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5.3 Meeting Learning Needs, including ASL Improvement Plan Priorities 2012-13. 


________________ School

ASL Contact: _____________________    


 





In completing the school self evaluation of 5.3, account should also be taken of progress with the ASL IP priorities for 2012-13 and the latest advice from Education Scotland about expectations relating to 5.3 following the implementation of Curriculum for Excellence.

For each theme, some examples of appropriate sources of evidence are provided. 

ASL IP Priorities 2012-13: 

1. Ensure needs are accurately identified and that this is reflected in the quality of information stored in SEEMIS. 

2. Develop more comprehensive and robust partnership working between ASL Services* and educational establishments. 

3. Strengthen self evaluation processes in the area of ASL. 

4. Ensure compliance with ASL and related legislation. 

5.3 Meeting Learning Needs

The Education Scotland Inspection Advice note Aug 2012 states there are no changes to expectations in relation to the three National Performance Framework QIs: 1.1, 2.1 and 5.3. Guidance within this document however indicates that Curriculum for Excellence should have an impact on the quality of learning, teaching and meeting learning needs, particularly the first theme of meeting learning needs which relates to tasks, activities and resources. Specifically, the advice note outlines expectations for 5.3 as follows:
Our expectation is that staff in centres, schools and learning communities:

· provide all learners with appropriate levels of personal support and challenge with a clear focus on the individual learner, their development and progress;

· provide enrichment and challenge around learners’ additional support needs;

· take appropriate action when progress is not sufficient;

· work effectively with partners in planning and meeting learners’ needs; and

· involve parents in supporting their children’s learning, including through clear explanations about developing reporting, profiles and transition arrangements to support progress.

* ASL Services include: EAL Service, HOTS, VTSS, Support for Learning Services (SLS), Psychological Services (PS), ICT for ASL, Moving and Handling and the ASL Coordinator, Iona McLeod

Inclusion is also supported via the EWO service.

Theme 1 - Tasks, activities and resources 

Examples of appropriate sources of evidence for this theme include:

· Observation and reflection on learning and teaching: matching learning opportunities and support to the range of learning needs

· Sampling with individuals and groups of learners: the quality of support and challenge in tasks and learners’ responses

· Staff/teachers’ plans and programmes to meet differing needs and levels of attainment

· The quality and use of learning resources including ICT

· Feedback from school staff, ASL Service staff, parents and learners and processes for the use of this feedback in self evaluation
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	Information about learners’ strengths and additional support for learning needs is accessible and used effectively to support individual and groups of learners to make appropriate progress.
	
	
	
	
	Information about learners’ strengths and needs is not readily accessible to staff. Teaching and support staff rarely use information about learners’ needs to support individual and group progress.
	

	
	The school takes positive and proactive steps to ensure that factors such as the learning environment, family circumstances, health needs, disability, previous educational experience or social or emotional factors which may hinder and/or support learning are used as the basis of planning.
	
	
	
	
	When planning learning tasks and activities and allocating additional support there is insufficient attention to the full range of factors which may hinder and/or support learning.  
	

	
	Teachers consistently match learning activities to the needs of individual learners and groups with differing abilities or aptitudes, building effectively on prior learning. 
	
	
	
	
	Although some work is matched to the needs of individual learners, staff do not always take sufficient account of learners’ prior learning and identified learning targets.
	

	
	Tasks, activities and resources provide appropriate support and challenge to enable all learners to maximise their progress. 
	
	
	
	
	Tasks, activities and resources do not always provide the support and challenge needed to help learners achieve their next steps in learning
	

	
	A range of high quality courses and programmes meet the varying needs of all learners.
	
	
	
	
	The range of courses and programmes offered does not adequately meet the needs of all learners. 
	

	
	The pace and challenge of learning is appropriate for individuals.
	
	
	
	
	The pace and challenge of learning in some classes is not sufficiently matched to learners’ individual needs.
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Theme 2 – Identification of learning needs
Examples of appropriate sources of evidence for this theme include:
	· Observation of learning and teaching
	· Samples of learners’ work
	· Lesson plans

	· Information for staff on learners’ with ASL needs
	· Minutes of meetings with health, social work & professionals
	· Meetings with parents/carers

	· Minutes of departmental meetings
	· Minutes of planning & review meetings.
	· Assessment of needs records

	· Assessment evidence and its use by staff to identify the needs of all learners
	· Discussion with learners

	· Discussion with SfL staff, pastoral care staff, teachers, partner service staff
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	Staff identify, review and evaluate learners’ needs including those whose needs are significantly different from those of their peers, those who are Looked After or whose achievement falls within the lowest 20%.
	
	
	
	
	Staff take steps to identify learning needs but this is not always done timeously. There is not sufficient attention to those learners and groups of learners who require additional support and challenge.
	

	
	There are systematic assessment procedures to determine whether Looked After Children have additional support needs. These procedures appropriately involve Social Work staff and other relevant partner services and agencies to ensure any barriers to learning which arise from home circumstances are identified.
	
	
	
	
	The needs of learners who are Looked After are not systematically reviewed to identify where support is needed. Procedures to assess the needs of Looked After learners do not appropriately involve Social Work staff and/or other relevant partner services and agencies to ensure the identification of any barriers to learning which arise from home circumstances.
	

	
	The school collects, analyses and appropriately shares information about attendance and exclusions to ensure all learners, including those from potentially vulnerable groups, have appropriate levels of support for improvement.
	
	
	
	
	Although information is collected about attendance and exclusions, it is not effectively analysed and used to identify underlying needs and inform the targeting of support and interventions to secure improvement. 
	

	
	Almost all school staff are clear about their contribution to processes to ensure appropriate information about learners’ needs is collected and regularly updated. They work with ASL Service staff to validate, update and share information about learners’ needs and ensure information is collected consistently across all groups of learners with ASL needs. 
	
	
	
	
	Few school staff know what information should be collected about learners’ needs. The sharing of information about learners’ needs between school staff and ASL Services staff is inconsistent and ad hoc. Advice from relevant services/agencies is not regularly sought. Some groups of learners are at risk of not having their needs appropriately identified or met.
	

	
	Almost all information collected and stored about learners with ASL needs is accurate, up to date, relevant and complete. It reflects the fact that learners’ needs and factors giving rise to them are correctly identified and that learners needs change over time.
	
	
	
	
	Information collected and stored about learners with ASL needs is often incomplete, out of date or lacking in relevance. It does not consistently reflect the fact that learners’ needs and factors giving rise to them are correctly identified and that needs change over time.
	

	
	Information about learners’ strengths and needs is used effectively to identify, anticipate and respond to emerging and changing trends within the school population over time. 
	
	
	
	
	Although the range and level of needs within the school population have changed over time these have not been adequately anticipated and/or responded to.  
	


	Next steps/Areas for development

	


Evaluation of theme 2:  
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Theme 3 – The roles of teachers and specialist staff

Examples of appropriate sources of evidence for this theme include:

· Remits of staff. Ensuring these are clear, accessible and understood  across all staff groups

· The role of specialist staff in meeting learning needs inc. visiting teachers, specialist staff and relevant staff from partner agencies.
· Support, advice and training the school or centre receives from specialist staff and their agencies
· Quality & effectiveness of procedures for the placement of children/young people, inc. shared or part-time placement in provision outwith the school/centre
· Communication with staff from partner services and agencies as appropriate in planning and delivering support
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	There is effective partnership working which contributes to whole school improvement. Steps are taken to ensure that school resources and those from ASL services/partner agencies are well targeted to both address the needs of individual/groups of learners and allow for the sharing and building of staff skills, knowledge and expertise.
	
	
	
	
	Although some partnership working contributes to whole school improvement this is not consistently the case. The targeting of additional support from both school and ASL Service resources lacks a clear rationale and is does not involve the sharing and building of staff skills, knowledge and expertise. Staff need to be clearer about the respective roles and responsibilities of teaching and support staff to ensure all resources are effectively used.
	

	
	Support for Learning staff, pastoral care staff, ASL Service staff and other partner agencies in the school provide valuable support and advice to senior managers, staff and individual learners, and contribute effectively towards meeting learning needs.
	
	
	
	
	Learning support and pastoral care staff, ASL Service staff and partner agency staff in the school provide limited advice, support and training to senior managers, staff and learners about how to meet learning needs.
	

	
	Wider school self evaluation processes routinely involve seeking the views of parents of learners with ASL needs, learners and those of ASL Service/partner agency staff.  The impact of additional support is regularly evaluated, involving staff from ASL Services and other agencies as appropriate.
	
	
	
	
	There is a lack of systematic approaches to ensure the views of learners with additional support needs and those of their parents are included in wider self evaluation processes. School self evaluation processes need to be strengthened to ensure they also include school and visiting ASL Service/partner agency support staff.
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Theme 4 – Meeting and implementing the requirements of legislation
Examples of appropriate sources of evidence for this theme include:

· Evidence from child/pupil progress records (PPRs) and other attainment and achievement records

· Quality and effectiveness of individualised planning (evidenced in Child Plans, health care plans, CSPs,  IEPs and ASPs where still in use)

· Meetings with parents, learners and partner agencies, as appropriate, in planning and reviewing

· Minutes of planning meetings to identify and assess needs

· Minutes of review meetings

· Transition arrangements
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	The systematic review of Individualised Educational Programmes and Coordinated Support Plans ensures they contain appropriate learning targets for all learners. Planning is proportionate and effective in meeting the needs of almost all learners, including, where appropriate, those who are Looked After.
	
	
	
	
	The school does not consistently fulfill the legislative requirements in terms of meeting learners’ needs. There are gaps in record keeping and arrangements to review the needs of individual learners. Planning for some learners, eg. those who are Looked After, is ineffective.
	

	
	High quality CPD/CAT and induction programmes ensure staff in leadership and key roles are able to support the development of the skills and knowledge of all staff, and their compliance with legislation.
	
	
	
	
	Induction procedures for new staff and training provided via CAT and targeted CPD programmes are insufficient in ensuring compliance with legislation and that the professional development needs of all staff are met.
	

	
	Key policies and procedures, including those related to ASL and Equality, are regularly reviewed to ensure they reflect and comply with changes in legislation and guidance on approaches to child planning.
	
	
	
	
	Key policies and procedures including those related to ASL and Equality are not reviewed and amended regularly enough. Many policies have not been updated to reflect changes in practice or legislation. 
	

	
	Almost all school staff consistently comply with ASL related legislation and follow relevant guidance and the code of practice. 
	
	
	
	
	Levels of compliance with ASL related legislation are inconsistent across the school. The majority of staff are unaware of legal and policy frameworks. 
	

	
	There are effective arrangements for working closely with learners and their parents/carers to discuss learners’ progress and needs. Learners know their views are valued and respected. Parents are given a range of support and opportunities to be fully involved in key decisions about their child’s education. Information in school records about learners needs is regularly checked with parents/carers to ensure it is accurate and complete. 
	
	
	
	
	There are gaps in record keeping and weaknesses in arrangements for working with learners and their parents/ carers to discuss progress and identify and review learners’ needs. Parents are not given sufficient opportunities and support to be fully informed and involved in decisions about their child’s learning
	


	Next steps /Areas for development
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Overall evaluation of 5.1: Theme 3
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