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Introduction

EAL documents

In 2006, two documents were published which are concerned with the education of bilingual learners.  These were Learning in 2(+) Languages (http://www.ltscotland.org.uk/inclusiveeducation/findresources/learningintwopluslanguages.asp ) and How Good is Our School – Inclusion and Equality, Part 4:  Evaluating educational provision for bilingual learners (EEPBL) (http://www.hmie.gov.uk/documents/publication/hgiosepbl.pdf) Both of these documents were written to support schools with bilingual learners. They also aid policy development for schools and local authorities.  In 2007 How Good is Our School 3 (HGIOS 3) was published.  

SEALCC document – where it came from

The Scottish English as an Additional Language Co-ordinating Council (SEALCC), which is a national body of made up of managers and teachers from EAL services in all authorities in Scotland met in May 2007 to take a closer look at these documents.  A full council meeting of almost 50 EAL practitioners examined the Quality Indicators in EEPBL, cross referenced with those from HGIOS 3, with a view to developing a document to show evidence of good practice.  A small editing group developed the outcomes of the meeting into this document.   

How to use this document.  

This document should be used as a self evaluation tool by teachers, schools, and local authority managers.  It should be used in conjunction with EEBPL and HGIOS3.  

Each section relates to one Quality Indicator (QI) from EEPBL with reference to the relevant QI from HGIOS3.  In the column headed Good Practice, each theme from the QI is examined more closely and examples of good practice are outlined.  In the column headed Evidence – Paperwork, suggestions for appropriate evidence are outlined.  Obviously a considerable amount of evidence will come from the pupils themselves, from what they say and what they do.  However these suggestions of other forms of evidence may be helpful.  

The final 2 columns give the QI numbers from HGIOS 3 and EEPBL.  

	Good Practice
	Evidence

 - paperwork
	QI Hgios 3
	QI EEPBL

	Bilingual pupils’ progress from prior levels of attainment and in relation to national expectations

Reports from previous school are translated where possible and shared with Head Teachers and Class Teachers. A Linguistic profile of the pupil is available.  As much information as possible is gathered from parents and families at enrolment.  The school’s communication system ensures that information is shared by all relevant staff.  All teachers access information from a confidential handbook on additional support needs.  All teachers are aware of all information about pupils including confidential information.  

School’s success in raising attainment of bilingual learners
Encourage positive attitudes to learning and a culture of achievement
Cater for differing learning styles – visual, auditory, kinaesthetic

Pupils are placed in groups / sets for sound educational reasons – cognitive levels, social, peer linguistic support – but groupings are flexible enough to allow for movement as pupils’ learning progresses. A monitoring system ensures that children and young people are learning effectively

Monitoring attainment using National Assessment levels identifies where bilingual pupils may require additional support. 

The school targets its range of support, including EAL support, effectively according to clear criteria. Prioritising of needs is based on a range of assessment procedures 

School presents secondary pupils for SQA English for Speakers of Other Languages (ESOL) /International English Language Testing System (IELTS) where appropriate. Staff are aware that this is an option.

A named person within each establishment collates, shares, disseminates information / materials for supporting bilingual learners. 

Promoting wider achievement among bilingual learners and valuing bilingualism

Staff knowledge: staff attend inset on supporting bilingual pupils (e.g. Learning in 2(+) Languages.)  Staff take account of needs of bilingual learners evidenced in discussion and forward plans. The learning environment created by staff helps children to access concepts in English e.g. visuals, scaffolding, collaborative talk, frameworks for writing etc

School’s supported study scheme takes account of ethnic and linguistic needs e.g. Polish after school homework club. Class Teacher would consult with Polish teacher and EAL teacher at these sessions.


	Enrolment forms

ASN information, if appropriate

Change negative self talk to positive, “catch” pupils when successful and let them know it
Use of mind maps

Monitoring folders

Criteria published

Presentation lists, SQA admin

Staff remits

CPD portfolios

School improvement plans

Forward plans

Information letters, evaluations, etc
	1.1
	2.1


Pupils’ learning experiences 

	Good Practice
	Evidence

 - paperwork
	QI HGIOS 3
	QI EEPBL

	Extent to which the learning environment stimulates and motivates pupils

Make purpose of lesson clear and show how it builds on prior learning

Share “big picture” goals

Have learning intention and success criteria on display and refer to it throughout session

Consider the accessibility of the above to bilingual learners e.g. use of bilingual support assistants

Teacher regularly models process to pupils

Curriculum offered is relevant to individual needs
The learning environment reflects the diversity of Scotland’s population and motivates all learners, including bilingual learners.

Access to bilingual peers and/or bilingual assistant.  

Displays reflect cultural diversity

Pace of Learning

The pace of learning is brisk and focused.  There are a number of activities that meet pupils’ needs.  The teacher ensures that pupils progress appropriately through them.  The lesson is well structured. Bilingual pupils take part in the plenary.  

Evidence of group flexibility to reflect pupils’ strengths

Flexibility in the curriculum reflects Curriculum for Excellence aspirations

Opportunities for pupils with ability in particular subject(s) to possess learning outcomes which offer breadth and/or depth
Personal responsibility for learning, independent thinking and active involvement in learning 

The school offers help to pupils who have no previous experience of taking responsibility for learning, independent thinking or active involvement in learning to develop these skills. 

Pupils are actively more involved in Personal Learning Planning

Targets use “I can/I have” statements and incorporate how pupils are developing within each of the four capacities

Workshops with parents and pupils which raise awareness about different ways of learning

Workshops with pupils and parents which raise awareness of different ways of learning.

Teachers use strategies from Assessment is for Learning and Teaching for Effective learning.

Pupils use method to demonstrate understanding and ask for help.
Elements of personalisation and choice built into the curriculum

Encourage independent, predictive and speculative thinking
Interaction with others

Pupils are given opportunities to work collaboratively on learning tasks, enabling them to become “effective contributors”

	Purposes, goals, learning intentions and success criteria of lessons are displayed and shared with bilingual pupils in a way they understand
Arrangements detailed in teachers’ plans, records of support, parents’ meeting, reports, reviews

Media evidence of pupil involvement in display-making

Subject wordbank folders

Examples of work in L1 if pupil finds this supportive

Teachers’ plans and reports and records of class observations by SMT/PT show evidence of shared learning intentions

Pupils’ work reflects problem solving, challenge and independent thinking
Greater involvement in classroom/group activities

Key for feedback on classwork. 

Plans relevant to Curriculum for Excellence principles and outcomes
Thumbs up/thumbs down,

traffic lights, etc
Critical skills programme
Think-Pair-Share
Evidence of differentiation – diagrams, tables, cloze procedures

Programmes of work include collaborative activities

Pupils’ descriptions of activities they have been involved in
	2.1
	3.3


Meeting pupils’ needs

	Good Practice
	Evidence

 - paperwork
	QI HGIOS 3
	QI EEPBL

	Choice of tasks activities and resources
Curriculum offered is relevant and there is flexibility within to ensure choice of task activities is appropriate to stage/level
School can demonstrate effective use of dual language resources, multilingual materials, dictionaries and glossaries across all areas and stages.  Pupils have access to a full range of resources to meet their needs

Bilingual assistants (where available) support pupils’ understanding of teacher instructions, lessons and materials.  They facilitate pupils’ responses.     

Provision for pupils with differing abilities and aptitudes
For more able learners, provision of open ended tasks in which there is no “ceiling”
Acknowledge and access prior learning, including learning experience from other countries
Use of Learning Logs to establish dialogue between pupil and teacher

Use of “wait time” to provide pupils with extra thinking time

Display of examples of good work with supporting caption “This is good because,,,,”
Learning activities meet the needs of individual learners by including strategies such as collaboration, scaffolding, and first language support.

Appropriate activities provide challenge and support are offered to pupils

Pace of learning meets needs.

Flexibility in assessment programme reflects the requirements of the Curriculum for Excellence 

Teachers are aware of the background of bilingual pupils and take it into account.  

Identification of learning needs

School’s has monitoring and tracking systems which show clearly accessible audit trails of

                   individual needs

School’s pupil profile for each bilingual learner shows progress/ dates of attainment etc. and samples of pupils’ work.  The school’s profile enables teachers to assess pupil needs and plan to meet needs

Planning sheets and evaluation/review sheets are shared and signed by school personnel and EAL teacher.  Planning sheets include space to outline needs of individual pupils and how they will be met.  


	Teachers’ plans/records
Pupils’ work

Provision of mini choices in tasks

Resources

Records of class observations

Pupils’ work shows evidence of progress

Learning Logs in Place

Classroom materials and lesson plans that show these strategies are included

Monitoring and tracking systems

Completed profiles

Planning sheets


	5.3
	3.4


Assessment as part of teaching

	Good Practice
	Evidence

 - paperwork
	QI HGIOS 3
	QI EEPBL

	Assessment methods and arrangements for recording 

The school gathers information on learners’ language /literacy backgrounds from a variety of sources. These include families, previous teachers/schools, departments and EAL teachers

The school arranges for translation of previous school reports where necessary. 

The school has an enrolment policy which takes account of bilingual learners. EAL Service involved from the start. Enrolment forms record preferred languages and whether an interpreter is required.

The school has robust and accurate information recorded on information management systems 

EAL teacher passes key information to relevant school staff

Schools monitor progress of bilingual pupils and use this to inform support arrangements

Schools carry out baseline assessment using first language for EAL pupils where appropriate

Evidence of joint planning with EAL teachers.

Schools identify pupils eligible for SQA special arrangements and enable pupils to use these special arrangements in school based and national assessments.  

School assessment calendar takes account of cultural and religious practices where possible

Policy reflects national advice in Learning in 2(+) Languages.
AiFL strategies are incorporated into planning, assessment and practice
Use of assessment information

Teachers are aware of 5 levels of language acquisition and take account of these in interpreting assessment results.   (See Learning in 2(+) Languages)


	Pupil records, teacher knowledge

Interpreter records

Enrolment policy, enrolment forms

Data on SEEMIS, Phoenix, etc

Copies of information

School’s attainment analysis

Minutes of meetings, etc

Recorded on paperwork

Application of SQA special arrangements

Assessment only for  work which is the focus of learning targets
Focus is on one or two things at a time

Use of peer and self assessment

Evidence of paired reading with a partner
Highlights and prompts in marking to support pupil in taking to next level
Teacher provides prompt, positive feedback to highlight success but indicates where improvement needs to be made

Teacher uses prompts and probing questions to help pupil respond and extend his/her thinking

	5.4
	3.5


Links with local authority or other managing body, other schools, agencies and employers

	Good Practice
	Evidence

 - paperwork
	QI HGIOS 3
	QI EEPBL

	School staff are aware of support available in local communities for parents e.g. English classes, literacy classes, drop in centres, libraries, other community support groups

School is aware of local authority supported provision of first language classes

Multi agency discussions of pupils with additional support needs.

The school makes effective use of local authority services e.g. EAL service, translation and interpreting services, community learning

The school has effective partnerships with the police to support families who are suffering racial abuse and harassment.

The school takes part in cross sectoral projects that promote bilingualism e.g. paired reading in L1 secondary/primary/ nursery. Diary kept by pupils supporting each other.

Schools ensure needs of bilingual pupils are met at transition points


	Information available 

Minutes of meetings

Attendance at meetings, links with community police

Forms, records, etc


	8.1
	4.8


Partnership with parents, the School Board and the community

	Good Practice
	Evidence

 - paperwork
	QI HGIOS 3
	QI EEPBL

	Procedures for communicating with parents

Schools knows preferred language of parents

Schools use clear English

Schools use interpreting and translation services where appropriate

Staff are confident in using interpreting and translation services effectively

Parents know how to ask for an interpreter if they need one

A designated member of staff arranges interpreting services for parents meetings
Homework diary with space for parental comments
Encouragement to parents to be involved in their child’s learning and the life of the school

Parents are involved in story time initiatives e.g. bilingual stories, tapes of stories read by parents. 

Workshops for identified groups of parents ensure they know how to support their child’s learning and understand the Scottish education system

Written guidelines and resources (inc audio visual) for parents on how they can effectively support their child with homework.

Parents observe learning and teaching to enable them to support homework.

Schools take steps to ensure all staff including support staff are aware of best practice for effective communication with bilingual parents. 

Schools ensure that all parents entering the school feel comfortable and welcome.

The ethos of the school reflects the ethnic diversity of the school, community and society

The school ensures that parents are involved in the life of the school by

· Monitoring the attendance of bilingual parents at parents meetings and similar events.

· Taking action in response to the results of this monitoring

The school encourages parents of bilingual pupils to use and develop home languages to support home and school work.

The school asks parent volunteers to make use of their first languages in the classroom.  Parents contribute to displays of work by providing labels etc in a variety of languages and scripts.

Bilingual support assistants, home school link staff regularly discuss homework support with parents.  

The school invites local community groups to become involved in the life of the school.
The school considers how the diversity of cultures and experiences available and the positive links with parents and the community can influence and take forward the citizenship agenda in Curriculum for Excellence

	Enrolment forms 

Record of requests

School handbook, poster, leaflet
Working diaries available in English or First Language

Examples of good work
Evaluation of sessions by parents

Workshops, meeting etc

Workshops, booklets, etc

Induction materials, training sessions for frontline staff, advice from EAL Service leaflets

Assemblies, out of school activities, posters, signage

Results of monitoring

Phone calls in L1, focus groups, written feedback, questionnaires.

Records

School events
	2.2, 5.7
	5.4


Staff review and development

	Good Practice
	Evidence

 - paperwork
	QI HGIOS 3
	QI EEPBL

	Ensuring staff are confident  when working with bilingual learners

All staff have a clear understanding of their responsibility for bilingual learners.  They take this into account when planning their own work and when working with specialist staff.

A key member of staff has responsibility for monitoring progress of bilingual pupils.  

School improvement plan takes account of the needs of bilingual learners

New initiatives and developments take account of the needs of bilingual learners

Staff development

Staff are aware of and make use of relevant CPD opportunities provided by education authority and others.  Records are kept of attendance, follow up, etc.  

CPD delivery by EAL services is recorded including advice and support provided to individual staff

The school provides an effective induction programme for newly appointed staff

The impact of CPD activities is monitored to ensure that provision for bilingual learners improves

Staff review procedures for additional specialist staff

EAL staff have access to Professional review and development

CPD opportunities are provided for EAL specialists to allow them to enhance their specialist knowledge and to keep up to date with other professional developments.


	Teacher plans. Joint plans with EAL staff; own plans have place to mention bilingual learners.

Time for joint planning/consultation

Copy of staff remits 

Ensuring collection of English language levels

Monitoring progress

Copy of school improvement plan with appropriate content

Key person with responsibility 

Minutes of meetings showing contribution

Translated materials, adapted materials, changed methodology.

Staff development portfolios

Specific approaches to schools

Specific information for teachers 

CPD co-ordinator records

Cascading – handouts

Diary note of discussion with teachers, etc

In house CPD by EAL services

EAL input to probationer support programme

Staff handbooks with information on bilingualism

Signposting to other support materials e.g. Learning in 2(+) Languages

Monitoring of classroom practice and plans

PRD records

Authority CPD provision for specialist staff

Budget for attendance at conferences, courses, etc

Dissemination of information about outside courses

Inclusion in school based CPD


	7.2, 7.3
	6.6


Evidence of Good Practice in Supporting Bilingual Learners
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