked to HWB.

Initial use of wellbeing webs indicated that almost all pupils are confident within HWB. We value all stakeholders and their contribution to the life of our school. We continue to work with a wide range of partners to improve engagement opportunities for our children as was evidenced through our school events and educational visitors/excursions. Creative and effective use of PEF has enabled targeted experiential learning opportunities.
Our learners are supportive of each other which is clearly evidenced in the classrooms and around the school. Our buddy systems enable smooth transition into Primary 1 providing strong opportunities for older children to support and engage the new members of our school community. Learners have a voice through Assemblies which this session developed to include monthly Super Show and Tell Assemblies to share learning and monthly challenge Assemblies to develop collaborative learning skills. 

Learner focus groups indicated that progress, pace and challenge within Modern Languages is good and that skills and knowledge gained are sustained.
Through development of Visible Learning strategies and introduction of learning characteristics, most learners displayed that they are engaged with their learning and can discuss their progress and next steps with staff, parents and peers.
Most learners engaged with home online learning platforms to some degree and were able to present and discuss skills and activities to their peers through this.
Quality of teaching

Observations show that pace of learning is good to very good in almost all classes. Almost all teachers are showing that they understand the individual learning needs within their classrooms and are addressing these through differentiation, intervention strategies and through learning approaches used. Learners are given opportunity to feedback on own and peer learning. Most learners are able to link learning to LI/SC. Most learners are able to co-create relevant and linked SC.
We hold timely discussions between staff, management and LST to ensure effective interventions for most learners.

There is a good quality of teaching within our schools and partnership with staff making good use of the resources available to them. Peer observations have supported dialogue across aspects of Visible Learning including the use of Learner Characteristics and LI/SC. Peer observations included staff indicating an observed strength that they would also develop within their own classroom.
HOTs activities and opportunities are clearly presented in planning and alongside good use of effective questioning and creative learning and teaching opportunities; we provide challenging and enjoyable learning experiences.
Most staff make effective use of feedback to support learners’ progress.

Almost all staff were able to indicate resources required to sustain quality teaching – most resources were purchased.

Staff and learners coped well with the refurbishment process at the beginning of the session. Good collegiate support ensured that learning environments were as good as they could be and that learners continued to receive quality learning and teaching opportunities/
Effective use of assessment
We use an agreed range of formative and summative assessment approaches across the schools and partnership informing our robust teacher judgments. Individually targeted intervention assessments feed into these discussions.
We have a shared moderation framework. Staff plan assessment tasks collegiately across the partnership leading to a shared understanding of expectations and standards.

Staff continue to make use of Benchmarks to inform progress within a level and towards achievement of a level. Learners are given opportunities for peer and self-assessment and are becoming more confident with this aspect of their learning. 
Implementing DNK skills progression into Numeracy planners has increased staff ability to assess progress through numeracy levels.
Planning, tracking and monitoring

We have an agreed collegiate calendar involving planning, tracking and monitoring activities.

SLT work with staff to complete tracking sheets – this involves dialogue regards where we are now, progress over time, predictions for the future and targeted interventions required.
We use tracking data to highlight and evaluate PEF interventions, ASN interventions and Inclusion Support Interventions.

Most staff is able to accurately discuss the progress of learners in their class and suggest strategies for improvement.

Learners are involved in planning aspects of their learning.
Implementation of HWB planners, Literacy/Numeracy progression planners linked to benchmarks develops a shared understanding of what progress looks like and expectations which should be set for learners.
ELC
ELC Staff are committed to meeting the needs of individuals and can access support from outside agencies across sectors when required.

Learners are supportive of each other which is evident in daily interactions between peers. 

The buddy system supports smooth transition from ELC to P1. 

Children play an active role in their learning and are consulted on ‘interest’ basis by discussing what they already know and what they might like to find out. This is recorded on planning sheets, and knowledge gained through learning experiences is then recorded in the Big Book which all stakeholders of the ELC setting can access and engage with.

Staff celebrate all achievements from in setting which motivate children to continue in positive manner – verbally, recorded in PLP, sticker, stars on school house points

Positive stay & play engagement – helps to support open lines of communication with parents and open door ethos


	Learning and engagement

Build on Visible Learning approaches to improve and increase learner engagement – include use of Literacy and Numeracy rubrics as visible learner pathways.
Make use of PEF to target HWB stability and recovery interventions to improve learner engagement and readiness to learn.
Build on progress of Community Newspaper developed in school closure to provide an alternative means for accessing and promoting learner voice.
Make use of HWB PRD targets to ensure Teacher/Staff ability to provide quality teaching programmes, quality learning activities and quality support for learners.
Build on staff and learner digital technology skills developed during school closure to improve Technologies programme within schools and partnership.
Quality of teaching

Make use of HWB PRD targets to ensure Teacher/Staff ability to provide quality teaching programmes, quality learning activities and quality support for learners.

Develop peer observations to link directly to learning and teaching.
Investigate opportunities for Team Teaching within school and across partnership.
Effective use of assessment
Implement Literacy and Numeracy Rubrics as an additional method of assessing progress throughout and towards a level.

Implement use of 4 tier model to effectively assess progress towards and throughout a level.

Make use of Literacy Intervention Menus to effectively assess possible Literacy intervention strategies.

Investigate staff skill share when delivering certain aspects of the curriculum.
Planning, tracking and monitoring

Implement use of 4 tier model to effectively track progress towards and throughout a level.

Investigate PEF profiles to plan, track and monitor individual learner progress.

Plan and implement quality Outdoor Learning programme.

ELC

Increase children’s understanding and ability to discuss their current knowledge, learning and next steps with staff, parents and peers. 

Through use of visible learning, developing LI/SC so children are able to define what success looks like.

Develop use of digital technologies to enhance learning.

Create regular opportunities for children in their pre-school year to access time in the playground with school children (under supervision of member of staff) rather than being limited to starting in Term 3.
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	3.1 Ensuring wellbeing, equality and inclusion
· Wellbeing

· Fulfilment of statutory duties

· Inclusion and equality

	Wellbeing

There is a positive ethos in both settings based upon supportive and respectful relationships across our school communities. All staff promotes positive relationships in line with our nurturing approaches and our Promoting Positive Relationships policy.

Almost all learners feel safe, nurtured and respected within our school community. 

Almost all learners within our schools have secure friendship relationships with peers. We seek positive support from Partner Agencies to ensure all learners’ needs are met.

Staff knows our children as individuals and treats them with respect. Staff shares their concerns and observations with class teachers, management and parents. Staff makes use of SEEMIS pastoral notes to report and record concerns. Staff knows who to approach for support and is able to complete referrals relevantly.

We work with our partners including the Inclusion Support Team to ensure the wellbeing of our children.

Learners are given opportunity to evaluate and discuss their own wellbeing through HWB programme and individual interventions put in place including PEF interventions.

Introduction of HWB programme which links to SHANARRI.
Learners who have Child’s Plans are invited to discuss these and have their voice recorded.
Staff promoted Emotional and Mental HWB online activities during school closure.

HT made regular keeping in touch phone calls to offer support during school closure.

HT posted weekly online questions to ascertain how learners were doing. Staff did this regularly within their own teams.

HT attended Signs of Safety training and adopts this strategies when preparing for relevant meetings.
Fulfilment of statutory duties
All staff is aware of Child Protection procedures and follow these appropriately to benefit the children. Update training takes place yearly. Senior leaders attend GIRFEC refresher training and keep abreast of relative changes to policy and procedure.

All identified children’s PPRs are clearly labelled indicating where further information can be found.

Administration of medicine carried out in line with latest procedures.

HT uploads new policy to the GLOW group to ensure it is communicated to all staff.

Volunteers are PVG registered where necessary.
Promoting Positive Relationships Policy has been reviewed to include Bullying.

All statutory Child Protection and Safeguarding returns are submitted in a timely manner.

HT attended Safeguarding self-evaluation and from this has completed an Action plan to run alongside the SIP.

HT/SLT track attendance and exclusion rates taking appropriate action.

Child Protection is a standing staff meeting agenda item – vitally important during school closure period.
Inclusion and equality
Through planning we ensure opportunities to celebrate diversity.

Staff is aware of aspects affecting equality and equity in their classrooms and around the school and plans appropriately to remove these barriers to learning.
PEF is used creatively to support individual learners.
We use data and local knowledge effectively when putting strategies in place to ensure excellence and equity.
HT/SLT actively seek alternatives to exclusion.
HT/SLT ensured equity of connectivity prior to school closure. Home learning was offered in a variety of ways to ensure inclusion and equality. Resources were provided for those learners who required them. Care was taken to ensure home learning took cognizance of family circumstances.
ELC
Children’s responsibility is encouraged through allocation of specific job roles within the setting. 

All learners demonstrate feeling safe, nurtured, respected and almost all children demonstrate secure friendships. All staff have built a strong relationship with each individual child. This is shown by the fact that all children will happily and confidently approach any member of staff to play/talk/for comfort.

Parents are content to leave children who may be unsettled in the knowledge that ELC staff can support their child to enjoy the session at Nursery.

ELC Staff seek positive support from partner agencies to ensure that all needs are met (Child’s Plan where necessary)

Staff know all children as individuals and treat them with respect. Staff share concerns and observations with the Manager/key worker/HT and parents, where suitable. All staff are aware of Child Protection procedures through annual update training. 

All staff are encouraged to complete FLO training to ensure that they are kept up to date with compulsory policies/procedures. New policy/alterations are communicated to staff by Manager/HT. Manager sources and passes on reading/documents to staff that are appropriate and support professional development.

Through planning we ensure opportunities to celebrate diversity. Plan appropriately to remove barriers. Children’s views and opinions are valued – noted on daily evaluation sheet and acted upon where appropriate (responsive planning).

Multi-agency working supports individuals to achieve within the setting.

Increasing number of parents attending stay & play sessions, 79-89% approximately engage regularly in these sessions. Positive feedback from parents about the way these sessions are organised/offered.

Open door, care plan meeting, approachability of staff – parents demonstrate that they feel valued and able to ask for help/advice as they regularly communicate with staff at drop-off/pick-up times and approach staff during these times specifically to ask questions/share concerns.

From these discussions support strategies are put in place in agreement with parents (sticker charts for behaviour, toileting records for toilet training) to encourage continuity at home too.

Children excited when they receive visible learning stickers. Children are beginning to engage with VL language of learning/developments. Person of the week certificates help children to feel their own achievement is valued, and provides an increase in self-motivation.

	Wellbeing

Staff to begin to use Bullying and Equalities module within SEEMIS.
Complete My World Triangle online at times such as Transition/significant events/LAC reviews etc Use as a follow up to wellbeing webs when low scores have been recorded.

Revisit and reinforce Emotional Literacy and Resilience 
Investigate Emotion Works – PEF

Training for all staff, where possible, to support stabilizing and recovery process.
Identify HWB needs of staff through PRD
Fulfilment of statutory duties
All staff to attend 3 yearly Child Protection Training – twilight.

Promote Reviewed PPR Policy.

Training Strategy in Safeguarding- EDUC GIFREC Skills framework –all staff to complete the second part of the document this year and then on a 3 yearly cycle

Consider Mental Health First Aid training for staff.
Attend Responding to Trauma training when it is offered.

Inclusion and equality
Continue to make creative use of PEF to ensure inclusion and equality.
ELC
Develop Manager skills and confidence using SEEMiS for pastoral notes.

Encourage children to gain an understanding of becoming more eco-friendly and being aware of the wider community, how they can play an active role in it and also how to consider caring for the environment/world.

Set up a more robust transition from home to ELC process to get to know families before they start (rather than the 2 visits the term before they start) – offer ‘brew and blether’ once a term for parents to get together with a member of staff/speak to each other/meet staff and for the children to explore the setting

Lack of privacy/time at drop-off/pick-up times to discuss sensitive issues – in particular the red group registration desk needs moved from the door (no privacy as parents stand IN the doorway whilst waiting). Suggestion should be made regularly to remind parents that they can contact the school prior to pick-up drop-off time to arrange a suitable time to meet key worker to discuss issues.

Incorporate use of SHANARRI indicators regularly in the setting (create shanarri stones or wooden spoons for use in daily discussions/group time etc)
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	3.2 Raising attainment and achievement
· Attainment in literacy and numeracy

· Attainment over time

· Overall quality of learners’ achievement

· Equity for all learners
3.2 Securing children’s progress (for Early Learning Childcare)
· Progress in communication, early language, mathematics, health and wellbeing

· Children’s progress over time

· Overall quality of children’s achievement

· Ensuring equity for all children
	Attainment in literacy and numeracy
Data based on triangulation of teacher judgment, SNSA, standardized assessments and information gathered through tracking and monitoring meetings. Due to school closure, all data is accurate as of the end of March 2020.

Creetown

Class

Literacy

Num

L &T

Writing

Reading

P1 Ach

 81.8%

72.7%

72.7%

90.9%

P2 On track

64.3%

71.4%

50%

78.5%

P3 On track

100%

90.9%

81.8%

90.9%

P4 Ach

66.6%

66.6%

83.3%

100%

P5 On track

83.3%

66.6%

66.6%

83.3%

P6 On track

90%

90%

80%

80%

P7 Ach

100%

100%

100%

100%

Overall achievement of a level and potential for achievement of a level is very good in Creetown Primary. Discussions are required to ensure the current P5 class data improves in Writing and Reading with similar discussions required to ensure current P2 class data improves in Listening and Talking and Reading. Investigate strategies, interventions and targeted support alongside possible allocation of PEF. Track and monitor. Whole school revisit of Listening and Talking programme to ensure sustained attainment at all levels. Investigate links to HWB.

Creetown

Current Class
L&T

L&T

L&T

+/-

17/18

18/19

19/20

Class

Class

Class

Cohort

P1

90.9%

76.9%

81.8%

P2

66.6%

90.9%

64.3%

76.9%

-12.6%

P3

100%

100%

100%

90.9%

+9.1%

P4

100%

66.6%

100%

-33.3%

P5

100%

100%

83.3%

100%

-16.7%

P6

100%

90%

100%

-10%

P7

100%

100%

0%

Data here would concur with whole school data in that school Listening and Talking programme requires to be revisited. Cohort data suggests that in almost all stages, attainment is dropping.

Creetown

Current Class
R

R

R
+/-

17/18

18/19

19/20

Class

Class

Class

Cohort

P1

90.9%

69.2%

72.7%

P2

83.3%

90.9%

50%

69.2%

-19.2%

P3

83.3%

83.3%

81.8%

90.9%

-9.1%

P4

83.3%

83.3%

83.3%

0%

P5

100%

77.7%

66.6%

83.3%

-16.7%

P6

33.3%

80%

77.7%

+2.3%

P7

100%

33.3%

+66.6%

Data suggests that almost all classes are achieving as a whole but that cohort year on year data is dropping in almost all stages. CSR has not been fully adopted across the school and requires revisiting. Make use of Literacy Intervention menus, PEF to target interventions and strategies. Track and Monitor.
Creetown

Current Class
W

W

W

+/-

17/18

18/19

19/20

Class

Class

Class

Cohort

P1

90.9%

69.2%

72.7%

P2

83.3%

90.9%

71.4%

69.2%

+2.2%

P3

83.3%

83.3%

90.9%

90.9%

0%

P4

83.3%

66.6%

83.3%

-33.3%

P5

100%

44.4%

66.6%

83.3%

-16.7%

P6

33.3%

90%

44.4%

+45.6%

P7

100%

33.3%

+66.6%

Data suggests a drop in attainment at transition between the end of first and beginning of second levels. Use of experiential learning is beginning to close the gap at some stages but a closer look at programmes and staff expectations is required. Make use of Literacy Intervention Menus, investigate strategies, interventions and PEF. Track and Monitor.

Creetown

Current Class
Num

Num

Num

+/-

17/18

18/19

19/20

Class

Class

Class

Cohort

P1

90.9%

76.9%

90.9%

P2

100%

90.9%

78.5%

76.9%

+1.6%

P3

83.3%

100%

90.9%

90.9%

0%

P4

83.3%

100%

100%

0%

P5

100%

77.7%

83.3%

83.3%

0%

P6

100%

80%

77.7%

+2.3%

P7

100%

100%

0%

An encouraging picture suggesting that incorporating DNK strategies into planning is beginning to have an effect on attainment. Data in all stages is positive with cohort data indicating that attainment is sustained or improving.

Minnigaff

Class

Literacy

Num

L &T

W
R
P1 Ach

70%

70%

70%

80%

P2 On track

66.6%

100%

91.6%

91.6%

P3 On track

64.7%

94.1%

94.15

58.8%

P4 Ach

78.9%

73.6%

78.9%

84.2%

P5 On track

83.3%

66.6%

50%

66.6%

P6 On track

61.1%

55.5%

61.1%

61.1%

P7 Ach

71.4%

71.4%

71.4%

71.4%

A positive picture with regards to achievement of a level indicating that achievement of a level at Early and First are good with good potential for achievement. Discussions are required around Second Level Literacy and Numeracy to ensure data improves and is sustained here. Investigate strategies, interventions and targeted support alongside allocation of PEF. Track and Monitor. Whole school revisit of Listening and Talking programme to ensure sustained attainment at all levels. Investigate links to HWB.

Minnigaff

Current Class
L&T

L&T

L&T

+/-

17/18

18/19

19/20

Class

Class

Class

Cohort

P1

100%

70%

P2

100%

100%

66.6%

100%

-33.3%

P3

100%

85%

64.7%

100%

-35.3%

P4

88.2%

75%

78.9%

85%

-6.1%

P5

87.5%

82.3%

83.3%

75%

+8.3%

P6

100%

61.1%

82.3%

-21.2%

P7

71.4%

100%

-28.5%-

Data initially presents as positive with some classes achieving well. However cohort data shows that attainment is falling in almost all classes. A whole school approach to Listening and Talking requires to be revisited to ensure increased and sustained attainment at all stages.
Minnigaff

Current Class
R

R

R

+/-

17/18

18/19

19/20

Class

Class

Class

Cohort

P1

92.3%

70%

P2

73.6%

68.5%

91.6%

92.3%

-0.7%

P3

90.9%

90%

94.15

68.5%

+25.65%

P4

87.5%

75%

78.9%

90%

-11.1%

P5

100%

82.3%

50%

75%

-25%

P6

62.5%

61.1%

82.3%

-21.2%

P7

71.4%

62.5%

+8.9%

Most classes are showing that attainment is good. However cohort data indicates that attainment and achievement within classes is not being sustained and is falling. CSR is not fully embedded and needs to be revisited as a Literacy intervention. Make use of PEF and Literacy Interventions Menus to increase and sustain attainment. Track and monitor.
Minnigaff

Current Class
W

W

W

+/-

17/18

18/19

19/20

Class

Class

Class

Cohort

P1

84.6%

70%

P2

100%

68.75%

100%

84.6%

+15.4%

P3

90.9%

65%

94.15

68.75%

+25.4%

P4

87.5%

58.3%

73.6%

65%

+8.6%

P5

37.5%

76.5%

66.6%

58.3%

+8.3%

P6

62.5%

55.5%

76.5%

-21%

P7

71.4%

62.5%

+8.9%

In most classes attainment and potential for attainment is good. Cohort data shows that almost all classes have raised attainment. Making good use of PEF to deliver experiential learning has supported this increase in attainment. Interventions required at the beginning of Second level to ensure raised attainment and increased future achievement of a level. Investigate Literacy Intervention Menus and individual supports required. Track and monitor.

Minnigaff

Current Class
N

N

N

+/-

17/18

18/19

19/20

Class

Class

Class

Cohort

P1

84.6%

80%

P2

68.4%

56.25%

91.6%

84.6%

+7%

P3

90.9%

80%

58.8%

56.25%

-2.55%

P4

81.25%

75%

84.2%

80%

+4.2%

P5

100%

58.8%

66.6%

75%

-8.4%

P6

62.5%

61.1%

58.8%

+2.3%

P7

71.4%

62.5%

+8.9%

Data indicates that in most stages attainment is being raised. Year on year data suggests raised attainment in most classes. Ensuring DNK skills are embedded within classroom practice, providing targeted support via CNG and additional interventions available linked to PEF will support raised and sustained attainment in all classes.
Attainment over time

Tracking meetings take place three times per year.  Early term 1, January, April/May.  Staff come to these prepared with tracking filled in which shows current levels for Writing, Reading, L&T and Numeracy, and also predictions for each area for next meeting.  
Action note/minute of meeting completed noting names of learners, interventions, adults involved, timescale which are then reviewed at next meeting or earlier dependent on intervention selected.

School is currently using D, C, S as the terminology for progress through a level.  Staff confidence in using and understanding this terminology is high.  

All teaching staff are using the cluster tracking format which includes a background contextualized data overview including name, FME, LAC, CSP, CP, EAL, declared disabled, ASfL, matrix and other agencies involved..  Other information included in tracking spreadsheet includes information on literacy, numeracy and an end of year level for other Curricular areas.  SNSA, PM Benchmarking, Big Writing informs teacher judgments and are included within the tracker.

HT uses the BGE Toolkit and has identified comparator schools.  
SWEIC Families of Schools has also been useful to support HT judgments, but no impact thus far.
Predications are noted each term. 

HT uses tracking sheets to draw out information, which is summarized and shared with the staff team. This includes yearend data, year on year data, cohort comparisons and PEF closing the gap data. This will support highlighting the positive trends across schools and identifying further areas of concern.  

Overall quality of learners’ achievement

Achievements are recognised each week in assembly where certificates for success within and out with class are received. 

Introduction of Super Show and Tell Assemblies once a month gave opportunities for learners to share achievements from outwith school and from their class. HT continued this aspect of assemblies during school closures with weekly show and tell assemblies held in Teams and with daily achievement questions posed in Teams. Most pupils responded to these.  

PTs update each school Blog weekly with information from each class. This supports sharing achievement and participation with a wider audience. 

Termly class newsletters and monthly HT newsletters inform of achievements and learning.
HT shared and discussed examples of tracking wider achievements but this has not yet been implemented.
Equity for all learners

HT identified those learners attracting PEF funding, and those learners are highlighted on Interim trackers.  HT used this information to guide preference for PEF interventions .Most learners are working as expected or above therefore consider how these learners could be challenged further, with other learners benefitting from this support too.

Three main areas of PEF focus to provide equity in Literacy and Numeracy – DNK/CNG, Experiential learning, Visible Learning. 

Making good use of experiential learning provided opportunities for some learners to have experiences they had not had previously. CTs noted that there was an improvement in writing skills further to each experience. Use of big writing criteria to measure impact suggests that the poverty related gap in writing is closing in most classes across the partnership. Writing appears to be developing well, however allocating further PEF whilst investigating sustainable experiences will enable progress to be maintained. 

Four class teachers were trained in Developing Number Knowledge (DNK) across the partnership with two trained in Closing the Numeracy gap. DNK skills progression was incorporated into school planners for use from January onwards. Impact of this has yet to be seen. Targeted learners were identified for CNG interventions which was at the early stages of input.

HT identified a need to support HWB through PEF and secured Relax Kids for identified classes and after school for targeted individuals.
ELC

Most children are demonstrating strong independence/self-help skills – can get themselves dressed appropriately for going outdoors (wellies, jumper, jacket, waterproof trousers)

Some children show that they are able to risk assess effectively (e.g. when it is wet outside, the logs are slippy and can pose a danger, so children will note this and either avoid the area, or older children have been known to move the logs to take the temptation away from younger children)

Almost all children can recite a selection of numbers. Some pre-school children can recognise numbers – this has been supported through various activities (top marks online games / using magnetic numbers and wooden numbers to draw around or copy)

Most children are confident to try new experiences and engage with new learning enthusiastically – very curious!


	Attainment in literacy and numeracy
Formalize Moderation Framework into 3 year sustainable programme.
Revisit Listening and Talking programme

Make use of Literacy Intervention Menus

Implement suggestions beneath each grid.

Attainment over time

Further include ELC in this tracking model.
Move to a four stage progress & achievement model as the SWEIC 4 stage model shared on GLOW.

Report in SEEMIS using 4 stage model

Investigate adding Attendance, Travellers & Armed Forces to background data sheet. 
HT will further consider how predications can be used and captured to support judgments
Overall quality of learners’ achievement

Track and record achievements shared at Super Show and Tell assemblies to inform Wider Achievements.
Investigate introducing more After School clubs taking cognizance of PEF attracting pupils.
Implement Wider achievement tracking system.

Investigate Accredited programmes.
Equity for all learners

Identify PEF gaps and suitable interventions including HWB especially as a result of school closure.
Ensure interventions are tracked, evaluated and sustained.
Identify HWB needs in light of school closures – allocate PEF to supporting these, work with Partners to provide support and/or programmes.

Identify a wellbeing tracking system such as sustained use of wellbeing webs.
Consider developing Individual PEF profiles to ensure relevant interventions, evaluations and support.
ELC
WOW wall – to increase engagement from home to show that we value achievements outside of ELC

Continue to encourage development of mark making/writing skills through everyday experiences

More numeracy print needed throughout all areas

Engaging parents in identifying next steps/learning opportunities – they often have time constraints so have little time to engage in discussion or they have unrealistic expectations/are unsure of expectations for their child’s stage (VL rubrics will support this) 


	        4

	2.2 Curriculum: Theme 3 
Learning Pathways


	Almost all curricular areas have a clear, progressive pathway ensure the principles of curriculum design. The design of our school curriculum in both settings links well to our Vision Value and Aims and takes account of the four contexts for learning. This session DNK skills progression was added to NME planners to ensure relevant skills progression from Early to Second level. Literacy Planners were adapted to show the pathway in all areas from Early to Second. HWB planners were revised to show progression through SHANARRI indicators.
Literacy and Numeracy Rubrics are being finalized as learner pathways through related skills and concepts.
Collegiate planning and good teamwork ensures that we build on prior learning and take cognizance of where learning may lead. This ensures progression and flexibility for our learners. ELC planning is reflective and responsive to learner ideas and needs whilst also ensuring progression. Planning feedback linked with observations suggests that almost all teachers are providing challenge and flexible learning opportunities within their classrooms.

We work with various partners to provide good quality, creative and interesting learning opportunities. 

All staff including Learning Assistants takes responsibility for developing aspects of literacy and numeracy. LAs and Nursery Nurse instigate Literacy interventions.

Teacher collegiate planning and individual planning.

Shared discussions on children’s work throughout the year and at points of transition ensure staff builds on prior learning and skills/knowledge developed.

Staff engaging with benchmarks and moderation.

Websites shared with parents to reinforce learning.

Curricular newsletters and help sheets provide opportunities for parents to support the learning at home.

Data shows a positive picture in attainment in most areas assessed.

School closure dictated a different approach to providing learning activities to learners. Staff embraced the use of technology to communicate with learners in a variety of ways. Tasks were set to reinforce and embed previous skills and knowledge to ensure a secure basis for learning on return. Web links, practical activities and feedback from staff supported home learning. Staff provided HWB activities based around Emotional HWB to support those at home. Almost all learners engaged in some way with home learning.
ELC

In all areas we try to offer different levels of learning to each stage of development with the flexibility to be responsive to children’s understanding/learning. E.g. we may use specific numeracy/literacy focuses at some areas which all children are exposed to whilst playing which may be enough for the younger children, but with a staff member engaging in the specific activity to develop pre-school children’s learning.

Communication with families can be used to identify what knowledge children already have from their home life (e.g. living on a farm) and use this to plan experiences which allow children to demonstrate their knowledge and encourages them to lead learning for others and to learn more themselves.
	Curriculum Refresh
Revisit Rationale and VVE 

Investigate learning pathways in Outdoor learning, Technologies, IDL

Whilst in Recovery phase – develop and embed a streamlined curriculum with focus on HWB, Literacy and Numeracy to ensure a supported return to learning.
ELC

Recap what has been learned or experienced throughout the week especially at group time, and use these discussions and other activities to identify areas that need to be revisited to gain secure understanding

Continually discussing areas for improvement/new ideas within the setting at staff meetings or informal daily conversations throughout the day. Utilise all staff strengths during planning discussions/daily activities, acknowledging children’s interests to motivate them to learn.

Take on board current situations of nursery and wider community and plan responsively. (e.g. making cards for Australian animals/sending material, take note of weather to inform planning, new baby in the family, etc)



	2.7 Partnerships – Theme 3: Impact on Learners 

The impact of parental involvement on improving children and young people’s learning.

	Both settings have an open door policy and most parents feel comfortable approaching the school.

Parents involved with Friends of Minnigaff and Creetown’s PTA are active and enthusiastic fundraisers. Minnigaff / Creetown PTA often subsidies school excursions and /or purchase of resources.

Parents are invited to join classes to share learning experiences and progress through themed open events, stay and learn / stay and play sessions, open days, excursions, themed assemblies and as part of the reporting process. Post it feedback indicates that all parents who responded were positive about the move to Snapshot jotters and wished them to continue.
Parents in Creetown are involved in the After School netball club. Parents in Minnigaff volunteered to enhance the learning environment – painting and supporting the garden development.
The schools hold celebration assemblies and invite parents to these.

Staff in both settings continues to make effective use of a wide variety of partnerships to provide creative and interesting learning opportunities to support achievement, participation and raise attainment as evidenced in the wide variety of experiences offered to learners eg Planetarium, Wigtown Book Festival, Sparling Bridge project.
Almost all parents complete the “How am I doing?” sheet within the snapshot jotter to reflect their views on learning within the classroom.
100% of responses received graded us 10 for meeting their children’s needs.

During the closure period, parents had a huge impact on their child’s learning. Most parents were involved in supporting learning at home. Parents made good use of the office email to make requests to support home learning. A few parents accessed the hub for their children. HT Question of the Month evolved during this period to become HT Family fun Challenge set through teams. Some parents engaged well and encouraged their children to post family results on Teams. SLT took on board parent opinions and views gathered via phone call and social media throughout the closure period to develop and review parental guidance for home learning. Staff were conscious of the differing home circumstances and offered learning opportunities in a variety of ways to support parental engagement.

ELC

The nursery has had some visits from Ferry Friends. We try to explore the local community and use the resources as much as possible (church, shop, butchers)

Invite parents to stay and play to allow them to see how their child is learning at Nursery and also to engage in simple learning experiences which we hope will inform supporting their learning at home.

Use of the blether board to encourage parents to provide anonymous feedback to the staff about opportunities within the setting (e.g. stay and play/ school concerts)

Beginning to encourage parents to share achievements from outside the setting too (WOW wall)

Most of our children are very curious and enjoy learning new things which they can share with their peers/parents/teachers. They interact very well with the concept of Google.

Every child is treated as an individual and encouraged/supported as well as nurtured in their learning and at their speed. Staff will have each child’s personal development at the centre and will use all resources in and out with the setting to develop onto the next stage of learning journey. Staff will access different agencies to help children when needed (SALT etc)

Many of the children will ask staff for specific resources to allow them to make progression in their learning. They can discuss amongst themselves what’s needed and how they can be used responsibly.

We give children informed choices so that they can make up their own mind. They can decide how to behave appropriately/respectfully

It is important to know parents as well as children, to be able to identify outgoing parents or more anxious parents and being able to meet them at their level for communication, explanations and offering support etc.


	Work with parents and the wider community to promote the initial recovery period into school.
Continue to investigate ways in which to further engage and involve parents as partners in learning.
Seek ways to develop HT Question of the month to involve parents in planning and evaluating aspects of school life.

Develop the role of the Parent Council to reflect all aspects of Parent life and engage more families.

Involve parents in supporting learning.
Encourage greater parental involvement in Policy review.

ELC

Contact Ferry Friends to establish a stronger connection and make visits/activities with them more regular if possible

Develop effective use of WOW wall and increase engagement with it (from all stakeholders!) – Make layout more effective to promote items that staff would like to see as achievements. Liaise with Dalbeattie Nursery staff to investigate WAGOLL.
Offer opportunities for parents to help them with parenting skills/learning (e.g. Bookbug sessions, PEEP) An additional NN in setting and support of parents will make this more achievable. 



3. SCHOOL IMPROVEMENT PLAN (Session 2020 – 2021)
Clearly identify within your School Improvement Plan where you are using Pupil Equity Funding to improve outcomes for learners.  
	The ‘Planned Management of Improvement Area’ (Column 4) should indicate lead person/s, resources and time allocations; for example, collegiate sessions.   Consideration should be given to the schools’ empowerment agenda, and also to how bureaucracy will be reduced, and workload managed within the school’s 35-hrs Working Time Agreement.                                                                                      



	Improvement Area


	
Outcomes for Learners / School Community
	Key Tasks
	Planned Management of Improvement Area
(Include: Responsible/Lead Person, Time Allocations, Funding – including PEF and Expected Completion Date)

	School Priority 1

NIF Priority

NIF Driver

HGIOS?4 / HGIOELC QIs


	See LA appended sheet – proposal is to work with this in Term 1/2. Find our starting point and work from there.
	As appended sheet.
Investigate HWB interventions and strategies for pupils.

Staff training.

Resource purchase
	Lead – SLT
Time allocated once WTA has been agreed

PEF allocation - £10000 carried over from exceptional circumstances – Continue and add Relax Kids, Investigate Emotion Works, Staff Training and prep of Authority Resilience package (work with Ed Psych and IST), supply teachers allocated to enable Class Teachers to provide individual/ group interventions.


	School Priority 2
Raise attainment in Literacy and Numeracy through developing assessment – capable learners.
NIF Priority

Improvement in attainment, particularly in Literacy and Numeracy

NIF Driver

Teacher Professionalism

School Leadership
HGIOS?4 / HGIOELC Qis

3.2 Raising Attainment

2.3 Learning, Teaching and Assessment

3.2 Securing children’s progress

	Children will know their starting point and what progress they have made. They will know their progress in literacy using rubrics and in Numeracy using the developing number knowledge progression.

By June 2021 children will be able to articulate what assessment tasks are for and what the results mean. They will be able to describe what they are learning, what their next steps are and how they are going to get there.

Children will be able to identify how and when they are using effective learner characteristics.

By February 2021 children in focus groups will be able to describe effective learner characteristics.


	Implement Strategic Action Plan
Impact Coaches to complete Rubrics for children and staff to use.
Walkthroughs. 

Discussion between pupils and class teachers. Complete Visible Learner Know Thy Impact research cycle
2 x class focus groups to implement and evaluate Know Thy Impact research cycle leading to an indication of success and progress.
Walkthroughs.


	1 x INSET days for staff training and collaboration.

2 days per term for impact coaches
1 day per term for leaders
£5400 PEF allocation
+ additional 2 days cover per school per term

£3600 PEF allocation
collegiate sessions led by impact coaches/leaders – time to be allocated on agreement of WTA.


	School Priority 3
Raise attainment in Literacy and Numeracy to provide excellence and equity for all children.

NIF Priority

Closing the attainment gap between the most and least disadvantaged children and young people.

NIF Driver

Teacher Professionalism

Performance Information

HGIOS?4 / HGIOELC Qis

3.2 Raising Attainment

2.3 Learning, Teaching and Assessment

3.2 Securing children’s progress


	Literacy – provide and develop opportunities for experiential learning to improve attainment in writing for all children. It will be essential that we provide these experiences as part of the recovery process and beyond.
By May 2021 a 5% increase in all cohorts achieving in writing at the expected level.

Numeracy – ensure a deeper understanding of number knowledge, skills and strategies to improve attainment for all children.

By May 2021 a 5% increase in children achieving First level in Creetown and a 10% increase in children achieving First level in Minnigaff.
	Plan experiential learning within classrooms and programmes of study eg bring experiences into school and further develop the use of school allotments as a stimulus. Take cognizance of Social distancing and good hygiene in all occasions.
Adapt and develop the use of rubrics as a progression and assessment tool.

Staff to become more familiar with DNK skills which have been embedded into planning programme.
Staff disseminates and introduces strategies within the classes.


	1 x collegiate session from Assessment to collate data – all staff
Allocation of funding to provide experiences/purchase resources - £5000 per school = £10000 PEF
Collegiate time to be allocated on agreeance of WTA
Time to be allocated in WTA
PEF - £10000 allocated for LA to support interventions across the partnership..Term 3


	School Priority 4
Embed a culture of collaborative planning, moderation, assessment and tracking across the school, partnership, cluster to raise attainment in Literacy and Numeracy.

NIF Priority

Improvement in attainment, particularly in literacy and numeracy
NIF Driver

Assessment of children’s progress.

HGIOS?4 / HGIOELC Qis

3.2 Raising Attainment

2.3 Learning, Teaching and Assessment

3.2 Securing children’s progress


	An empowered and collaborative learning community will work together to further embed a moderation framework and shared understanding of standards to ensure progressive raised attainment for children.

By May 2021 5%increase in children achieving a level in all areas of Literacy and Numeracy assessed.

Develop tracking system to include Wider Achievements enabling children who are at risk of being disadvantaged to be identified.

By May 2021almost all children to be able to evidence wider achievements.

Revisit use of Snapshot jotter linked to reporting to enable a more collaborative approach involving children in their learning journey.

By June 2021 80% of children will be able to assess and discuss learning and next steps within their Snapshot jotter.
	Select areas to be moderated. See Moderation Framework. Term 1/2 – HWB moderation of how successful interventions/strategies have been to restart and recover.
Plan, carry out, observe and moderate selected areas.

Agree and produce annotated exemplars linked to benchmarks.

Introduce Wider Achievement tracking system to all classes. Wider Achievement discussions to form part of attainment meetings.

Develop individual PEF profiles.

Develop a link between Snapshot Jotters and reporting to parents.
	3 x 2 hour sessions from Assessment – all staff

3 x tracking meetings per class per year – SLT/CT
Time allocated from WTA when agreed.


	Additional Areas which may be implemented this year or carried over into session 2021/22 dependent on progress.
	SIP

Curriculum Refresh – VVA/Rationale/Overviews/ IDL/Technologies/Soc Sub/List &Talk/Literacy Menus/Outdoor Learning – focus groups

Staff skill share to lead curricular areas


	
	


EDUCATION AUTHORITY (EA) COVID-19 APPENDIX TO SCHOOL IMPROVEMENT PLAN – SUPPORTING SCHOOLS TO STABILISE AND RECOVER 
“Education remains, by far, the most effective means we have to improve the life chances of all of our young people. There are many excellent teachers and schools and colleges in Scotland providing a high-quality education to our children and young people, many of whom are thriving. It is important to recognise the great work being done in many of Scotland’s schools and the achievements of our children and young people.”

Achieving Excellence and Equity 2020 – National Improvement Framework Improvement Plan 
The statement above has never been more important.  Skills, Education and Learning Directorate, Dumfries and Galloway Council recognises the impact of COVID-19 on established ways of working and planning for school improvement.  The education authority acknowledges that a degree of flexibility will be required in taking forward the priorities set out in school improvement plans, taking account of COVID impact and the varying needs of children, staff, parents / carers and families within the local context.  The following ‘think piece’ aims to support, enable and empower school leaders in stabilising the school and facilitating recovery. In recognition that the SIP is a working document and our schools are in different places in their improvement journey, this template should be appended to the SIP 19-20 updated to 20-21.

	Intended Outcomes
	Stabilise
	Recover
	Support / Resources

	
	
	

	As for ‘All Staff’ in row below and …

Headteachers feel supported in school improvement planning
	As required, EA to continue to acknowledge Headteachers’ role in supporting staff, pupils and parents and in leading and managing learning, school improvement reporting and planning in these unprecedented times.   

EA to continue to communicate and raise awareness of supportive documents and actions.
	As required, EA continue to support Headteachers through professional dialogue and signposting to examples of practice and evidence-based interventions 

EA to continue to communicate and raise awareness of supportive documents and actions.

Increase collective effort to facilitate empowerment and collaboration.
	As for ‘All Staff’ in row below and …

Increased EO contact:

· EO/HT Teams video meetings / phone calls to support school improvement reporting and planning through professional dialogue.

· EO/Cluster HTs Teams video meetings – as required.

School improvement reporting and planning: Authority

Agreement for schools to carry forward 19/20 SIP with this document appended as an additional sheet to support individual school recovery planning . 

· School Improvement Progress Report (SIPR) to reflect what has been progressed against the SIP 19/20 priorities.

· The SIPR should provide evaluations against QIs as per normal practice and requirement .

· This document to be appended and referred to in taking forward actions / priorities next session. There is no EA expectation; however,this is  for their own purposes, 

· For Headteachers who have already written / submitted the SIP 2020-21, this document to be appended and referred to in taking forward the improvement priorities. 

· The SIPR and SIP should be submitted to Directorate Support by mid-June 20.

· PEF Plans for 20-21 should be completed and submitted to Directorate Support by end of June 20. 
· There is no requirement to submit an additional ‘recovery’ plan or Action Sheet/s to the Authority.  

Where schools are 



	All staff feel supported, are aware and take responsibility for health and wellbeing – including their own.

Teachers / all staff are aware and take responsibility for professional development needs

	Acknowledge impact of COVID-19 on staff, pupils, and parents.

In-school collaborative planning 

Top slice collegiate / staff development sessions within the SWTA to ensure duty of care, wellbeing and collegiality.

All staff engage in relevant Professional Learning.
	Signpost to support – Educational Psychologists, partner services, etc


	As identified and delivered by EPS / EVS 

GLOW Covid Wellbeing Tile – EPS/EVS collated, quality assured resources. Resources and links include those shared by NHS

Vulnerable children and families on existing case-lists identified by EPS/EVS (and all Supporting Learners Teams).  Schedule of telephone contact and support (in partnership with schools) in place.

EPS/EVS telephone consultation service with slots available for parents, carers, and education staff. Temporarily modified EPS/EVS referral criteria to allow for opening a file for any children currently not known to these services who may require ongoing support.

School staff advised to contact the Supporting Learners inbox with any queries or requests for help. All schools/nurseries continue to have a link EP and EV who can also be contacted directly.

All Supporting Learner teams trained in NHS Psychological First Aid (including self-care) and all HTs will receive / have received these materials through the Management Briefing (week beginning 20th April).



	Increasingly, all learners have opportunities for skills development and progression in
Literacy, Numeracy and Health and Wellbeing.

Children and young people are reflective and know how they are progressing in terms of developing their skills in literacy, numeracy health and wellbeing, and for learning, life and work.    
	Given the evolving picture around a physical return to schools and the usual learning and teaching arrangements carefully consider:

· The specific needs of children, young people and their family circumstances when facilitating continuation of learning at home - a blended approach of digital learning and other approaches might be required in meeting needs
· Learners’ transition into new stages/composite classes, staff changeover (retirals and new staff – including probationers taking up post).

· Also consider points below and apply, as relevant

On physical phased return / return, facilitate supportive transition to school / learning / ELC environment for children and young people. 

· Build / re-build welcoming, supportive, nurturing ethos.

· Establish / re-establish positive relationships, routines and structure.

· Refer to the Vision, Values and Aims to ground expectations of pupil/ pupil and staff/pupil interactions in school, the classroom and playground (positive behaviour, Respect for All). 

· The impact of COVID-19 related issues - illness, bereavement, social isolation and poverty on individual children, families, the school should be considered – as appropriate.

· Factor in opportunities for ‘saying goodbye’ as learners move onto new schools / the next phase in education / positive destinations.

Develop knowledge of each learner’s attainment gap and particularly, children for whom the gap might have widened.  Rapid assessment (summative and formative) on children’s return to school.

Plan for short and longer-term learning outcomes. 

Maintain focus on developing skills for reading, writing, listening and talking and maths based on identified gaps for all learners.  Form targeted learning groups.  Focus on remediation within core skills.  Extend the learning of more able children and young people. Ensure differentiated learning to meet varying needs.  

Ensure appropriate, pace, challenge and progression in learning.

Re-engage with the four capacities across literacy, numeracy and health and wellbeing.  

Draw on STEM and 1 + 2 Languages to broaden and enrich learners’ experiences.

Wellbeing Wheel / Indicators used by children and young people to evaluate wellbeing. Information used by staff to target resources, services and address aspects raised at individual, class and whole school level. (Time for Reflection, HWB – PSE)
	Recovery should reflect the potentially ‘phased’ nature of future delivery.

Carefully consider approaches for a blended approach of online and school-based face-to-face delivery of learning and teaching: 

Tailored targeted support as required. 

Ensure all staff have the knowledge, understanding and skill to plan, deliver, monitor and provide feedback to children and young people who are being taught remotely.

Ensure all staff are developing their skills in this area (at least to a minimum acceptable level) through targeted CLPL/ mentoring within school teams 

Ensure all children and young people (including ASN/ PEF) have the knowledge, understanding and skill to access and interact with learning delivered remotely.

Ensure that provision targeting different classes / stages / subjects is kept under review to promote quality and a degree of consistency in what is experienced by the learners.

Tailored additional support targeted to support pace of progress. 

Effective use of data and evidence to improve children and young people’s learning, progress and achievement

Ensure high-quality learning and teaching

Use evidence-based approaches and interventions to secure improvement.

Effectively support development of the skills and attributes within the four capacities - Breadth and flexibility within the curriculum
Empower and support children and young people to:

· Participate in their own learning

· Participate lead in the work and life of the school.

Share approaches that have the biggest impact in the least possible time. 

Increase collective effort to facilitate empowerment and collaboration.
	PEF targeted to support recovery of identified learners’ skills in literacy, numeracy, wellbeing as well as digital delivery to vulnerable families.

Staff engagement in school-generated, cluster, regional and national professional learning 

· EA to support schools in recovery

· EA support to development of digital learning

· EA Professional Learning to ensure teachers’ skills development to use data effectively. 

· EA ‘Teaching for Effective Learning’

· STEM Conference and professional learning to enhance practice and facilitate development of sustainable approaches.

· Literacy and Numeracy Interventions 

· 1 + 2 Languages Conference and professional learning > to enhance practice and facilitate development of sustainable approaches

· D & G Health and Wellbeing Strategy and professional learning dates.

· Refreshed CfE 

· Developing And Incorporating Skills for Learning, Life & Work Into the Curriculum

· SWEIC workstream activity 

IEPs, Child Plans, learning conversations,

	Parents/carers are supported and engaged.
	Communicate regularly with parents / carers.

Ensure parents/ carers know how their child / young person’s learning, personal, social and emotional needs are being met. 

Ensure parents know how their child / young person is progressing and achieving in relation to Curriculum for Excellence Levels / preparation for national qualifications / positive destinations.

Ensure parents are supported to engage with the learning provided digitally.
	IEPs, Child Plans, learning conversations, reporting processes

Engagement with Parent council and DG Parent forum 

A range of media and school generated approaches to regular communication.

Signposting as per Educational Psychology Service / Educational Visitors Service  



	In conjunction with other modes / approaches, digital technology is used effectively to facilitate the actions above – as and if appropriate.
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How are you using pupil equity funding to improve outcomes for learners?









2
2

