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Rationale

‘Bilingual learners are pupils who function in more than one language in their daily lives.  The term ‘bilingual’ emphasises that learners already have one language and that English is a second or additional language.  The term does not imply an equal or specified level of fluency in two or more languages.’

Learning in 2+ Languages, Learning and Teaching Scotland, 2005

East Renfrewshire Education Department is committed to effective learning and teaching and to ensuring that the curriculum and the learning and teaching methodologies are appropriately differentiated to meet the needs of all English language learners.

‘Bilingual learners live throughout Scotland.  They are not a homogeneous group.  They differ from each other in many ways, including:

· The language(s) they speak at home

· The number of other languages they speak

· Their cultural, religious, social and economic backgrounds

· Their previous educational experience

· Their level of proficiency in English and their home language(s)

· Their individual personalities, learning styles and other individual differences

· Other additional support needs they might have including, for example, potential for high achievement, general or specific learning difficulties, sensory impairment

· The level of support they have from their home and their community

· Their breadth of exposure to English language and Scottish culture.’

Inclusion and Equality, Part 4: Evaluating educational provision for bilingual learners, HMIE, 2006
It is widely accepted that bilingualism is an asset and strength and confers intellectual advantages.  The first language has a continuing and significant role in identity, learning and the acquisition of additional languages.  First language also has an important and continuing role in the acquisition of an additional language: knowledge, concepts and cognitive skills developed in one language readily transfer to another.

In East Renfrewshire it is important that all children and young people have opportunities to share information about their languages, cultures and experiences.  In this way, children and young people can develop an awareness to enrich the understanding of both the differences and similarities among their cultures and languages and all learners can experience a sense of belonging.

In implementing Curriculum for Excellence, East Renfrewshire schools should build on pupils’ learning and achievements within and beyond the establishment.

Key Principles

The study of the language development of bilingual learners has resulted in a number of key principles about children and young people learning English as an additional language in and schools and other settings.
The principles detailed below highlight and summarise the basis of the East Renfrewshire policy on working with bilingual learners:

· The importance of maintaining a good first language should be a consistent message.  Supporting continued development of first language and promoting the use of first language for learning enables children and young people to access learning opportunities within and beyond the establishment.

· Cognitive challenges can and should be kept appropriately high through the provision of linguistic and contextual support.

· Language acquisition goes hand in hand with cognitive and academic development, with an inclusive curriculum as the context.

Schools and staff need to understand and apply the above key principles of pedagogy in their daily practice.

Authority Guidelines

It is within the context of improving the quality of educational outcomes for bilingual learners that these guidelines have been produced in order to provide establishments and staff with advice on:

· the roles and responsibilities of senior managers, teaching staff, specialist staff and support staff

· assessment of current language acquisition and development needs

· monitoring and tracking attainment and achievement

· learning and teaching approaches, including bilingual strategies

· the development of parental support strategies.
Roles and Responsibilities

Schools need to address the needs of bilingual learners individually, proactively and inclusively.  All staff have a responsibility for bilingual learners and for addressing the linguistic demands of the curriculum.  The skill and expertise of staff are vital to the successful learning of English as an additional language.

Appendix 1 details the roles and responsibilities of senior managers and practitioners.
Language Proficiency

Research into playroom / classroom language distinguishes between the learner’s ability to use language for:

· social purposes – the language is used in situations where the meaning is made clear by the context and the cognitive demand is low e.g. language used during play, everyday conversation and normal classroom interaction
· academic purposes – the meaning is carried largely by the language alone and the cognitive demand is higher and includes the use of language for learning to access the curriculum.

Competence in the use of language for social purposes does not necessarily mean that a young person will have understanding at a deeper conceptual level.  Judgements about a learner’s academic progress should not be made on the basis of competence in the use of language for social purposes alone.
Bilingual learners’ grasp of academic language may not progress in line with the demands of the curriculum.  The learner’s apparent competence in social situations can be misleading and additional support may be necessary to enable access to the curriculum.  Learners may fail to make expected progress and may require additional support, even if they have not needed support for a long time.  Decisions about the level and type of support should not be based on fluency in language for social purposes alone.
It has long been recognised that bilingual learners develop English language over a period of years.  Research shows that young people are often proficient in conversation and the use of day-to-day language, that is, language for social purposes, within a year or two.  However, they need 5 to 10 years to develop academic language, depending on their previous educational experience and the extent of home language development.  Support for bilingual learners needs to be carefully planned in order that they develop language for academic purposes.

The Assessment Process

The Education (Additional Support for Learning) (Scotland) Act 2004 (ASL Act) sets out a framework for better supporting pupils and meeting identified needs.  The Act emphasises the need to match provision to the needs of each learner, including bilingual learners, and the need to plan individual targets for each bilingual learner.

The Additional Support for Learning Code of Practice specifies that:

‘A need for additional support does not imply that a child or young person lacks abilities or skills.  For example, bilingual children or young people, whose first language is not English, may already have a fully developed home language and a wide range of achievements, skills and attributes.  Any lack of English should be addressed within a learning and teaching programme which takes full account of the individual’s abilities and learning needs.’

Supporting Children’s Learning, Code of Practice, SEED, 2005

The needs of bilingual learners should be identified and assessed and these needs met within the overall framework of the ASL Act.

The assessment process should include:

· collection and analysis of qualitative data such as work and language sampling to inform curricular and language development targets

· collection and analysis of quantitative data such as standardised assessments and national qualifications

· day to day assessment such as the use of questioning to check understanding, oral and written feedback, oral language sampling

· involvement of pupils in peer and self assessment with reference to success criteria

· use of first language by learners to show what they know and can do

· observation within and outwith the school

· previous school records

· discussion with teachers and support staff

· discussion with parents / carers with the help of an interpreter if necessary
· specific assessment procedures, e.g. assessment of proficiency in first language for specific purposes (considered alongside other evidence)

· consideration of educational background and length of time learning English

· information from other learning settings e.g. mosque, synagogue

· evidence of how the learner is progressing.

Establishments need to know:

· the language acquisition stage at which pupils are operating

· how to develop language acquisition

· how to ascertain that improvement has been achieved.

There must be strong correlation between the outcomes of assessment and teaching.  All teachers need to be aware of the language development, as well as the learning needs of pupils when making a judgement about performance and achievement of bilingual learners across the curriculum.

Enrolment

Enrolment is an important first step in identifying and gathering information about a new bilingual learner.  This may take place at the time the parent / carer first makes contact with the school.  However, it may be more appropriate to set a later date for enrolment to allow the school time to arrange for an interpreter and other key staff to be present and to gather relevant literature in the home language.

At the initial contact, the school should find out:

· whether an interpreter is required

· language(s) used in the home

· contact name and telephone number.

The enrolment interview is an opportunity to put the parents / carers at ease, show them around the school and find out, as part of the standard enrolment procedures:

· the correct spelling and pronunciation of the learner’s name

· the learner’s preferred name

· the language(s) spoken at home, by whom and to whom

· the learner’s experience of speaking, listening, reading and writing in their home language

· previous education, subjects studied, likes and dislikes

· previous experience of English and proficiency in the skills of speaking, listening, reading and writing in English
· dietary, faith and cultural requirements

· family and medical history

· lines of communication with the home, whether communication should be verbal or written (or both), via another family member and the need for translators or interpreters

· whether the learner has any other additional support needs and any steps taken to identify these.

A proforma for recording information from parents / carers on a pupil’s language background is provided in Appendix 2.

Schools should ensure that parents / carers:

· are given information about the Scottish education system, if appropriate

· know that they have a key role to play in supporting their child’s learning at home and in school
· are introduced to the class or pastoral support teacher and other personnel as appropriate

· understand that they have an important role to play in maintaining and developing the learner’s home language

· are familiar with the authority’s arrangements for interpreting and translating

· know about the relevant language classes including home language classes for children and young people and adults through local / community based provision, Adult Learning Services and English for Speakers of Other Languages (ESOL)

· are encouraged and enabled to take full part in the school community

· understand the school policy regarding uniform, punctuality and attendance

· are aware of their rights regarding free school meals and clothing grants

· know about the school and authority procedures for dealing with racism and bullying behaviour
· are provided with a copy of the school handbook and if necessary provided with an interpreter to read the document.

Initial Assessment

When pupils arrive in school, it will be necessary to find out as much as possible in order for appropriate educational arrangements to be made.  The initial assessment will provide information for setting up an appropriate programme of support.  It will be useful to allow a short settling-in period before assessing skills in English.

The purpose of the initial assessment is to:

· establish achievement levels on entry to school

· provide a framework for assessing and recording pupils’ progress in English

· enable teachers to plan appropriate learning experiences for pupils

· enable schools to organise an appropriate programme of support.

It is important to ensure that materials used for assessment are as free as possible from cultural bias.
Where a pupil is new or relatively new to English, detailed background information as well as information on current performance is crucial for determining appropriate support.
The initial assessment should provide necessary background information together with levels of academic performance.  Bilingual pupils should be placed in chronologically appropriate year groups.

Profile of the Bilingual Learner

An effective approach to assessing English language development is to build up a profile of the learner.  Detailed early profiling of the pupil’s language skills and educational experiences will ensure effective planning for support and appropriate grouping.  The profile should be used as a basis for intervention and should be included with the staged intervention documentation where appropriate.

The profile should include:

· home language proficiency and use in learning

· identification of any transferable skills, e.g. literacy skills in the home language, transfer of skills used in the structured environment of the playroom / classroom to independent reading and writing

· evidence of the development of English language skills from samples of work in different contexts and subject areas built up over time

· collation of information from different staff who are working with the pupil

· information from the individual pupil and parents / carers

· results of standardised tests and national qualifications

· identification of the stages of language acquisition.
Stages of English Language Development
Supporting all learners, including bilingual learners is the responsibility of all staff as part of the Education Department’s approach to inclusive education.
The concept of stages of English language acquisition is established within the field of bilingualism.  Language development is described by dividing the process into five stages:

· Stage 1
new to English

· Stage 2
becoming familiar with English

· Stage 3
becoming confident as a user of English

· Stage 4
a competent user of English in most social and learning contexts

· Stage 5
a competent user of English.

Each stage is described by listing the key features of language in each of four areas:

· communication

· accessing the curriculum

· technical aspects of language

· support requirements.

Learning in 2+ Languages, Learning and Teaching Scotland, 2005
The stage of English language acquisition is determined by considering the overall profile of the pupil and how that matches up to the descriptors on a ‘best fit’ basis.  A professional judgement based on a range of evidence should be made over which stage(s) best describe an individual’s language development, taking into account age, ability and length of time learning English.

The stages of English language acquisition are detailed in Appendix 3.  The grid can be used to identify the stages of English language acquisition for pupils in order to inform support and record pupil progress.

The use of the stages is a helpful way of describing a bilingual learner’s English language development.  However, the following points should be noted:

· the descriptions are not prescriptive but contain some key features of English language acquisition

· pupils may demonstrate features of more than one stage simultaneously

· some of the key features are more relevant to children and young people at certain ages and stages

· progression from one stage to another is not always linear

· learners may plateau at a particular stage, if not sufficiently challenged, or may regress when facing unfamiliar learning demands
· learners may have an additional support need
· other features such as content of the curriculum, methodology, the knowledge and expertise of staff in relation to the use of effective strategies of support, school / classroom ethos, the maintenance of high expectations and pupil’s entry point to the Scottish school system can affect pupil progress.

The authority and schools, in conjunction with ScotXed, will make use of the stages of English language development to assign every bilingual pupil an English language level to ensure that the key stages in language acquisition are identified and described.  This will require school managers, teachers and specialist staff to be conversant with these stages.
The data on English language levels should be used as a basis for the allocation of teaching and support staff, within and across the cluster schools and the type of support required to meet the learning needs of pupils.  The deployment of teaching and support staff should be related to assessed need and not on numbers of bilingual learners.
Staged Intervention

The East Renfrewshire approach to assessment and intervention is a staged approach (STINT) which reflects the level of intervention and co-ordination required to meet identified pupil needs at any given time.
Schools must maintain data on all learners on the STINT process.
The STINT stages have been matched to the stages of English language acquisition.

Staged Intervention
Stages of Language Acquisition











Staff must recognise that the needs of bilingual learners will change as they progress through education and that they may require specific language support to develop higher order skills.
Bilingual Learners who have Other Additional Support Needs

When a bilingual learner is failing to make expected progress it is important to identify as early as possible whether the child / young person also has another additional support need that is affecting academic or social development.  For example, some pupils could have a sensory impairment, a physical disability or specific language disorder.  Some bilingual learners may be particularly able and will need a more challenging curriculum.

In the case of dyslexia, autism and sensory impairment or other additional support needs, schools should seek advice from support for learning staff, autism and dyslexia co-ordinators, sensory impairment staff, link Educational Psychologist and refer to authority guidance.  Schools may consult with the school’s educational psychologist at any stage of the assessment process.

Where the pupil is failing to make expected progress and it is not clear whether the lack of progress is because the pupil is an English language learner or has learning difficulties or both, then school and specialist staff should take account of the following in reaching an early decision:

· language and educational background

· other factors that may affect learning.

The school and specialist staff should adopt a holistic approach to the assessment.
Learning in 2+ Languages, Pg 24, Learning and Teaching Scotland, 2005
When planning support for bilingual pupils with other additional support needs, the principles outlined in these guidelines apply, with the necessary adaptation taking account of the nature of the pupil’s other needs.
Planning for Bilingual Learners

Planning for learning is an ongoing process subject to continuous review, through pre-school, school and beyond into lifelong learning.  Most children and young people who require additional support will have their learning needs met by the day-to-day classroom practice in pre-school and school settings.  Some children and young people will require support which is additional to, or otherwise different from, the educational provision that is generally provided to their peers in order to help them benefit from school education.

Planning for bilingual learners will be most effective when:

· it is part of the whole school and whole class approach
· it takes account of the language demands of the curriculum, both the subject specific vocabulary and the appropriate language forms associated with the content
· contexts for learning are relevant, motivating and culturally inclusive
· it provides opportunities for speaking and listening, collaborative work and other strategies for language development
· the role of additional adults with expertise and / or bilingual skills is clearly identified and they are involved in the planning process
· consideration is given to the language demands of the task, how the learners are grouped, use of the first language for learning and how both language learning and language use will be assessed.

Profile of Competence

A profile of competence has been developed by the City of Edinburgh which gives a description of the skills and competences associated with the stages of language acquisition across the three lines of development of listening and talking, reading and writing.  A profile is provided for each of lower primary, upper primary and secondary. The skills and competencies identified for lower primary apply to nursery age children.
The profile has been designed to assist with the process of initial and ongoing assessment and to monitor and plan for the continued progress of bilingual learners through the stages of English language development.
The profile is intended to be used by class, subject and support teachers and the additional support needs co-ordinator to help systematically and consistently assess the language skills of bilingual pupils and assign an appropriate stage of English language development.  It is recommended that profiles are updated at least twice each year and new targets set for the pupil’s language development.

The age bands in the profile of competence are linked with the broad age bands associated with the levels of Curriculum for Excellence:
· Lower Primary
Pre-five, P1 to P4

· Upper Primary
P5 to P7

· Secondary.
The profile is also linked to the stages of English language development and the language acquisition codes in ScotXed.

The Edinburgh profile of competence will assist schools in:
· identifying the stage of English language acquisition of a bilingual learner

· monitoring and tracking the progress of a bilingual learner through the stages of English language acquisition

· setting targets for English language development

· scaffolding activities according to language needs

· planning activities which support language development alongside content learning

· building staff awareness of the steps in acquiring English as an additional language

· identifying ‘plateauing’ of progress at a particular stage or regression when facing unfamiliar learning demands

· highlighting the possibility of other additional support for learning needs for pupils who may have learning difficulties if progress is slower than would be expected or for able pupils if progress is unusually rapid.

· providing a system for transferring information on language development and pupil progress to the pupil’s next teacher(s) and at key points of transition

· encouraging pupil self-assessment.

The Edinburgh material should be used in conjunction with the:

· stages of English language acquisition
· ERC Skills Framework for the development of literacy and English skills
· ERC guidance on Learning and Teaching Strategies to Support Bilingual Learners.
All of the above tools should be used to facilitate assessment and planning.  Meeting the needs and aspirations of bilingual learners should be integral to good teaching and not be seen as an ‘add on’.

While the profile has been designed to monitor and track the progress of English language development, it does not reflect the achievements and competencies of pupils in the other languages they use.  Bilingual learners come from a wide variety of language and literacy backgrounds and vary in the level of literacy skills they have in their home language(s), as well as their experiences of learning English.

The material is located within the authority guidance, Learning and Teaching Strategies to Support Bilingual Learners and can be accessed on the Education Intranet.
Supporting Bilingual Pupils in Assessments and Examinations
It is likely that the majority of bilingual learners will not require special arrangements at all and others will only require special arrangements for some assessments and examinations.  All schools should follow authority and national guidelines on the administration of formal assessments.
However, where the learning of English as an additional language is likely to be a barrier to pupils performing to their full ability, it is possible to make special arrangements to help facilitate access.
The Scottish Qualifications Authority (SQA) provides guidelines on how and when to apply for concessions during formal examinations.  The school’s SQA Co-ordinator will be aware of specific additional assessment arrangements for bilingual pupils.
The pupil should be familiar with the appropriate strategies of reader, use of dictionaries, word lists and electronic spellcheckers, additional time and transcription.  In order to facilitate alternative arrangements some candidates may require separate accommodation.
The SQA also provide national qualifications in English for Speakers of Other Languages.  The qualifications are for candidates whose first language is not English and they assess the four skills of speaking, writing, listening and reading.  The topics and tasks covered are relevant to learners and are related to everyday work, study, community and social situations.  Help and support from the SQA is available for schools wishing to offer ESOL courses.

Tracking and Monitoring Progress

Schools that are successful in raising attainment of bilingual learners are notable for the quality of their monitoring involving setting targets and tracking progress.

Individual curricular and language development targets are informed by analysis of pupils’ work, teacher assessments, standardised assessments, oral language samples and discussions with pupils.  Language development targets may support curricular targets or meet specific bilingual development needs.
The authority will collect data relating to ethnicity and English language levels.  The information on ethnicity should be obtained when the pupil enters the education system.  Schools should keep the English language acquisition data up to date through regular review of pupil progress.  All information should be recorded on ‘Click and Go’.  This information will be copied into the authority tracking database.
The stages of English language development are also linked to ScotXed 1-5 codes as detailed below:

ScotXed
English Language Development
New to English
Stage1
New to English
Early Acquisition
Stage 2
Becoming Familiar with English
Developing Competence
Stage 3
Becoming Confident as a User of 



English
Competent
Stage 4
Competent User of English in Most 


Social and Learning Contexts
Fluent.

Stage 5
Competent User of English
In ScotXEd, there are also three codes which should be used as appropriate for pupils:
· English as First Language
all pupils who have not required, do not 
require and will not require English as 
additional language support.

· Limited Communication
complex learning difficulties affecting 
communication make assessment for 
level of English as an additional language 
inappropriate.
· Not assessed
pupils who have not been in school long 
enough for an assessment to be made.  At 
the time of the census it is expected that this 
would be restricted to pupils in P1 or those 
who have recently moved into a school in 
the local authority.
The codes provided for each bilingual pupil should reflect the professional assessment of the level of English by the school.  Codes should be kept up to date at all times.  It is essential that this information is updated for the September pupil census.  Care should be taken to ensure that accurate codes are recorded.
The collection of data will allow the authority to monitor, analyse and track performance in relation to gender, ethnicity, disability and English language acquisition and use this information to support and challenge schools in raising attainment for bilingual learners.

In effective schools, a member of the SMT has direct responsibility for co-ordinating the work of staff in supporting bilingual learners.  This involves partnership, collaboration, working as a team and sharing experience.
Schools should monitor the work of staff to ensure that they have planned learning targets for children and young people, and that their work supports and challenges bilingual learners and impacts on their progress.

Progression in English language acquisition needs to be tracked and monitored in schools alongside progression in standardised tests and national qualifications.  Schools should ensure that target setting procedures, monitoring and using data impact on attainment, pace and learning and teaching.
Transitions

Smooth and effective transitions from pre-five to primary and primary to secondary are important for all children and young people to ensure continuity and progression in learning.

Schools should transfer information including the stage of language acquisition and where appropriate arrange a transition meeting to consider the pupil’s progress, needs and future provision.  Parents, the pupil, representatives from the relevant educational establishments and the Psychological Service should attend the transition meeting, where appropriate.
Learning Partnerships with Parents / Carers and the Community
Schools will already have procedures and practices for working in partnership with parents / carers and the wider community.  The key role of families and the wider community should not be underestimated.
Lack of fluency in English and cultural issues should not be a barrier to full participation by parents in all aspects of school life or their child’s learning.  Schools should ensure that their arrangements for consulting, communicating and working with parents are supportive and effective.
The section within the roles and responsibilities of senior managers (Appendix 1) details good practice in relation to the involvement of parents in their child’s learning and life of the school, procedures for communicating with parents, information given to parents about the work of the school and the school’s role in the community.
Schools have a responsibility to:

· make sure that all parents and carers feel welcome and respected
· celebrate linguistic, cultural and religious diversity
· ensure there is effective two-way communication with parents, carers and families
· devise and enact strategies to ensure that parents and carers understand the school’s approach to learning and teaching and can participate as key partners
· ensure that parents and carers understand that their children’s languages are valued and that the first language has a significant and continuing role in learning at school
· share children’s progress and achievements, their curriculum targets and strategies for achieving them
· support parents and carers in reviewing their children’s progress and engagement in the dialogue linking assessment to learning and teaching
· ensure that parents know how to support their children’s learning at home
· consult with all parents about policies, aspirations and expectations.
Schools should be aware of groups within the community and be prepared to engage with such organisations where there can be mutual benefits, in particular for children and young people.
Self-evaluation for Improvement

Schools should have a strong culture of improvement through self-evaluation.  Schools should be mindful of the need to ensure that self-evaluation and planning lead to improvements for all learners, including bilingual learners, and results in improved experiences, provision, attainment and achievement.
The framework of quality indicators provides a focus for reflecting on professional practice for improvement.  This document in conjunction with authority guidelines on Learning and Teaching to Support Bilingual Learners and the HMIE publication, Evaluating Educational Provision for Bilingual Learners, highlights effective ways in which schools can fully support bilingual learners and will help schools to evaluate their current practice and identify strengths and areas for improvement.
The ERC paper Securing Improvement through Self-evaluation provides clear guidance to schools on carrying out and using the results of self-evaluation to inform the improvement planning process and reporting on the standards and quality of their work.
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	Senior Managers

	Overall Quality of Attainment
	Pupils’ Learning Experiences
	Meeting Pupils’ Needs
	Assessment
	Links
	Partnership
	Professional Review and Development

	Ensure bilingual learners are making very good progress.
	Ensure that the learning environment stimulates and motivates bilingual learners to learn.
	Share overall responsibility for supporting and raising the achievement of bilingual learners.
	Gather information on learners’ language / literacy backgrounds from a variety of sources.
	Follow national, local and authority policies and procedures which address racial equality, discrimination and bilingualism.
	Provide opportunities for the parents of bilingual learners to be involved in all aspects of school life.
	Ensure that all staff have a clear understanding that they have a responsibility for bilingual learners even where there are additional specialists available.

	Have high expectations of bilingual learners and ensure this is reflected in the placement of pupils in classes, sets and groups.
	Ensure that the school removes barriers to learning by modifying resources and teaching approaches.
	Implement the cluster rationale for the deployment of EAL teachers and bilingual support workers.
	Provide all staff with information about bilingual learners.
	Be aware of and make full use of the range of education authority support for bilingual learners.
	Include parents of bilingual learners in sample groups of parents consulted for school self-evaluation.
	Ensure the needs of bilingual learners are accounted for in the school improvement plan.

	Be aware of alternative English examinations at secondary levels e.g. ESOL qualifications.
	Ensure the curriculum reflects bilingual learners’ interests, previous experiences, cultural and religious diversity and ambitions for the future.
	Oversee the effective deployment of the EAL teachers and / or bilingual support workers.
	Ensure a robust system is in place to record the stage of language acquisition of bilingual learners.
	Work in partnership with the education authority to review enrolment, attendance and attainment and achievement of bilingual learners.
	Be aware of the authority arrangements for provision of interpreting and translation services.
	Ensure new initiatives and developments take full account of the needs of bilingual learners.

	Ensure that resources are focused on meeting identified pupil targets, e.g. supported study, focused bilingual support.
	Ensure lessons provide appropriate cognitive challenge to bilingual learners.
	Ensure procedures are in place for monitoring the English language development of bilingual learners.
	Track, analyse and interrogate attainment data for bilingual learners.
	Work with partner agencies and organisations involved in supporting the educational and pastoral needs of bilingual learners.
	Make parents aware of interpreting and translation services and use these services as necessary and when requested.
	Provide staff induction on pastoral and educational issues relating to the needs of bilingual learners.

	Monitor learners’ progress and aspects of learners’ performance e.g. subject uptake, attendance, involvement in wider life of school, excursions.
	Ensure the school encourages bilingual learners to become more active in their learning.
	Provide an effective buddy system to support newly enrolled bilingual learners coming in to class or school.
	Have a clear expectation that class / subject / specialist teacher interpret and use the attainment data.
	Be involved with interagency liaison groups to provide a forum for dialogue in promoting positive community relationships.
	Ensure the school has accurate records of each parent’s preferred language for oral and written communication.
	Ensure that staff are aware of and make use of the range of relevant professional development.

	Work with learners and families to secure necessary improvements.
	Ensure the school promotes collaboration between bilingual learners and their peers in a wide variety of groups and that groupings change to suit the learners’ needs and learning outcomes.
	
	Ensure specialist staff contribute to pupil assessment and will undertake and record pupil observation and tracking.
	Work with associated schools to ease and support transition and ensure effective arrangements for access and transfer of essential information on bilingual learners.
	Ensure staff are trained in best practice in communicating with bilingual parents.
	Ensure the impact of CPD activities is monitored and evaluated and informs future planning.

	Ensure bilingual learners have varied and frequent opportunities to share achievements and success.
	
	
	Ensure that relevant information is shared with parents and carers
	Ensure work experience placements take full account of the need to develop the abilities of bilingual learners.
	Ensure the ethos and culture of the school reflects the ethnic diversity of the school, local community and society.
	Ensure there are CPD opportunities available which allow EAL teachers and BSWs to develop their knowledge of curricular and other professional developments as well as their specialism.


	Senior Managers

	Overall Quality of Attainment
	Pupils’ Learning Experiences
	Meeting Pupils’ Needs
	Assessment
	Links
	Partnership
	Professional Review and Development

	Create opportunities to inform staff about effective strategies for teaching and assessment within the school.
	
	
	Monitor teachers’ use of information about pupils’ abilities and needs in English when making decisions about curriculum planning and pupil grouping.
	
	Explain the education system, curriculum methodology, pastoral care and the key role of parents in partnership with the school.  Issue the appropriate documentation where the parents have come from a different education system.
	

	Value bilingualism and encourage parents to work in partnership in promoting and developing their child’s first language
	
	
	Ensure that assessments made by specialist staff are used and incorporated within planning.
	
	Promote the key role parents have in supporting and developing the pupil’s first language.
	

	
	
	
	
	
	Provide support for parents to become involved in helping their children with homework and where appropriate ensure the involvement of relevant staff.
	

	
	
	
	Manage data collection to meet monitoring arrangements.
	
	
	

	
	
	
	
	
	Encourage parents to contribute their bilingual and other skills in a variety of school and out of school activities.
	

	
	
	
	
	
	Take account of the cultural and religious diversity of the school population when planning events.
	

	
	
	
	
	
	Take steps to encourage and enable parents of bilingual learners to participate in decisions about the education of their children.
	

	
	
	
	
	
	Routinely and proactively seek the views of bilingual parents and listen and respond to parents’ views.
	

	
	
	
	
	
	Publicise celebrations of the linguistic, cultural and religious diversity of the school through a range of media.
	


	Nursery / Class / Subject Teachers

	General
	Meeting Pupils’ Needs

	Know which member of the senior management team has responsibility for bilingual learners.
	Use EAL teachers, bilingual support workers and family learning co-ordinators effectively to support learning and offer specialist advice.
	Ensure that learners have access to additional support with authority and national assessments where appropriate.

	Ensure that they are the first line of support for bilingual learners.
	Organise tasks to enable bilingual learners to access the curriculum.
	Take account of factors which may affect learners’ performance in an assessment.

	Know the role and remits of EAL teachers and bilingual support workers.
	Use a variety of methodologies suitable for bilingual learners.
	Use the assessment knowledge effectively in curriculum planning, teaching and pupil grouping.

	Work in partnership with parents to support pupil learning and progress.
	Use a variety of resources to enable learners to access the curriculum effectively.
	Use assessment information to agree next steps and targets.

	
	Provide opportunities for learners to talk in English and in their first language where possible prior to reading and writing tasks.
	Ensure that learners are provided with appropriate support to enable them to access formal assessments and understand the language and context of the assessment.

	
	Use ICT to support language development and learning.
	Make use of specialist staff when teaching and monitoring progress.

	
	Provide access to material in first language as required.
	Ensure assessment arrangements take appropriate account of cultural and religious practices, e.g. fasting.

	
	Use the background information gathered at enrolment to identify areas where bilingual learners may require support.
	Use a wide range of formative assessment strategies and modify aspects of teaching to ensure pupils learn well.

	
	Know the language histories of the pupils and take account of how long pupils have been learning English.
	Engage in learning dialogues with pupils to provide them with feedback in their learning and ensure learners are aware of their next steps.

	
	Know the stage of English language acquisition of the pupils and plan learning, teaching and assessment to meet their needs.
	Work collaboratively with specialist staff to ensure that all bilingual learners’ needs are met.

	
	Be knowledgeable about pupils’ strengths, areas for improvement and interests.
	Interpret and use attainment data to monitor progress and plan next steps in learning.


	EAL Teachers

	Strategic Support
	Assessment 
	Operational Support

	Liaise with associated schools to identify barriers to the achievement of bilingual learners.
	Help strengthen links between home, school and community.
	Support class / subject teachers with assessment and planning for individual / groups of bilingual learners.

	Work with managers, teachers, bilingual support workers and parents to remove barriers as part of the process of school improvement planning.
	Use background information at enrolment to identify areas where bilingual learners may require support.
	Support staff regarding the potential impact of cultural factors, where appropriate.

	Provide staff development in supporting bilingual learners.
	Observe specific pupils during lessons and in other settings and note their responses and involvement formally and informally.
	Undertake regular reviews of pupil progress.

	Work directly with staff in a consultative or collaborative way to establish good practice in supporting bilingual learners.
	Play a full and active role in contributing to the school monitoring system.
	Contribute to the identification, planning and review of bilingual learners with additional support needs.

	Advise on curriculum development and the purchase and use of resources.
	Complete pupil profiles and records of progress for bilingual learners.
	Direct teaching of bilingual learners individually or in groups with native speakers of English.

	
	Use the information to assess and monitor achievement in relation to school, authority and national levels.
	

	
	Work collaboratively with class teachers and bilingual support workers to ensure that all bilingual learners’ needs are met.
	

	
	Work in partnership with managers and class / subject teachers to contribute to teacher assessment and the evaluation of lesson planning and delivery.
	

	
	Contribute to target setting, staged intervention plans and individual education plans.
	

	
	Match the language demands of the curriculum to the pupils’ skills and needs in order to maximise pupils’ development of English.
	

	
	Contribute to curriculum planning as members of the teaching team to ensure continuity and progression.
	

	
	Provide advice and information to ensure that barriers to learning can be addressed.
	


	Bilingual Support Workers

	Strategic Support
	Assessment
	Operational Support

	Liaise with associated schools to identify barriers to the achievement of bilingual learners.
	Help strengthen links between home, school and community.
	Explain instructions, tasks and curriculum content to learners.

	Work with managers, teachers, bilingual support workers and parents to remove barriers as part of the process of school improvement planning.
	Use background information at enrolment to identify areas where bilingual learners may require support.
	Redefine words and phrases critical to a learners’ understanding.

	Provide staff development in supporting bilingual learners.
	Observe specific pupils during lessons and in other settings and note their responses and involvement formally and informally.
	Encourage learners to articulate ideas in their preferred language.

	Work directly with staff in a consultative or collaborative way to establish good practice in supporting bilingual learners.
	Play a full and active role in contributing to the school monitoring system.
	Develop learners’ confidence in expressing themselves in English.

	
	
	Participate in regular reviews of pupil progress.

	
	
	Present themselves as role models.

	
	
	Promote home-school liaison.


English as an Additional Language Learner – Language Background

(Sensitivity must be used when interviewing families)

School _____________________
Admission Stage_______

Date______________

Arrival date in UK (if not born in UK) _____________
Known as _____________________________
Pronunciation __________________________
Surname _____________________________

Pronunciation ________________________



Languages Used by Pupil 
1st

2nd

3rd

4th

5th

Languages spoken by pupil to:



Languages spoken to pupil by:
Mother _______________________________

Mother _________________________________

Father _______________________________ 

Father __________________________________

Siblings ______________________________ 
Siblings ________________________________

Grandparents _________________________ 
Grandparents ___________________________

Languages spoken / understood by pupil within wider family / community ___________________

Languages understood for entertainment e.g. T.V. / Films / Cartoons ___________________________


Is the pupil learning to read / write in languages other than English
Yes / No / Not yet / No longer 
attending

Does the pupil have access to reading materials in home language
Yes / No
Language _____________________________

Stage achieved _________________________

Days & Times of Classes _________________


Language ___________________________

Stage achieved ______________________

Days & Times of Classes ______________



Parents / Carers

Mother

Mode of address
(For correspondence) ___________________

Title pupil uses (e.g. Mum) _______________
Interpreter

Needed / Helpful / No

Written languages used
1st ______________





2nd _____________


Father

Mode of Address

(For correspondence) ___________________

Title pupil uses (e.g. Dad) ________________
Interpreter

Needed / Helpful / No

Written languages used 
1st ______________





2nd ______________

Family would like to receive correspondence / documents in a language other than English?


No / Yes / Published documents only

Stages of English Language Acquisition
	Name:
	
	School:
	
	Stage / Year Group:
	


	
	Communication
	Date
	Accessing the Curriculum
	Date
	Technical Aspects of Language
	Date
	Support Requirements
	Action / Outcome

	Stage 1

New to English
	· Silent period.  May participate in activities but not speak.
	
	· Literacy in home language appropriate to age / stage and background.
	
	· Beginning to put words into phrases.
	
	· Pupil will require considerable support in order to access the curriculum.
	

	
	· Relies on gesture to indicate meaning.
	
	· May be able to decode English written texts but without comprehension.
	
	
	
	
	

	
	· Beginning to learn ‘survival language’.
	
	· Watches and copies other pupils.
	
	
	
	
	

	
	· Uses home language to communicate – spoken and written.
	
	
	
	
	
	
	

	Stage 2

Becoming familiar with English
	· Understands more English than h/she can use.
	
	· Oral skills exceed literacy skills.
	
	· Phrases becoming more grammatically correct.
	
	· Pupil will still need a significant amount of support in order to access the curriculum.
	

	
	· More interested in communication than correctness.
	
	· In the early stages of developing literacy skills in English.
	
	· Increasing awareness of tenses, but still limited.
	
	
	

	
	· Increasing vocabulary.
	
	· Learns best with concrete, contextualised tasks.
	
	· Requires structures to support writing.
	
	
	

	
	· Moving between two languages.
	
	
	
	
	
	
	

	Stage 3

Becoming confident as a user of English
	· Shows growing confidence in using English in most social situations.
	
	· Obvious gap between social language levels and ability to access and use academic language.
	
	· Widening vocabulary, but still gaps, often, but not necessarily subject specific.
	
	· Can operate independently, but requires support to access the curriculum fully.
	

	
	· May choose to use home language but less reliant on this for understanding.
	
	· Beginning to cope with more abstract learning.
	
	· Able to use a variety of tenses and more complex grammar.
	
	
	

	
	
	
	· May under perform in formal tests, exams and written assessments.
	
	· Can write independently, but requires support for extended or more complex structures.
	
	
	

	Stage 4

A competent user of English in most social & learning contexts
	· Competent use of spoken English in many different contexts.
	
	· Able to express and develop ideas orally, but not always transferred so fluently into writing.
	
	· Still developing understanding of genre, nuances of styles, register, voice and purpose, linking and structuring ideas.
	
	· Works well independently, but requires support to access the curriculum fully.
	

	
	
	
	· Able to access information in complex texts.
	
	· Written work still shows grammatical errors, such as prepositions, articles, verb endings and agreements.
	
	
	

	Stage 5

A competent user of English
	· Fluent communicator in English.
	
	· Able to access all aspects of the curriculum.
	
	· Confident using higher order language skills.
	
	· No additional support required.
	


Stage 2


Classroom based with additional educational supports.





Stage 2


Becoming familiar with English.





Stage 5


Legislative requirements.  Case management approach.





Stage 4


Complex multi-agency involvements.  Case management approach.








Stage 1


Classroom based, teacher led strategy.





Stage 3


Becoming confident as a user of English.





Stage 4


A competent user of English in most social and learning contexts.








Stage 1


New to English








Refer to ‘Guidelines on the Management for Joint Support Teams’ at Stage 3 of the Staged Intervention Process





Stage 3


Joint Support team.  Multi-agency involvement.
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