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Quality Improvement Team: Taking a Closer Look Series

Moving from Good to Great: 5.9 Improvement through Self-evaluation toolkit (Primary)

QI 5.9 Improvement through self-evaluation: Updated level 5 illustration
KEY FEATURES:
This indicator relates to the school’s arrangements for improvement through self -evaluation. It highlights the importance of leadership of self-evaluation, including effective support for career- long professional learning, and evaluating its impact on the work of staff and the progress and achievement of learners. Ensuring shared self-evaluation with partners is especially important.

Theme 1: Commitment to self-evaluation
 We work with partners, learners and stakeholders, including parents and carers, in self-evaluation and are aware of resulting strengths and development needs and are committed to take action to effect improvement. Effective systems are in place to monitor and evaluate the quality of provision, including with partners, and to gather and respond to views of stakeholders. We have strong leadership at all levels with a vision for the outcomes of change.  This vision gives direction to self - evaluation. High quality support for career-long professional learning is in place to support improvement. This is founded on effective arrangements for professional review and development of staff. We take ownership of professional learning, including reflection and enquiry on practice as individuals and with others, in order to engage more deeply and meaningfully with Curriculum for Excellence. We are aware of the impact of our professional learning on our work and on the experiences of learners. We use the GTCS Professional Standards as a starting point for personal reflection and self-evaluation. We are ensuring a continued focus on support for leadership development, including leadership for learning. We ensure appropriate mentoring and support for students and newly qualified teachers.

Theme 2: Management of self-evaluation
 Self-evaluation focuses on key aspects of learners’ successes and achievements. It draws on a wide range of advice and evidence and is rigorous, systematic and transparent. We reflect on current practice and evaluate any new initiatives, ideas and changes which have been introduced. Self-evaluation gives a high priority to the quality of learning and teaching. We also focus on the impact of changed methodologies on outcomes for learners. We identify important strengths and areas for improvement through self-evaluation from a range of evidence. This includes using effective arrangements to assess and track progress and achievement in the BGE and senior phase. We have clear knowledge and understanding about how learners are progressing and

achieving at department/faculty and whole school level across all curriculum areas and subjects. We

use self-evaluation to help share good practice. We use self-evaluation and work collaboratively to develop a shared understanding, consistently apply and improve standards and expectations including through moderation, sharing best practice and benchmarking with other establishments.

Theme 3: School/centre/learning community improvement4
 Our school and partners take a joined-up approach to improvement across all that it does. We act on the results of robust and rigorous self-evaluation and can show clear evidence of improvement based on actions as part of our self-evaluation. We focus particularly on continuing improvements

to learning and teaching, our curriculum and the achievement of all learners. We work with partners

to focus on eliminating barriers to achievement and progress of different groups of learners and their characteristics.

Self-evaluation resource QI 5.9 Improvement through self evaluation
	Self-evaluation expectations
	Key questions
	Evidence/Comments

	Theme 1: Commitment to self-evaluation
a)   All staff, partners, learners and stakeholders are involved in self-evaluation, are aware of resulting strengths and development needs and are committed to take action to bring about  improvement.  Effective systems are in place to monitor and evaluate the quality of provision, including with partners, and to gather and respond to views of stakeholders.

b) The school/centre has strong leadership at all levels with a vision for the outcomes of change. This vision gives direction to self-evaluation.

c)   Good quality support for career-long professional learning is in place to support improvement


Staff are engaging in joint professional learning with partners including in the senior phase.


Staff are engaging in a range of professional learning to support Curriculum for Excellence implementation including using, sharing and developing good practice in assessment and profiling; and continuing to work with the new qualifications, developing courses and

programmes and improving learners’ transitions from the

BGE into the senior phase.


Staff are ensuring a continued focus on support for leadership development, including leadership for learning and in particular for lead practitioners, DHTs ant PTs.
	  How well do we use evidence from self- evaluation to work with partners in informing improvements?

  How well do those of us with specific responsibilities (HT, DHT, PT, Pupil Council,  Parent Council) lead improvements?

  How well do we engage parents and carers in self-evaluation and improvement planning?

   How well is evidence from self-evaluation used to provide leadership and direction for improvement?

   How well do PRD systems and individual teacher’s self-evaluation support career-long professional learning?

   How well are teachers in their early phase of education supported?

   How well do we promote leadership development at all levels to support improvement?
	


Self-evaluation resource QI 5.9 Improvement through self evaluation
	Self-evaluation expectations
	Key questions
	Evidence/Comments

	Theme 2: Management of self-evaluation
a) Self-evaluation gives a high priority to the quality of learning and teaching. Staff maintain a strong focus on evaluation of practice to ensure a high quality of teaching, consistent with the Es and Os.  They also focus on the impact of changed methodologies on outcomes for learners.

b) Schools use a range of evidence to monitor and evaluate the impact of curriculum change in the BGE and the senior phase to inform on-going improvements to provision.

c)  Staff identify important strengths and areas for improvement through self-evaluation from a range of evidence. This includes using effective arrangements to assess and track progress and achievement in the BGE.  They have clear knowledge and understanding about how learners are progressing and achieving at whole school level and across all curriculum areas. The school has robust evidence of standards of achievement across all curriculum areas and trends over time.

d) Staff use self-evaluation to help share good practice. Staff use self-evaluation and work collaboratively to develop a shared understanding, consistently apply and improve standards and expectations including through moderation, sharing best practice and benchmarking with other establishments.

Staff are increasingly engaged in a range of quality assurance and moderation activities within schools/centres, between schools/clusters and other centres to develop their skills and confidence in assessment approaches.
	 How well are we using a range of evidence to evaluate the impact of curriculum change and improvements in methodologies to monitor improvements in outcomes for young people ?

 How well do we analyse and use information on learners’ choices (in subjects, electives, IDL) to ensure they make appropriate progress and to inform developing the curriculum?

  How well do we use a range of research evidence and local, national and international benchmarking information, including SSLN and PISA?

 How well do we use evidence collated from progress and achievement, in all curricular areas at whole school level and from learning outwith school, to support improvement planning and to plan the curriculum and appropriate progression routes to meet the needs of all young people?

 How well are approaches to QA and moderation impacting on staff confidence in assessment and understanding standards and leading to improved attainment and achievement of all learners?
	


Self-evaluation resource QI 5.9 Improvement through self evaluation
	Self-evaluation expectations
	Key questions
	Evidence/Comments

	Theme 3: School/centre/learning community
improvement
Staff are committed to acting on the results of robust and rigorous self-evaluation and can show clear evidence of improvement based on actions as part of our self-evaluation. Improvements focus particularly on continuing improvements to learning and teaching and the achievement of all learners.
	 How well do we draw together a range of evidence to demonstrate the impact of improvements?

 How well do we act on the evidence of self- evaluation to prioritise and inform improvement planning and put in place a range of strategies to raise attainment of all?

 How well do we take account of factors such as disabilities, gender and social background?

 How well aligned are priorities for career-long professional learning to priorities in the school improvement plan and do they lead to positive impact on outcomes for learners?

 How well do we take account of issues arising from diversity and equality?

 How well do we ensure that improvement planning processes focus on key priorities and actions to improve outcomes for learners and not become overly bureaucratic?
	


	Overall Evaluation of 5.9
	 1
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	 5
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5.9 Improvement through self evaluation

	Commitment to self-evaluation
	Management of self-evaluation
	School improvement

	

	What are we going to do next?




	Overall Evaluation of 5.9
	 1
	2
	 3
	 4
	 5
	 6


5.9   Focus Group Questions

	Focus Group Questions for Learners
	Focus Group Questions for Staff

	· To what extent are you involved in discussing the strengths and development needs of the school?
· How often are you asked for your opinion on how to make improvements in the school?
· Is your viewpoint listened to and acted upon?
· Are you involved in leading any school improvements?
· Do you know what your school improvement priorities are?
· Can you discuss a recent improvement initiative outlining how it was implemented and organised and what the impact was in practice? 
· How often are you asked how well you are progressing and achieving in different curriculum areas?

	· How well do we use evidence from self-evaluation to work with partners in informing improvements? 

· How well do those of us with specific responsibilities lead improvements? 

· How well do we engage parents and carers in self-evaluation and improvement planning? 

· How well is evidence from self-evaluation used to provide leadership and direction for improvement? 

· How well do PRD systems and individual teacher’s self-evaluation support career-long professional learning? How well are teachers in their early phase of education supported? 

· How well do we promote leadership development at all levels to support improvement? 

· How well are we using a range of evidence to evaluate the impact of curriculum change and improvements in methodologies to monitor improvements in outcomes for our learners? 

· How well do we analyse and use information on learners’ choices (in curricular areas, IDL) to ensure they make appropriate progress and to inform development of the curriculum? 

· How well are we engaging with the Senior Phase Benchmarking Tool developments? How well do we use a range of research evidence and local, national and international benchmarking information, including SSLN and PISA? 

· How well do we use evidence collated from progress and achievement, in each curricular area  and from learning out with school, to support improvement planning and to plan the curriculum and appropriate progression routes to meet the needs of all our learners? 

· How well are approaches to QA and moderation impacting on staff confidence in assessment and understanding standards which  lead to improved attainment and achievement of all learners? 

· How well do we act on a range of evidence to prioritise and inform improvement planning and put in place a range of strategies to raise attainment of all? 

· How well do we take account of factors such as diversity, equality, disabilities, gender and social background? 

· How well aligned are priorities for career-long professional learning to priorities in the school improvement plan and do they lead to positive impact on outcomes for learners? 

· How well do we ensure that improvement planning processes focus on key priorities and actions to improve outcomes for learners and not become overly bureaucratic? 




	5.9 Improvement through self-evaluation – Key documents and resources


1.      Briefing Note for Head Teachers: http://www.educationscotland.gov.uk/inspectionandreview/about/secondaryschoolinspections/briefingnoteforheadteachers.asp
2.      Sample Inspection Pupil and Parent Questionnaires: Very useful SE tools for gathering views and can be adapted and used annually as part of the cycle of SE to

          identify strengths, aspects for development and to show evidence of progress over  time:
           http://www.educationscotland.gov.uk/inspectionandreview/about/secondaryschoolinspections/questionnaires.asp
3. Inspection Advice note 2013 – 2014: This advice note supports colleagues involved in pre-school, school and learning community inspections from August 2013. It takes account of progress with Curriculum for Excellence in centres, schools and learning communities. It sets out an adjustment in expectations, in line with national implementation expectations, for HM Inspectors' evaluation of QI 5.1 (Curriculum) and QI 5.9 (Improvement through self-evaluation): Inspection advice note  - August 2013
4. Education Scotland evaluation resource for 5.1 and 5.9: Education Scotland self evaluation resource - 5.1 and 5.9
3. Improving outcomes for learners through self-evaluation: Expectations of QIs 1.1, 2.1 and 5.3 are outlined in HGIOS? and CATC. This document provides further advice on self-evaluation of these QIs: Improving outcomes for learners through self-evaluation  

	Key Documents and Resources


Preparing for Inspection

1.      School Inspection Framework – Arrangements for Inspecting Schools in Scotland (August 2011):  http://www.educationscotland.gov.uk/Images/SchoolInspectionFramework2011_tcm4-684005.pdf
2.      Being Ready for Inspection: http://www.educationscotland.gov.uk/inspectionandreview/about/secondaryschoolinspections/beingready.asp
3.      Briefing Note for Head Teachers: http://www.educationscotland.gov.uk/inspectionandreview/about/secondaryschoolinspections/briefingnoteforheadteachers.asp
4.      Sample Inspection Pupil and Parent Questionnaires: Very useful SE tools for gathering views and can be adapted and used annually as part of the cycle of SE to

          identify strengths, aspects for development and to show evidence of progress over time:: 
          http://www.educationscotland.gov.uk/inspectionandreview/about/secondaryschoolinspections/questionnaires.asp
5. Inspection Advice note 2013 – 2014: This advice note supports colleagues involved in pre-school, school and learning community inspections from August 2013. It takes account of progress with Curriculum for Excellence in centres, schools and learning communities. It sets out an adjustment in expectations, in line with national implementation expectations, for HM Inspectors' evaluation of QI 5.1 (Curriculum) and QI 5.9 (Improvement through self-evaluation): Inspection advice note  - August 2013
Generic Resources for QIs 1.1, 2.1, 5.1, 5.3 and 5.9                    
6. Improving outcomes for learners through self-evaluation

Expectations of QIs 1.1, 2.1 and 5.3 are outlined in HGIOS? and CATC. This document provides further advice on self-evaluation of these QIs: Improving outcomes for learners through self-evaluation  
5.1 and 5.9 Self-evaluation resource: Education Scotland self evaluation resource - 5.1 and 5.9
7. Education Scotland Key Documents

This link provides access the key documents including the latest advice notes, terms used, key publications and tools to support self-evaluation. This includes HGIOS?, The Child at the Centre and arrangements for inspecting schools: Education Scotland: Principles and frameworks: Key documents  
8. Examples of highly effective practice 

These materials illustrate some of the features of highly effective practice noted during recent visits to schools and centres. It contains examples of practice in each of the QIs – 1.1, 2.1, 5.1, 5.3 and 5.9

Education Scotland: Examples of highly effective practice 

9. Journey To Excellence : improvement guides and Learning together resources

List of all improvement guides:  Journey to Excellence Improvement Guides
List of all learning together resources: Learning together resources  

Three new learning together resources have been added: Enabling young people to achieve Opening up learning: Self-evaluation  Opening up assessment 

10. Curriculum for Excellence briefing papers: A summary of Curriculum for Excellence briefing papers is attached in Appendix B.
CfE briefings
CfE Briefing 1: Broad General Education in Secondary Schools
CfE Briefing 2: Assessing Progress and Achievement in the 3-15 Broad General Education
CFE Briefing 3: Profiling and the S3 Proflie
CfE Briefing 4: Interdisciplinary Learning
CfE Briefing 5: Personalised Learning
CfE Briefing 6: Progression from the Broad General Education to the Senior Phase part 1
CfE Briefing 7: Progression from the Broad General Education to the Senior Phase part 2
CFE Briefing 8: Progression from the Broad General Education to the Senior Phase part 3
CFE Briefing 9: Learning about Scotland
CFE Briefing 10: The role of CLD in partnership working  

CfE Briefing 11: Planning for Learning part 1: Through the Broad General Education
CfE Briefing 12: Planning for Learning part 2: Further learning, training and employment beyond age 16
http://www.educationscotland.gov.uk/Images/CfEBriefing13_tcm4-809982.pdf
http://www.educationscotland.gov.uk/Images/CfEBriefing14_tcm4-813894.pdf
11. Education Scotland Professional resources 

Supporting Learners - self reflection resource 
Assessing progress and achievement professional learning resources
Professional Development Pack - Developing literacy and numeracy across learning
Professional Development Pack - Health and wellbeing across learning 
12. Career-long professional learning
Education Scotland website:  Career-long Professional Learning 

Education Scotland Guidance (PDF): Career-long Professional Learning: Guidance for teachers on approaches to professional learning 

Scottish Government: Framework for Educational Leadership
	CfE Briefings 1-14


A series of briefings designed to provide practitioners with information and advice to support their implementation of Curriculum for Excellence:  www.educationscotland.gov.uk/thecurriculum/whatiscurriculumforexcellence/keydocs/cfebriefings.asp

CfE Briefing 14: http://www.educationscotland.gov.uk/resources/c/genericresource_tcm4813895.asp?strReferringChannel=thecurriculum&strReferringPageID=tcm:4-715583-64&class=l3+d148554. This briefing explores the place of political literacy within Curriculum for Excellence. It relates to all settings where children and young people experience aspects of political literacy, either in an educational establishment such as a college or school, or more broadly in a wide range of community settings and forums.
CfE Briefing 13: Planning for Learning part 3 - Individualised educational programmes (IEPs):  http://www.educationscotland.gov.uk/resources/c/genericresource_tcm4809983.asp?strReferringChannel=thecurriculum&strReferringPageID=tcm:4-715583-64&class=l3+d14855: An IEP is a non-statutory document used to plan specific aspects of education for learners who need some or all of their curriculum to be individualised. This CfE briefing about IEPs is the third in a series about effective planning for learning.
CfE Briefing 12: Planning for Learning part 2: Further learning, training and employment beyond age 16: This briefing provides advice for practitioners and can also be used to inform partners, learners and their parents and carers of developments in Curriculum for Excellence.
CfE Briefing 11: Planning for Learning part 1: Through the Broad General Education: This briefing explores emerging practice in planning for learning through the Broad General Education (BGE) in the early years, primary and secondary S1-S3 stages.
CfE Briefing 10: The role of CLD and partnership working: This briefing explores the important contribution that CLD is making to CfE outcomes for learners through partnership working in educational establishments and communities.
CfE Briefing 9: Learning about Scotland: This briefing explores the ways in which practitioners across sectors are increasing opportunities for children and young people to learn about Scotland as part of the broad general education (BGE) and in the senior phase.

CfE Briefing 8: Progression from the Broad General Education to the Senior Phase part 3: This briefing looks at how schools and their partners are developing new curriculum approaches that provide flexible achievement pathways at the senior phase.
CfE Briefing 7: Progression from the Broad General Education to the Senior Phase part 2: This briefing explores the importance of learning in the senior phase to ensure all learners are prepared well for lifelong learning, further study and employment.

CfE Briefing 6: Progression from the Broad General Education to the Senior Phase part 1: This Curriculum for Excellence briefing explores the pivotal role of the S3 experience.
CfE Briefing 5: Personalised Learning: This briefing explores the practical implications for staff, learners and parents of personalised learning which resumes a degree of choice and a stronger role for the learner in making decisions.
CfE Briefing 4: Interdisciplinary Learning: Interdisciplinary learning is a planned approach to learning which uses links across different subjects or disciplines to enhance learning. This Curriculum for Excellence briefing explores interdisciplinary learning, how it can be planned and how you can take it forward.
CfE Briefing 3: Profiling and the S3 Profile: This Curriculum for Excellence Briefing takes an in-depth look at profiling.
CfE Briefing 2: Assessing Progress and Achievement in the 3-15 Broad General Education: This briefing looks at assessing progress and achievement in the 3-15 broad general education.

Broad General Education in the Secondary School – A Guide for Parents and Carers: A guide for parents about broad general education, the period from age three to the end of S3, covering all of the experiences and outcomes across all curriculum areas. Question and answer - broad general education in the secondary school: Supplementary  information regarding the broad general education in the secondary school.
CfE Briefing 1: Broad General Education in Secondary Schools: Curriculum for Excellence Briefing 1, published on 19 April 2012, covering support for the learner entitlement to a broad general education in the secondary school under Curriculum for Excellence.
Appendix 1

Northmuir Primary School, Angus Council

Northmuir Primary School and Nursery Class has a roll of 318 pupils. It serves an area in the north of Kirriemuir and surrounding area. Inspectors noted the following features of the school’s work which contributed to an evaluation of ‘excellent’ for Quality Indicator 5.9.

Evaluations take account of the context of the school and these features are just part of the overall approach the school takes to improving young people’s learning experiences and achievements.

Improvements through self-evaluation

Staff have a shared commitment to providing the very best experiences to equip children to be successful throughout their lives. This vision permeates every aspect of the school’s work and underpins its arrangements for self-evaluation and improvement. All staff, parents and children are involved in evaluating and improving the school and children’s learning.

Teaching and support staff are reflective and self-critical. They understand the features of good practice. The headteacher and depute headteacher have established a clear vision and ensured that staff are equipped with the skills and knowledge to put this into action. Staff read and research, and look outwith the school for ways to implement the required improvements. They regularly work closely together to discuss teaching and learning and visit each other’s classrooms using innovative ‘Learning Mirrors’ to reflect on what they see there.

There are consistent high quality practices across the school and many effective approaches are embedded. These are personalised by teachers so each classroom has its own flavour. Rigorous and systematic self-evaluation is embedded in the daily life of the school. Reflective teachers evaluate every lesson including children’s progress and use this as a basis for planning subsequent learning experiences. Systems for assessing, monitoring and tracking children’s progress are robust and embedded. Staff plan progressive experiences for classes, groups and individuals based on drawing learning intentions from the Experiences and Outcomes of Curriculum for Excellence. Very careful attention is given to assessment results to evaluate the progress children have made over time.

Those children who are not making the anticipated progress are identified and their experiences carefully analysed to identify where improvements can be made.

The school aims for children to exceed the usual rates of progress. Staff regularly discuss individual children with one another and with senior managers and work together to plan for challenging learning.

There are very effective mechanisms in place for gathering and taking action on the views of pupils, parents, staff, visitors and partners. The Pupil Council and Parent Council are actively involved in evaluating the work of the school, in making improvements happen and in evaluating their impact. A range of pupil and parent focus groups have developed imaginative ways of measuring progress and gathering views.

The work and contributions of the pupil learning group is shared on wall displays and supported by a pupil improvement plan, displayed in each class, which is used to monitor and evaluate progress towards their priorities. Pupils have responsibility for leading the process of measuring impact, gathering evidence via a range of methods including interviews and filming.

Parents have had a good level of involvement in building the school’s curriculum. They have expressed their views on a number of occasions on what and how learning should be presented and they support learning very well as detailed above.

A range of community, business and social partners play key roles in learning. The impact of their work is maximised by being involved at some level in planning for learning. They are usually asked to provide feedback and views on what went well during activities.

Classroom learning visits by senior managers focus on a range of aspects pertinent to the school’s improvement priorities or teachers’ personal developments. They use the information gained to provide further development opportunities and set up learning visits by staff.

All pupils are evaluative and reflect lesson-by-lesson on their success in learning. This means that they are responsible for ensuring they meet targets they have set themselves and work hard. Teachers regularly use children’s views on how they learn effectively to adapt and plan their lessons. Recently, a working party of the pupil council have been planning how to evaluate the impact of the school’s improvement priorities and have come up with some innovative ideas for gathering the views of other children.

The school’s improvement plan contains an achievable and appropriate set of priorities and has been repeatedly successful over recent years in raising standards. The School Improvement Plan is carefully evaluated and any next steps followed-up before being removed.

The school is constantly striving to raise standards of attainment across all curriculum areas. They have successfully broadened children’s skills in reading and writing across all stages.

Staff have high standards and identified weaknesses in children’s progress in music. They immediately took action to develop a progressive programme to compensate for temporary shortage of specialist instruction.

School improvement priorities have had a measurable impact on improving achievements, attainment and wellbeing of learners and the work of the school.

Quality Improvement Team: August 2013
                                                                                                           
 Impact Statements illustrating Level 5 + (Very Good and Excellent)
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