. ©Kiirsten T homson 2018

WI"IO ]__cads the Lcammg’

Sharmg Flagf:ul Leammg Storncs

Slid. 18

Argy” and Bute arly Years Comcerecne

Kirsten Thomson
Scottish [T ducational Research Association (9 R A)

kirstcnmthomson@hotmail.co.uk

@kirstenthomson9




Earlg Ycars (SE KA |
45;«} Armual COH]CCFCHCC , |

chncsday 21st Novcmbcr- Fndag 29 rd |
November 201 8

=9 Wt W i i

i i B s e e s g, i i, g v i o

Critical understandirxg of education systems:

what matters intemationa”y?
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Frmapal Teacher oxC 19 Level and Secretarg for
SjMRA — arlg Ycars

Range of counc1|s M a b YF, I roebellain certificate,
keen to further my knowledge

: Fecﬂagogiés of }iducational | ransition (FO]iT)

N

Jnz_:_“x}:)c:ditiorzs: New / ealand (201 6k lceland (O 7)J
Reggio I~ millia (201 7)
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Socictg’s View oﬁ Childrcn andChildhood

“Chilcjren should be seen and not heard.”

The imPortance of the ?iarlg Years

“Fowerﬁul thinkers who are active citizens and experts on their
own lives” ((_lark and Moss, 2001).

KL L1930 enforced in Scottish law through the
%Dllgnien and Young Fcople Bil (2012) =

(setting it Ki ht?or?iver CHH (2008)
> & Y

T B ar]g Years [ ramework (2008) Provi&cs a social Policg

framework for the devc]opment of Po]ic and Practice to ensure |

oPtimum OPPortunities for children to be at the centre of their
leaming.

FGHICORE € Doiél i hildren Leaéing Leaming”
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f_ducational T heorists 5uPPorting
Childrcn Lcading Lcaming

I riedrich [Troebel (i 7821 85 SCH: activity of the child

Jerome Bruner’s (i 91920 | 6) iral Curriculum — the
imPortance of adults scagolciing\?@!:;ming

. | inaPruce (2015) reminds us that children and adults
should learn from each other, children should not be seen
as in need of instruction from an a”~‘<nowing adult.

L licfisher 2016 = ]nteractiﬂg 5 ]nterpering
- Claire Warden (Mind 5tretcher5) — Fe&agogical

ancce
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Dispositional (_urriculum = | ducator
Autonomy and (hild-C_entred E_xpcricnccs?

Curriculum for E_xcc"cncc vs ] e Whariki - clispositional curricula
i Capacitics f.'

(_onfident |ndividual, Successful | earner, [ ffective (ontributor, Responsible
(itizen

Frinciples
We”&ming) Holistic Development, Empowerment, Belonging
1996 vs 201 6: Reduction of Leaming Outcomes from 118-20

New Zealané Teacher’s view on the new Je Whariki:

“| was sccPtical at first but quickly realised the reduction meant we weren’t &oub]ing up or
Finding ways to fit things into boxes. | he new document allows for growth) for deeper thinkin '.
and for the K aiako (teacher) voice to shine through. T he I” ducation Review Office <ERO§’ )
are wanting us to look at children’s lcaming on a much deeper level so instead of having i :
outcomes to ‘choose’ from and compartmentalize children’s leaming and assessment, we have !
20 that are open to interpretation and empower ouLKaiz_ako to think for themselves”

S S : rm !
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g ~ (hildren’s ‘working theories’ as curriculum

outcomes

Peters, | Davis and McK enzie (201 8) consider Peéagogica] ap roaches that are attuned and
sensitive to the child, where adults prioritize Particular ways of llgacing and interacting with children to
achieve intcrsuk?jcctivit and the mutual undcrstancling necessary for the co~construction of lcarn)ing
and the clcvclopmcnt og ‘working theories’. 3

¥

f ; Workiné theories and leamin%-‘éispositions can be thought of as two sides of the same coin, both |

! being about the what and the how of lcarning, and theg are relevant to leaming in the ear]g ears arsc}

! begoncﬂ. The acloption of a Pecjagogica] ap roach that included trgin to recognize unspoken :
theories had the Potentia] to shift the ways f e youngest members of eaming communities are see{n

and understood as learners. More attention an rcsPcct were offered to what the youngest chilcl?'cn

might be cngagccl with, and t inking about.

¥

-1- § pvera”, it was clear that the child’s curriculum was much more comp]ex than adults mig}wt Perlﬁa s ':_ lan
: or young children. |n fact, the dcpth of children’s ideas and dcsigns often Pus['\ccl the adults’ inking
c%a"cngccl the adults to kccP up. :

| or

Three keg Points emerge& that are relevant to both teachers and Parents:

o learn to listen carcfu"g to the ways young children think, and can think, about the wof_lcl
around them

;l-o intcntional}g forma rcPcrtoirc of strategies that hclp, rather than hinder, the
cvclopmcnt o tl‘tinking

;

N e e A s g e gt e e e it e, bbbl s i g e

’

T o create authentic learnin oPPortunitics for 3oun§ children that are ['nﬁhly motivating %nd
interest-focused which build on cxisting interests an cxPcrtisc and whic grow new ones.

e i _“ ik e - |
i B Farni e G o T T A = s e "
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T}wc Rolc of the Adult

“«(_hildren have a natural disposition to wonder, to be curious, to pose
c]uestions) to ex;aeriment) to suggest, to invent and to explain. Statf have an
essential role in ex’cen&ing and &cveloping this...it is often the skilled

involvcmcnt of staff that ensures that ]earning is taken further”

Dt 2015

« All children and young Pcop]e should ej)erience Pcrsona]isation and
choice within their curriculum, inc]udingi enthcging and P]anning for
opportunities for Persona] achievementin a range of different contexts. | his

imPlies taking an interest in learners as individuals, with their own talents and

D 30

interests.”

L © Kirsten T homson 2018
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T heory into Practice
g

. Frincipal Tcachcrw E__arly chcl
95/ 95 [Tamily (entre — 80 x 3-5 years and 15 x 2 years
106G PX s, 1 DIoC v F Y2 [rimatg Onel echici
. | he shift to Narrative Assessment

. | he shift from Planning for outcomes to Planning
for endless Possibilitics

s ]Dracticc should take a detour through thcorg

(chrg Giroux)




ChldCentred il
APPrOaCh CILD-INITIATED

PLAY AND
Flarming for Possibi]ities rather than outcomes :I‘E?RPELIITIG
switches the d‘gﬂamics of Planning and in the early years
assessment. wrom ANNIE WOODS

;hc Practitioncr’s role is to facilitate leaming (to
ollow rather than lcad). The control and
responsibilitg more balanced in its distribution,
thus resting more with the child.

plarming for endless Possibilities removes limits

on leaming. A lcarning is rooted in real-world,

hands-on, experiential learning: Planning and

Preparing for the Possible Pat%xs) directions, |
interests and activities that could arise without
narrowing, or indeed Forcing, these Possibilitics. "

B e g F— o
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APProach

CHH at the (_entre

]ivergthing you do should be driven Eg
children

\iew children as capable and active

leamers

——

];mpower children

d o Kirsten T homson 2018

Leading Planning in the

Early Years

VA

Plan Respond

Do Reflect

Taking time to observe children at Plag v
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chagogical | Jocumentation

“Fccia ogical documentation is about more than
recording events — it Is a means to ]caming about how
children %ﬁinkan& learn”. ]t IS a “Proccss to explore all
of our qucstions about children”

Carlina Rinaléi suggests that documentation is a “way
of listcning to children that helps us to learn about
children &uring the course of their ex!:)ericnces and to
make the leaming visible to others for interpretation”.

(Ontario Ministry of I ducation, 2014 p- > 1)

© Kirsten | homson 2018
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Rclcva Nt Tcxts

Constructing

Learner Identities

in Early Education

Margaret Carr
and

Wendy Lee
®

© Kirsten | homson 2018
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\.’ Reconceptualizing Early Childhood ‘
y Practices through Pedagogical Narration

™ Weromlca Pacind-Ketchabaw, Fikile Nusmals,
Lamrfe Kocher, Cakd ETNoL, snd Algjandrs Sancher

!
4 4
_p'l'
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Fedagogical documentation as non-linear,
interéisciplinarg sites of Possibility rather than
Product~oriented record kccPing (Rinaldi, 2006)

chagogical documentation as a component of
socia”yjust Practice (Fleet et al., 2006, 2012).

. © Kirsten | homson 2018
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Ana]gsis of ( Ybservation

; Whére has the spark of interest come from?

. What questions/em:]uirics does the child have?

" e Gl s S b 2 gy & o P

. How e theg trging to make meaning?

- What theories about the world are theg
cxplormg

: How can we s éport and extend this ]cammg —

Questiomng/ omments? Kesources?

xPemcnce57

. ©Kiirsten T homson 2018
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chagogical | Jocumentation
T he Process: i

I Making documentation a claily habit — tools at hand, on going process of enquirg

Z};%hoosing what to document —~ }Deing attuned to children’s thinking and obser\/ing
chi

ren’s working theories

§.gofubhc - Share your ana]ysis of ‘earning with children, parents, co-workers to
widen tr

ame omc FC]CCFCHCC ancl strcngthen Partnerships

4. Pcvclopment of visual litcracg skills — the more we document, the more we will become
skilled in removiné clutter, 5e|ectmg (ust the images that show what we are noticing,
ensuring this is chi

ild griendlg with a clepth of leaming.

5. Making lcaming visible to everyone — when we have made children’s thoughts, Fee]ings,
and values visible we can stucjg the meaning of events to chi]clren, ogering our thoughts
co”aborativelg so that our own understanagi!ng widens, cleepens and takes in multiple
Perspectives.

6. Flan, suPPort and extend children’s leatmingw once we are in tune with children’s
interests, line of enquiries and cleve]opmenta] needs we can then suPPort and extend
their ]eaming.

e i




3 The New Zealanc’ Earlg Chilc}hooc! curriculum focuses on leaming

clispositions — these are attributes that are necessary for lhce-lorzg leaming

ESE TN FR

SUCh as:

Taking an interest

= T i F

bcing involved
Persisti ng with cligiculty

E_x]:)rcssing anideaora {:ccling

s el b i+ ,,,.,‘,.._—--'l“{.“-'

Taking rcsPonsibility

These link well to Scot]an&’s i Capacities:

b ._m_...,..d-'s-n.-u._-.. il i
*

5ucccss{:u| learner

‘ Eﬁccﬁvc contributor
;

{ Responsiblc citizen

{

i
& (C onfident individual

N e e Uy o e P, e W e N

© Kirsten Thomson 2018
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I~ ing Stori
“Leaming stories are narrative accounts of an ePiso&e of léaming, usuanfj
accompam’ecl }39 Photo raphs: theg include an analgsis of ]eaming) oftenin
&ispositional terms, and suggestions of Possible Pathwags Forwarcj...theg are

housed in Porhcolios” that are easilg accessible to children to revisit and
reminisce on their leaming (Carr et al.) 2010)

Leaming stories have become the most commonlg used assessment tool in

New / ealand E_ar19 Chilclhoocl ™ ducation.

%eaming stories are assessment for ]eaming and in line with ‘Assessment is

or Leammg (AL ).

| ee, C:arrJ Soutar and Mitchell (201%) describe % elements of a léaming
story:

Narrative that describes signi{:icant |carning events
Analysis of the |carning

. T he Flanning (but this may not be written in every storg).

e e o NV N——



Writing a
earning Story

What have I implemented?
Did it work?

What have I learnt about my
teaching?

THE STORY
What is happening here?
What did you observe?

What is the rationale for
documenting this?

g o4

How will I actively support the child?
What changes should I make to the

What is the possible
learning?

What holistic dimensions
can be recognised —
dispositions and links to the
4 capacities?

What schemas or links to
CtE/pre-birth to 3 can |

recognise?

environment/planned experiences to support / p
P P PP

this learnlng?

How can I take this learning deeper?
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John Works Hard at Wood Work!

John it is great to see how happy and confident you are arriving at nursery each day. You have settled in to nursery so well and it is
great to see how happy you are to be here each day. You are growing in confidence when communicating your needs, thoughts and
opinions and I have noticed you have shown a keen interest in the woodwork bench. You impressed me with your 'risk management skills'
"I need to wear the goggles so nothing goes in my eyes” and when your friend Tony approached, you reminded him of safety at the
bench: "stand back Tony so you don't get hit." I was also very impressed that you were able to identify and name the various tools and

when I demonstrated how to use the saw safely you were able to follow the instructions clearly.

What learning do you think is happening here?

Today John you were developing very important skills for life by assessing your own risk and the risks to others. You were able to

communicate your needs by asking for the wood work bench to be opened and confidently spoke about the different tools you were

using. You were developing your listening and talking skills by listening to and following instructions. By hammering the nails into the

wood with the hammer you were developing your fine motor skills and hand to eye co-ordination. Pete Moorhouse, who teaches us all




September 2018

about the importance in developing wood work skills at a young age, reminds us why wood work in the early years is so important: "I'm
passionate about the depth of learning it inspires, encompassing maths, scientific investigation, physical coordination, language and
vocabulary.” You were certainly developing all of these skills as you showed confidence and determination to explore and create.
Great work Johnl

How can we grow this learning together?

John, I know you enjoy spending time at the wood work bench. You should continue to develop your curiosity and explore the properties
of wood as you create your next masterpiece. Make sure you continue to share your knowledge and skills with your friends and adults.
Maybe next time you visit this area we can work on your knowledge of measurement by identifying various sized nails and screws and

using tape measures? Do you enjoy exploring wood work at home?

Joan Bloggs (Peach group Key Worker)

John's Voice:

I enjoy playing with wood work when I come to nursery. I am always safe and use glasses and make sure my friends are safe too. Next

time I am going to make something for my mum.

Family Voice:

We are very impressed that John is learning about wood work skills at such a young age! He tells us all about the importance of safety
when working at the wood work bench and is keen to share his new skills with us. We will attempt to get the tools out at home and

involve him in all the DIY jobs around the house from now onl Thank you for sharing this wonderful story with us.
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‘John Wor‘cs Hard at Woocl Woric’
Curricular, Folicg and Dcvclopmcnt | inks?

Fositive Learning Dispositions:

Taking'an Interest, (_onfidence, Creativitg, Kindness, Rcsponsibi]itg, Fcrscvering with
Diticu ty -

—

1'—' 4
{ _Xperiences and Outcomcs

Health and We”bcing

| am leaming to assess and manage risk, to protect mgsehc and others, and to reduce the

Potential for harm when Possiblc. HWDB o-i14a

| know that friendshi S ARG sharin ; gairness, equality and love are important in buildin
) : R § > a5 % % =
Positive relationshi S ] evclop and value relations Ips, ] care and show rcsPect for

S.
mgsellcancl others. F“W 0-0O%5a

| make full use of and value the OPPor’cunitiés | am given to imProve and manage my lcarning
and, in turn, | can hclP to encourage learning and confidence in others. [ IWD 07 12

In cvcrg&ag activitg and Plag, | exPlorC and make choices to develo my lcarning and
interests. ] am encouragccl o use and share my experienccs. HW O-19a

B TR it et e o e o S MU
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‘John Wor‘cs Hard at Woocl Woric’
Curricular, Folicg and Dcvclopmcnt | inks?

I xperiences and Qutcomes

Literacg

A listen and talk in different situations, | am leaming to take turns and am dcveloping my
awareness of when to talk and when to listen. | | ] 0-02a /7 N(; 0-0%a

| listen or watch for useful or interesting information and | use this to make choices orlearn new

things. L |T o0-04a

\Within real and imaginary situations, | share cxPcriences and Fcelings, ideas and information in
a way that communicates my message. L]T 0-0O9a

Numcracg and Mathematics

| can collect objects and ask questions to gathcr information, organising and disp!aging my

ﬁndings in différent ways. MNU 0-20a

can match o jects, and sort using my own and others’ criteria, sharing my ideas with others.

MN( ] 0-20b

\?\E\ﬁg investigating objects and shapes and can sort, describe and be creative with them.
O-16a

e e o NV N——
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‘John Wor‘cs Hard at Woocl Woric’
Curricular, Folicg and Dcvclopmcnt | inks?

[ xperiences and Qutcomes

© Kirstén l‘iomso;'x 2018

] have the freedom to discover and choose ways to create images and objects using a varietg
of materials.

Working on my own and with others, ] use my curiositg and imagination to solve design
pro lems.

Science: Materials

Throu h creative Plagj ] explore different materials and can share my reasoning for selecting

materials for different purposes. St No 55

Socia] Studies

| make decisions and take res onsibilitg in my evergclag experiences and Plag, showing
consideration for others. 56(: O-i7a

who | wor with.

V\/ithin my everyday experiences and pla -l make choices about where | work, how | work and
{ 958)604 8a a

<L paartialy e s e ot AR s v e ——
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‘John Works Hard at Wood Work’
Curricular, Folicg and Dcvclopment | inks?

[ xperiences and Qutcomes

] explore ways to design and construct models.

| explore evergclag materials in the creation of Pictures/models/concepts.

] explore and discover different ways of representing ideas in imaginative

ways.
17 Expericnces and Qutcomes were touched upon &uring this one observation

Dcvclopmcnt | inks

Fine Motor Control, Gross Motor-v Strcngth Development

T — 5 T o e el F—
et S S = Lo i

© Kjrstch Thc;ﬁéon 2018
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‘John Wor‘cs Harc] at Wood Woric’
Curricular, Folicg and Dcvclopmcnt | inks?

ow (Goodis Qur [ arly | earning and Childcare? (201 6)

Curriculum 2.2

The curriculum is current and relevant to children. [t is informed by shared

values and beliefs about how young children learn.

A” Practitioners and partners are ambitious and expect high levels of
progress and achievement for all children.

Fractitioners’ uP~to~date knowleége of early lc—:aming Peclagogg is evident in
all aspects of Practice within the setting.

T here is a clear focus on the developmcnt of children’s skills in earlg language
and mathematics.

\We create rich and meaninggul oPPortunities for our children to be active

~articipants in the communitfj.

© Kirsten mson OI 8
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‘John Works Hard at Wood Woric’
Curricular, Folicg and Dcvclopmcnt | inks?

Tow (Good is Our ]i_arlgL_caming and Childcare? (201 6)

Lcarning, Tcaching and Assessment 2.3

Children can talk about their leaming and achievements with Practitioners
and peers.

Assessment is an integral part of the lcaming and teaching and is used
egcctivelg to Plan high c]ualitg lcaming experiences for all children.

High qualitg observations take Placc natura”g during evergdag activities and
interactions.

WC usce our kﬂOWlCdgC O]C }'IOW Childf'@ﬂ leam, ]COF cxample sc}wema, W}']Cﬂ

making observations of children and as a basis for future Planning.

Frac‘citioners make sounc}judgemcnts about children’s progress and respond

leaming opportunities meet the needs of individuals.

R e — -

© Kirsten mso}; Ol 8
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I xam g}lcs
o | here is a wide variety o examples for you to

look at — ranging from o — 5 year olds.

'Somé of these are Scottish and some are from

New Zéalan&

'A” names have been changed.

o[Jave a think about how these assessments

compare with what you currentlg have in Place.

\Nhat do you like /dislike about the narrative

aPProach to assessment?

T w —— i -~
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Lcaming Storg Examplcs '_

I iona Digs for Worms — 2 year old r
i i
1 L ons Big Builéing FPlans — 4 year old E
f Janie is King of the (_astle — 4 year old
Aidan the Authorw 4 year old
Super Strategies = S gear old (7 1)
( _reatin a Ficture Takes ] ime -5 year old New
Zealanf?:‘xample
Free Movcment and Bocﬂg Awarencss — Babg New
/ ealand Tixamplc |

© Kirsten Tmsoﬁ 201 8
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How (Good is Our E_ar]g Lcaming and (Childcare?

()] 2.5
[ hi

— Lcarning, tcaching and assessment: High]g Tigective Fractice

ldren can talk about their leaming and achievements with Practitioners.

. [ractitioners, children and Parents/carers share and use a range of assessment
information to imProve leaming and devclopment, and to reflect on qua]itg of
Practicc.

. Agssessmentis an integral part of the leaming and teacl‘:ing and is used egec’tivelg

to P
g Hig

an ig% qualitﬂ experiences for all children.

2 qualitg observations take P!ace natura”g &uring every &ag activities and

interactions.

Ve

observations of chil

use our knowlecige of how children !eam, for examplc scl‘:ema, when making
ren and as a basis for future Planning.

. [ractitioners make sound 'ucjgements about children’s progress and resPoncl
quicklg to ensure ]caming oPPor’cuni’cies meet the needs of individuals.

© Kirsten Tmsoﬁ 201 8
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Thank you for listcning

kirsten thomson@hotmail.co.uk
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Carr, M & Lee, W.(ZOT Z)Leaming Stories, Sage: London

E oM AD Smith, J Duncan, CJ JonesJ W.1 ee, and K. Marshall 2010) Learn/ng/n the ma/é/hg:
Dfspos/t/ons and d@s{gn in the ear/ﬂ years. R otterdam: Sense Fublishers s

I” ducation Scotlancl (ZO? 6). [Jow (Go0d /s OurEar/ﬂ Learn/’riganc/cA//cfcare?AvailaHe online at ;
https://education.gov.scot/improvement/Documents/Frameworks SCIFEvaluation/FRWKi NIHCCME
Seh@evaluationHG]ELC/HGIOELCOZO§ i 6Revi5€clpd1c [ Accessed May 2017] f

I" dwards, (_.,| . (Gandini, & (5. [Torman, eds. 201 2. | he [Jundred Languages of (hildren: T he Reggio
I~ milia Approach in | ransformation. 3rd ed. Santa Barbara, £ Fraeger

Heckman, JJ and K autz, T.(2013). Fostering and Measuring 51&”5: Interventions | hat ]mProve
Character and Cognition, Workirxg paper no. | 9656, National Pureau of I” conomic Research, http//
www.nber.org/ Papers/w 19656, accessed 29 Mar 201 8.

Leaming and Teaching Scotland. (200%) The Reggio Emilia Approach to Earlg Years |~ ducation.
Available on line at htt’p://l e vaAs Z/arclﬁive/scotlancl/PaPers/eclucation/PchS/reggioa’p’proach.’pdfi
[accessecl Mag 201 7] -

{ e W. Carr M Soutar, B, Mitchell | . (2013%). é/ncferstanc//hg the [ e Wﬁar/]é/approacﬁ: Ear/ﬂﬂearsf
education in Pracf/cc (Abingclon, Englancl: Koutleclge) }
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