
Standards and Quality Report 2020/21 
 

Establishment Name: Sunnyside Primary School  

This report reflects progress made towards achieving our priorities, session 2020/21.  Also included is our response to supporting learners and their families throughout the 

COVID 19 recovery and lockdown between 5th January and 15th March 2021. 

 

School Context 

Sunnyside Primary School is a non-denominational school built in 1894, with an extension built in 1998 and which is situated close to the centre of Alloa, 

Clackmannanshire.  The school is one of three Primary Schools serving Alloa Town Centre and is part of the Alloa Academy learning Community.  Our catchment area 

comprises a broad socio-economic mix. 

 

Sunnyside Primary School is a two-story building set in a highly built up area, surrounded by houses and consists of 12 classrooms, Nurture Classroom (the Pod), Nursery, 

Support for Learning base, Library, Gym Hall, Dining Hall and a range of offices.  Each classroom is well-equipped with an interactive whiteboard, netbooks, pcs and iPads.   

The current primary roll is 286 and we have an ELC roll of 64.  There are 12 classes, a Support for Learning teacher, a part-time EAL/ Hearing for the Impaired teacher, and 

two PE teachers to deliver 2 hours of quality PE per week and to support class teachers’ reduced class contact.   

 

Getting it Right for Every Child is a high priority within our school.  We have a Nurture classroom (the POD) and a low-stimulus classroom (the DEN) to support children’s 

needs in an inclusive learning environment and to ensure that that we are responsive and reactive to children’s developing needs. 

 

The school is led and managed by the Head Teacher, two Depute Head Teachers and three Principal Teachers.  The ELC has a senior Early Learning and Childcare Educator, 

a Childhood Pedagogue, eight Early Learning and Childcare Educators and an Early Years’ Assistant.  There are part-time specialist teachers for violin and brass.  Thirteen 

support staff work across the school to support the pupils and there are four administration staff.   

 

Our ELC offers 1140 hours with almost all of our families taking up this offer.  Outdoor learning is a priority in our ELC. 

 

The continuing professional development of staff is seen as vital in ensuring quality of learning experiences for all learners with a significant number of staff at all levels 

studying at Masters and Doctoral level.     

 

 

Our Vision 

At Sunnyside Primary School, we believe in inclusion and equity for all.  We believe that every child should have the opportunity to learn, to try new things, to make 

mistakes, to be able to learn from them and to be successful. 

 



We should try to keep healthy and fit.  We have the right to feel safe at school and should be able to ask for help and know that we will receive it.   

 

Bullying of any kind is not allowed and is not in keeping with our values.  We should be respectful to each other and understand that everyone’s opinions should be heard. 

We are proud of our school and community. 

 

Our Values 

 Respect 

 Inclusion 

 Effort 

 Resilience 

 Integrity 

 Fun 

 

The Scottish Index of Multiple Deprivation highlights that 44.8% of our families live in deciles 1 & 2 and 22.4% are in receipt of Free School Meals.  Therefore it is important 

to recognise the differences of opportunity and the challenges that result.  14.7% of our pupils have English as an Additional Language and 39% receive support for learning 

in some format or other (68% of these pupils are identified as living in deciles 1 and 2 or in receipt of Free School Meals). 

 

 

 

 

 

 

 

Performance Information 

Attainment in Primary 1, 4 & 7 – 2020/21 

This session, we continue to see high attainment levels across the school compared to Clackmannanshire and National averages. The following graphs highlight how 

attainment has progressed over the years, however a summary of the main messages are as follows.  When discussing the attainment gap, we are comparing children 

living in SIMD 1 & 2 with children living in SIMD 8 – 10.   

 

The following graphs provide an accurate representation of cross school attainment considering all areas of Literacy and Numeracy. When looking at this data as a 

complete picture, an upward trend in attainment can be seen in Reading, Listening and Talking, Writing and Numeracy at Early and Second Level. This will be further 

broken down below. 

 



 

In writing, there has been a 6% increase in attainment of at Early level and 27% at 

Second Level. There has been a decrease in attainment at First level, however it is 

important to note that this data does not reflect individual attainment for pupils 

moving from P3 to P4, and we know from individual data that these pupils are 

continuing to progress and an accelerated rate. 

 

When reviewing the attainment gap within writing at Early Level, there has been a 

decrease from 8% to 7%. At First Level there has been an increase of 30% from last 

session, this equates to 9 pupils who currently received in-class or targeted support 

with writing which has impacted significantly on their progress.   At Second Level, there 

is an increased attainment gap of 16% however it should be noted that the percentage 

of pupils within SIMD 1-2 has increased from 59% to 84% and the percentage within 

SIMD 8-10 has also increased from 57% to 100% compared to the previous academic 

session. 

 

When reviewing gender, there is a 10% gap at Early Level (2 learner) with girls achieving more consistently, there is no change from last session. At First Level there is a 

17% (4 learners) difference between girls and boys, it should however be noted that there are a higher proportion of male pupils currently receiving support for learning 

input which is impacting on pace of achievement. At Second Level the gender gap is 2%, (1 learner), it should be noted that this is a decrease of 3% from last academic 

session. 



 

When reviewing attainment year on year for reading there is a small decrease of 

6% at Early Level (2 learners). These children are receiving targeted support, and 

subsequently we are seeing an impact on pace of achievement. At First Level there 

has been an increase of 1%, demonstrating that our First Level reading curriculum 

is more attuned to the needs of our learners. At Second Level there is no change in 

percentage however this figure remains above the national and regional averages 

from last session. 

 

Looking at the poverty-related attainment gap, at Early level the gap has widened 

by 7% (1 learner) once again these figures do not show the individual improved 

pace of learning as a result of targeted support. At First Level, there is an increase 

in the attainment gap of 10%, equating to 5 learners. These learners are in receipt 

of targeted support and individual achievement data tells us that these supports 

are positively impacting upon the pace of learning. At Second Level the attainment 

gap has narrowed by 19% from last academic session.  

 

Comparing our data to national data from last session, our attainment gap remains significantly lower than the average, we are extremely proud that our learners are 

benefitting from a more equitable experience.  

 

When considering differences in gender, there is an increased gender gap of 10% with girls more likely to attain then boys (2 learners) and we know from individual 

attainment data that interventions in place are positively impacting pace of attainment. Compared to last academic session, our gender gap at First level has decreased by 

4%.  At Second Level there has been a marginal increase in favour of girls (6% - 1 learner). 

 

 

 



When reviewing attainment for Listening and Talking at Early Level, there is a 

decrease of 5% (2 learners). These children are receiving targeted support to ensure 

pace of learning is increased.  At First Level there is an increase (1%) in attainment 

and at Second Level there is an increase of 7%.  

 

When considering the poverty related attainment gap, there is an increase of 20% 

at Early Level (3 learners).   These children are in receipt of targeted support. 

At First Level we see no change in this attainment gap (15%), however achievement 

for those living within SIMD 1+2 remains higher than the most recent data for 

national and regional averages. At Second Level we see a 7% narrowing of this gap.  

 

When considering gender differences, there is a slight widening of the gap, 

favouring girls (5%) however there is a significantly higher proportion of males in 

this year’s cohort. At First Level there is no change to the gender gap, however we 

do see an increase in attainment for both male and female learners. 

When considering our learners at Second Level, the gender gap has reversed; 100% 

of our male learners are progressing at an expected level, with 95% of girls. This equates to 1 learner. 

 

 

 

 



 

Numeracy attainment at Early Numeracy shows a decrease of 7% (3 

learners), however these children are receiving additional support, 

improving confidence and application of skills at an individual level. At 

First Level, there is a decrease in attainment of 26%. Once again when we 

drill down these figures, they highlight that all of these learners are in 

receipt of targeted support and showing an increase in pace of individual 

attainment.  At Second Level there is a significant increase in numeracy 

attainment of 36%. 

 

 A poverty-related attainment gap has developed at early level (13%) 

which equates to 2 learners. When we review First Level there is a 15% 

increase in gap (7 learners), compared to last session, however impact 

data for these learners shows an improved pace of number skill 

acquisition. At Second Level there is no attainment gap. 

 

As with other curricular areas, girls are achieving more than boys.  There is a 2% gender difference at Early level (1 Learner), and a 2% gender difference at Second level (2 

learner). At First Level, however data highlights that boys achieve more than girls by 3% (1 learner).    

 

The Scottish Government allocated £99858 to Sunnyside Primary School for session 2020/2021 in order to tackle the poverty-related attainment gap.   Next session 

(2021/22) we have been allocated £119763 to further embed this work.  Our priorities for next session will remain similar to previous years: 

 

 Ensure consistency in high quality learning and teaching with a particular focus upon monitoring, supporting and challenging teachers in their practice across the 

whole school, especially regarding pace and challenge in Literacy and Numeracy for those children in SIMD 1 & 2. 

                           - Depute Head Teacher with a particular focus upon Learning, Teaching and Assessment (£74859) 

 Literacy and Numeracy interventions led by our Support for Learning Teacher and Depute Headteacher (PEF) and delivered by Principal Teachers and  highly 

trained Learning Assistants for individuals and small groups of pupils 

                      - Support for Learning Teacher (0.2 FTE – £11534) 

                       - Support for Learning Assistant (£14430) 

 Continue to work in partnership with families to improve attendance, late-coming and exclusion statistics and to enhance parental engagement.  This priority will 

also be led by the Depute Head Teacher (above). 

 



Attendance for this session has remained above 90% (92.56%) we are increasingly thankful to our families for their ongoing support with this. We are immensely proud of 

our pupils and their resilience in returning to school and reflects that the measures put in place to assist COVID recovery have supported this.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Review of Progress 

NIF Priority: 

Closing the attainment gap between the most and least disadvantaged children 

School Improvement Priority 1: Pedagogy and Moderation 

 



NIF Driver: 

 Parental Engagement 

 

HGIOS4 QIs: 

1.3 Leadership of change 

1.5 Management of resources to promote equity 

2.5 Family Learning 

2.7 Partnerships 

Progress and Impact  

 

Pedagogy and moderation. 

 

We have sought to develop collegiate understanding of effective learning and teaching, generating a shared understanding of each of these areas of focus within Formative 

Assessment. It is evident through this discussion, that there are pockets of high-quality practice across the school. This has been confirmed by the November 2020 sharing 

classroom practice. 

 

Baseline data was gathered around staff attitudes, utilising Features of Highly Effective Practice from HGIOURS and the sharing classroom practice observations (November 

2020) ; this demonstrated that staff confidence around specific aspects of effective learning and teaching could be further developed and collegiate training was targeted 

to support this, beginning with Promoting Independence in Learners – providing colleagues with strategies to support this area of Assessment is For Learning.  

 

To further support practitioners, coaching sessions were also established across the school, working with a peer. This allowed practitioners to engage in open and honest 

dialogue around the areas of effective teaching and learning they wished to develop. There was a clear pattern of desire for staff to further develop practice around subject 

specific teaching methodologies and Learning Intentions and Success Criteria. This was supplemented with additional support from the working party, providing a variety of 

literature or signposting towards relevant resources. Those new to the teaching team who did not already have a formal mentoring system in place, were given the 

opportunity to continue coaching discussions throughout lockdown to support with ongoing developments. Data from pupil bonus ball discussions supports the following 

findings: 

 Almost all pupils can discuss the skills being learned, not just the activity. 

 Majority of children can identify at least some of the steps to success in learning – often choosing to model the skills discussed. 

 Most pupils can recall verbal feedback discussions or received written formative feedback on their learning. 

 Majority of pupils believe that the questions asked of them make them think. 

 

Due to COVID-19 lockdown, staff development has moved to a more responsive model, particularly focusing on the quality of online learning and teaching. Staff have 

engaged in a variety of digital CLPL sessions, to support the implementation of our Google Classroom and Google Meets protocols, in line with Local Authority guidance, 

and Government policy. Quality Assurance of Digital Learning has supported practitioners to continue to develop some areas of quality learning and teaching including 



subject specific knowledge, use of a range of a digital media to support learning and teaching and continued promotion of independence in learning, albeit through 

necessity of lockdown. 

 

Next steps: 

 Develop sustainable optional coaching model for staff, 

 Continue to develop knowledge and understanding of all aspects of the Moderation Cycle. 

 Ensure equity of digital access for all learners. 

 Focus on implementing further supports for reading attainment. 

 Further enhance remote family engagement opportunities to support pupil attainment. 

 Enhance opportunities for independence in learning. 

 

 

 

 

 

 

 

NIF Priority: 

Improvement in attainment, particularly in literacy and numeracy 

To close the attainment gap between the least and most advantaged children/ 

young people 

Improvement in children and young people's health and wellbeing 

Improvement in employability skills and sustained, positive school-leaver 

destinations for all young people 

School Improvement Priority 2: Curriculum 

1. Numeracy 

2. Literacy 

3. 1 + 2 Modern Foreign Languages 

4. Health & Wellbeing – Food & Health; Substance Misuse; Sexual Health and 

Parenthood Education 

5. STEM 

 

NIF Driver: 

 Teacher professionalism 

 School Leadership 

 Parental Engagement 

 Assessment of children’s progress 

 School Improvement 

 Performance Information 

HGIOS4 QIs: 

1.2 Leadership of Learning   

1.3 Leadership of change 

2.3 Learning, teaching and assessment 

3.1 Ensuring wellbeing, equity and inclusion 

3.2 Raising attainment and achievement 

Progress and Impact: 



 

 Numeracy -  

Following analysis of teacher professional judgements and Standardised Assessment; small group, and 1-2-1 focused sessions have been led by the Support for Learning 

Teacher, and 2 trained learning assistants to promote knowledge and skills acquisition. Assessment information shows that pupils who required this support are 

demonstrating increased confidence when applying their maths skills and have exhibited a shift towards more pictorial and abstract methodologies. Assessment data 

shows that almost all of these children have been able to accelerate their learning in order lessen the attainment gap between themselves and peers. 

 

SEAL assessment data shared at transition meetings, with P1 teachers, have allowed accurate analysis of those children transitioning into Primary 1 and a proactive, robust 

approach to identifying next steps in order to support numeracy learning and attainment. The establishment of second level maths focus groups have shown 

improvements in pupil motivation and engagement. 

 

 Language & Literacy –  
 
Helicopter Stories 

The use of oral Storytelling with familiar stories to support own development of writing in small groups with 5 or 6 children. Each group has had three sessions so far. The 

children have applied language in different settings, transferring words from class text into the stories. Ongoing teacher testimony notes the impact on confidence 

development and the use of adjectives, connectives, and direct speech. This is a positive development.   

 

Story Focus, Small test of change 

Focus on P2/3 and P2, specifically focusing on ‘3Is’ from Talk 4 Writing and looking at storytelling tools to enhance verbalising ideas through retelling, sequencing, story 

maps, and hands. This has partnered with oral storytelling activities and had mixed success, further adaptation will be required. 

 

LIFT Project (ELC) Alloa cluster engaged with Speech and Language colleagues to deliver a 3-year LIFT project to improve language skills in early years. This session was the 

final year of the project. All children now have access to a high-quality visual environment, which aids communication, independence, and self-help skills. Pre-school 

children are routinely assessed using the ‘Teaching Children to Listen’ scale and allocated a Challenge, ACI (adult, child interaction) or Narrative group accordingly. This has 

ensured that the ELC team have a greater understanding of children’s language development level and are more confident in identifying and supporting children using 

appropriate interventions with minimal Speech and Language Therapy support. Of our pre-school cohort, 90% received targeting intervention of some form or other – 35% 

were part of a Narrative group, 17% part of an ACI group, 21st were part of a Challenge group and only 17% were referred for more specialised support. Staff also 

continued to engage with parents and carers through workshops and ceremonies, and LIFT family learning bags were developed to support this. Feedback from Parents 

who attended our workshops and ceremonies was that they are more confident in supporting their child’s speech and language learning at home and that they see a 

difference in their child’s vocabulary. Unfortunately, due to COVID 19, formal assessments could not take place however Observations, Learning Journals comments, and 

Teachers’ Professional Judgement has highlighted that the children’s reading, listening and spoken language has improved and video analysis of interactions between 

children and staff are highlighting that the team are using more commentating language when supporting children. 

 



SfL Intervention’s – Development of team teaching between SfL Teacher and Class teachers has led to improvements in First level Literacy, with assessment data showing 

that a greater number of pupils are attaining at their expected level that in previous sessions. Class teachers have also worked with the Support for Learning team to 

provide early interventions for those children who are not attaining as expected, and progress has improved as a result.  

 

 1 + 2 Modern Foreign Languages (MfL) 

Teaching team members were surveyed to ascertain confidence, this was shared with all. To support teacher confidence in the teaching of MfL - practicable strategies, 

a “how to guide”, School Policy and PowerLanguage resources were also disseminated to support the embedding of 1+2 and further promote best practice. Supporting 

this an up-to-date audit of MfL resources has been actioned and a current record is available to all staff. Finally, all P4-7 classes have received team teaching for 

German and progressive plans have been finalised. Pupil views on what MfL should look like have started to be gathered from a variety of stages and as part of a school 

wide focus group. This work will continue into the next academic session. 

 

 Health & Wellbeing – Food & Health; Substance Misuse; Sexual Health and Parenthood Education 

Following the announcement of a second COVID lockdown between January and March the implementation of our Sexual Health, Relationship and Parenthood and 

Substance misuse curriculum was postponed until Term 4. This has since received significant attention across all stages, as a curriculum priority, meaning that our children 

are well prepared for choices and change and have an appropriate awareness of the risks associated with drug misuse. 

 

The ongoing focus this academic session has been on COVID recovery, in line with the Coronavirus (COVID-19): Guidance on reducing the risks in schools. Through a 

continued focus on Emotional Literacy with the universal embedding of Emotion Works, we have sought to provide our young people with the tools to process complex 

emotions and potential trauma experienced because of the ongoing pandemic. We have focused school assemblies on resilience, respect and celebrating our similarities 

and difficulties to ensure that a community ethos continues. The impact of these steps means we have seen a successful return to in school learning for most pupils, and 

where required, individual supports have been put in place – such as Mindmoose, Our Wellbeing Worker, School Counsellor and Nurture Provision.  

 

With respect to wider HWB outcomes, the PE specialist team have worked with class practitioners to implement PE attainment tracking. This tracker has been introduced 

to all class teachers and will allow colleagues to identify and combat gaps. 

 

Due to COVID-19 restrictions it has been challenging to implement food technologies education this academic session, this will continue to be a focus as we progress into 

2021/22. 

 

 STEM 

Teaching Staff have participated in awareness sessions and developed a clear vision of STEM education at Sunnyside. During the second national lockdown (January – 

March) a whole school STEM based learning project took place both in school bubbles and virtually across our digital learning platforms. Training has continued to be 

offered, remotely, and resources have been collated to support future, in school, CLPL. Partnership working has been developed with another local primary school to 

investigate the use of Storytelling on STEM literacy, with these findings being collated. With the whole school STEM focus project, we can be assured that STEM learning 



experiences have been shared by all learners at Sunnyside, with preliminary evidence for an increase in the diversity of STEM experiences being observed across the 

school. Further to this two-teaching staff are now certified Young STEM Leader tutor assessors and a group of 10 pupils have undertaken the programme. 

 

 

Next steps: 

1. To raise attainment in Numeracy through high quality teaching and learning opportunities 

 Further provision of 1.5 FTE Learning Assistant to support targeted Numeracy and Literacy Attainment groups. 

 Sharing of small test of change results, to support further collegiate development of problem-solving strategies. 

 Problem solving policy to be shared and reviewed with staff. 

 

2. Language and Literacy 

 Continued reading focus on 3 domain, equitable literacy project. 

 Increased focus on writing including: 

- Audit of current practice 

- Tracking and monitoring 

- Collaboration 

- Structure of writing curriculum based on 3 domain model 

 

3. 1 + 2 Modern Foreign Languages (MfL) 

 Completion of 1+2 Resource aligned planners (French) 

 Further development of partnership working with cluster high school. 

 Completion of pupil input meetings on the structure of MfL a Sunnyside. 

 Ongoing CLPL to support class practitioners. 

 

4. Health & Wellbeing – Food & Health; Substance Misuse; Sexual Health and Parenthood Education 

 Continued Emphasis on Childhood Mental Health, Emotion Works. 

 

5. STEM 

 Sharing of STEM vision to school community. 

 Gather feedback from staff on STEM rationale. 

 Publish STEM curriculum rationale. 

 Continued provision of CLPL sessions for class teachers. 



NIF (National Improvement Framework) Priority: 

Improvement in attainment, particularly in literacy and numeracy 

To close the attainment gap between the least and most advantaged children/ young 

people 

Improvement in children and young people's health and wellbeing 

Improvement in employability skills and sustained, positive school-leaver destinations 

for all young people 

ELC (Early Learning and Childcare) Priority 

 

 Numeracy 

 Literacy 

 Outdoor Learning 

 Health and Wellbeing 

NIF Driver: 

 Teacher professionalism 

 School Leadership 

 Parental Engagement 

 Assessment of children’s progress 

 School Improvement 

 Performance Information 

HGIOS4 (How Good Is Our School 4) QIs (quality indicators): 

1.2 Leadership of Learning   

1.3 Leadership of change 

2.3 Learning, teaching, and assessment 

3.1 Ensuring wellbeing, equity, and inclusion 

3.2 Raising attainment and achievement 

Progress and Impact: 

1. Numeracy: 

 

Children were assessed using Clackmannanshire Number Trajectories in August 2020, February 2021 & May 2021. Throughout this period all preschool children were 

identified for targeted numeracy ACI’s at least once per week. From January to the end of February 2021 staff encouraged parents to continue with the targeted ACI’s via 

remote learning. Following the children’s return, children were reassessed using the same trajectory with slight improvement. Children who had made a significant 

improvement moved from targeted ACI’S to the numeracy challenge group with planned numeracy experiences by the Pedagogue. 13% of children are working within 

phase 2 of the trajectories. Children who scored the same, less or a significant decrease continued the targeted ACI’s. This was reflected in the scoring which shows 59% 

children required further support. Tracking and monitoring information provided by keyworkers shows the areas of improvement e.g., Number sequences forward, 

number counting. 

 

2. Literacy: 

 Reading – 90% of pre-school children have achieved early level one and are working within phase 2. 

 Writing – 16% of pre-school children have achieved early level one and are working within phase 2 

 

94% of pre-school children have achieved early level one and are working within phase 2. - LIFT interventions such as nursery narrative and teaching children to listen have 

equipped the children with the 4 core skills of listening. LIFT ‘word finding assessment’ & ‘keyword’ assessments were completed with all preschool children in August 2020 

& the majority of preschool children were also assessed again in June 2021, however with a positive Covid case within one of our bubbles causing isolation. This has caused 

difficulties in assessing the remaining children which has impacted on gathering accurate data. The environment provided opportunities for all children to experience a 



universal approach in teaching children to listen. The word finding test identified children for targeted interventions of ACI and nursery narrative. The inconclusive data 

shows limited impact on targeted interventions due to Covid-19 restrictions e.g., Lockdown, staff & child absences. Earlier this year the LIFT champion worked in 

partnership with our designated Speech and Language Therapist, to develop a virtual classroom to provide support strategies and techniques, to work alongside parents. 

 

 A strategy to support learners in reading (15 core texts) was introduced. This was measured through Test of Change. Staff were supported to inspire learning through 

provocations in the core text. Leadership responsibilities ensured breadth of opportunities across the literacy pathways. 

 

Helicopter Stories training was provided to all staff throughout the year and made available to revisit when appropriate. This intervention had the aim to promote creative 

thinking and writing. The learners’ responded well to Helicopter stories, evidenced through floor books, ELC learning journey; one child in particular requested Helicopter 

Stories daily stating “A want to do helicopter stories.” 

 

3. Outdoor Learning: 

100% of children are now accessing outdoors within both cohorts; this is achieved through child’s choice. Each cohort can free flow between the main area and outdoors at 

least twice a week. The remaining days, staff and children free flow between the extended, sensory area and the school infant playground. There has been previous work 

with staff to support confidence and enthusiasm providing outdoor experiences ensuring the area is accessible for the children from when they arrive. This has been 

enabled further by the bubble system implemented and staff accountability and responsibility enabling an outdoor environment. Working in partnership with parents has 

supported outdoor access for our children making sure they have the appropriate clothing for all weather conditions. Prior to Covid-19 we provided outdoor clothing for 

the children however since returning parents have ensured that children have appropriate clothing to allow them to access outdoors in all weathers.  

 

This has resulted in children’s independence and self-help skills increasing over the past year and is evidenced by the children getting themselves ready for outdoor 

learning, an increased interest in learners’ independently accessing loose parts and demonstrating perseverance and problem-solving skills. Staff are now more confident 

in promoting loose parts and risky play. 

 

COVID restrictions have caused some barriers to free flow play to the outdoors which has a resulted in enhanced challenging behaviours from some learners. By working in 

partnership with the school, completing a risk assessment and looking at management of staffing we have been able to provide outdoor access using the infant playground 

and shared loose parts to provide experience. 

 

4. Health and wellbeing: 

Children can recognise their emotions using visual cues (board maker symbols); however, pupils can find it challenging to discuss why they feel this way and describe how it 

feels/ how they know they are feeling this way. Emotion Jars have been introduced by all keyworkers to ensure that this is embedded consistently across the setting. As 

part of child-led learning, and planning, children’s emotions are factored into the activities available to them, children are also supported to share their feelings during daily 

check-in after certain activities such as snack.  

 



When sharing learning with parents, via learning journals, pupils are encouraged to share how they feel about their learning using non-verbal cues and recording pupil 

voice inputs, where possible.  

 

Using the emotion symbols, a baseline was developed to enable children to visually recognise the core feelings of Happy, Sad, Excited, Scared and Angry in August 2020. 

Out of 56 children 82% identified happy, 66% recognised sad, 36% recognised scared and 27% recognised excited, 38% of children recognised angry. Through consistent 

use of the jars and daily check in boards, adult and child conversations children progressed in their knowledge of what the core feelings are. Learning experiences 

supported by the Health and Wellbeing such as the Colour Monster Story and experiences linked to the feelings, what they look like and what they might feel like. The 

baseline was then re assessed in October 2020 which showed a minor increase in the learner’s knowledge of identifying and naming the visual core feelings. 

 

 

Next steps: 

Numeracy – 

 All learners will have access to all strands of numeracy throughout the year (numeracy rich environment) 

 All staff will be confident in identifying and planning numeracy/ mathematics 

 80% of all pre-school children to achieve Early1 

 

Literacy – 

 All staff will be confident in identifying barriers to literacy (writing specifically) and plan appropriate provocations 

 80% of all pre-school children to achieve Early 1 

 

Outdoor learning –  

 Introduce outdoor Nurture principles,  

 Consider widening our outdoor learning provision to local areas 

 Develop outdoor STEM (Science Technology Engineering and Maths) curriculum and DYW (Developing the Young Workforce) (Developing the Young Workforce) 

experiences. 

 

Health and Wellbeing - 

 Identified children who may benefit from further emotional supports, such as nurture are to be assessed using the Leuven Scale. 

 Restorative approaches to be embedded by all practitioners – supporting children’s choices and emotional literacy. 

 Children to be empowered to accurately reflect on the causes of emotions and how their body reacts, using self-regulation where possible. 

Supporting learners and their families during COVID-19 



When the announcement was made by the Scottish Government that schools were to close during the Christmas Holidays in order to support a wider lockdown restrcitions 

across the country, we were very quickly able to reinstate our remote learning policy and procedures to ensure that disruptions was minimised as much as possible.  Staff 

and learners were now familiar with Google Classrooms and class teachers were able to continue to support, challenge and extend thinking to ensure that learning 

continued to progress.  For those learners who did not have access to digital hardware or Internet, resources were sourced and delivered to home addresses.  For some 

families, this form of digital learning continued to prove too challenging (although this has significantly improved since the previous lockdown) and therefore Class 

Teachers and Learning Assistants delivered packs of work to homes.  Feedback from parents and carers was extremely positive.  Engagement statistics highlighted that the 

majority of learners engaged with Google Classroom on a weekly basis. 

 

Throughout this lockdown, we introduced Google Meets (virtual meetings) with classes to allow learners to interact with their peers and class teachers and whole school 

virtual assemblies allowed for a continued sense of community.   

 

Communication with families continued through regular welfare and academic phonecalls by class teachers and members of the leadership team.  Through these 

discussions, trust was further enhanced and for some families who were finding circumstances very difficult, supports were put in place e.g. referrals to the Food Bank, 

advice re behaviour management, referrals to the Educational Psychology telephone line.  For some parents, these regular phonecalls proved very welcome as they gave 

them the opportunity to voice their fears and concerns.  Where it was difficult to communicate with families, members of the leadership team made garden visits to 

learners’ homes to ensure communication continued.   

 

A post link was made with the local shop to allow for letter communication between pupils and their teachers and a store of stationery and jotters was kept there for 

anyone needing access to it.  This was replenished regularly. 

 

For children of Key Workers and families who it was felt required extra support, the school was open and children were allocated to curricular level bubbles to ensure that 

we reduced the risk of COVID spread.  These places were allocated according to need.   

 

Although the schools returned from Lockdown in March 2021, transition from home to ELC, ELC to Primary 1 and Primary 7 to Secondary 1 was challenging and the many 

activities that we would normally do could not be carried out.  We used extensively used our website to post welcome videos, transition packs, curricular transition 

projects and activities.  The Primary 7 children hosted a digital celebration to allow them to celebrate their time at Primary School and also say farewell to their peers from 

other classes and school staff.  Small group transition visits were made for Primary 1 children who were new to the school and, on request, for pupils transitioning to 

Secondary where anxieties were increased.   

 

When the children returned to school in March, the recovery plan which was written with the support of the Educational Psychology team for return in August 2020 was 

reinstated and ensured a focus upon children’s mental health and wellbeing and a positive and supportive return to routine and schooling. 

 

Evaluation of Quality Indicators - School 



Quality Indicator 
School Self-

Evaluation (1-6) 

Inspection Evaluation 

Date: 

1.3 Leadership of change 4  

2.3 Learning, teaching and assessment 4  

3.1 Ensuring wellbeing, equity and inclusion 4  

3.2 Raising attainment and achievement 3  

 

Evaluation of Quality Indicators - ELC 

Quality Indicator 
ELC Self-Evaluation 

(1-6) 

Inspection Evaluation 

Date: 

1.3 Leadership of change 4  

2.3 Learning, teaching and assessment 4  

3.1 Ensuring wellbeing, equity and inclusion 3  

3.2 Raising attainment and achievement 3  

 

 

 

 

 

 

 



 

 

 

ACTION PLAN 2020/2021 
SECTION C1 

REVISED MASTER RECOVERY ACTION PLAN 2021/2022 

SECTION C1 – Pedagogy 

Please indicate whether this action plan refers to a SIP and/or PEF by ticking all relevant boxes.  

PEF priorities must be specifically targeted at closing poverty related gaps. 

SIP 
 

X 

PEF 
 

X 

 

Establishment 

Sunnyside Primary School Total PEF 

Allocation 

£119763 

Links to SAC 

 School leadership 

 Teacher 

professionalism 

 Assessment of 

children’s progress 

 School improvement 

 

Cost of this priority 

(PEF Priorities only) 

£36930 

Headteacher Denise Penman Accountable Person 

 

Phillip Mathis (DHT) 

Liz Docherty (SfL Teacher) 

 

 



Outcome (Transformational Recovery) 

Please detail proposed intervention in terms of COVID-19 recovery outcomes for learners. (Consider What will change? For whom? By how much? By when?) 

 

Pedagogy: 

Teachers will be supported to develop pupil independence and ownership of learning. There will be improved opportunities to engage in peer dialogue and 

team teaching opportunities, leading to greater evidence of learner independence and improved use in the language of learning. 

 

Writing and Numeracy Attainment: 

There will be an increase in attainment for those learners living in SIMD 1+2, leading to reduction in the attainment gap within literacy and 

numeracy. Learners families will feel further supported to promote literacy and numeracy learning at home. 

Home-school learning access support: 

Home learning engagement will increase from 2021 baseline levels, this in turn will allow pupils to consolidate prior learning and skills, supporting in school 

learning through improved equity. 

Rationale for this proposal? 

Pedagogy: 
Heyes (2018) describes learning as an emotional and social experience, and that through these experiences we become adaptable and more able to 
compromise, therefore in order to support our learners on their journey to becoming successful learners, confident individuals and effective contributors.  
Team teaching and 1:2:1 discussions session will be implemented to support practitioners through a model of transactional analysis (Connor and Pokora, 
2012).  
 

Writing and Numeracy Attainment: 
When reviewing the writing and numeracy attainment for the previous academic session,  there is need to further support our children living in SIMD 1+2 to 
achieve to the same level as those living in SIMD 9-10. The literature tells us that promoting Self-Regulated Strategy Development (SRDS) (DfE,2012) within 
writing;  Scaffolding learners with explicit targets for sounds, word, sentence paragraph construction skills, from a wider range of real life contexts 
(Santangelo and Olinghouse, 2009) supports improvements. Fisher et al. found that focused tuition sessions also benefited writers with improvements in 
enjoyment and confidence. 
 
When considering improvements in numeracy evidence shows us that by applying the constructivist principles of Wright’s Teaching Number (2006) we can 
promote an increase in learner attainment. This approach supports the implementation of small, focused supports, allowing pupils to consolidate 
understanding of number at regular intervals. 
 
 



Home-school learning access support: 
It is understood that significant investment is to be actioned by the Scottish Government to enable all pupils to have a 1:2:1 device, in the intervening period 
we must take immediate action to support our learners to achieve their best (EEF, 2020). 
We propose that a set of 26 Chromebooks is allocated to the class with the largest engagement gap, as a test of change to review how the provision of 
devices supports home learning (EEF, 2020), digital access has also been found to promote learning engagement. 
 

What will you do? What evidence do you have that this will be effective? 
 
Pedagogy: 
Team teaching and 1:2:1 evaluative and reflective discussions will be used, allowing practitioners to moderate current practice and identify steps to support 
progress in the promotion of independence and empowerment of learners, as outlined in Claxton and Carlzon’s Learning Power Approach (2019). To further 
support practice, bonus ball feedback summaries and discussions with practitioners will allow them to reflect on pupil’s perceptions and experiences. 
 
Writing and Numeracy Attainment: 
The PEF funded Depute will spend a period team teaching within select classes (P3-7) and focus additional small group or individual supports on those 
learners within SIMD 1-2, who require targeted intervention to progress at the expected rate. 
 
The Support for Learning teacher will continue to embed bespoke phonics programme with P1 and P2 children for those children who have not achieved 
Early Level, with the aim to accelerate the pace of learning, focusing on blending and segmenting. It is anticipated that this will progress towards vowel 
sounds, embedding these through a variety of active learning experiences.  Writing will be further supported through the implementation of a daily writing 
element, looking at word and dictation activities to support further progress. 
 
The team-teaching model proposed would allow practitioners involved to plan collaboratively; ensuring there is consistency of approach, develop individual 
targets and peer feedback as a mechanism for ongoing formative assessment, and provide support to the maximum number of pupils within the class. 
Targeted alternative teaching could form part of this intervention when it is deemed necessary to facilitate a greater understanding of those learners within 
SIMD 1+2, this will be further supported by in class practices. 
 
Small writing groups would be established for pupils within SIMD 1+2, taking part in small group writing sessions to support confidence and understanding. 
This level of targeted support has shown to improve attainment an accelerated pace. Once again the SfL teacher will further this support for those children 
within P1-3, and the PEF funded DHT will focus on P4-7. 
 
Numeracy supports will be developed in conjunction with the Numeracy Lead, and follow a model of small group number consolidation activities, using active 
learning strategies to solve problems across a range of contexts. 
 
Fostering a cultural shift in attitudes towards writing and access to reading materials, with families via in person or digital groups, and supporting their access 
to services should allow pupils to develop literacy skills at home to consolidate in school learning. Discussions will focus on family reading choices using the 3 
sharing’s and highlight opportunities for home writing. 
 



Home-school learning access support: 
The delivery of home learning activities, to support independent consolidation of literacy, numeracy and health and wellbeing is vital if our pupils are to be 
confident at applying skills independently and therefore achieve to the best of their abilities. Home learning also provides an informal way for families to 
review and monitor their child’s progress in learning and support this when necessary. 
 
During the 2020-21 academic session, and in line with COVID response measures, home learning activities were shared via the Google Classroom platform. 
When reviewing participation in home learning, there is a significant gap, within some classes, between those within SIMD 1-2 (and/or in receipt of Free 
School Meals) and those living in SIMD 7+. 
 
We propose that the set of 26 Chromebooks is allocated to the class with the largest engagement gap, as a test of change to see how the provision of devices 
supports home learning access (EEF, 2020), promotes engagement (Deimer et al. 2012) and impacts learner development. 
 
If all pupils within this class do not require a loan 1:2:1 device, the remaining devices may be allocated to further support pupils across the school. 
 

Who has been consulted? How? What was their feedback? 

 

These actions will be supported by the pedagogy working group, in consultation with the literacy working group and numeracy leads. The intervention 

proposed will work in conjunction with the Support for Learning team. 

To establish effective engagement in this intervention the classes and pupils involved will be consulted. Feedback will be sought from participating class 

teachers and families throughout.  

Pupils will continue to be consulted as part of wider pedagogical review, through Bonus Ball discussions. 

Our in school Digital Access Survey results (conducted Jan 2021) indicate that at least 16 of our pupils did not have a device that can access Google 

Classroom, of those families that can access Google Classroom over 50 families are doing so on a shared device. Clackmannanshire Council invested 

significant resources in supporting many families with no immediate access, however we found that during the January – March Lockdown, 2021, we had to 

loan a further 42 devices from school stock. These devices have had to be recalled upon the return to schools, allowing the provision of ICT based learning 

activities to resume within classrooms. 

Our parents/carers and learners from the specified class will be questioned to see if they see a change in attitude towards home learning as well as an 

improvement in skills development and confidence because of this intervention. 

 

 

 

 



NIF Priority 

Please highlight 

HGIOS 4 QIs 

Please highlight and add any other relevant QIs linked to improvement work 

Improvement in attainment, particularly in literacy 

and numeracy 

Closing the attainment gap between the most and 

least disadvantaged children 

Improvement in children and young people's health 

and wellbeing 

Improvement in employability skills and sustained, 

positive school-leaver destinations for all young 

people 

 

1.3 Leadership of Change;  

 

2.3 Learning, teaching and assessment;  

 

3.1 Ensuring wellbeing, equity and inclusion,  

 

3.2 Raising attainment and achievement 

 

NIF Priority 

Please highlight 

HGIOS 4 QIs 

Please highlight and add any other relevant QIs linked to improvement work 

Improvement in attainment, particularly in literacy 

and numeracy 

Closing the attainment gap between the most and 

least disadvantaged children 

Improvement in children and young people's health 

and wellbeing 

Improvement in employability skills and sustained, 

positive school-leaver destinations for all young 

people 

 

1.3 Leadership of Change;  

 

2.3 Learning, teaching and assessment;  

 

3.1 Ensuring wellbeing, equity and inclusion,  

 

3.2 Raising attainment and achievement 

 

 
Start Date Time Allocation Progress Review Dates Completion Date 

September 2021 Session 2021/22 October 2021 

January 2022 

April 2022 

June 2022 

 



Outcomes - What change will 
happen? To whom? By when? 
(Short and medium term 
outcomes can relate to others 
but long term outcomes should 
always relate to learners) 

Measurement Plan - What evidence 
will you gather to measure impact? 
When?  

RAG (This can be done on each of the dates noted above) 

 
Date 

 
RAG 

Short 
 
Classes will be selected to take 
part in team teaching based on 
current attainment data and 
SIMD attainment gap. 
 
 
Individual pupils, from SIMD 1+2 
requiring support will begin small 
focus group work. 
 
 
Teachers in P1-2 will have an 
improved understanding of 
phonological skills gaps for 
children not achieving Early Level  
 
 
Teachers of those classes 
selected will receive support to 
establish writing targets and 
activities in classes. 
 
 
 
Targeted alternative teaching, 
within class to occur if necessary. 
 
Pupils and families will have 
barriers removed to home-school 
learning.  

 
 
Timetables 
SIMD and Attainment Data 
SNSA data 
SfL records 
 
 
Teaching Plans. 
Writing attitudes surveys 
Maths attitude surveys 
Timetables and plans from DHT and SfL 
 
SfL meeting notes 
Baseline assessment data with SfL 
ELC historic Assessment data 
 
 
 
 
Teaching Plans, meetings, coaching 
sessions, CLPL records. 
 
 
 
 
 
Teaching Plans. 
 
 
 
 

 
 
October 2021 
 
 
 
 
  
 
 
 
  
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  

 
 



Teachers will have an accurate 
knowledge of pupil perceptions 
of learning and teaching. 

Google Classroom engagement. 
Chromebook agreement data. 
Digital Access Survey 2021/22. 
 
Bonus Ball Discussions and interim 
feedback summaries. 



Medium 
Parents will feel supported and 
able to access and discuss a 
variety of numeracy and literacy 
materials to share with pupils at 
home. 
 
 
Teachers will have improved 
knowledge and confidence in the 
implementation of independent 
learning strategies. 
 
Pupils will understand what their 
areas of improvement are and 
begin to demonstrate improved 
confidence in writing and 
numeracy. 
 
Pupils will receive targeted 
support to improve skill 
acquisition and retention. 
 
Pupils will continuously engage 
with digital home-learning 
activities, provided by Class 
Teachers and additional 
workshops. 
 
Teachers will continue to develop 
independence for learning. 
 
Teachers will engage in regular 
collegiate discussions with and 
SfL teacher to support pre-
reading and pre-writing skills. 

 
Partnership working 
Parental engagement attendance 
statistics 
Confidence surveys 
Resources shared 
 
 
Feedback and discussions 
Teaching Plans 
 
 
 
Pupil questionnaires 
Observations (SfL and DHT) 
Intervention records 
 
 
 
Timetables 
Intervention assessment data (DHT and 
SfL) 
 
 
Engagement statistics 
 
 
 
 
 
Bonus Ball summaries, coaching 
discussions. 
 
 
SfL minutes. 
Meeting notes 
Plans 

 
January 2022 
 
 
 
 
 
 
  
 
 
 
 
  
 
 
 
 
 
  
 
 
 
  
 
 
 
 
 
  
 
 
 
  

 



Long (copy and paste from 
Section 1) 
 
Teachers will be supported to 

develop pupil independence and 

ownership of learning. There will 

be improved opportunities to 

engage in peer dialogue and 

team teaching opportunities, 

leading to greater evidence of 

learner independence and 

improved use in the language of 

learning. 

 
 
 
There will be an increase in 

attainment for those learners 

living in SIMD 1+2, leading to 

improvements in the attainment 

gap. Teachers of those classes 

identified, will feel supported to 

implement an equitable 

approach to learning and 

teaching, supporting this 

outcome. 

 
 
 
Plans  
CLPL logs 
Comparative SIMD attainment data. 
SNSA data 
MALT data 
Learning Journal Observations 
Bonus Ball records. 
 
 
 
 
 
 
 
 
Writing attitude survey data 
Maths attitudes 
Observations 
Attainment Data 
Plans 
Feedback and discussion records 
DHT and SfL intervention data 
 
 
 
 
 

 
 
 
April 2022 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 

  



Families will feel further 

supported to promote literacy 

and numeracy learning at 

home. 

 

 
 
Home learning engagement will 
increase, this in turn will allow 
pupils to consolidate prior 
learning and skills, supporting in 
school learning through 
improved equity. 

Parental Engagement statistics 
Workshop attendance 
Partnership working  
Qualitative feedback 
Engagement with online home learning 
resources. 
 
 
 
 
Google Classroom engagement statistics 
Attainment Data 
 
Parent feedback 
Pupil feedback 
 
 
 
 

 
  
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

SCHOOL Priority 2: Curriculum 
 

SIP 
 
x 

PEF 
 
x 

 

Establishment 

Sunnyside Primary School 
Total PEF Allocation 

£119763 

Links to SAC 

 School leadership 

 Teacher 

professionalism 

 Assessment of 

children’s 

progress 

 School 

improvement 

Cost of this priority 
(PEF Priorities only) 

£39630 

Headteacher 

 
Denise Penman 

Accountable Person 

Hannah Neill (HWB) 
Rebecca Smith (MfL) 

Denise Bell (Lang & Lit) 
Odhran O’Connell (Maths & Num) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



Outcome (Transformational Recovery) 

The curricular areas that we will continue to focus on are Health and Wellbeing, Modern Foreign Languages 1+2, Literacy, Numeracy and we will introduce aspects of the 

STEM curriculum. 

 

Within the curriculum we aim to: 

 provide clear guidance on the progression of teaching and learning 

 raise attainment particularly in literacy, numeracy and health and wellbeing 

 ensure support and challenge for all learners 

 ensure our curriculum is broad, balanced, creative and based upon real-life scenarios to ensure children are confident and motivated in their learning. 

 Provide clear links between classroom learning and positive destinations. 

 Equip parents and carers with confidence and knowledge to support in home learning. 
 
We will consult with all stakeholders to gain feedback throughout the process. This will include children, staff, parents and external agencies 

Rationale for this proposal? 

Please provide Data/Information to support your Recovery Planning, including that specific to addressing the poverty related gap (PEF) 
 
To raise attainment in Numeracy through high quality teaching and learning opportunities: 

It was initially identified that problem solving was an area of focus for this past academic session, the working group have gathered a range of resources and progressions 

and will seek to continue this work. It is also clear that further parental engagement is required to support learning at home and boost parent confidence in this (Jay et al. 

2018). 

 

Language and Literacy: 

This plan will build on the ongoing Equitable Literacy project, seeking to generate and promote a writing structure that is closely aligned to this through a process of staff 

moderation, analysis, and collaboration, developing the skills of editing, drafting, and marking amongst learners. A report from the EEF on Improving Writing Quality 

(Torgerson et al. 2014) supports the notion of a Self-Regulating Strategy Development. Targeted writing support and structured will be made more equitable through the 

provision of resources and direct teaching interventions. 

 

1 + 2 Modern Foreign Languages (MfL): 

Learning a Modern Foreign Language (MFL) supports an understanding of living in a multi- cultural society, provides an opening to other cultures and fosters curiosity 

about the wider world. At Sunnyside, the core languages taught languages are French (300 speakers around the globe, and working language of UN, Eu, NSTO, UNESCO, 

and IOC) and German (130 million speakers, the most spoken language in the European Union). This provides the foundation for learning further languages at Secondary 

School. Several studies (Armstong et al. 1997, Cade, 1997) support that language learning supports wider academic achievement.  

 



Health & Wellbeing:  

The Education (Additional Support for Learning) (Scotland) Acts 2004 and 2009 state that all children are entitled to mainstream education, where this can be facilitated. 

We aim to ensure that all children at Sunnyside are supported.  National statistics (Stirling and Clacks Autism strategy, 2015) demonstrate a marked increase in the 

number of children who have an ASD diagnosis, therefore we aim to provide a low stimulus, ASD friendly, teaching base within the school, reducing the reliance on 

specialist supports and external provisions.  

 

What will you do? What evidence do you have that this will be effective? 
 
Numeracy 
We will improve attainment in numeracy through Teacher professionalism, learning and teaching pedagogy, assessment, within contextually adapted environments to 
raise attainment and reduce the poverty related attainment gap. 
 
With a focus on: 

1. Ensuring that the teaching approach in numeracy demands effective pace, breadth, depth and coverage of all Numeracy and Mathematical concepts.  
2. Ensuring that the teaching of problem solving is of a consistently high standard, with the implementation of a clear progression from Nursery to Primary 7. 
3. Challenging pupil attitudes towards Numeracy and Mathematics, linking classroom learning to positive destinations.   
4. Equipping our parents and carers with the confidence and shared numeracy knowledge and skills to ensure our pupils have the support at home to complete 

over learning in Numeracy. 
 
Literacy and Language 
Following significant focus on Reading, we propose the implementation of a 3-year model of review, beginning with writing this coming session and then considering 
reading and listening and talking in the future. 
 
During this initial phase we shall: 
1) Audit: 

- Audit of existing resources in school and the resources currently being used by staff. 
- Audit the current positioning paper and link current practice to this. 
- Audit of data and tracking and monitoring currently, where are the gaps? 

2) Tracking and Monitoring: 
- Audit current process across the school 
- Develop clarity in tracking and monitoring approach for all staff  

3) Collaborate to create clarity:  

- Connect as a team to produce “what we use at Sunnyside” document (Literacy at Sunnyside: Writing) to clarify our approach alongside/ reflecting positioning 
paper.   

- To clarify the resources, checklists, writing targets, and writing standards to offer a consistent approach to the learner's journey for writing at Sunnyside 
including stage relevant guidelines on the use of editing, drafting, and marking.  

- Generate Modelling and Exemplars: Create a good practice selection, to offer clarity in approach. 



 
1+2 Modern Foreign Languages 
We aim to fully embed 1+2 Modern Foreign Languages and to continue to evaluate practice and ensure effective programmes of work are in place for French from 
Primary 1 to Primary 7 and German from Primary 5 to Primary 7, this is a continuation of last year’s priorities, and reflects the impact of COVID-19 during the previous 
academic session. 
 
Health and Wellbeing 
We aim to implement “the Den”, a specialist provision for those children with ASD, requiring a low stimulus environment. This model seeks to ensure that all children can 

access Sunnyside Primary, using a tailored curriculum, and lessen the requirement for specialist external supports. 

 
Further to the above measures, we shall continue to work in partnership with Speech and Language Therapists to implement communication friendly environment across 
the school and ELC. 
 

Who has been consulted?  
 

Pupil voice forms the basis of many of these proposals and can be compared to like data from previous academic sessions. Our parents and families will continue to be 

consulted to ascertain views through engagement and family learning activities and provide qualitative feedback around ongoing improvements to the curriculum. 

Teachers and school staff views have been sought, from within working parties and wider collegiate activities, to provide a baseline on which to build, they shall continue 

to be consulted throughout. Where partnership working is involved, we shall see opportunities to engage in dialogue and ascertain feedback on these relationships 

within our communities. 

 

NIF Priority 
Please highlight 

HGIOS 4 QIs 
Please highlight and add any other relevant QIs linked to improvement work 

Improvement in attainment, particularly in literacy and 
numeracy 
 
Closing the attainment gap between the most and least 
disadvantaged children 
 
Improvement in children and young people's health 
and wellbeing 
 
Improvement in employability skills and sustained, 
positive school-leaver destinations for all young people 

1.3 Leadership of Change;  
 
2.3 Learning, teaching and assessment;  
 
3.1 Ensuring wellbeing, equity and inclusion,  
 
3.2 Raising attainment and achievement 
 
 

 
 



Start Date Time Allocation Progress Review Dates Completion Date 

August 2021 Session 2021/22 October 2021 

Jan 2022 

April 2022 

June 2022 

 

Outcomes - What change will 
happen? To whom? By when? 
(Short and medium term outcomes 
can relate to others but long term 
outcomes should always relate to 
learners) 

Measurement Plan - What 
evidence will you gather to 
measure impact? When?  

RAG (This can be done on each of the dates noted above) 

 
Date 

 
RAG 

Numeracy 
 
Short 
Ensuring that the teaching 
approach in numeracy demands 
effective pace, breadth, depth and 
coverage of all Numeracy and 
Mathematical concepts. 
 
 
Ensuring that the teaching of 
problem solving is of a consistently 
high standard, with the 
implementation of a clear 
progression from Nursery to 
Primary 7. 
 
 
 
 
 
 
 
 
 

 
 
 
Planning & Tracking Meeting 
TPJs 
Moderating TPJ 
 
 
 
 
Introduce the new planning format 
to staff for them to be 
implemented in August 2021.  
 
Staff to use pedagogy clacks 
website 
 
Use current staff questionnaires 
Share progression with staff to be 
implemented in Aug 2021 
 
Share small test of change 
 
 
 

 
 
 
October 2021 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



Challenging pupil attitudes 
towards Numeracy and 
Mathematics, linking classroom 
learning to positive destinations.   
 
 
 
Equipping our parents and carers 
with the confidence and shared 
numeracy knowledge and skills to 
ensure our pupils have the support 
at home to complete over learning 
in Numeracy. 
 
 
 
Medium 
Ensuring that the teaching 
approach in numeracy demands 
effective pace, breadth, depth and 
coverage of all Numeracy and 
Mathematical concepts.  
 
Ensuring that the teaching 
approach in numeracy demands 
effective pace, breadth, depth and 
coverage of all Numeracy and 
Mathematical concepts.  
 
 
Ensuring teaching of problem 
solving is of a consistently high 
standard, with the implementation 
of a clear progression from 
Nursery to Primary 7. 
 
 

Amend and re-issue pupil google 
form to gather more specific 
information regarding attitudes to 
numeracy – Q what jobs link to 
maths. 
 
 
Contacts for links to world of work 
–real life contexts 
 
Further video tutorials and views  
 
Early Intervention Worker – 
parental engagement 
P1 Numeracy Packs 
 
 
Maths Buddy/Critical Friend 
Obs friend – obs sheet 
Plans 
 
 
 
Maths Buddy/Critical Friend 
Obs friend – obs sheet 
Plan with buddy observe, meet to 
evaluate reflect. 
 
 
 
Maths Buddy/Critical Friend 
Obs friend – obs sheet 
Plan with buddy observe, meet to 
evaluate and reflect. 
 
 
 

  
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
January 2022 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Challenging pupil attitudes 
towards Numeracy and 
Mathematics, linking classroom 
learning to positive destinations.   
 
 
Equipping our parents and carers 

with the confidence and shared 

numeracy knowledge and skills to 

ensure our pupils have the support 

at home to complete over learning 

in Numeracy. 

 

Long 

Ensuring that the teaching 

approach in numeracy demands 

effective pace, breadth, depth and 

coverage of all Numeracy and 

Mathematical concepts.  

 
Ensuring that the teaching of 
problem solving is of a consistently 
high standard, with the 
implementation of a clear 
progression from Nursery to 
Primary 7. 
 
Challenging pupil attitudes 
towards Numeracy and 
Mathematics, linking classroom 
learning to positive destinations.   
 
 
Equipping our parents and carers 
with the confidence and shared 
numeracy knowledge and skills to 

Mathematician of the month – 
Assembly 
Maths club – competitions/videos 
maths bloggers /contact local 
people coming in 
 
IET Worker – home packs – active 
maths, learning packs 
Continue use of learning packs 
Videos go live 
Collect feedback and analysis. 
 
 
 
 
TPJ, Planning and Tracking 
meetings, SNSA Results, MALT 
assessment data 
 
 
 
 
Re-issuing staff google form 
questionnaire 
Feedback session – whole staff, 
identify next steps  
Publishing of school problem 
solving policy. 
 
Re-issue Google Form collect data, 
analyse, generated opportunities 
for visitors to discuss real life 
context application of numeracy 
and maths skills 
 
Google form results 
Parental workshops. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
April 2022 
 



ensure our pupils have the support 
at home to complete over learning 
in Numeracy. 
 

 

Literacy 
 
Short 
Staff will be able to accurately 
reflect on current writing teaching 
practices including resources used. 
 
Pupil attainment gaps will be 
identified and supports provided. 
 
Medium 
Increased clarity in tracking and 
monitoring approach, for literacy, 
for all staff. 
 
Cross School focus project to 
improving literacy interests in 
pupils. 
 
 
Modelling of good practice to be 
accessible to the teaching team. 
 
Long 
Staff at Sunnyside will have access 
to “Literacy at Sunnyside: Writing” 
document to support a consistent 
approach. 
 
All teaching staff to have access to 
stage relevant guidance for writing 
including editing, drafting and 
marking.  
 

 
 
 
Questionnaire Data and analysis. 
 
 
 
Attainment Data, Tracking 
meetings and planned SfL input. 
 
 
Tracking data, meeting minutes, 
feedback. 
 
 
Practitioner enquiry, teaching staff 
testimony, pupil engagement 
surveys. Peer and self-
observations. 
 
Video and written modelling 
 
 
 
Published document aligned to 
position paper. 
 
 
 
Collegiate sessions, meetings and 
feedback. Guidance documents. 
Attainment Data. Shared 
modelling. 
 

 
 
 
October 2021 
 
 
 
 
 
 
 
January 2022 
 
 
 
 
 
 
 
 
 
 
 
 
April 2022 
 
 
 

 



1+2 Modern Foreign Languages   
Short 
 
Ensure teachers are provided with 
high quality planning and teaching 
materials to help support and 
promote the learning and teaching 
of languages 
 
Medium 
Create a programme of upskilling 
opportunities for teachers to 
develop skills and confidence. 
 
 
 
Long 
Increased engagement and 
enjoyment from pupils as teachers’ 
confidence in delivering and 
assessing the 1+2 Modern Foreign 
Languages Curriculum improves 
children’s’ confidence and view of 
themselves as Global Citizens. 
 

 
 
 
Forward planning minutes, 
Questionnaires, and feedback. 
 
 
Tracking and attainment data. 
 
 
Evidence gathered - attendance of 
WTA and optional CLPL workshops 
 
Evaluation of workshops from 
teachers in attendance  
 
 
Evidence gathered - pupil group 
questionnaire term 1 and term 4. 
 
Pupil group minutes. 
Teacher attendance and 
engagement statistics. 
 
Evaluation of workshops from 
teachers in attendance. 
 
Teacher questionnaire regarding 
Global Citizenship. 
 
Parent evaluation of Global 
Citizenship class assemblies. 
 

 
 
 
October 2022 
 
 
 
 
 
January 2022 
 
 
 
 
 
 
 
April 2022 

 

Health and Wellbeing 
 
Short  
  

  
  
 
 

Staff evaluation google form  

  
  
 
 

October 2021  

  



1. Staff to have an increased 
understanding of the Den purpose, 
criteria and big picture.  
  
Identify children for targeted 
support through the Den.  
  
Establish a positive perception of 
the Den with parents of identified 
learners.  
  
 

2. Staff will have an increased 
understanding of communication 
friendly environments  
  
  
Medium  
1. Staff and children feel supported 
by the Den.  
  
Begin to establish a positive 
perception of the Den with 
parents, pupils and the wider 
community.  
  
2. All Classrooms meet the 
communication friendly 
environment criteria.  
  
Long  
1. Identified learners are more 
regulated in class after accessing 
the Den.  
  
Identified learners are able to be 
on task for longer periods of time  
  

  
  
  
September SIT Meeting  
  
  
Communication with parents of 
identified children via SI meetings, 
phone calls, etc  
  
 
Staff audit in partnership with 
Speech & Language Therapy  
  
  
 
 
Termly SIT meetings  
  
  
Gather parent’s views at Parent 
Consultations, open evenings, etc, 
via a dot survey.  
  
  
Interim audit.  
  
  
  
 

Individual Form 4s  
CT observations  
Autism Quotient Scale  
  
Individual Form 4s  
CT Observations  
  
Individual Leuven Scale  
  

  
  
  
  
 

  
  
  
  

 

 
  
  
  
  
  
 

December 
2021  
  

 

 

 

 

 

 

 
  
  
  
April 2022  
  
  
  
  
  
  
  
  



Identified learners show an 
increase in classroom 
engagement   
  
Staff, parents, pupils and the wider 
community has a clear 
understanding of the purpose of 
the Den and its positive impact.   
  
2. All Sunnyside community spaces 
to meet the communication 
friendly environment criteria.  
  
Learners will be educated in 
communication friendly 
environment.  

 

  
Google Forms  
  
  
  
  
Complete audit with Speech & 
Language Therapy. 
  
Staff google form to be completed.  

  
  
  
  
  
  
  
  
  
  
  
  

 
  



ELC Priority 

SIP  

PEF  

 

Establishment 

 

Sunnyside Primary School Early 

Learning Class 

Total PEF Allocation 
£99858 

Links to SAC 

 School leadership 

 Teacher/ EYCE 

professionalism 

 Assessment of 

children’s 

progress 

 School 

improvement 

Cost of this priority 

(PEF Priorities only) 

 

Headteacher 
 

Mrs Denise Penman 
Accountable Person 

Angie Ross (SEYCE) 

Lauren Barclay (Childhood Pedagogue) 

 

Outcome (Transformational Recovery) 

Literacy 

Pupils will have improved written literacy, supporting the development of learning across the curriculum with parents supported to provide opportunities within the 

home, leading to improved attainment outcomes.  All learners within the ELC will show increased confidence within Emergent Writing using mark making across a variety 

of media to represent their thoughts. Parents will be supported to encourage learning at home using a variety of strategies empowering parents to understand the 

benefits of mark making and the process of emergent writing. 

  

Numeracy 

Staff will have improved confidence around the delivery of the numeracy curriculum to support our learners to experience all areas of early numeracy and maths, leading 

to improved attainment. Through the provision of a numeracy friendly environment our learners will be stimulated to engage in a range of numeracy activities as part of 

wider interdisciplinary learning. Our families will feel empowered to support numeracy learning in the home.  

 

Outdoor Learning 

Staff at Sunnyside ELC will be skilled and confident in supporting Woodland play, with children experiencing enhanced links to skills for life, learning and the world of 

work. 

 



Health and Wellbeing 

All children will be able to utilise a range of self-regulatory cues and activities to support behavioural choices. 

Nurture principles will be embedded in day to day practice, for those children requiring targeted support. 

Rationale for this proposal? 

Please provide Data/Information to support your Recovery Planning, including that specific to addressing the poverty related gap (PEF) 

 

Literacy: 

Attainment information for our ELC pupils shows that there is room for further progress to be made around writing and numeracy, the broader evidence tells us that 

children experiencing poverty are less likely to achieve and therefore we must strive to provide all our learners with the tools they need to become successful learners 

and responsible individuals. 

 

Health and Wellbeing: 

Collegiate discussions show that whilst learners are comfortable with the Emotion Jars, there is further work to be done around emotional literacy. Children need to be 

able and confident in expressing and recognising emotions. Data from Public Health Scotland (2020) highlights that children’s emotional and physical developments may 

have been hindered, during periods of Lockdown, through reduced opportunities for social interaction and play. Whilst we have focused on a supportive COVID recovery 

programmes in place this will be embedded and taken further.  

We recognise the ongoing need for pupils with additional social, emotional and behavioural needs, and understand the positive impact that Nurture groups can have on 

academic achievement, improved behaviour choices, attendance and exclusion, attachment and long-term mental health (Education Scotland 2021). 

 

What will you do? What evidence do you have that this will be effective? 

 

Literacy 

The UK department for children, schools and families published Mark Making Matters (2011) in which the evidence supports the provision of mark making materials to 

support early year’s development, across learning. Mark making is gives children the opportunity to express thoughts and explore processes. Marks allow children to 

make thinking visible and allow adults to work alongside children to construct meaning.  

We aim to increase opportunities across our Early Years setting for mark making to occur, and provide supports and guidance to families through workshops, and face to 

face sessions, where possible to support their discussions with children and open opportunities for further mark making activities at home.  

 

Numeracy 

Pupils will have enhanced opportunities to engage with number and wider math through a variety of play based learning activities and resources. Research shows us that 
by establishing a strong knowledge base using concrete resources, around core skills such as subitising, learners have a greater chance of being able to develop this 
effectively as they progress towards pictorial and abstract learning (Duncan et al., 2007). 
 



Outdoor Learning 

We aim to develop our children’s creativity through a woodland learning approach, research from Murray and O’Brien (2005) supports that through this exploratory play 

based development, pupils can experience the following gains: Development of self-regulation, cope with and learn from failure, gain achievement, increase motivation 

and concentration, improved problem solving and expanded vocabulary and communication. 

 

Health and Wellbeing 

To further the impact of Nurture and support our ongoing work around Readiness for Learning we shall seek to apply these principles across the ELC, and specialist 

support groups, when required. 

 

Who has been consulted? How? What was their feedback? 

The ELC team have engaged in ongoing dialogue as part of wider CLPL and this  

NIF Priority 

Please highlight 

HGIOS 4 QIs 

Please highlight and add any other relevant QIs linked to improvement work 

Improvement in attainment, particularly in literacy and 

numeracy 

 

Closing the attainment gap between the most and least 

disadvantaged children 

 

Improvement in children and young people's health 

and wellbeing 

 

Improvement in employability skills and sustained, 

positive school-leaver destinations for all young people 

1.3 Leadership of Change;  

 

2.3 Learning, teaching and assessment;  

  

3.1 Ensuring wellbeing, equity and inclusion,  

 

3.2 Raising attainment and achievement 

 

 

 

Start Date Time Allocation Progress Review Dates Completion Date 

September 2021 Session 2021/22 October 2021 

Jan 2022 

May 2022 

June 2022 

 

 

 



Outcomes - What change will 

happen? To whom? By when? (Short 

and medium term outcomes can 

relate to others but long term 

outcomes should always relate to 

learners) 

Measurement Plan - What evidence 

will you gather to measure impact? 

When?  

RAG (This can be done on each of the dates noted above) 

 

Date 

 

RAG 

Short  

 

Literacy 

Staff will feel confident to identify 

gaps in literacy development to 

target supports. 

 

 

 

Numeracy 

Staff will undergo further training to 

support numeracy through stories, 

leading to enhanced learning 

opportunities. 

 

Number trajectories will be reviewed 

with all staff to support a shared 

understanding and more robust 

assessment and tracking. 

 

Outdoor Learning 

Progressive planning will be actioned, 

ensuring that learners have the 

opportunity to access woodland play. 

 

Health and Wellbeing 

 

 

 

Staff confidence surveys 

Planning meets and moderation 

activities 

Pupil Observations 

LIFT baseline data 

 

 

Collegiate activities 

Resources  

Plans 

 

 

 

Collegiate Activities 

Number trajectory use 

Assessment and tracking data 

 

 

 

Woodland play in planning, photos 

and observations 

 

 

 

 

 

 

October 2022 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Interactions with children will reflect 

a restorative approach. 

 

 

Staff will feel confident in the use of 

Emotional Literacy Resources. 

 

Learners will be developing a greater 

understanding of emotion words, 

and be able to explain their feelings 

accurately.  

 

Observations and staff reflections 

Moderation and staff development 

activities. 

 

Plans and meeting records 

Staff confidence survey 

 

Data on emotional jar use, follow up 

discussions with pupils to quantify 

emotional reasoning.  

 

Observations 

Medium 

 

Literacy 

Pupils will have increased mark 

making opportunities across the 

curriculum. 

 

Parents will have increased 

confidence in mark making and 

literacy opportunities in the home. 

 

Numeracy 

Pupils will have enhanced 

opportunity to investigate number 

and maths learning across contexts. 

 

 

 

 

 

 

 

Plans 

Pupil observations 

Resources offered 

 

Workshop attendance 

Feedback 

Virtual/digital resources. 

 

 

Planned learning 

Pupil observations 

Learning journal reflections 

Photos  

Planning and Tracking minutes 

Attainment data. 

 

Workshop attendance 

Feedback 

 

 

 

January 2022 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Parents will engage in a variety of 

learning activities to support home-

school learning. 

 

 

Outdoor Learning 

 

Planned learning to reflect skills for 

life, learning and work through 

structured play.  

 

 

 

Health and Wellbeing 

Children will be confident accessing 

supports in place to assist with 

emotional regulation. 

Shared resources. 

 

 

 

 

Planned learning 

Observations 

Trips and partnership working where 

available. 

 

 

Observation data 

SHANARRI records 

Anonymised Leuven Scale Data 

 

 

Long  

 

Literacy 

Pupils will have improved written 

literacy, supporting the development 

of learning across the curriculum 

with parents supported to provide 

opportunities within the home, 

leading to improved attainment 

outcomes. 

  

Numeracy 

Staff will have improved confidence 

around the delivery of the numeracy 

curriculum, to support our learners 

to experience all areas of early 

 

 

 

Learning Journal Observations 

Attainment Data 

Parental Feedback 

 

 

 

 

 

 

Plans reflecting an increase in breath 

of maths and numeracy learning 

opportunities. 

 

 

 

 

May 2022 

 

 

 

 

 

 

 

 

 

 

 

 

 



numeracy and maths, leading to 

improved attainment. 

 

Numeracy friendly environment will 

encourage interdisciplinary learning 

experiences supporting 

improvements in numeracy 

attainment. 

 

Families will feel empowered to 

support numeracy learning in the 

home. 

 

Outdoor Learning 

Staff at Sunnyside ELC will be skilled 

and confident in supporting 

Woodland play, with children 

experiencing enhanced links to skills 

for life, learning and the world of 

work. 

 

Health and Wellbeing 

 

Children will be able to utilise a range 

of self-regulatory cues and activities 

to support behavioural choices. 

 

Nurture principles will be embedded 

in day to day practice, for those 

children requiring targeted support. 

Staff Confidence survey data 

 

 

Resources available 

Observations 

Meeting Minutes 

Attainment Data 

 

 

Feedback from family engage 

sessions and learning journal 

contributions. 

 

 

Staff confidence survey 

Plans 

Wider community links 

 

 

 

 

 

 

HWB discussions using SHANARRI  

Data from self regulation toolkit/ 

board use. 

 

Nurture group data 

Moderation activities including 

professional reflections. 

 

 

 

 

 

 

 

 

 


